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HUMAN GROWTH & DEVLELOPMINT

Course Conde: A1 Credic: (04
{ontact Hours: 60 AMarks: 100
Titroduoction

This course exposes student-teachers to the smady of child and human development in order
o oain a better understanding about vartations and the mmlluence ouf socio-cultural-pohtcal
realitics on development. A eritical understanding ol theoretical perspectives ol development
would aid in their application in tcaching lcarning process. Through close observanon of
chitdren in their namral environments the teacher traince would be able 1o siate therr
theoretical knowledge within realistic frames. This course would also be able 1o cquip them
to reflect and critique the normatve nelions ol childhood and adelescence.

Objectives

Adler studying this course the student- leachers wall be auble to

Explain the process of development with special focus on infuncy. childhood
and adaolescence.

_ Criticallv analvze developmental variations among chifdren.

Comprehend adolescence as a period of transition and threxiold of adulthood.
L Anahvze different factors infliencing child developnient.

Unit 1: Approaches (o 1luman Development

| .1 Human development as a discipline from inlancy to adulthood

| .2 Concepls and Principles of development

| .3 Developing Human- Stages (Prenatal development, Infiney . Childhood,
Adolescence, Adulthood)

1.4 Nature vs Nurture

1.5 Domains (Physical, S¢nsory- perceptual, Cognilive, Socio-emotional, Language &

communication, Social rclationship)

Unit 2: Theoretical Approaches to Development

2.1 Cogniive & Social- cognitive theones {Piaget, Vygolsky, Bruner, Bandura)
2.2 Psvchosocial Theory (Enkson)

2.3 Psvchoanalvuc Theory (Freud)

2 4 Ecological Theary {Bronlrenbrenner)

2.5 llohstic Theory of Developritent {Sleiner)

Unit 3: The Early Ycears (Birth to Eight Years)

3.1 Prenatal development: Conception, stages and influences on prenatal development
o

3.2 Buth and Neonaial development: Screening the newborn - APGAR Scuie, Reliexes

amel responses, neuro-perceplual developmenit
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3 Milestones and variations i Development
34 Environmental Factors influencing carly childhood development

3.5 Role of plav i enhancing development

Unit 4: Exarly Adolescence (From nine vears to eichteen vears)

4.1 Lmerging capubhiies across domains of physical and social emotional

4.2 Emerging capabilities aciuss domains related 1o cognition - metgcogintion.

creauvily. clhies

4.3 Issues related 1o puberny
J4.4 Gender and development

4.5

Linit 5

Inlluence ol the environment (social, cultural, political) on the growing child

: Transitions into Adulthood

5.1 Psychological well-being

3.2 Formanon ol klenbviiy and scll=concept
5.3 Emerging roles and respousibilitics
5.4 Lile Skills and mdependent iving

3.5 Career Chorees

Eneagement with the [tceld as part of course as indicated below

Hands on Experience

~ Observe children n various sewings and idenuly milestones achieved.

Seminar on human development

= Writing Joumal for reltecuion and.cuse study

Sugvested Readings

C  Berk, L. E. (2000). Tluman Development. Tala Mce.Graw 1hll Company, New York.
Brisbane, E. H. (2004). The developing child. Mc Graw Hill, USA_
T Cobb, N. 1. (2001). The child infints, children and adolescents. Maylicld Publishing
Company. Cahiomm.
= Iurlocl, L. B, (2005). Cld growth and development. Tata Mc.Graw Hill
Publishimg Company. New York.
—  Huwilocl. E. B ¢2006). Devclopmental Psychology- A hie span approach. Tala
Me Graw il Publishing Company. New Delhn.
Meece, ) S, & Eecles ) L (Eds)y (2010). Handbook of Research on Schools,
Schoolimg and Fluman Development. New York: Reulledge
o Mawal, §.(2000). Chald development- Ixperimental Psychology. isha Books, Dethi
Nisha, MO 20060, Introductron Lo L‘hiid development, Isha Books, Delh
o Papahia. D F & Olds, SOW L (2003). TTuwman development, Tata Me Graw Tl
Publishing Company, New York,
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CONTEAPORARY INDIA AND EDUCATION

Comrse Code: A2 Credin: 04
Contact Hours: 60 NMarks: 100
Introduction

This course will enabie swdent-teachers w explore educauon from philosophical and
sociological perspective and hands on experience ol engaging with diverse communities,
children and schools. Tt also traces the cducational developments in the historical contexi
leading (o contemporary India. The course aiso includes various commissions and policies
and 1ssucs and trends i the ficld of cducation, special education and mclusive cducalion.

Objectives
Afler completing this course the student-teachers will be able to

Ixplain the history, nativre and process and Philosophy of edieation.
Analvse the role of educational svstem in the context of Modern Ethos.
{/ndersiand the concept of diversin.

L Develop an understanding of the trends, issues, and challenges faced by the
comtemporary Indian Education in global context.

Unit 1: Philosephical Foundations of Education

I .1 Education: Concepl, delimition and scopc

1.2 Agencics of Education: School, family, community and media

| .3 Philosophies of Education: idealism, naturalism, pragmausm, existentatism,
humanism. conslructivisim and conneclionism

1.4 Classical Indian Perspectuive (Budhism, Fainism, Vedania Darshan, Sankya Darshan)

1.5 Tndian Philosophers {Aurobindo, Gandhi, Tagore, Krishna Murthy)

Unit 2: Understanding Diversity

2| Concept ol Diversily

2.2 Typus of Diversity: Gender, hinguwisue, cultural, socio-econamic and disability
2.3 Doversiy in learntng and play

2 4 Addressing diverse learning needs

2.5 Ihversity: Global Purspective

Unit 3: Contemporary Issues and Concerny

1 Universahisation of School Education, Right 1o Education and Universal Acecess
2 Issues of a) U'nmiversal enralment b) Uiversal retention ¢) Universal learming

lad  Lad

2 assues ol qualily and cquily. Physteal, ceonomic, social, culiural and linguistic,

|

particularly w r.t 2l child, weaker sections and disabled
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A LEaqual Educauonal Opportumity: (10 Meaning ol equalny and consumtional provisions

-

(11} Prevatling nature and fooms o imequality, mcluding dommant and minority

groups and related 1ssues

_ad

3 Inequality i Schoaling: Public-private schools, raral-urban schools. sinale 1eacher

schools and other forms ol mequalities such as regular and distanee education syvsem

Unit 4: Education Commissions and Palicy {School Education)

4.1 Constitztional provisions on education that reflect Natonal [deals: Equality. hberty.
scculansm, and social jusuce

4.2 Navtonal Commussions and Polictes: Educatton Comrrussion (1964), NPE and POA
(1986, 1992). Natanal Policy for Persons with Disabilitics (20006)

4.3 Natonal Acis: RCT Act, 1992 "WD Act, 1995, NT Act. 1999, RTE Act (2009 &
2012).

4.4 Programmes and Schemes: 11EDC (1974, 1983), SSA (2000, 201 1), RMSA. 2009,
IEDSS, 2009

4.3 Tntermationy) Conventions and Pohoes: Salamanca Declaration and Framework,

1994; UNCRPI, 2006; MDG, 2015; INCHEON stratcgics

Uil 5 Issues and Trends in Education

5.1 Challenges of education {rom preschool to senior secondary
2 Inclusive education us a rights bascd model

3 Complementinty ol melusive and special schools

4 Language 155u¢s 10 educalion

5.5 Community participatton and comimun:ity based education

U o T Y

LA

Some Suggested Activities on contemporary issucs

Comparauve study of diiferent setlings
Conilicts and social movements in India: Women, Dalit, Trnbal and Disabled
Educational debates and movements
First generation learncrs

Children with disabilities

_ Inclusive education

_  RTI act in the context of disadvantaged
_ Linguisuic ang religious diversily

~ Human nghts. mmenty nghis
Educanonal status of various groups
Special and inclusive schools

Analysts of contemporary debales

Iissential Readings

Guha, R_{2007). Incha aiter Gandln: The History of the World's Laraest

Democracy. Macmition, Deihl.
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LEARNING, TEACIHNG AND ASSESSMENT

Course Code: A S
Conotact Hours: 6l

Credits: (4
Narks: 100

Introduction

This Course will miuate student-teachers 10 understand leaming theortes and as these
ranslate into teaching and leaming actions. Asscssment ol leaming as a@ conunuous process
15 also Tocused. The course also needs o focus on the Pwl) us Learner and their special
cducation needs that teacher necds 1o address in diverse education setiings.

Objectives
Alter completing this course the student-reachers will be able 10 g

Comprehend the theovies of learning and inteliigence and their applications for !

teaching chifdren

Analvye the learning process, naiwre and theory of moiivaiion

Pescribe the stages of teaching and learning and the rofe of teacher

Sitwate self in the teaching fearning process

o Analyze the scope and role of assessment in reaching learning process in order to
introduce dvnamic assessment scheme for ediucational set wp towards enhanced

learning.

Lnit 1: Human Learning and Intelligence

| .1 Human learming: Meaning, delimtron and coneept formation
1.2 Leaming theories:

- Behaviounsm: Pavlov, Thorndike, Skinner

- Coemtivism: PPraget. Bruner

- Social Constructism: Vyusolsky, Bandura
1.3 Intclhegence:

- Concept and definttion

- Theornes: Two-tuctor, Mululactor, Tnarchic Theory (Robert
Stemnberg) 1.4 Creattvity: Concept, Delimuon and Charactenistics
1.3 Tmplicavions lor Classroom Teaching and !.earning

Unit 2: Learning Process and Monvation

2.1 Sensauon: Delinmmon and Sensory Procoess

“
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Altention: Detintion ana Atfecting lFactors
Percepiion: Denmiuon and Types

Memory, Thinking. and Problem Solving
Molivation: Nature. Delmiion and Maslow’'s Theory
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Unit 3: Teaching Learning Process

L

A Maxims of Teaching

3.2 Stages of Teacling: Phan, Implement, Evaluate, Reflect
3.5 Stages ol Learnmg: Acquisition. Mamntenance, Generalization

I__]_‘

~ Learning Enviionment: Psychological and Physical
3.5 Leadership Rele of Teacher in Classroom, School and Community

Uit 4: Overview of Assessment and Schoeoel System

4.1 Assessment: Conventulanal meaning and constructivist perspective

4.2 ~Assessment ol Learming” and “Assessment for Learning™: Meaming and dillerence

4.3 Companng  and conbasung  assessment,  evaluation,  measurement.  test and
CXATINALon

4 4 Formauve and summative evaluauon, Curmiculum Based Measurement

4.5 Revisiting key coneepls in school evaluation: filtering lcarners, marks, credit, grading,
choice. alternalc  cerufications,  (ransparcency, mternal-external  proporton.

Improvement option

Unit 3: Assessment: Stratevies and Practices

.1 Strategres: {Oial, written, portloho, observation, project. presentation,  group
discussion. open book test. surprise lest, untimed est, leam Lest, records of lcaming
landmark, cloze set/open set and other imnovauve measures) Meaning and procedure

5.2 Typology und levels of assessment items: Muluole choice, open ended and close
ended; direct. indirect, inlerential level

3.3 Analysis, reporting. interpretation, documentation, leedback and pedagogic decisions

5.4 Assessment of  diverse  leamers:  Exemptions, concessions.  adapltations  and
accommodations;

Iy
I.*y

School examnations: Critical review of current exarminahion pracuces and their
assumptions  about lcarming and development: Elfforts  for exam  relonms:
Comprehensive and Continuous Fvaluation {CCE), NCTF (2005) and RTE (2009)

l.ngazement with the field as parl of course as indicated below:

[ Report submission: ¢bscrvation of children belonging 1o any three siages of
development and describing applications ol development in caching-learning
conlexis

1. Preparation o S¢ib study report on individual dillerences among learnais

1. Prepurc a leailet for parents on betler emotional management of children

V. Compilaton of 5 CBM 1ools (rom weh search in any one school subjecl

V. Team presentabion ol case studv on assessment oulcome uscd lor pedazoeie decisions VI

Reporl on community pargeipation in school assessment or study recent ASAR reporl

lo understand school independent assessment

o s ey o e ) e R i Nty i e ey (e i h bl h L P ALl e —e— TR T T Ll s O . —— I Lol
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Transaction and Evaluation

This concepts and theoreueal precepts included in this course should be explamned with
reference to children with and without disabilities. The ¢elTort of (rmsaction should be w
cnhince the understanding of

how Tearning occurs and what are the switable means of s assessment. Evaluation muay be
done by asking student-teachers 1o children with and without disabilities and presenta report
ol the samic

Essential Readings
Amin, N. {20023 Asscssment of Cognitive Development of IFlementary Schooi
Children; A Psychometric Approuch. Jain Book Agency. New Delhi.
_ Chauhan, S.5.¢2013}). Advanced Educational Psychology. Jain Book Ageney. Delhi,
. King-Sears. EM. (1994). Curriculum Based Assessment in Spectai Education,
Singular Pulthshing Group. Sun Dicgo, CA.
~ Panch. R, (2013). Educational Psychology: Teaching and Leaming Perspective.
McGraw liill Educauon {India) Povate Limited, New Dellu.
Paul, I’. {2009). 1. anzuage and Deafness. Singular publication.
Salvia, John, Ysscldyke, James. E. And Bolt, Sara. (2007). Asscssment in Special
and Inclusive Fducation. Houghton Miihin Company, Boston.

Whitcomb, S, & Merrcll, KW, (2012). Behavioral, Social. and Emotional
Assessment of Children and Adolescents, Routledge, New York.

Woolfolk, A, Misra, G._ & Jha. A.K. (2012). Fundamenials of Educational

I , e :
Psycholoay, (1 1" edn}. Pearson Publication, New Delhi.

