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1. Change in Statutes/Ordinances/Rules/ |
Regulations Syllabus and Books may, from
time to time, be made by amendment or
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far as the University determines otherwise
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M.Ed. Programme

Preamble:

The M.Ed Progzramme is a lwo year professional programime
in the field of teacher education whicl aims at preparing teacher educators
and other education professienals including curriculum developers,
educational policy analyst planners, administrators, supervisors, school
principals and researchers. The completion of the programme shall lead to
M.Ed. degree with specialization m elementary educalmn {up to class V111} or
in secondary (classes VI - XI1)

Duralion: 1

The M.Ed. programme will be of duration of (wo academtc
vears including field attachment for a minimum of four weeks and rescarch
disscriation. Students shall be permitted to complete the pregramme
requircments of (he two year programme within a maximum period of three
years from the date of admission o the programme.

Working days: ' |

There will be at least two hundred working days each year,
exclusive of the period of admission and inclusive of classroom (ransaction,
practicumn, field study and conduct of examination, The institution will work
for a minimum ol thirty six hours in a week (five days) during which [aculty
and studenis concerned with the conduct of the programme will be available
for inleraction, dialogue, consultation and mentoring students.

The minimum attendance ol students will be 80% lor Theory
Courses and Practicum, and 90% for field attachment.

Eligibility Criteriu:

() Candidates seeking admission Lo the M.Ed. programme should have
oblained a1 least 30% marks an cquivalent grade in the {ollowing
programmes:

() B.Ed.
(i) B.A.B.X:d.,B.Sc.B.Ed."
(i) B.ELE.

(iv) D.ELEd. with an undergraduate degree (with 50% marks n eacl
This is relaxable by 5% for SC/ST/PH candidates

{b} Reservation and relaxation for SC/ST/OBC/PWD and other applicabie
calegories will be as per the rules of the Central Government. {One
seat is reserved for physically handicapped ¢andidate)

(c) Eligibility of the candidalc from a slale will be determiined based nn
the location of the university from where the candidate has passad
B.Ed. or equivalent examinabion.
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Admission Procedure

Admission will be made on merit prepared on the basis of marks
obtained by the candidate in the qualifying examination.

Curriculum:

The M.Ed. programme is designed to provide opportlunitics [or
siudents to extend as well as decpen their knowledge and understanding of
Education, specialize in selecied areas and also develop research capacilies,
leading (o specialization in Education. The curriculum of the two year M.Ed.
programme will comprise of the following components: '

)] A Common Core that includes Perspective Courses, Tool
Courses, Teacher Education Courses, and a Sclf Idevelopment
component.

11) Specialization branches where students choose to specialize m

"~ the area of Educaticn. *a x
1) Rescarch leading to dissertation,.and
vy  Field immersion/attachment/internship. There will be Core

Courses, (which will have about 60% of total marks) and
spegialized courses in education and dissertation wilh about
40% of total marks.

(a) Theory (Core and Specialization) Courses

The Theary Courses are divided into Core Courses and Specialization
Courses. The main core courses shall comprise perspective courses. tool
courses, and leacher education courses.

Perspective Courses shall be in the areas of Philosophy of Education,
Sociclogy, History, Political, Economy of Education, Psychology of Education,
Education Studies, and Curriculum Studies.

Tool Courses will comprise of these in basic and advanced level
education research, academic/professional writing and communication skills,
and cducational technology, including workshops/courses in ICT, Teacher
Education courses which are also linked with the field internship/ immersion/
attachment in a teacher education institution will also be included in the core.

The Specialization component/branches will offer to students a

specialization either in the elementary school stage {upto VIII) or secondary

school stage (1X-X). The courses wilhin the school stage specializations will
represent/cover saleéted thematic areas pertinent to that stage such as
curriculum pedagogy and ‘assessment, policy, educational management and
adiministration, education for differently abfed children, etc. A field internship
attachment relevant to the aréa of specialization will be organized during the
pregramme.

—
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)  Practicum

Oreanization of workshops, activities and seminars o enhance
professional skills and understanding ol the students will be part of the
teaching modality of the various papcrs.

{c) Internship and Attachment

Field atlachments/internships/immersions will be facilitated with
orpanizations and instilutions WD!"l-:‘il}lg i1 elementary/secondary educalion.
These would aim at engaging students with ficld-based situalions and work
in clementary/ secondary education Lo provide an oppertunity for rellection
and writing on (he same. Sysiemalically planned ficld mlernship/attachment
in (cacher cducation institution, and 0 the specialization areas chosen by
the student will be organized during the course.

Close mentorship by faculty in relevant arca will be provided for the
internship and attachment in the form of tutorials. puided reading groups.
ficld attachiment and guided research dissertalion.