-

[

Suggested Readings
o CGeisinger. KF.(2013). APA Tandbook of Tesung and Assessment in Psychology.
American Psychological Association, USA.
Guskey, T. R., & Bailey. J (2000). Grading and Reporling. Thousnad Oaks. Corwm
King, CA.
- Howell, K. W, & Nolet, V. (2000). Curriculum-Based Evaluation: Teaching and
decision making. Wadswarth, Ontano.
— MeMillan, 3. Ho (20013 Classroom Asscssment: Principles and Practhice for
Ellective Instruction. Allyn and Bacon, London.
—oNeve, D 1vva). School based Evaluation. Pergamon Publishing, Oxiord.

0 Salvia, 1 & Ysseldvhe, LEO(TUDR). Assessment. (7th ed) TToughton Maiflin, Bastuon
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PEDAGOGY OF TEACIHNG SCIENCE

Course Code: A {(Part I Credits: 04
Contact 1Tours: 6l AMarks: 100
Introducrion

The course witl help the student-teachers 10 generate their student’s interest lor learning
science and develop a sciennific athtude, It 1s designed 1o equip the student-teachers o teach
scrence usmng innovalive methods, lechmques and teaching learning material to students with

& without disabihities.

Objectives

Alter compleung the course the student-teachers will be able 1o

Lxplain the role of science in dav o dav life and iis relevance 1o modern societv.
Describe the aimys aned objeciives of reaching scicnce ar school level

_ Demonstrate and apply skills to select and use different methads of tcaching the
content of sciences.

Demonstrate competencies of planning for ieaching sciences, arganizing faboratory
facilities and equipment designing pupil centered teaching learning experiences.
Demaonstrare skills to desien and use various evaination tools to meusure fearner

aeiievementd in scfehces.
Unit 12 Nature and Signihicience of Science

|1 Nmure, Scope. Importance and Vatue of Scienceg

1.2 Science As An [ntcgrated Arca ol Study

I.3 Science and Modem Indian Society: Relationship of Science and Sociely

.4 Tmpact ol Science with Specta! Reterence to Issues related with Environment,

-

Industrialization and Disanmament
[.3 Role of Scitence for Sustainable Development

Unit 2: Planning for Instruction

2.1 Amms and Objectives of Teaching Science in Elementary and Secondary School

2.2 Btoom's Taxonomy of Educational Objectives and Wnimyg Objectives in
Behavroural Terms

2.3 T.esson Planming — Tmporlance and Basic Steps. Planning [Lesson for an FExplanation,
Demensiraton. and Numerteal Problem in Teaching ol Sciences

2.4 Uit Plinning — Format of’ A Unit Plan

2 5 Pedagogical Analvsis, Meaining and Need. Guidelines for Conducting Pedagogical

Analvsis

e e — f—_———,—————— e L L RO N K L o — - - -
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Unit 3: Approaches and Mcethods of Teaching Sciencees

3.1 Pracess Approach. Direct Expenence Approach, Inductive-Deductive Approach

3.20ccture,  Demonstration,  Discussion,  Problem-solving,  Concept-mapping,
Progriommed Instraction, Team Teachimg, Seminar. Computer Assisted [ eammg
(CAL)

3 Project Methed and Heuristic Method
3.4 Creating Infteren Suuations of Learning Engagement: Group Learmng, Individual

Led

[.carning,  Small  Group,  Cooperative  (Peer-Tutoring,  Jigsaw,  ete.),
Situaled/Contextual Learning with reference to Children with Disabihuoes
3.3 Construcuvist Approach and its Use in Teaching Science

Linit 4: Learning Resources with reference to Children with Disabilities for Teaching

Science

4.1 Teaching 1 carning Aids — Need, Importance, Selection, Use and Classilication ot
Aids Based on Type of Experience, Audio Visual Aids. Muiumedia, Charts. and
Modcls (Tactile and Visual)

4.2 Importance of Co-Cumcular Activities-Science Club. Svicnce Exhibition, Scelence
Text Books-Characteristics and  Signilicance with relerence o Children wilh
Msabilines

1.3 The Science Laboratory-Planning Orgamzation ol Lab, Storage, Record Keeping and
Salety ol Scientilic Equipments with reference to Children with Disabilities

4.4 Aquartum. Vivarium — Role in Teaching with Setlling & Maintaining

4.3 Museum, Botanical And Zoological Garden: Role In Teaching

Untt 5: Evaluation

3. | Evaluation- Concept, Nature and Need
5.2 Norm Referenced & Criterion Referenced Evaluauon, Comprehensive and

Continuous Evaluation: Concept and Signilicance, Scholastic and Co-Scholastie

Assessment
5.3 Tools and Technigues for Formative and Summative Assessments
A Preparation of Diagnostic Test and Achievement Test
3 Adaprations ol Evaluation Procedure With Relerence To Children With Dhsabihiies

Practical/ Field Enoavement/Praject Work

Any onc ol the following

[ Pedagogical anglvsis of ¢ unit ltem Science content.

1. Prepuratuon of a multimedia presenlation an a lopic lrom Science content keeping
students with disabihtics in view.

1. Developing an Acton Research Plan on a problem related o teaching and learming
of Scicnees Lo students with disabilivies o students with disabilities.

IV, Construction ol divgnosiic 1est for unit along with a remedial plin.

el s, k] s = el e el i & e b ol —lar — a3

RCT B3 1d Spd led Curriculum

P NEE 0TS

(i)



V. Comparative analysis ol preseribed syllabus and wexibooks ol difierent Boards
Curncular innovations in respective subject areas
V1. Currtcular adaptations lor tcaching Sciences to students with dhisabifities

Fssential Readingy
Brown, R {1978). Science instruchion ol visually Impaired Youth. New York: AIFB.
Buxton, A C_(2010). Tcaching Science i llementary and Middle School.
NewDelht: Sage Pubhications.
Bybee, R.(2010b). The teaching ot science: 21st-century perspectives. Arlinglon,
VAL NSTA Press. USA
Fensham, P.J. (1994). The content of Science: A construehive Approach 1o 1s
Teaching and Leaming. Wastunglon, D.C: The 'alimer Press.
Gupta, V. K. (1993). Teaching and [Leaming of Science and Technology. New
Delhi: Vikas Publishing House Pyl Lid.
[Tenneresa, Ko AL (1975). Teaching of Visually Handcapped, Ohio: Charles E.
Merrill Publishing Company.
— Joshi. S, R. (2005). Teaching of Science.New Delhi: AP H Publishing Corporation.,
Relley, I & Gale, G (1998). Towards Excellence: Eleclive cducation for students
W s sionimpaaments, Sydney: Norh Rocks Press.
Lawson, E. A, (2010). Teaching Inquiry Science in Middle School, New Delhr:
Saee Publicauons.
Lavion. D. (1989). Innovations in Science and Technology Lducation, New Delhn:
Sterhing Publishers. _
Manmi, M.ON, G (1992), Techmigues of teaching hlind children, New Delhi: Sierhng
Publishers.
Mukhopadhyay, S., Jangira, N. I, Mani, M.N.G.. & Raychowdhary, N. (1987).
Sourcchook for trmnimyg teachers ol visuatly impaired, New Delhi: NCER'T,
Z  Murmmay, L. J. {1988). Basic Skilis — Science, Boston: John Murrey.
. NCERT (1982). Teachmg Science i sccondury schools, New Delln: NCERT,
—  NIVIL(1992). Tlandbook for the teachers for (he visually handicapped, Dehradun
Scholl. G.T. (1986). TFoundations of educatron Tor blind and visually handicapped
chitdren and vouth, New York: Amerncan oundation for the bhind.
Sharma, R.C. (20023). Modern Science teaching, Delht: Dhanpat Rat & Sons.
o Siddigu, LML (2007). Teachme science, New Delhi: Balap olfset,
Siddigui, NON & Siddiqui, MUNL (1994). Teaching of science today & tomorrow,
Delhi: Noaba [Touse.
Stnn, A L& Sund, B (1983), Teaching scienee through discevery. Oliie Charles 1

Nerril Publishing Company.
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PEDAGOGY OF TEACHING MATIHLEMATICS

Course Code: A d {(Pardc 1) Credits: 04
Conrtact Hours: 6() Moarks: 10
Iniroduction

The course will help the student-teachers 1o generate their student’s interest for learning
maths and develop dispositians wwards the subject. Tt i1s designed o equip the fearners 1o
teach maths using mnovanve methods, techniques and leaching learning matenal lor chuldren

with & withouuht disabiiites.

Ohjectives

Adter completing the course the student-leachers will be able Lo

JE—

Explain the natnre of Mathemaiics and its historical development with contribution

of Mathemaiiciaus.

" Describe the aims and ebjectives of teaching Mathematics at schoof level.

= Demonstrate and apply skills to select and use different methods of teaching
Mathematics.

~ Demonstrate competencies of planning for teaching Mathematics, organizing

laborarory fucifities and equipment designing pupil centered iteaching learning

experiences.

Demonstrate skifls 1o design and use vavious evaluation tools 1o mcaswre learner

achiovement in Mathematics,

Unit 1: Namare of Mathematies

Pl Meaming, Nuture, Impontance and Value ol Mathematics

1.2 Axioms, Postulates, Assumptions and Hyvpothesis i Mathematics

1.3 Thstorical Development of Notations and Number Sysiems

4 Contribution of Mathematicians (Ramanujam, Arvabhatta, Bhaskaracharya, Luchd,

Pylhagoras)
| .53 Perspectives on Psychology of Teaching and  Teurming of  Mathemalics-
Constructivism, Enacnvism, Vygotskyitan Perspectives, and Zone ot Proximal

Jevelopmenl

Linit 2: Objectives and Tastructional Planning in Mathematics

2.1 Aims and Objectives of Teaching Mathematics in Elementary and Sccondiry Schools
2.2 Bloom s Taxonomy ol Educational Objectives and Writing Objectives in Behavioural
Terms

2.3 Lesson Planning  Ilmporiance and Basic Sieps. Planning Lesson ol Arithmetic,
Alachra und Geometry
4 Ui Planming — Tormat of A Unie Plan

[
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1.5 Pedagogical Analvsis: Meaming and Need and Procedure for Conducting Pedagogical

Analysis. Classificaten of Conlent, Objective, Fvaluation, e

Linit 3: Swrategies for Learning and Teaching Mathemittics

I_.J

1 Concept Formation and Concept Attainment: Concept Atiinment Model lor
Learning and Teaching of Concepls

2 Learning By Exposition: Advanced Organizer Model
Methods of Teaching- Lecture, Discussion, Demonstration. Inductive-Deductive,
Analvtic-Synthetic, Problem-Solving, And Project

J- Techmgues of Teaching Mathematices: Oral Work, Written Work, Dnll-Work. Brain-
Stormang and Compuler Assisted Instruction (CAD

2 Creaung Different Sitwations ol Leaming Engagement: Group Learning, Individual
Learmng, Small-Group, Cooperalive (Peer-Tutaring, Jigsaw. ele.), and Situational/

e d

|
|

d

L

Contextual Leaming

Unit 4: Teaching-Eearning Resources in Mathematies for Students with Disabilities

4.1 Mathematics Laboratory- Concepl, Need, and Lgwpment lor Setting Up
Mathematies [Laboralory

4.2 Unlizauon of Learning Resources in Mathematics: Charts and Pictures, Weighing and
Measuring  Instruments, Drawing Insiruments. Models, Conerete Materials,
Surveying [nsuumenis With Relerence To Children With Disabilities

4.3 Bulleuin Boards and Mathematics Club

4.4 Abacus, Cussionaire Reds, Fractional iscs, Naprer Strips

1.3 Caleulators. Computers, Smart Boards, Multumedia Presentations, and Special Aids

and Apphances For Children With Disabilities

Unit 3: Assessment and Evaluation for Mathematics Learning

3.1 Assessment and Evaloation- Concept, Importance and Pumpose

3.2 Lrror Analysis, | iagnostic Tests, ldentfication of Hard Spots and Remedial Measures

5.5 Tools and Techniques for lFormative and Summauve Assessments of Learner
Achicvement m Mathematics, Comprchensive and Continoous  Evaluation in
Mathematics

5. Preparation of Dtagnostic and Achievement T'est

5.5 Adaptations 1in Evaluation Procedure for Students With Disabilitics

Practical/ Field Ensagcement/ Project Work
Any gne of the following

I Pedagogical analysis ol a unit of content from secondury schoo! Mathematics

Svilabus
Il Preparation of a multimedia presentation on a topre with special relerence to

students with disabilitics
(1], Construcuion oi’a gucstion paper based on current CBSE tormatconcerned Stle

Board ot education. preparing its Scoring kev. and marking scheme
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V. Analyzing crrors commitied by school ehildren in Mathematies and preparing a

remedial plan
V. Developing an Action Rescarch proposal for a problem related o teachmg and

learning ol Mathematies with relerence (o students with disabilioes
Transactions

| ceture cum demonstration. Workshops and Seminars

I-ssential Readines

Carey. 1 .M. (1988). Measuring and Evaluaung School [.earning. Allvn and Bucon,
Boston.

Chambers, I’. (2010). Teaching Mathematics. Sage Publication, New Delh.
Chapman, L.R. (1970). 'FThe Process of Learming Mathemancs. Pregamon Press,
New York.

—  David, A H., Maggie, MK, & Louann, [L.L. (2007). Teaching Mathematics
Meaningfully: Solutions Tor Reaching Struggling Leamers, Canada: Amazon Books.
David, W_(1988). How Children Think and Learn. Blackwell Publishers Fd., New
York.

Gupta, [1. N . & Shankaran, V. (1984). Content-Cum-Methodology ol Teaching
Mathemanes. NCER'T, New Delin.

rames, A (2003). Teaching of Mathematics. Neelkamal Publication. New Delhi,

~  Kumar, S. (2009). Teaching of Mathemattes. Anmol Publications, New Delhi.
Mangal, S.K. (1993). Teaching ol Mathematics. Arva Book Depot, New Delhi.
Mani, M. N. G. (1992). Technigues ol Teaching Blind Children. Sterling Publishers,
New Delhi

Mukhopadhyaya, S., Jangira, N. K., Mani, M.N. G., & Raychaudhary, N. {1983}.
Sourcebook for Training Teachers of Visually Handicapped. NCERT, New Delh.
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Nemcth, A. (1973). Nemeth Code Tor Mathematics and Seientilic Notation,
American Printing House, Loviscville.

T Siddhu, K.S. (1990). Teaching of Mathematres. Sterling Publishers. New Delhn.

Suggcested Readings

~ Kecley, P K. & Cheryl, T, R, (201 1), Mathematics Formative Assessmenl. Sage
Publications. London.
National Curmiculum Framework. {2003). NCER'T. Xew Dell
National Curriculum Framework for Teacher Education, (2002). NCTE, New Delhi.
Teaching of Mathematics {E5-342). Blocks 1-4. (2000), TGNOUT New NDelin

~ Text Books of Mathematies lor Class-V1 to X_ {20061, NCI-R ). New Dethn,
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PEDAGOGY OF TEACHING SOCIAL SCIENCE

Course Coder A 4 (Parve 1T Credis: 04
Contact Hours: 60 Marks: 100

Introduction

This course explores the scope ol social scicnce. [t develops competencies in designing lesson
plans and cvaluatons tools. 1t addresses the knowledge and understanding of the
methodologies, approaches to teach social seiences at secondury level and also medily and
adapt conlentl-area curncula. matenals and technigues [or students with disabilities. The
course also locuses on various skills and competencies that teachers need 1o develop.

Objeclives
After completing the course the student-teachers will be able (o

_ Explain the concept, natiire and scope of social science.
Develop competencies for designing unit and fesson plans, as well as tools of
evealuation for social science teaching.
Develop skills in preparation and use of support materialy for effective social
sctence teaching.

— Develop the ability 1o organize co-curricular activities and community resources for

promoting social science fearning.

Uinit 22 Nature of Social Sciences

.1 Concepl, scope and nawre ol social seience

[.2 Dhlterence belween soctal sciences and social studics

1.3 Aims and objectives of weaching social science at school level
I 4 Significance of social science as a core subject

|.5 Role ol social science teacher lor an egalitarian socicly

Unit IT: Curriculum and Instructional Planning

2.1 Organmizalion ot social science curriculum at school level

2.2 Instrucuional Planming: Concept, need and importance

2.5 Uil plan and Lesson plan: need and importance

A Procedure of Unit and 1.csson Planning

2.5 Adaptation of unil and lesson plans lor children with disabilities

fd

Unir [H: Approaches (o teaching of Sociul Science

3 1 Curneular approaches: ) Coordination, by Correlational, ¢) Coneentric, d) Spiral, ¢)
Integraled, 1) Regressive
5 2 Methads ef teaching social science: Lecture, discussion. socialized recitalion, source

and project method
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3.2.1. Devices and techmiques of eaching social studies — Narration, description,
Hlustrabion, questioning, assiznment, field mip. story welhng, Role play, Group
and sell study, programmed learming, inductive thimking, Concept mapmng,
exposilory teachimg and problem sohvima

3.3 Accommodations requited in approaches lor teaching children with disalvihues
3.4 Tonstructional material lor teaching ol sociul science: Time-lines & Genealogical
charts, Maps & Globes. Usce ol different types of Boards(Smart boards, Chalk Board.

Flannel Board), Tape-records, Radio, Television, IFFilms & Filmsinps, Overhead

Projector. Social science gumes and Power Point Presentation

3.5 Adaptations ol material for teaching children with disabihuies

Unit IV: Fvaluation of Learning in Social Science

4.1 Purpose of evaluation in social science

4.2 Techniques of evaluating learner achievemnent in social Science: Wrilten and Oral
lests, Observation Tools, Work Samples, Porilohio

Assessment: tools and techniques of Continuous and Comprehensive Evaluation

(CCE) lor curmicular and co-curriculur subjccls

4.4 Construction of tencher made Lest

4.3 Diagnostic testing and enrichment techniques for children with disabihities

=] )
)

Unit V: Social Science Teacher as a Reflective Practitioner

3.1 Being a reflecuve practitioner- use ol aclion rescarch

3.2 Developing an Action Research Plan for solving a problem in (caching-learning of
Sacial science

3.3 Case study- Need and ITmportance lor a Schoot Teacher

3 4 Development of a Prolessional Portfohio/ Teaching Journal
5.5 Compelencies [or teaching Social scicnee to children with disabilities

Transaction

The student-teachers should be encouraged o read chapters and articles. There may be

quizzes, seminars, field trips, lectures, demonstrations, school visils and obscrvations 1o weach

Lhis course.
Course Work/ Practical/ Field Engagement

Prepare a unit ol social science content Jor a given child with disabihites

—  Develop an Action Research Plan on a problem related 1o teaching and Icarning in
Sacial Scienee

Adupt teaching learning materials for a child with disabthes

Develop questions and achicvement Lests in social science

Oreganize activities like quiz, mock-parliament. field trips, exhubitions and any otlher

co-curricular acuvines in schools

RO Fd Splad. Curniculum Faze 3
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PEDAGOGY O TEACHING ITINDI

COURSE CODE @ AS {(Part IV) Credits: (04
Conduct Hours : 60 Ir (60 ?k.Vs) darks : T

ikB~:@e ds mis’; & izLrgr ikB~;@e Ykjk fo[kfFkZ;ksa bl ;ksX; gksaxs fd&

e (:fDrvkSj lekt ds thou vkSj fodkl esa Hkk"kk ds ;ksxnku Is ifjfpr gksaxsA

o ewyHkwr Hkk"kk dkS'kyksa vkSt Hkk"kk vf/kxe esa mudh Hkwfedk dk vugqHko djsaxsA

o bdkbZ Fu;kstu vkSj ikB ;kstuk dh izf@;k esa dq'ky gksaxs

e fgUnh fk{k .k ds fof'k™V O:kogkfjd mlis"ksa ds fu/kkZj.k vkSj ys[ku esa I{ke gksaxsA

e fgUnh Fkik.k ds vf/kxe y{;ksa dh izkflr ds fy, iz;ksT; F'k{k.k fof/k;ksa dk iz;ksx djsaxsa

o fgUnh Fk{k.k ds mls’;ksa dh Igt izkfIr ds Fy, Igk;d midj.kksa ds fuekZ.k vkSj mi;ksx esa n{k
gksaxsa

o Hkk"kk vi/kxe es3 Irr~ ,0a O:kid ewY: kdau izfof/k ds mi;ksx dg'kyrkiwoZd djsaxsaA

o Hkk"kk vf/kxe esa folkfFkZ;ksa dh df8ukb:ksa ds fujkdi.k ds fy, f@;kRed vugla/kku dk
12;ksx djsaxsA

e fpUru nSufUnuh vkSj iksZV Qksfy;ksa fuekZ.k dh izfof/k dk mi;ksx djsaxA

iIkB~;olLrq

bdkbZ 1 & Hkk"kk] feUnh Hkk"kk dh izd fr vkSj iz;ksT;rkA

1-1 Hkk"kk dk izR;; vkSi mi;ksfxrkA

1-2 Cksyh] foHkk"kk vkSj ekud Hkk"kk dk izR;; A

1-3 f'k{kk] lekt ] O:kikj] jktuhfr] 'kks/k ,oa fodkl esa Hkk"kk dk ;ksxnkuh
1-4 fgunh Hkk"kk dk ukedj.k] laLd’r Is fgUnh ds mn~Hko dh izf@;kA
1-5 fo'oHkk"kk vkSj Hkfo";Hkk"kk ds :1 esa fgUnh dk fodkl dk vkdyuA
1-6 ewyHkwr Hkk"kk dkS'kyksa&Jo.k] okpu] iBu vkSj ys[ku dk ifjp; A

bdkbZ 2 & tkB~:oLrqg lao/kZu

2-1 fgUnh IkfgR; dk lkekU; ifjp; A

2-2 fgUnh x| lkfgR; dhijEijkxr fo/kk,i&dgkuh] ukVd vkSj egkdkO;a

2-3 feUnh x| IkfgRd dh vk/kafud fo/kk,i& miU;k!] ;k=k fooj.k] thouh] vkRedFkk vk5j laLej.kA
2-4 fgUnh O:kdj.k esa mnwZ] vaxzsth vkSj laLd r Is lekfo"V izR; ;A

2-5 ek/:fed Lrj ij fgUnh kB~;@Pe csa gg, ifjorZuksa dk vkdyuA

bdkbZ 3 & Hkk"kk vf/kxe dh izd fr vkS] ikB fu:kstuA

3-1 ek/;fed Lrj ij feUnh fk{k.k ds y{; vk5] mis’;A
3-2 hdkbZ fu:kstu dk izR;;) bldk egUo vkSj fuckZ.kiof/4n
3-3 ikB:kstuk dk ifjp;] mi;ksx vkSj eglUoA
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3-5 fgUnh f'k{k.k ds KkukRed] cks/kkRed) dkS’kykRed vkSj #fpxr mis’;ksa dk fu/kkZj.kaA
3-6 fof’k"V mis’:ksa dk O;kogkfjd 'kCnkoyh esa ys[kuA
3-7 ikB ;kstuk ds lajpukRed mikxe dk ifjp; vkS} vH; klA

bdkbZ & 4 feUnh dh fofo/k fo/kkvksa ds fk{k.k dh fof/k;ksa dk ifjp: vkSj mi:ksxA
4-1 ek/:fed dikkvksa esa x| f'k{k.k dh mi;ksixrkA
4-2 x| f'k{k.k dh vFkZcks/k] O;k[;k] fo'ys"k.k vkSj la;qDr fof /k dk ifjp; vkS] budh leh{kkA
4-3 ek/:fed d{kkvksa ds ikB~;( esa i| ds lekos’k dh mi;ksfxrkA
-4} f'iflk.k dh 'kCnkFkZ dFku] [k.MkkUo;] O;kl vkSj leh{kk fof/k dk ifjp; vkSj budh mi;gDrrk
dk vkdyuA
4-5 ek/;fed Lrj ij O;kdj.k Fk{k.k dh vko’;drk vkSj mi;ksfxrkA
4-6 O:kdj.k f'kik.k dh fuxeu] vkxeu] Hkk"kklzalxZ vkSj ikB~; &iqtrd fof/k;ksa dk ewY;kdauA

bdkbZ & 5 Hkk"kk vf/kxe&F k{k.k esa lgk:d lkefxz:ksa dk iz;ksxA

5-1 Fkik.k midj.kksa dk |UnHkZ] egUo vkSj ykHkA
5-2 vi/kxe&f'kik.k ds n’"; midj.kksa ds izdkjA
5-3  n”'; midj.kksa pkVZ] uD’kk] ekufp=] izfr:i] dk;Z’khy izfr:i vkSj dkMZ dh iz;ksx fof/kA
S5-4  JO; midj.kksa& dkWEISDV fivLd o dSIsv~| ds iz;ksx dh fof/k vkS) vH;kIA
5-5  egfnzr 1O; midj.kksa&v[kckjksa] if=dkvksa vkSj igLrdksa dk lgk;d midj kksa ds :i esa
12; ksxA
5-6  05|qgnf.od midj.kksa&Vsfyfotu] dEl;wVj vkSj fo'otky ds igk;d midj.kksa d ;] esa iz;ksx dh
fof/k vkSj mi;ksfxrkA
5-7  Hkk"kk vf/kxe esa Hkk"kk iz;ksx’'kkvk ds iz;ksx dh fof/k vkSj leh{kkA

bdkbZ & 6 Hkk"kk vf/kxe ds ewY;kdau dh izfof/kA

6-1 ewY:kdau dh ladYiuk) mis’; vkSj egUoA

6-2 {rr~ ,ca O:kid ewY kdau dk IUnBHkZ A

6-3 ys[ku] iBu] J' rys[k] lays[k] rhozys[ku] =qfVyslku] vi’kgHkk"k. k vkSj dkO;ikB dk Irr ,0a
O:kid ewY:kdau izfof/k }kjk ewY;kdauA

6-4 dikkxr ikB~:lgxkeh xfrfof/k;ksa&xhr] vfHku:] laokn] f@;kdyki vkSj usr Ro ds xg.kksa dk Irr
,08 O:kid ewY;kdau 1zfof/k }kjk ewY;kdauA

-5 fol kFFkZ-ksa ds Hkk"kk vi/kxe dk lap;ho Uk cukukA

bdkbZ & 7 fpUru’khy lk/kd ds :i esa fk{kd

7-1 vugorhZ fpUru dh vke';drk vkSj egUoA
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7-3 fo| kfFkZ;ksa dh vf/kxe lel;kvksa ds funku vkSj lek/kku ds fy, f@;kRed vuglU/kku dk

1Z;ksx A

7-4 1kB~;@e] lgk;d lkexzh vkSj ikB~;fof/k;ksa dk vkykspukRed foospuA
7-5ikB~:@e] lgk;d lkexzh vkSj ikB~;fof/k;ksa ij fo| kfFkZ;ksa vkSj viHkHkkodksa dh
izfrf@; kvksa dk laxzg

1izk; ksfxd dk;Z &
o vk/kafud Hkk"kk ds :i esa fgUnh ds xq.kksa vkSj fLFkfr dk vugla/kku fooj.ka

« fpUnh fk{k.k dh fdUgh nks v/kugru fof/k;ksa dk ifjp; ,0a buds mi;ksx dh rqyukRed
leh{kkA

¢« fgUnh Fkik.k ds Jo.k]Jokpu vkSj ys[ku vf/kxe ds IVhd ewY;kdau esa Irr ,0a O;kid ewY;kdau
dh tzfof/k ds mi;ksx dk fooj. kA

e fpUru nSufUnuh] iksVZQksfy;ksa vkSj vkykspukRed fooj.kh ds mi;ksx dh leh{kk vkSj budh
1izfrd fr dk izLrgfrdj.kA

ewY;kdau ;kstuk&

ewY;kdau  Hikk ijh{kk izks;kfxd | iksVZQksfyksa |mifLFkfr  =kUr ijh{kk
fcanw dk;Z :
izns; vad 10 | 10 | 05 05 70

lUnHkZ iglrdsa % &

feUnh Fk{k.k % vfHkuo vk;ke] MkWa JqfrdkUr ik.Ms;] ,fDI) ifCyds'kal] nfj;kxat]
ubZ fn¥yh & 2010

feUnh f'k{k.k] mek eaxy] vk;Z cqd [Miks djksy ckx] ubZ fnYyh & 2005

feUnh f'k{k.k] MkwWa jke'kdy ik.Ms;] fouksn iglrd efUnj] vkxjk&2005

feUnh IkfgR; dk bfrgkl] vkpk;Z ikepUnz 'kqDyl jktdey izdk’ku] ubZ fnYyh&2006
faUnh fk{k.k] jeu fcgkjh yky] jLrksxh izdk'ku] esjB& 2002

feUnh f'k{k.k] lkfo=h flag] bUVjus'kyu ifCyFkax gkml] esjB&2004




PEDAGOGY OF TEACHING ENGILISIL

Course Code: A (Part V) Credits: 04
Contace Hours: 60 Marks: 100

Introduetion

This course will enable the student-leachers o gun a strong knowledge base in nature of
Enalish language & [werature, instructional planning and evaluaten. bowill help in applying
theory 1o pructice to design your own matenals and pian lessons i preparation for teaching
real classes. The course ofters vou the opportumity to explore n-depth aspects of enghish and
W (ind out aboul the approaches and current pracuces of language (caching tn relation to
ndan and international contexts. The course also equips vou with analyucal and
mvestivative skills and povides a foundation m issucs related to IF'nghish language teaching,

second language pedagogy and language acyuisition,
Objectives
Aller completing the course the student-teachers will be uble Lo

T Explain the principles of language teaching, and evolution and rends in English
literatrre.
Prepare an instructional plan in English.