Learning outcomes of the Programmc:
The proposed M.Ed. programme will ¢nable the Lraimecs to:

(i) ceflect on the issues and concerns of education and devise
appropriate strategies;

(i) gain insight inlo philosophical and sociological bases of education:

(ii) pain insight inte process of learners’ development and learning at
dilferent stages;

(iv) develop competencies in the techniques of educational research and
sLalistics;

(v) practice the processes involved in the development and cvaluation
ol curriculum and materials; '

{(v1) cnable {he trainees to make use of educational technology and 1CT/
¢-Learning to improve the quality of curriculum transaclion;

{vit) enable the trainces to develop competencies in formulating in-scrvice

cducation programmes; and
(vii)  enable (he trainees to develop compelencies in educational planning.

supervision and administration.
Foundalion Courses:

The objectives of the Foundation Courses are to make trainee
understand the philosophical roots of education and their applications for
dilferent processes of education like chn‘i;ulum develqprﬁéﬁ[,.lmetlmds of
teaching, pupils' assessment, elc. The study of these courses will enable the
trainees to understand the problems of education, the linkages between
education and various social systems and the role of education in changing
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the social system and vice-versa. These will also help the trainees fo
understand the processes of children's jeaming and development. Further,
these will also help the trainees 1o understand and use methods of educational
research, procedure of gathering empirical evidences, techniques for analyses
and interprelations of data and report. writing.

Specialized Courses related to Ed ucation:

Since it will be a professional course meant for preparutmn of 1eacher
educators and educational adminisirators at the elementary/secondary staze
of education, il will have strong input ol specializatien in elementary/
secondary education. The purpose of this course will be to cquip the trainees
to perform the task expected froma teacher educator ina DIET or other teacher
education institutions or from a faculty member of SCERT. The SCERT
personne| are also expected to engage in the development of curriculum,

" instructional material and evaluation tools, organization on in-service lcacher

education programmes, involvemeni in planning and management af
clementary/secondary education in general and teacher education of
elementary/secondary level in particular. Therefore, educational technology,
curriculum and instruction, teacher education, educational planning and
management, pedagogy of teaching various school subjects al elementary/
secondary/senior sccondary level are offercd as courses under specialized
category.

Disseriation:

As (he elementary/sccondary teacher educators and ¢lementary/
secondary stage cducational administralors and supervisors may have to
undertake some sort of research to find solulions to (heir day-10-da; prablems
and to provide research support to various policy decisions. 1t would be
desirable for them to acquire practical experience by undertaking rescarch.
However, the research to be undertaken by the students of this prolessional
programme must be drawn from (he area of clemenlary/secotdary education.
Sessional Work:

There are many occasions for undertaking pr'u:tlcal work relaling to
various courses included in the curriculum. The trainees will be assigned
projects which will involve comprehensive cvaluation of students abilily
manifested in dilferent aspects of planning, preparation of models and 1eaching
aids, evaluation of lexibooks. preparation of plans for organization of ditferent
days/ celebrations, collection of material relating to different topics in the
syllabus ete., as part of sessional work. Field interaction with DIETs and TASEs,
CTLs, Elementary/Sceondary/Senior secondary schools may be prowdud as
one af the option under this componcit.
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SCHEME OF EXAMINATION
The examination lor the degree of Master of Education shall be held in ali the
Theory Course/ papers.

Course/Paper-wise scheme of examination: Theory

Courses/Papers with External weight age of’ 100 Marks (3 hours duration})

[. There will be ten questions covering 5 units in each theory course/
papers. One question from €ach unit will be compulsory. One essay
type (with a word limit of 400 words} question will be set from each
unit carrying 20 marks. There will be an internal choice of attempting
two questions of short answer type (with a word limit of 150 words)
from the same unit. Each short answer type question will carry 10
marks.

11, Internal weight age of 50 will be divided as under:

Assessment in the papers with internal weight-age of 50 marks will
be divided in 3 parts. Internal test T and Il 15 marks each and
sessional work/practicum 20 marks.

Award of Division:

(i) The successful candidates will be awarded the following division based

on the aggrepate marks:

i} First division .- 60%

i1) Second division ....48%

Minimum pass marks in each theory paper, practicum/project work/ and
dissertation will be 40%.

il An examinee who has [aifed in the examination or a candidate who was
duly admitied, on complerion of regular course of study as enumerated
accordiny to this ordinance, Lo the examination but could not appear in
it on account of illness or a similar bonafide reason, may reappear at a -
subscquent cxamination as an ex-student withoul undergoing regular
course of study again in the nstitute.

iy In the case of a candidate who has been declared ‘failed’ in the
disseiiation shall be required 10 prepare and submit a revised disseriation
on the earlier subject or a new dissertation on a fresh problem as assigned
by the head of education department in the institute.

iv) A candidate who has failed in examination in one paper only would have
oplion for admission to course and to reappear in that paper only in the
examinalion 1o be held in the next subsequent year. 1€he/she fails further,
the candidate will be treated as ex-student. |

W) A candidate who has failed in examination may reappear in that
examination held in the next subsequeni -ear. The candidate shall be
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Vi)

vii)

allowed to exercise an oplion for retaining the marks obtained by him/
her in the dissertation.