[

Adapr various approaches and methods (o teach English fangnage.
Live various teclmiques to evaluare the achievement of the learner in English.

Unit I: Nature ol English Language & Literature
.1 Princi;iles ol Language T'caching
1.2 Lunguage Proficiency; Basic Interpersonal Communication Skills (BICS) and
Cognitive Academic Language Proficieney{ CALP}
1.3 English Language in the schaol context: An Fyolunenary Perspective
b4 Current Trends in Modern inglish §iterature in Indian context
[ .5 Teuching as second language in Indian context.

lLinic I1: Instructional Planming

2.1 Aims and objectives of Tcaching English at difterent stages ol schooling
2.2 Instructional Planning: Necd and Impontance

2.5 Unil and lesson plan: Need and Importance

2 A Procedure of Unit and Lesson Planmng

2.5 Planming and adapting umits and lessons tar cluldien with disalbalities

Unit [11: Approaches and Methods of Teachinyg English

3 1 DilTerence between an appreach and a methodd
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3.2Task based approach, co-operative  learning,  fanguage  across  curriculum,
commumicative language teaching, Bilimguoal, zclectic and Constructive approach
3.3 Method Teaching ol Prose, Poctry, Drama, Granmumar and Vocabulary- 1} Translation
method. 1) Structural — Sttaational method. 1m1) Prirect method
3.4 Development ot Tour basic lansuage skills: Listenieg. Speaking. Readmg, and Wnung
3.5 Accommodation in approaches and techniques in teaching children with disabihities
Unit IV Fnstroctonal Materials
4.1 Importance of instructional material and ther effective use
4.2 The use of the instructional ards Tor ¢llective leaching ol English: Smart boards, Chalk
Board. Flannel Board. [Picwres! Picture-cut-outs, Charls. Tape-records, Radio,
Television, Thlms & TFilmsinips, Overhead Projector, Tunguage TLaboralory, Language
; games, teading cards, Worksheers, TTandouts, and Power Point Presentation
| 4.3 Construction ol a teacher made test for English proiiciency
4.4 Teaching portfolio
4.5 Adaptations of teaching material tor children with disabihines
Unit ¥V: Exvaluation
3.1 Evaluiation - Concepl und Need
5.2 Tesung Panguage skills and Language elements (Mocabulary, Grammar and
Phonology)
5.3 Adaptation of Evaluauon Toels for Children with Disabilities
5.4 Individualized assessment lor Children with Dusabilines
5.5 Error analysis, Diagnostic wsts and Enrtchment measuores
Transaction
s comrse should be uchit shronel Gosomes o s oerhdieps womunars amd presantabions. | ectares,
aeinansteations aimd disclsaons Tod icors biscd fopnes Sedenis sioudd be encowazed 1w use
1 pistrietional natertial e thoen praciec of teacning lessons, Addplatuons m pedazogy, nuterial anl
b ey alvaton should be tavght through sworkshops and specihie ease studies
Course Work/ Practical/ I'ield Engagenient
—  Design tcaching programme bascd on error analysis
Develop an Aclion Research Plan lor measuring Lthe elfecliveness ol a given
lcaching approach in linglish
Develop work sheet (mteractive including himguagee sames)
Prepare worksheels to enrich vocabulary among secandary students with disabihities
Develop lesson plass lor the weiching ol prose and poctry
Crtically analvze any one poem or essuy ol’a well known pocet or wriler
| RO 3. Ed Spl Ed, Currcuwlum Paace 37 .
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INCLUSIVE EDUCATION

Course Code: B 6 Credits: 02
Contact Hours: 30 Marks: 50
Iniroduction

The course is designed to develop an understandig about melusive education and addressing
diversily in the mainstream classroom. 10 1s alse formulated in a way that the learners wall
know the pedagogicnl practices and recognises wavs m which dilferent stakeholders con
collaborate for the success of inclusive cducanon.

Objectives

Aller completing the course the sludent-teachers will be able to

Explain the construct of inclusive education & the progression from segregation
iowards valuine & appreciating diversity in inclusive education.

Explicate the national & kex imternational policics & frameworks faciliiating
inclusive education.

Emimerate the skills in adapiing instructional strategies for teaching in mainstream
classrooms.

Describe the inclusive pedagogical practices & iis relation to goaod reaching.
Expound strategies for collaborative wworking und stakeholders support in

implementing inclusive education.

Uinit |- Introduction to Inclusive Education A Toury

|1 Marginahisation vs. Inclusion: Meaning & Delimuons

1.2 Changing Practices in lidocation of Children with Dhsabihues: Segregation,
Integration & Inclusion

t.3 Diversity in Classrcoms: Learning Styles, Linguistic & Socio-Culwral Mulupheiy

1.4 Principles ol Inclusive Educanon: Access, Lquity, Relevance, Participation &
mpowerment

1.5 Bammers o Inclusive Educition: Atutudinal, Physical & Instructienal

Unit 2: Polices & Frameworks Facilitating Inclusive Lducation 5 Hours

2 1 Imtemational Declarations: Universal Declaration of Human Rights (1948), World
Declaraton lor Fducation Tor Al {1990)

2.2 International Conventions: Convennon against Discrimination {1960). Convenlion on
Rights of a Child (1989). United Nauons Convention of Rights ot Persons with
Disabilives {UNCRPD) (2006)

2.3 International Frameworks: Salamanca bFramework (1994), Biwako Millennium
Framewaork of Action (2002)

2.4 National Commussions & Policies: Kothait Conmmission (1904). Nauonal Education
Policy (1968), National Policy on Education (1986). Revised Nauwonal Policy of
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Education {1992}, Nanonal Currtcular Framework (2003), Natonal Policy For
Persons With Disabthties (20063

2.5 Natonal Acts & Programs: [IEDC {1974). RCL Act (1992), PWD ActL (1995,
Natonal Trust Act {1999, SSA (2000), R'TT- {2006), RMSA (2009), [EDSS (2013

Unit 3: Adaptations Accommuodations and Modilications 7 Hours

Jd Meaning, Dilierence. Need & Sieps

Lad

2 Spectlies tor Children with Sensory Disabihcies

3 Specilies lor Children willh Neuro-Developmental Disabilities
A Spectiics Tor Children with Loce Motor & Multiple Disabilities
5 Engaging Gifled Children

L d ol )

Linit 4: Inclusive Academic Instructions 8 Hours

4.1 Umiversal Design lor Learming: Multiple Means of Access, Fxpression, Engagsement
& Assessmenl

4.2 Co-Teaching Methods; One Teach One Assist, Station-Teaching, Parallel Teaching,
Allemate Teachimyg & Team Teaching

4.5 Differenniated Instructrons: Content, Process & Producl

{4 Peer Mediated Instructions: Class Wide Peer Tutorimg, Peer Assisted Leaming
Stralegies

4 5 ICT lor Instructions

Unit 3: Supports and Colliiborations for Inclusive Education > Hours

Stakcholders of [nclusive Education & Then Responsibilitics
Advacacy & Leadership lor Inelusion in Education

L

|
2
5.3 Famuly Support & Involvement lor Incluston
5.4 Community Involvement for Inclusion
3.5 Resource Mobilisation tor Inclusive Lducation

Practical & Field Engagement

. Visit Speeial Schools of any bwo Disabiinies & an Inclusive school & write
abservation report highlighting pedagogy

IT. Prepare a Checkhist for Accessibility in Mainstream Schools for Children with
Disabililies

[TI. [Design a Poster on Inclusive Lducation

IV. Prepare a Lesson Plan on any one School subject of your choice using any one

Inclusive Academic Instructional Strategy

Transactions

Group discussions following videos and visits. Debate Tor Inclusion vs. Segregation &

sSelf smdy tor teaislations and frameworks

i el fare o=t Seerr L1 s eS0Tt T FTOTATION e m e T T T R R TR N Tl NN el ST L1

RCT R Ed.Splid. Curmmculum [*noe 6!
I3 Maw 2013




[

INTRODUCTION TO SENSORY DISABILITIES

Course Code: B 7 Credigs: 02
Contaet Hours: 30 Alarks: 50
Introduction

The course 1s designed Lo provide a basic understanding (o the student-teachers about the
nature and needs of dilferent 1ypes ol sensory disabilities. Tt will also equip them m

undertaking screening, plannimg and istructing students with sensory disabilities.

Objecrtves
Afler completing this course, the student-teachers will be able o

Name the different tvpes of senson impairments and its prevalence and describe the
pracess of hearing & impiications of varions pypes of hearing {oss.

Explain the issues & ways to address challenges in educaring stwdenis with hearing
{oss.

Describe naiure, characteristics & assessment of stiudents with low vision & visual
impairaent.

Suggest educational placement and curvicular sorategies for siudents with low
vision & visual impairment.

Explicate the impact of deaf-blindness & praciices for funciional development.

[Unit I: Hearing Impairment: Nature & Classification 5 Tlours

1.1 Types of sensory impuirmen(s: Single (Hearing Impairment & Visual Tmpairment)
& Dual sensory impairment {Deal-blindness)

1.2 Imporlance of hearimg

| .3 Process ol hearing & its impedinent leadimg o different Lypes ot hearing loss

1.4 Definition of hearing loss, demographics & associated terminologies: deal/ Deal/
deainess/ hearing impaired/ disabihty/ handicapped

1.5 Challenges anising due to congenital and acquired hearing loss

Unit 2: Impact of [Tearing Loss S Mours

2_| Characiensuices of learners with hearing loss and impact ol dilferent degrees of
hearing impairment on communicalion

2.2 Language & communication 1ssues attributable 10 hearing loss and nced lor carly
Intervention

1-J

3 Communication options. preferences & lucihitators of individuals with heanng loss

-2

4 Tssues & measures in literacy development and scholaslic achicvement of students
with heaning loss
2.5 Restoring techmiques usig human anterpreter) & wehnological support (hearing,

devices)
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Yisual Impairment- Nature and Assessment 5 llours

1. Process of Seeing and Common [Fve Disorders in India

Blindness and Low Vision--Delimition and Classification
Demographic [Information--NS50 and Census 201!
Importance ol Larly Ideatiitcaiion and Intervention
Funcuonal Assessment Procedirres

Unit 4: Educational Implications of Yisual Impatrment 3 Tlours

q.1.
o2
4.3
4.4
4.3,

Ellccts of Bhindness- Primary and Secondary

Selective Educativnal Placement

Teaching Principles

LExpanded Core Curriculum- Concept and Arcas

Commonly Uscd [Low Cost and Advanced Assisinve Devices

LInit 5: Deaf-blindness 10 Haurs

5.1
a2
33
54

3.3

Definttion. causes, classihication, prevalence and charactenstics of deal-blindness
Elleets and implications of deaf-blindness on activities of daily living & cducation

Screemng, asscssment, idenbiication & interventional strategies of deaf-blindness

= ?
Fostenng carly communicauion development: Methods, assistive devices and

practices including AAC
Addressimg onientation, mebiiy & educebiona] needs of sludents with deal-blindness

Course Work/ Practical/ Ficld Engagement

Develop a checklist lor screeming ol children Tor hearing impatrment
Develop a checklist Tor sereening of children for low vision

Develop a checklist for sereenming of children tor blindness

Develop a checklist for screening of children lor deal bhindness

Iournal based on obscrvations ol teaching clildren with sensory disabilines

Transactions

v

(sits. Observapons, YVideos and [nteraenons with Students with Disabilities

F.ssential Readings

Bradlord, [.. J. & Ttardy. W_CGi (1979). Hearing and Hearning Impaiment. New
York: Grune and Stratton.
Davis, H. & Silverman, 5. R 1970) Heanng and Dealness - Part 1 Holl, London:

Rinehart & Winstan.
Holbrook, CNL. & Kocniz, A (Eds)) (2000). Foundations of Edocation, Yol 1.

. .- - . - . : : nd
Iistory and ‘Tlreory of Teaching Children and Youths with Visual Impaimments. (2
et New York: AR Press
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INTRODUCTION TO NEURO DEVELOPMENTAL DISABILITIES

Course Code: B § Credits: 02
Coniact INours: 30 Narks: 50
Introduetton

The course mntegrales relevant subject matler im the arcas of Learming Disability, inteliectual
Dasability and Autism Specuum Disorder. This course will prepare preservice (eachers o
work willt students with Neuro Developmental disabilities in inclusive and specialized
seltings. Tt loslers the acyuwisition ol the broad-based knowledge and skills needed Lo provide
elfecuive educational programs for students with Jearning and behavior characterisuces. The
course emphasizes implications lor educational and vocational programming, curriculum,
and mstruction.

Objectives
Aler completing the course the student-teachers will be able o
= Discuss the characteristics and tvpex of tearning disabiliry.
L Describe the tools, areas of assessment and apply intervention strategies 1o enlunice

learming.
FExplain the characteristics and npes of hitellectual disabilin:

L]

Describe the tools, arveas of asxexsment and prepare and apply intervention
strategies for independent (iving.
Explain the characteristics aind nvpes of Autism Spectrum Disorder.

L1

Describe the tools, areas of assessment and apply iniervention strategies.

Unit 1: Learning Disability: Nature. Needs and Intervention

|.1 Detinttion, Types and Characlensiics

1.2 Tools and Areas ol Assessmenl

1.3 Stralegies lor readmg, Writing and Malths

.4 Curricular Adamation, IEP, Further Educauon.
|.5 Transition Educaton, Life Long Education

Unit 2: Intellectual Disabiline: Nature. Needs and Intervention

I Definition, Tvpes and Chaaclenshics

LN LN

2 Tools and Arcas ol Assessiment

-

3 Srrateuics for Functional Acadenues and Social Skills

A Assisuve Devices, Adaplatons, Indis idualized Education Pian, Person Centered
IPlan. Lifte Skill FFducanion

2.5 Vocational Traiming and Independent Living

-2

TERAES T T L M okt - — TTJ =T AT oo F o -, ey e g

IECI R.Ed.SplEd. Curricuivm Pioe 08
|5 Mav 20105

g



]
L I

Unit 3: Autism Spectruom BDisorder; Nature, Needs and Intervention

3.1 Delnution, Types and Characteristics

3.2 Tools and Arcus of Assessment

3.3 Instrociional Approaches

53 4 Teaching Methods

3.5 Vocationa!l Training and Carcer Opportumtics

Transaction

This course should be taught through lectures, discussion, demonstrations, presentations and
workshops. They should bhe given hands on trimmyg in assessments of specific needs of

children, interpretation of test reports and develop strutegies for classroom interveniion

Course Work/ Practical/ Ficld Fngagement

Develop an Assessment Tool for a child with lcarning disability in the given area
Prepare a ransiion plan [tom school to college for an 1,1 Child

Prepare a hife skill curnculum

Prepare a sereening ool for children with Auvtism Spectrum Disorder

Prepare teacher made test [or funcltionaf assessmemn of a given child with IR/ Antism
Plan an educauional program on the basis of an assessment report of a child with

1D Aulisim

Essential Readings

CAccardo, P, Magnusen, €., & Capute, A). (2000). Aulism: Clinical and esearch
[ssucs. York Press. Baltimore.

[ ]

Amernican Psychiatric Association. (2000). Dragnostic and Siatistical Manual of

Mental Disorders (4" ed. TR). Washington DC.
Bala. M_1 {2004} Muethods of Teaching Exceptional Children. Discovery, New Delhi.

-

Brownmg, R.E. (2004). Teaching Students with Behaviour and Severe Emotional
Problems. hop:/awwe k20w us/specialed/families/pubdocs/bestpractices.pdf

Suggested Readings

C Higgins, 1. (2003) Practicai Tdcas 1that Really Work for Students with Dyslexia and
Other Reading Ensorders. '"RO-EIJ, Austin.

- onvoves, RAC (2010), Buildimg Sensory Friendly Classrooms w Support Children with
Challengme Behaviors: Implementing Data Driven Sirategics. Sensary World, Texas,
Picrangelo, R & Giuhant G AL (2003). Transiion services in Special Education.
Adlyn & Bacon, T.andon

C Reddy GuLl, & Rama, R (20003, Education of Children with Special Needs.
Discovery Pub. New Dol

[ fe = —3 e LT T I s e TS T

IPaec 649

RCI B.Ed.Sphld, Canrrenden
|3 Moy 203

o Bl T h o T a2 1 I o e = FEEY — 1 L —al ‘3 1 . I ] r N i e 5

| CE = . = m— T g e e T T T T T T T Y T I e e



INTRODUCTION TO LOCOMOTOR AND MULTIPLE DISABILITIES

(ourse Code: B Y Credits: 12
Contact Tours: 30 Marks: 30
Introductton

The course aims (o develop understanding aboul plannig ellective educalional programme
and [unctional activities for students with locemotor and muliple disabiliies. This course
intends to develop required skills in teacher trainee 10 identily the children with locomotor
and multiple disabibties and alse plan an effective programme education as well as for
crealing awareness on Lhese condinions. Teacher is alse expected to plan an cllective
therapeutic and programmc and also refer fin medical intervention whenever il necessary.,

Objectives
Aller completing the course the student-teachers will be able Lo

. Identify the persons with Locomotor disabilities such as Cerebral Palsy, Amputers,
Polio, Leprosy cured, Muscuwdar dyvsirophies, Newral and spinal defects and Multipie
disabifities.

Plan an effective programme for creating awareness abount the persons with
Locomotor disabilities and Multiple disabilities.

. Plan an effective therapeutic and progranme for the personswith Locomortor disabiliiies
and Mudiiple disabilitics and o refer for medical intervention if necessary.

S Plan an effective educational programme and functional activities for the persons

with Locomotor disabilities and AMultiple disabilities.

UInit I: Cercbral Palsy (CP)

|.1. CP: Nature, Typcs and Its Associated Conditions

[.2. Assessment of Tunctional Difficulties of CP including Abnormal:tics of Joints and
Movements ((rails)

1.3. Provision of Therapeutic Intervention and Relerral of Children with CP

| 4. Implications of Functional Limuwatons of Children with CP in Education and
Creating Prosthetic Environment in School and Home: Seating Arrangements,
Positioming and [Tandhing Techniques at Home and School

1.5, Facilitating Teaching-T carning of Children with CT* 1n School, [EP, Developing

TL.M; Aszsistive Technology o Factlitale Tearning and Functional Activities

Unit 2: Amputees. Polio, Spinal Cord Injuries Spina-hifida and Muscular Dysirophy

AL Detimmon, Meaning and Classihication
2. Assessment ol Functional I:Ticutties
3. Provision of Therapcunie Tnterveriion and Referral

L EN R LN R A
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2.4, Tmplhicanons ol Funcuonal Limitattons for Education and Crealing Prosthetie
Enviconment 1n School and Home: Seaung Acrangements, Posinoming and fhandling
Technigues at Home and School

2.5, Taciliating Teaching-l.earning: 1P, Developing TT.M: Assistive technology

Lnit 3: Muliiple Disabilities and Other Disabling Conditions

A Multiple Disubilities. Meanmyg and Classifications
3.2 Vanous Combinauions of Muluple Disabilittes and Associated Conditions Such as

-

Epilepsy. Motor and Sensory Conditions

3 Other Disabling Condivens such us Leprosy Cured Students. Tuberous Sclerosis and
Multiple Sclerosis

A Tmphcations ol Functional Limitations [or Education and Creating Prosthetic

Ead

LY |

Environment in School amd Home: Scating Armangements. Positioning and Handling
Techniques al Efome and Schoal
3.5 Iacilnating Teachmg-l.carming: 1P, Developing TEM: Assistive technolooy

Course Work/ Practical/ Field Engagement (any one of the following)

Undertake a case study alter identitying a child with cerebral palsy or a clnld wath
Multiple Dasabilities. Assess the child’s difficulues in activities of daily hving and
academic acuvities and develop an imervenuon plan.

Undertake a survey on 50 cluldren with different disabihitics and lind oul how many
children are affecied with cerehral palsy und mulople disabihiues. Find out the causes
of their disabling condittons and what defticultics these children are facing in
attending their schools.

Essential Readings

Maller, F. and Bachrach, 8.1, (2012), Cerebral Palsy: A Complete Guide for
Caregiving. A Johns Hopkins Press [lealth Book.

Sarva Stksha Abhiyan. Maodule on Cerebral Palsy. htip://ssa.nic.infinclusive-

[

education/trasmng-module-lor-resonrce-teachers-for-disable-
children/Module®6205%20Cerebral%20Palsy pdi/a1_download/Tile

o Surva Siksha Abhivan . Module on Mulliple Disabilities. htip:i/ssa nic.in/inclusive-
cducauon/iraimng-module-for-resource-teachers-for-disable-
chldren/Module6203%20Muluple®20Disability_pdf/at. download/hile

RCT B.EdSplld Curtectium Puve 73
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IDENTIFICATION OF CHILDREN WITIT VISUAL IMPAIRMENT AND
ASSESSAIENT OF NELEDS

Course Code: (12 {redits: 04
Contact Hours: 6l Moarks: 1)

Introduction

We cannot treal a visually impaired child as "a pair ol voung cves™. We need o understand
lthe whole child, including his leehngs and needs. Having understood the psvehological and
saciological implications of visnal impanment, the learners should be more empathene o the
needs ol the visually impaired and address them appropnately in diverse educational scttings.
There are many cye conditions cach with different educational and social imphcations, The
infant must “see 1o leam”™ and therefore a visually impatred imfant must ~learn to see”. The
course will ¢nable the tramees Lo be able to wdentify cliuldren who are at nsk [or visoal
impatrment. The trainees will be able 1o develop the skills of domg Tunctional vision
assessmenl and enhanee the residual vision. The course also [ocuses on needs and assessment

of children with muluple disabibity ang visual impairment.

Objectives
After completing the course student-teachers will be able Lo

" Describe the sirncinre of eye und conunon eye defects.
Explain the eriology of visnal impairment.
b dAnalvse the implications of visual impairment awd identify their needs.
= Develop skills to idenify and assess children with visual impairment,
Describe the needs und develop skifly 1o assess children with visual impairment and

miiltiple disabilities (1IN

Unit 1: Anatomy and Physiology of Huntin Eye

|1 Structure and FFunciton ol human cyc

1.2 Normal vision development and process of seeing

1.3 Principles ol relraction and rciractive errors

1.4 Concepl and delnmuions of blindoess and low vision

1.5 Convept of visual acuity, visual field, depih perception and contrasi scnsiLlvily

Unit 2: Types of Visual Impairment and Common Eve Disorders
21 1.oss of Visaal acuily
2.2 Loss of Visual held
2.3 Colour vision defect and less ol contrasl sensitivily
24 Reliacuve ervors. Vigumn-A debicieney, Cataracl, Glaucoma, Corneil uleer,
rachoma, Albimism. Retinal detachment, Reunitis pigmentosa, Rennopathy ol
premaiurity, Cortical Visuad impairment. Opue Atrophy, Nystagmus, Ambivopra, and

Macular degeneration
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2.5 Educational miphications of difterent Eye disorders

Unit 3: Implications of Visual lnpairment and Needs of Visually Tmpaired

,_‘
1

1 Psychosocial imphcabions of visual impairment
2 Factors alfecting implicavons of visual impmnment: Age of onsel. degree ol vision

I f

type ol vision lass, pragnesis. and socio ceonemic slatus of the fammly
A EfTect of visual impaimment on growth and development: Phvsical, Moior.

-

Frd

[.anguage. Socio-cmotional, and Cognilive developmenl
4 Educational needs of the visually nmpaired and need lor expandced core curriculum

.
J
3.5 Implications ol low vision andd needs ol children with low vision

Linit 4: [dentification and Assessiment of Visual Impairment

4.1 Interpretanon of clinicual asscssment ol vision
4.2 Funcuional assessment ol vision: Conecept, need and methoeds
4.3 Tools ol funcbonal assessment of vision and skills: Funcuenal skitls inventory for the

blind (I'SIB). Low Vision Assessment by Jul KeelTe, Lea 1ests, und Portloho

4.4 Tools for psvchological assessment of the visually impwred: Vithoba Paknikin
Concepl

assessment
Performance Test, A short Scale 1Q measure lor the visually impaired based an
Blind [.carning Aputude TesL.

WISC-R, Adapled

EPQ. Adapled
development for blind children, Reading Preference Test, Cornel! Medical Index for
Visually Handicapped Children

4.5 Report wriling
Unitl §: Assessmenl of Learning Needs of Children with VIMD

3.1 Concept and delinition ol VIMD

5.2 Enoloay ol VINID
[mpact of VIMD on learning and developiment
4 Screcenmmny, adentitfication, and assessment ol Visually Impaired children wath

3
3.
associated disabihitics
5.5 Muludisciplimary  assessment of Visually Tmpaired children with  Associated

)
Disabililies

I'J-I
[N LN ]

Course Work/ Practical/ Ineld Fonagapement
Present a semminar on implications ol visual impairment on the personaliny of the

visually timpaired

Fl

tenial on early mdicators ol visual impaiment and prevention ol s

L o Bl |
1=k

ey
1 \-I_l'hll S
Impairment
Cury out Tunctional assessment ol skills el a blind, a low vision, and o VIMD cluld

and submii a report of thetr assessment

l.ssential Readings
Barrauea. N, U t1980). sequences ot Visual Development. University ol Texas.

ALl

—wip Lt

1. siulh

RCT B bd Splid Currreuiem




CURRICULUM, ADAPTATION AND STRATEGIES FOR TEACIIING
EXPANDED CURRICULTUM

Couvse Code: (C 13 { redirs: 04
C'ontact Hours: 61) Marks: 10

Iniroduction

Curticulurm 18 the heart of anv cducatronal system. Asas the curriculum, so s the educative
process. This course will provide basic undersianding of the concepl ol cumculum
approaches 1o curnculum development. The course content shows a strong commitment o
the notion that children with visual impaiment should have access 1o the reeular core
curmiculum lor which they need to learn an expanded core curriculum unique 10 visual
impairment. Apart from that certain curricular adaptatuons and modifications are required to
be donc 1o cnable the swdents 10 access visually orienled concepls. Adapted physical

cducation and creative arts also form a part of this course ol study.

Objectives
Alter completing the course student-teachers will be able to

= Define curricutim, iis npes and explain its imporiance.

C. Demonstrate technigques of reaching functionaf academic skitly.
T Explain importance and components of independent living skifls.
Explain curricular aduprations with reasonable acconunadations.

Htustrare how pinvsical edncetion and creative ares activities can be adapted for the

[ S—

[ E—

children with visaal 1mpairment.

Unit 1: Concept and Types of Curriculum

| .1 Concept. Meaning and Need Tor Curniculum

1.2 Curricular Approaches in Special Education — Developmemal, Funchonal, FEclectie
and Universal design lor lecaming Approach

1.3 Types of Curriculum — need based, knowledge hased, activity based. skill based and
hidden curriculum

I 4 Curoiculum Planmig, Implementaton and Evaluation; Role ol Special icachers of
the Visually Tmpared

|.5 Core Curniculum and Expunded Core Curriculum- Meanig, Need and Components

Unit 2: Teaching Functional Academics Skills

21 Learning media assessment

2.2 Braille reading readiness

2.3 Techniques ol leachimg Brille

2 4 Technigues of Teaching print to children with low vision

2.5 Brble wids and desces. vpucat deviees tor prnl readimg and writing

S el Yy o =
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Uinit 3: Teaching of Independent Living Skills

3.1 Independent hiving skills — Meaning, Importance, Components

3.2 Orentaiton and Mobility need and importance, technigques of teaching mobility,
sighiled eunde and pre-cane, cane (echnigues and mobilily aids

A Bathy Tiving skills  assessment ol needs and lechmques ol leaching age appropriate

td

dailv Living skills

3.4 Sensory celficieney — importance and procedures [or ramning auditory, 1actile.
oilactory, suslatery, kmacsthelie senses and residual vision

3.3 Technigues of teaching social ineraction skills, lewsure and reeremion skalls and sell

- delermmimnaton

L'nit 4; Curricular Adaptation

4.1 Curricular adaptation — Need, Tmponance and Process

4.2 Reasonable accommodanon — Need and Planning

4.5 Planning of lessons for teaching Expanded Corc Curniculum — Individualized
Education Program writing

4.4 Pedagogical Strategic — Cooperative leaming, Peer tutoring, reflective teaching,
mulliscnsory teaching

4_5 Preparabion of Teaching Leaming Maierial lor ECC — Reading Readiness kil Flash

Cards, Sensory Kits, and Mobility Maps

Unit 5: Curricular Activifies
5.1 Curnicular activities — wvleaning and Need for Adaptauion.
2 Aduptation al Physical education acuvities and Yoga
3 Adaptanon ol Gawmes and Sports — both Indoor and Outdoor
5.4 Creauve Arts for the cdnldren with visual impairment
5.5 Agencies (rganisations promoling — Sports, Culture and Recreation activities lor the

3
3

Visually Impaired in India - Indian Blind Sports Association, Chess 1Federation ol
India, Paralympic Commillee ol India, Abilympics, World Blind Cricket

Course Work/ Practical/ Iield Engagement
Prepare reaching readiness malernial for pre-school children with visual impairment
2 Preparation and presentanoen ol a kit to develop sensory elliciency
Sclecl one chapter Irom a primary level 1ext boak ol your choice and adapt it lor
lcarners with visual impairnment
Adapt one diagram and one map [rom secondary classes into non-visual format

Fssentizl Readines
Fowenleld, B t1971). Our blhind children: Growing and learming with them. Charles
C. Thomas, Springhicld.

_ o Aggarwal, TO 20031 Curnculum development. Shipra Dublicution. New Deili,

o r———
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PRACTICUM : VI

E 1: Cross disability & inclusion Hours: 10 Credits: 42

Marks: 50

SI. | Tasks for | Disability | Fduecational | Specific Activitics IIrs. | Marks | Submis
Nu. the Focus Sertings {61 siony
Student-
teachers
1| L.Classroom | | V] l.Speeial | Learners will 10)
ohsenvation Schowl observe students in
diltecrent educanonal E‘
selungs, curmculum 25
ransacuon,
2 Olher 2 Minimum | classroom 1O
than VI three special | interaction m #
schools curricular and
co-curmicular areas
and subymit a report
3 Anv 3. Inclusive
disabshiv | schoois | ¢)
2. Learming | V1 and College 2. Introduction Lo 30 I
oi Braille Neal-blind Bharati/ Hindi or
Regional Braille
RCTB Ed spli:d. Cormrreulum Paer 233
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E 2: Disability Spectalisation

Iours: 60

Credits: (02

Marks: 30

e

RIS L spled U anrneuluam

SLo| Tasks for  [Educational [Disabilicy Specilic Activilies Mrs. | Marks | Subm-
Nn. the Setings Focus issions
Sludeal-
icachers
1.1 |1caming ol | College V] 1. Bharau Thndi or 50
Hraille Rearonal Brinlle Hours e
2. Braille Mathemaucal
s1gn lor: Numerie |
mdiciator, basic :
operitons, simple 15 :
fraciion and I[hnur.q >_
brackels
25
1.2 | Lcuminy College Vi Tavlor Frame: Basic |5
the use ol Operation using | fours
Assistive arithimetic and algebric
Deviees Iypes

L 1 -
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CURRICULUM FR AMEWORK

Bachelor of Education — Special Education

B.Ed Spl. Ed (vi)
(2" Year)
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B.Ed. Spl Edu. (VI) 2nd Year

S.No. Course Paper Name Internal External Total
Code Marks nMarks
] B-10{A) | GUIDANCE & 10 10 50
o COUNSELLING o
I B-11({A) | ORIENTATION AND 10 10 30
MOBILITY
3 C-14 INTERVENTION AND 20 80 100
TEACHING
o STRATEGIES o
4 C-15 TECHNOLOGY AND 20) S0 100
EDUCATION OF THE
VISUALLY
IMPAIRED
3 L C-16 PSYCHO SOCIAL 10 40 50
AND FAMILY ISSUES
6 D-17 READING AND 10 40 50
REFLECTING ON
_ TEXTS
7 D-18 PERFORMING AND 10 40 30
VISUAL ARTS
8 D-19 BASIC RESEARCH 10 10 30
"AND STATISTICS
] PRACTICAL,
10 k-2 DISABILITY 30 30 100
SPECTALISATION
1 I-1 MAIN DISABILITY 50) 30 100
SPLECIAL SCITOOL
12 -1 CROSS DISABILITY 50 30 100
& INCLUSION
13 F-2 OTIIER DISABILITY 50 50 100)
SPECITAL SCHOOL
14 1 F-3 INCT.SUTVE SCHOOL 30 50 100
[
Total 350 630) 1000




GUIDANCE & COUNSELLING

Course Code: B 10{A) Credits: 02
Contact IHours: 30 Marks: 50
Objectives

After completing this course the stadent-teachers will e able (o

Apphe the skills of suidance and counselling in clussroom situations.
"~ Describe the process of development of self-image and self-esteent.

L Appreciate the tvpes and issues of connselfing and guidance in inclusive settings,

Unit 1: Introduction to Guidance and Counsclling

[.1 Guidance and Counsething: Definition and Aims

1.2 Areas of Guidance and Counsclhing

1.3 Core Conditions 1in Counselling

.4 Skills and Comipelencics of a Counscllor

1.5 Role of Teacher tn Guiding and Counsclimg Students with Special Needs

Unit 2; Enhancing Scil Image and Self Esteem

2 1 Concept of Sclf us [Tumun

2 2 Undcerstanding of Feclings and Chanages

2.3 Growth 10 Aulonomy

2.4 Personality Development

2.5 Role of Teacher 1n Developing Sclt=Esteem mn Children

Unit 3: Guidance and Counsclling in Inclusive Education

3.1 Currenl Status with relerence (o Indizn School

3.2 Types of Counselling: Child-Centred, Supportive, IFamily

3.3 Guidance 10 Formal and [nformal Situations: Within and Outside Classroom,
Vocanonal Guidance

3.4 Group Guidance: Group Leadership Siyles and Group Proccsscs

3.5 Challenges in Group Guidanee

Practicum/ Ficld enpavement

[. Counselling and report wniting on a sclected
case [ Simulauon of a parent counselhng session
11I. Report ol critical observation ol @ given counsclling scssion

Transaction

The ransaction for this course should be done with a perspective w enhance in the student-
leachers the abihity (o become o “People-hetper™. Thev should be able 10 appreciate the role

ol a nuide and counscellor in the school setting.

&
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ORITENTATION AND MOBILITY

Course Code: B 1H{A) Credir: 42
Contact Hours: 30 Alarks: 30

Fnoroduction

Movement wilth independence 1n the environment has been stated to be one of the major
challenges of vision loss. In order to facilitate their meanimgful empowerment. therelore, 1t
IS necessary Lo provide stadents with visual impatrment skills and echniques which enabie
themt 1o cope with these chatlenges. Developments, especially during and afier \World War
[1, haove led o 1the emergence ol a large vanety of such strategies, skills and echnologics,
which are covered under the discipline tiled Onentation and Mobilicy.

So, the preseni course carrying the same title mtroduces the leamers to various crucial aspects
ol this vital subject. It is hoped that through the study of the course, the student-teachers
would be in a belter positon (o understand the implications ol viston loss with reference (o
mndependent movement. [t would also cnable them Lo get insights into basic skills and
componcnls essential lor meaninglul onentation and easy and graceful movement for the

visually impaired.

Ohbjeclives
Afler completing the course the student-teachers will be able to

- Describe the nature and scope of O&R A us afso the Q&AM relared responsibilities of
the special teacher.

Acquive basic knowledee of human guide teclhniques.

Describe pre-cane and cane travel skills el devices.

Gret acquainted with the importance wied skilfy of training in independent fiving for

the visually impaired,

1nit 1: Introduction to Orientation and Mobility

[.1 Onentation and Mobility -- Definition, Tmportance and Scope

I.2 Basic Terminologies Associated with O&M: ‘Irailing. Landmarks, Clucs, Cues,
Shorchne, Squaring OfT, Clockwise Direction, Sound Masking, Sound Shadow

[ .3 Roles of Other Senses in O&M Training

|.4 Speetal Responsibilitics of Special Teacher/Educator with reference 10 Q&M
Traiming

.5 Blindlold -- Ranonale and Uses for the Teacher

Unit 2; Tluman/ Siehted Guide Technigue

1-J

1 Grip
2 Slancee
Hand Posilion

[ N
il
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2.4 5peed Control
2.5 Nezottating: Narrow Spaces, Seating Armingements, Stancases, Muddy paths

UInit 3: Pre-Cane Skills

1 Upper and Lower Body protection
2 Room Famibarization

A Scarch Pattemns

3
3
3.3 Using Oral Description for Orientation
3
3.5 Buillding Map Rceading Skills

Unit 4: Cane Travel Techniques and Devices

4.1 Canes -- Types, Parts, Six Considerations

4.2 Cane Travel Techmques: Touch Technmique, Touch and Drag Technique, Diagonal
Cane Technigue

4.3 Use of Public Transpon

4.4 Asking tor 1lclp: When and How

4.5 Electronic Devices, Tacule and Audnory Mups -- Description and Uses

Unit 5: Training In Independent Living Skills

5.1 Self Care, Gaut and PPosture

5.2 Personal Grooming

3.3 Eaung Skills and Eliquette

A4 ldentification of Cotns and Currency Notes

LIS T

.5 Basics al Signalurc Wriling

Course Work/Practical/ Field Ensagement
{nelertake amy nvo of the following

a. Act as a sighied guoide in dilterent situations/settings.

b. Prepare a list ol canes and other devices avairlable with varieus sources a2long with
rices.

¢. Undergo an experience of moving under a blindfold for a few minutes and describe it
(about 200 words).

d. Make a short PowerPoint/ oral presentation tor aboul 5 minutes on the importance of
OdeM Tor the visually impaired.

e. Draw up a list of important clues/cues/landmarks which the visually mipaired student

can use in the school.

Essential Readings
— Blasch, B. B., Wemer, W, R, & Welsh, R, [.. (1997). IFoundations of (rientation
and AMobiluy (2ndd ed.). AR Press. New Yok,

Cutter, Juseph (2006). Independent vovement and Travel in Blind Children TAP,

North Carelimna.
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INTERVENTION AND TEACHING STRATEGIES

Course Code: C 14 Credics: (4
Contacr Hours: o) Marks: 100
Introduction

This course butlds on the pedagogy courses presented under A4 and A of the present B.1.d.
curriculum, It prepares the student-teachers Lo transact lessons m various school-subjects lor
children with visual impairment. For this purposc, the requiced intervention and eaching
techniques and skills are highlighted.

1 he student-teachers, 1t 1s hoped, will hind the course ghly sumulanng, as 1 will enable
them 1o help Mind and low vision students 10 cope eliectively with the challenges of
curmiculum transaction, at par with their sighted peers.

Objectives
Aller completing the course student-teachers wall be able (1o

Explain various theoretical perspectives related o imtervention & teacline strategies.
Demoustrate tecinigues of teaching Mathematics 1o viswally impaired children.
Acguire necessary competencies und skitls for teaching science and assessmeni of
the learners with special reference to children with visual impairment.

Aequtire and apply necessarv skills for adapring TLA in social science and assessnient
of the tearners with special reference to chifdven vwith visnal impuirment.

Describe the process of assessment visual efficiency wird clussroom manasement for

chifdren with fow vision.

Linit |: Theorcetical Perspectives

1.1 Dallerence among Melhods, Approaches and Strategies

|.2 Intcrvention — Concept, Scope and Importance

] .3 Intervention lor lately blinded students — Role of Special (cachers/educators
A Mediated weaching-learning — Concept. Need and Procedure
5 Enniched tcaching ler Concept development: Coenverting visual concepis nlo

accessible expertences

il 2: Mathematics

2.1 Coping with Muthemalties phobias

2 2 Conceptuahization of Mathemanical 1deas — Processes and Challenges Tor Children
with Visual Impainment

3 Preparation and Use of tactile materials

A Mental anthmetic abilines — Concept, Impartunce wnd Apphication

5 Evaluation procedures with special reference (o the Needs of Children with Visual

I 2 12
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Uit 3; Science

3.1 Providing lirst-hand expenience in the class and the school environment

3.2 Inclusive’collaborative learnimg lor laboeratory work

3.3 Science Teaching Learning Materials and Equipment: 1) Preparation and use of
TLM. i1y Locauing and procurning Science equipment

3.4 Problem solving and Leaming by doimng approach for Visuallv Impaired students

3.5 Evaluauon pracedur: with particular relerence o Practicals and Adaplauons i

Examination queslions

Uinit 4: Social Science
4.1 Techniques of preparation and presentation of adapled Tacule maps, Diagrams,
and Globe
4 2 Procuring, adapling and usc of different types of models
4.3 Orgamzing field nps
4.4 Teaching Skills: Dramatization, Narration, Explanation, Siorv-telling, and Role play
4.3 Evalumion of concepts and skills n social science with parucular reference to

Geogruphy

Uinit 3: Teaching of Children with Low Vision

3.1 Visual Sumulauon: Coneeprt and Procedure
5.2 Selection of an appropriate medium ol reading and wriling
5.3 Techmques and procedures for developing reading and wriling skills

U

A Orientatton and Mobility {or tow vision chitdren
3 Classroom management — Seating arrangement, adjustable [urmiture, tllemination,

LA

non-reflecting surfaces and colour contrast

Course Wark / Practical / Ficld Engagement

Prepare and use two leaching learning malterials tor teaching Maths/ Science/ Social
Scrence.

I’reparc a short concept paper (aboul 500 words) on developing a science laboratory
lor the visually impaired studenis.

Funcuionally assess the vision of a low vision child and plan a teaching programme.

[ ]

Esscntial readings

Bourgeault, S. E. { 1969). The Method oi Teaching the Bhind ; The [Language Aris.
American Foundation for the Overseas Blind | Kuala Lumpur.
Chapman, E. K. {1978). Visually Ifandicapped Children and Young People.
Routtedge, 1ondim,

« lemandez, G, Koening, C, Mani. MON.G_, & Tensi. §. (1999). Sece wilh the Blind.
Books lor Change, Banglalore,

;
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TECHNOLOGY AND EDUCATION OF THF, VISUALLY IMPAIRED

Course Code: C 15 Credits: 04
Contact Hours; 60 Marks: 1iM)
Introduction

Technology i the form ol adaptive ind assistive devices., plays a crucial role in the education of
the visually mmpaired. This course brings into sharp focus the need and importance of such
lechnologies both for the practicing teachers and the visually impaired Teamers. While
highhghning the significance ol addressing the users pourt of view/lvedback and involving
niunsiream professionals in developing required wechnologies. the course also dwells upon an
how best students with visual impairment get aceess o the printed text/material.

The course also acquaints the studeni-teachers with various devices for making the 1eaching-
lcarning process for important school subjects meaninglul, exciting and rewarding for all
concemed. The educational needs of children wih low vision und related technelogicul
perspeclives are addressed, oo, along with critical contributions of compuler-aided learning
and interventions.

in short, the course focuses on making (ransaction of curriculum for blind and low vision
students, a really enjoyable and worthwhile experience. Tt needs (o be studied in conjunction

with course Code C14 oi the curriculum.

Objectives
Adter completing the course student-teachers wiil be able o

Relate the concept and nanire of educational tecimologyv and I1CT 1o the educarion nf
children with visual impairniens.

Aequiire knowledge of the concepr and nature of adapiive technology and expluin
wnderfving principles and rechnigues,

Get fumiliar with technologies for print-uccess for children with visual impairment.
Describe und use different technnlogies for reaching low vision chitdren as alyo
various schoolf subjects.

Demonstraie understanding of computer-bused teaching-learning processes.

Unit 1: Introducing Educational and Information Communieation Technology

Il Educauonal Technology-Concept, [mportance, and Scope

t.2 Ditlerence between liducational Technology and Technology in Educalion

1.3 Special Signtficance and Goals of Technelogy for the Fducation of children with
Visual [mpairment

1.4 nformaton and Commumication Technology (ICT) - Coneepl and Special
Signilicance lor teaching-learming of the visually ympairet

L5 TCT and the UN Convention on the Rights of Persons with Disabiliics.




Unit 2: Adaptive Technologices

|

4 Conceept and Purposces
2.2 Basic Considerations--Access, Alfordability, and Avalability

[~

3 Addressing User's Perspectives in Developing Aduptive Technologies

|

A Rotes ol [ITs and the Scientihic Community:
2.3 Universal/Inclusive Design - Coneept, Advantages, and Lunmnations.

[Tnit 3: Access to Print fur the Visually Impaired

3.1 Scrcen Readers with Special Relerence o Indian Languages: Magnilving Sotlware,
and Open Source Soflware.
2 Braille Notetakers and Stand-zlone Reading Machines

st

Lad

.3 Braille Translation Software with Parucular reference (o Indhan l.angoages and
Braille Embossers

3.4 On-L.ine Librancs and Boukshare

3.5 Daisy Books, Recordings, and Smart Phones.

'nit 4: Assistive Technologies for the Visually Impaired with Reference to School
Subjects and Low Vision

4.1 Mathemaities: Taylor Frame, Abacus, Geo Board, Algebra and Maths Types,
Measuring Tapes, Scales, and Soft-wares for tcaching Maths.

4.2 Science: Thermomelers, Colour Probes, Scientilic and Malhs Talking Catculators,
Light Prabes, and Weighing scales and Soll-wares for teaching Science.

4.3 Social Scienee: Tactile/Embossed Maps, Charts, Diagrams, Models of Different
Types, Auditory Maps, Talking compass, and GPS

4 4 [.ow vision devices: Opuical. Non-Optical and Projective

4.3 Thermoform and Swell Paper technology and Sellwares lor developing lactile
diagrims

Unit 5: Computer-Aided Learnming

5.1 Social Media

5.2 Creation ol Blogs

5.3 Tele-Conlerencing

5.4 Dhstance Learning and 1CT

3.5 ¢-Classroom: Concept and Adaptattons for Children with Visual Impatrment

Course Work / Practical / Field Engagement
Any three of the following
_ Prepare a list of devices for Mathematics and Seience avanlable for the visually
impaired in one special school ind vne inclusive school
_ Wrile a short list of hints and suggestions you will olTer to the scienlific community
lor motivating them to develop adaptive teehnologies T the visually impaired
_ Make a shorl report (in about 300 wardst on the advamages and limnations as well as

sources ol availability in respect of any print-access technology indicated m Unit

T e e e e L 2T —_— e —— -= o)
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3 ahove.
Make o case study ol a student with low vision at the secondary stage, indicating
clearly Ins educational needs and how you can address them

i Prepare a report on the possibiliiies and prospects available lor the visually

impaircd students through the use of computers

o Prepare a shorl nole (in about 400 words) on various aspects ol a classroom and

how 11 could be made accessible to 1he visually impaired

Essential Readines

]

[

|

rm
o
1

Biwas, P. C_(2004). Educauon oi children with Visuul Impainment: in inclusive
education. Abhigect Publication, New Delhi.

Bourgeaull, 5. . {1969). The Method ol Teaching the Blind: The Language Arts.
American Foundaton for the Overseas Blind, Kuala T.umpur.

Chaudhary, M. (20006). [.ow Vision Aids. Japee Brothers, New Delhi.
Lowenteld, B. {1973). The Visually Handicapped Child in Schoot. John Day
Company, New York.

Mani. M.NL.G. (1997). Amuzing Abacus. S.R.K. Vidyaluya Colony, Coimbatore.
Mukhopadhyay, S., Mani, M.N.G.. Roy Choudary, M_. & Jangira, N.K. {1988).
Source Book for Traming Teachers of Visually Tmpaired. NCERT, New Delhi.
Praceedings: Asian Conference on Adapuve technologics lor the Visually Impaired
{2009).Asi1an Blind Umon, New elh.

Punani. B., & Rawal. N. (2000). Handbook for Visuallv Impuired. Blind Peopies’
Association, Ahmedabad.

Scticiman, M., Scheiman, M., & Whinaker, S. (2006). Low Vision Rchabilitation: a
practical guide for occupational therapists. Thorefore Slack Incorp, New Jersy.
Scholl, G T, (1986). Foundations of the education for blind and visually
handicapped chitdren and youth: Theory and Pracuice. AFB Press, New York.
Singh, J. P. (2003). Technology lor the Blind: Concept and Coniext. Kanishka
Publwcation, New [Jelhi.

Vyayan, ', & Gnaumi, V. (2010). Education ol Children with low Vision.
Kamishka Publication, Nuew Delhi.

Suggested Readings

1.1

Fatima, R. (2010). Teaching ands in mathematics; a handbook for elementary
leachers. Kanishka Poblication. New Delin,

Hersh, M. A & Johnson, M. {2008). Assistuve Technology lor Visually Impaired
and Blind People. Springer, London.

Saduo, K. C.. & Robinson. N. B. (2010). Assistive Technoloay for young children:
crealing inclusive lewming enviranments. Pael T Brooks, Balumore,




PSYCHO SOCLAL AND FAMILY ISS5ULES

Course Code: C 16 Credits: 02
Contaet Hours: 30 Marks: a0
Introduction

Children with Visual Impatrment belong 1o families. [1 s importan to explore lamily
backarounds and their influcnee on how visually impaired arc perccived and how children
perceive themscelves, and how they behave in consequence. Phe leamers need Lo develop an
insight into the plethora of emotions the family gocs through at the birth o' a special child,
the challenges they Jace throughout the life of the visually impaired, and the roles and
respansibilitics of the fmily and the community.

Objectives
Aficr completing the course student-teachers will be able to

T Describe the effect of birth of a chitd with visual impairmemt on the famify.
 Analyze the role of family and parental concerns retated to their child with viswal
impairment firom birth o adiltheod.

[ ]

Explain the role of parent commumin: partnership in the rehabilitation of a person
with visual impairment.

["1

Develup different skills 10 empower fiomilies in meeting the challenges of having a
chifd vwwith viswal impairment.

Unit 1: Family of a Child with Visual Impairment

I.1 Birth of a child with visual impairment and its ¢lleet on parents and family dynamics
1.2 Parenting styles: Overprotective, Authoritalive. Authorilarian and Neglecling

1.3 Siercolypic attitudes related to visual impairment and atntude modilicauon

| 4 Role of family in Early stimulation, Coneept development and Early imlervention
1.5 Rolc of siblings and cxtended lamily

Unit 2: Parcntal I1ssues and Concerns

.1 Choosing an educational seiling

2 Gender and disababity

3 Transition to adulthood: sexuvality. marriage. and empioyment
4 Parent support groups

5 Ailitude ol professionals in involving parents m [P and 1FSP

-y FN N [ R (N5 I

Linit 3: Rehabilitation of Children with Visua]l Impawrment

3.1 Conecepl of habilitation and rehabilitation
3 2 Community Rased Rehabilitation (CBR)Y and Community Participatory
Relabihitation (CPR)

3.3 Legal provisions, coneessions and advocacy

(D
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3 4 Vocavonal rehahilitauon: need and challenges

3.5 Issues and challenges m aval settings

Unit 4: Meeting thie Challenges of Children with Visual Timpairment

4 1 Enhancing prosocial behaviour

4.3 Recreation and leisure time management
4 4 Challenges of advenutious visual impairment
4.3 Sofl skills and social skills training

Course Work/ Practical/ Field Engacemeni {Any Two)

Interview family members of three ¢hildren with visual impairment (congenital/
adventtious and blind, low vision and VINID) and analyzc their reactions and attimde
towards the chrld

Prepare and present a List of acitvities how parents. siblings, and grandparents can be
cngaged wilh the child with visual impairment

Prepare chans/ conduct streel plays’ make oratl presenlations to remove myths
related to visual impairment

Visil schools lor the visuatly impuired and make presentauions before the parents on
Government concessions and auxiliary services available

Essential Readings

—

[l

[1]

Bhandan, R.. & Narayan, J. (2009).Creaung leaming opportunitics: a step by slep
guide to teaching students with vision impairment and additional disabilities,
imcluding deaiblindness. Voice and vision, [ndia. |

Hansen, F. C., Rossberz, R.H., & Cramier, S.H. (1994). Counselling Theory and
Process. Allyn and Bacon, Boston.

Lowenfeld, B. (1969). Blind children tearn to read. Springfield: Charles C. Thomas.
Lowenteld, B. (1973). Visually 1tandicapped Child in School. American Foundation
lor the Blind, New Yoark.

Lowenleld, B. (1973). The Changing Status ol the Blind from Scparation Lo
Integration. Charles C. Thomas, California.

Mani, M. N. G_ (1992). Techniques ol Teaching Blind Children. Sterling publishers
Pvi. .., New Delhi

Narayan, 1. & Riggio, M. {2005}, Crealing play envirenment lor children. Hilton/
Perkins. Watertown.

Shah, A_ (2008}, Basics in guidancee und Counselling. Global Vision Publishing
House, New Delhs,

Smiath, D2 Do & Luckasson, RO(1995) Introducuon 1o Special Education — Teaching
in an age of Challenge (2Ed). Allvn & Bacon, USA.
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READING AND RETLECTING ON TEXTS

Course code;: D 17 Credits: 02
Contact Hours: 30 Marks: 30
Introduction

One of the core arcas that schools [ocus upon s age appropuiaie and (luent eracy skills.
lienee, aspirant eraduates who intend w make career in educaton must be good readers and
coad writers (in literally sense). Due 1o several reasons a student teacher hke you may not
have adeguate skills, interest and motivation for reading and writng. Here s a skill based and
activity oriented cowmse designed o give vou an apporlunity o look at readimg writing
seriously, relearn 1 as a professional activity . apply it for students with special needs anil

cojoy il like never belore.

Objectives
After completing (he course student-teachers will be able Lo

L Reflect upon current level of literacy skillcaf ihe scif.

T Show interext and begin sworking upon hasic skillv required 1o he active readers in
conirol vt ;mwn comprehension

o Show uierest and begin working wpon busic skills iequired 1o be independent

writers mndersiandine adequate intenr, cnidicnce and organization of the content.

Prepare self to fucilitate good readme vwining i studems across the ages.

. Find readine writing as fearning aid iocreational tools rarher than u course tasy.

Unit 1: Reflections on Literacy

1 Literaey and Curremt Unisersity Graduates: Siatus and Coneerns

wd

!
I 2 Role ol Literacy in Fducauon, Career and Sociel Lile
1.3 Literacy. Thinking and Self Estecm

| 4 Literacy of Sccond Language Fnglish: Need and Strategies
| 5 Basic Braille Literacy

Unit 2: Reflections on Reading Comprehension
2.1 Practicing Responses o Text: Parsonal, Creshive and Cnineal
2.2 Meta Cognitive Awareness ol Reading Processes and Stalegics Applied lor
Meaning Making
2.3 Developing Good Reading Skitls and Tlabits in Primary Level Students. Aclivities
and Srrategies

24 Basic Undarstunding of Reading Comprchension of Cluldien wiath Disabihies

L.

Linit 3: Skill Development in Respondimy to Texi

! L

T Indicators of Tost Comprehereen Rl Somee sorg Soswermg

TSRS

Conunenting and Discussing

z};"kl—“'
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Mg

2 Praciieing Responding 1o dext (Hsmg ‘The Indicators) for Recreational Reading

M ad

Materal (Narrations) and School Testbooks (Deserniphon)
2 Practicing Responding to Test (Haimg The hdicators) for Reports, Policy Documents
and News (Ixposinonsy and Pditoriab. Academic Articles, Advertisement Copy.

f aa

Resume (Araumentiation)
Vo Practieing Web Scarch. Rupid Reading and Compichensive Reading

Unit 4: Reflecting Upon Wrtting as a 'rocess and Product

4.1 Understanding witing as a Process Content iIntent, Audience and Organization)

4.2 Undersianding writing as a Process. Linguage (Grammar, Vocabulary, Spelling)

+.3 Understandimg wariting as a Process. Surfiice Mechanies (Handwriting. Neatness,
Alignment and Spacing)

4.4 Pracucimg Sell Ediung and Peer FEditing of Samiple Texts

4.5 Practicing 'valuaumg Stadents Writing Using Purameters: Praductivity, Correctiess.

Complexity, Text Orgamization and Literary Richness

Ulmit 5: Practicing Independent Writing

5.4 pracuicing Writing: Picture Deseripuion Expansion of [deas. Essavs/ Stories

5.0 Practicing Daily Leaving Writimg: Apphications: Agenda - Minutes: Note Taking

2.6 Prachiemg Convertimg Wntten Information into Graphical Representation

3.7 Practicing Fitling up Survevs, Foime, Feedback Responses, Checklists

5.8 Reflections on the Course: From Theory Lo Practice to Iniliating Process to Improve
Sell

Course Work/ Practical/ Ficld Engagement

ITave o pecr ediung ol independently written essays and discuss vour reilections
upon this expeiieney

L Prepare o Teedback Torm Tor purents and 1or teachers focussing on differences in the
(wo forms due Lo different intent and audience

|_ ]

Develop u short jounal of graphical representation ol 3 newspaper articles on
school education ustng the opuons given i 2.4

F Visit a book store lor voung children. go through the available reading material
mcluding exereise hooks, pursles. ete. and make a list of uselul mateiial Tor
developmeg early hiteracy skills

t.ssential Readings

i Anderson, I, Flicherl, £ . Scow, J., & Wilkinson, | (1985}, Becoming a Nauon ol
Readers: The report of the commission on reading. National Institute of Education
and the Center for the Study of Reading, Washinglon, DC.

= Annual Stalus of Education Report, (2014). ASER Centre, New Delhi

i /wawwasercenlic.oivi,
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PERFORMING AND VISUAL ARTS

Course code: D 18 Credits: 02
Contact Tlours: 30 NMarks: 50
Introduction

India has an excellent lustorical backdrop as well a4y contetiporary talents in the fivld ol an

llowaver. it is debatable whether the same has been translated into our school svstem

alfectinely. Do most of o students get eXposure 10 a v ey of activities involving knowing,

ceplorie and apprectatine art’? Mosl probably they do not Teis tmie that we Lake o {resh look
| b I . ) :

at what art education is and what role it plays in schoo! education. More than anytiung, ar

cducation is also expected 1o enhance learning. And Jo teachers know how o go about 1 to

achieve it? Here is an opporaunity to facilnate the art withi vou which in urm will reflect art

11 within students,

o o student-teacher widh disabihity appropriate feaming altematives are to be given by the

college. FFar example, a cundidate with blindness must get alternative learning opporlunities

and cvaluative 1asks for visual art or a candidate with dealness Tor music art — iIf and when

necded.

Ohbjectives

Alter completing the course student-teachers will be able to

Fxhibit Busic undersianding i wit appircciatinon, aet expression and art education.

T Plan and mmplement facilituting sirategies for stmdenis with and without speciol needs.

iNscusy the adapine stratedios of artisifc expression.

Discuss how art can enhance learning.

Unit - Introduction o art Fdocation

1.1 Artand art education” Meaning, scope and dilference

1.2 Artistic expression: Meuming and strategies to fucthlate

|.3 Art therapy: Coneept and application to students with and withoul disabilities
1.4 Linking Art Education with Muluple Intethgences

1.5 Understanding emerging expression ol art by students

Unit 2: Performing Arts: Dance and Music

|-

1 Range ol art activities related o dance and music

I

2 Experiencing, responding and approcianng dinee and musie

[ J

A Exposure 1o schecnive basie shitls required o danee and miusie

-

Gelvities

needs: Strategres and Adaplions

4 Danee and Musies Foperlerguins avrerest among students planning and implementng

2 5 Frhanciag leaming throueh danes and mueie tor children with and without specal
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tintc 4:

4.1

1.2

4.3

Performine Arvts: Dieama

Ranee al art activites m drama

Lxpueriencing, responding and appreciating drama

Fxposure to selective basie skiils vegured tor drama

Dramae Facttating msterest among students: planning and mplemwenting actn shies
l-nhancing lcarming through drams Tor children with and without speetal needs:
strutegies and adaptations

Visual Aris

Range ol art activinies i vistal ans
Experiencing. responding and spprecianme yvisual

Exposure to selective basic skills in visual an

4.4 Art education Faaltaung inferest among students: plammimg and implementing

4.3

Unit a:

=1

2.1
2

'

a3

.
b
3.4

M

ACLIVITICS
Enhancing fearntng through visuatb art for children with and without special needs:
sirategices and adaplitons

Media and Electronic Ares

Range of arl acuvities m media and electronic arl forms

Lxperienemg. responding and appreciatine media and elecironte arts

Exposwre o selective basic shilis in media and electronie arts

Media and electronic arts Facilitating interest among studenis: pluanning and
implementing activities

[-nhancing fearmimg through media and clectrontc art for children with and without

special needs snaegies and adaplations

Course Work/ Practical/ IField FEnvsivement
iy

JR—

L d

LI

‘hot seating” activily {or historical / contemporary personalities wherein studenis play
the role of thal personality 1o advocate his‘her opimons/decisions/thought processes
{for example, Akbar 1iler. Galtleo, Bhagat Singh cic)

Partfolto submission ol the basie skills exposcd in any one of the art forms o chowce
Write a sell reilective essay on how this course on art will make vou a better leacher
Leamn and brielly explain how music netations are made. Submit a briei report OR
fearn and explain the concept of composition in visual art. Submit a briel report. OR
make and submit a sampie advertsement for o product OR Learn Mudras of 3
classical dance [onns und hold i session for the students on that. Submit photo report
of the sume OR Cunv ot wely search on Indian sculpuure and submit o brie!
comprlation

Obscive an ot period 1m0 a special schood and hrieBy write vour rerlections o i
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BASIC RESEARCIH AND STATISTICS

Course code: D 19 Credits: 02

Contact Hours: 31 Marks: 5}

Objectives
Alter campleting the course student-teachers will be able 10

= Describe the concept wd relevance of research in education and special educaiion.

= Develop an understanding of the researeh process and aeqiiive competencies for
conducting u rescarch.

= _Apph suitable measures for data organizalion and anaiysis.

Unit 1: Introduction to Rescarch

1.1 Scientific Method

] .2 Research: Concept and Delimiuiion

1.3 Application of Scientihe Method In Rescarch
| .4 Purpose ol Rescarch

1.5 Research in Education and Special [wducation

Unit 2: Types and Process ol Rescarch

2.1 Types of Rescarch

- Basic/TFundamental

- Applied

- Action
2.2 Process of Rescarch

- Selection of Problem

- Formulation of Hypothesis

- Collcclion of Dala

- Anatysis ol Nata & Conclusion
2 3 Tools of Research: Tests, Questionnaire, Checklist and Raling Scale
2.4 Action Rescarch in Teaching Leaming linvironment
2.5 Professional Competeneies for Rescarch

Unit 3: Measurement and Amalysis of Data

3.1 Scale for measurement: Nominal, Ordinal, Interval and Ratio

3.2 Organization of data: Array. Grouped distnbution

3.3 Measures ol central tendeney and Dispersion: Mean, Median and Mode. Standard
deviaton and Quartile deviglion

4 Correlation: Product AMoment and Rank Order Correlation

3
3.5 Graphic representation ol data

o
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’racticum/ Ficld Engagement
7 Develop ateacher madve 1est lor a given subject maltter
Develop a questionnaire ‘checklist
Develop an oulline for conducting action rescarch

F.ssential Readings

Best, JW., & Kahn, J. V. (1996). Rescarch in Educanon Prentuice-EHall of Indin.
New Delhi,

— Dooley, D.{1997). Social Research aethods. Prentice-Hall ot [India. New Delhi

o Grewal, PLS. (1990). Methods ot Siaustucal Analvsis. Sterling Publhishers, New Delhi.
Guptha, S. (2003). Rescarch Methodology and Statistical Techmques. Deep & Deep
Pubhshing, New Delh.

Koul, L. (1996). Melhodology ol Educational Researcl. Vikas Publishing House,
New Delhi.

Potts, 1.1 {2004}, Rescarch Mcethodology. Yamuna Publications,
Thiruvananathapuram.

Suggecsted Readings
1 Cohen. I {1988). Stansucal Power Analysis for the Behavioral Sciences. Acadenmue

Press, New York.

Greene, 5., & Hogan, D_ (2003). Researching children’s experience. Sage

Publicauon. London.
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Semester - 111

E 2: Disability Spccialisation

Hours: 120

Credits: 04
Marks: 100

SLo ) Tasks ior  |Educational [Disability Specific Activities llrs. Marks | Subm-
Nu. the Settinay Focus 155inns
Student-
teachers
1.1 | Reading Colleae VI 1. Readinz and wriling 60 A()
and writing nezhish Bradle wext. [ lours
ol standard Transeription [rom
Lnglish print o Brindle and
braille vige versi Grivde 1)
2. Branlle Mathemalics 3
Code: Radicals, [lours
fraction {Mixed, 23
complex and hyper
complex), sigin and
symhbols of
comparison, Shape
signs. Greek letlers,
indices, sct, symbols,
IrgononNLIne
functlions
3. Abacus and Geomeltnge .
Kit | 30
[Tours »3

F1: Main Disability Spccial School

Hours: 120

Credits: 04
Marks: 100

Sl Tasks for Disability F.ducational Setup No. of Lessons
No. | the Student- IF'ocus
teachers
1 Classroom Vi Special Schools Tor Vi Min. 90 school periods
leaching

Lo
T,
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Semester -1V

L. 1: Cross disabitity & inclusion

Hours: 120

Credits: 04

Marks: 100
SL ] Tasks for | Education:) | Disability | Specific Activifies Hrs, Subtniss-
NO. the Sellingy I'ncus Marks |ions
Sudent-
teachcers
1.1 | Classioom 1. Special . Other | Gbservalion |5 Hrs
Ohservation sehools than VI For school subjeets
['or school olher al ditlerent levels
subjecis al thun VI '> 23
difterent
P 2 Inclusive | 2. Any Obsernvation
schools Disability | For school subjects T
al diflerent levels 15 1les
£.2 | Oniemabon | College V1 it) Sighied Guide )
and Campus and Technique . 2
Mobility ouiside Dl SL-““H 60 Irs
5B ¢) Cane teehnique ;
I'raining campus d) Direction
fmdimg
lechnique
1.3 Teuaching Specialand ] VT and Individualized 25
lessons on inclusive NINID Teachimg lessons
N 30 s

Q&M and
ADL

school

on onenlation
and mobilny and
activilies ol duly
Itving

F 2: Other Disability Special School

Hours: 120

Credits: 04
Marks: 100

S | Tasks for the Student- Disabilitv Educational Hrs, Marks
ND. teachers Fucus Sclup
1| 1. Classioom teaching, Other thun Speeial Schools 60 Hrs 30
developmoent of TLM, | Visual lar other
document siudy, Impairment disabihities
nEnntenanee ol recond
2. Classroom teaching, VIND Special schools 60 Hrs 30
development of TT A OF PrOSTAIMINICS
document study. for Muluple
mamtenance ol record disabulities

e [ e e e, b "o+ i
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F 3: Inclusive School

FHonrs: 120

Credits: 04
Marks: 100

). Tasks for the Strdent- Disathiliny Educational s, MMarks
N teaclicrs I ocus Netup
] Classroom leaching with Visually Inctusive 120 s 100
spectal focus on lunctonal Impaned, seeing | schools

academic skills ¢ =, Bimlte,
special cquipments,
preparaiion of TT M 1o
facihitate inclusion and
crealing awareness aboul the
necds ol chatdren with
disahilitics

childeen and

Lesehers
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