Provided that the advantages under the provision of this paragraph shall
be adimissible to a candidate for a period of three subsequent years, 10
the year when she/he appeared al the examination for the first time as a
regular candidate.

A candidate secking re-admission to a subsequent examination under
the provisian of forcgoing paras shall submii his/her application in
preseribed form through the principal of the institule indicating clearly
lhe part or full examination in which he/she has to reappear, together
with fees required by ordinances and a copy of staiement of marks
obtaired earlier attested by 1the principal, so as to reach (he registrar by
such date preceding the examination as {ixed by lum for the purpose.
Comply with provisions of and be governed by the conditions laid down
in 1his and such other ordinances as are applicable ta him/her.

viii) Not withstanding the provisions of paragraphs abave the vice chancellor

may, if a candidate is failing or missing a division by not more than one
mark, condone the deficiency of one mark, which however, shall not be
added anywhere.

Transaction & Evaluation Techniques:

(A)

(B}

©)
(D)
(£}

Dissertalion/ Research Guidunce on individual basis (as far as possible
not more than five students should be allolied to a teacher educator for
supervision of dissertation work) .

Curriculum transaction techniques: Lectures, Tutorials, Discussion,
Laboratory work, Library study-based assignments. Review of literature,
writinig research paper/articles, seminar, etc.

Internship experiences — Lectures, discussions, observations,
supervision, assessment, feedback, elc.

Evaluation Techniques- Continuous internal assessment, Test,
Assignments, Seminars, Prescntations.

For external assessinent one external {to be appointed by the University}
and one internal examiner (who is puide of the particular student) will
work as the members of the committee.

V.D.S.U. Syllabus/M.E.d Programme /9
M.Ed. First Year

Core TFoundation Courses:

Theory papers Infernal* | External | Total
Marks
CC1: Philosophy and Sociaology ol Cducation 5 [0 |50
CC2: Psycholopy of Letrner 1L 100 130
CC3: Methods of Educational Research and Data’ 50 100 30

Analysis

Specialization Courses/papers 4&5: ( One course from Group A and One
course from Group BI or Bil)

Title of the specializalion Courses/ paper Internal | External | Total
Marks

GROUP A(Auy one of the following)

SC4(i) [CT in Lducation . 50 100 150

(i1) Inctusive Educativn 50 100 150

GROUP : B{Any onc fronm Group BI o B 1)
Pedagopy and Assessment o school subject

GROUP Bl Elemcentary Education 50 100 [50

SC3A{i)a) Pedagagy and Assessment of

Lanpuages-[indi 50 100 150
"|(i)(b) Pedagogy and Assessment of Languages-Linglish

(in)ledagogy and Assessmenl ol Mathemalics >0 100 150

(iii)Pedagopy and Assessmenl ol LV S/5cience 50 100 150

(iv)Pedagogy and Assessinent of V' S/Social Science 50 100 150

GROUP BI1 Pedapogy and Assessment of school
subject : Secondary Education L

SC5R (1) Pedagogy and Asscssiment of Languags 50 100 150
(1)Pedagogy and Assessment ol” Malhematics 50 100 150
(itl}Pedagopy and Assessment of Scicnee 50 100 150
(iv)Pedapogy and Assessmenlt ol Social Science 5t 10 150

“Internal of 50 marks will include i, Two Internal tests- 15 marks cach,
ii. Sessional work / practicum : 20 marks.

Practicum for Enhancing Prolessional Skills

(i} Advanced Teclinology Lesson (fwo): 10x2=20 marks
(ii) Periodical Colloguium /Seminar on:

(a) Trends in rescarch on pedagogy and assessnient 25 marks
(b) Write up on contemporary issues in Scheoi Gducalion 25 marks
(c) Seminar Reading on [nternship Programme 30 marks

Total 100 marks
(iii) Workshop on Yoga, Art and Aeslhclic will be an integral part of the
programme for which grade will be awarded on the basis of asscssment.
Grade Point Average will be as follows:
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Letter Grade (Marks) - A+ =(90-99), A= (B0-39), B+= (76-79), B= (60-69},

C=(50-59). P = {(40-49}. = Buiow 10, Ab {Absent).
Internship and Attachment™

(iv)Internship (for two weeks) 50 Marks

(v)Field work (for two weeks)* 50 Marks

*Research Projects: Related to specializalion courses i.c. Elementary/Scenndary
Teacher Education, Pedagogy Process (Internal Assessment)*? '
Tolal 100 Marks
Rescarch Projects/Activ ities(Internal Assessment)**=
(vi) Preparation of synopsis{ Dissertation)
{vii) Viva of the research

25 marks
25 marks
Total 50 Marks
Grand Total 1000 Marks
+*  Spudents will be attached to the elementary/secoridary/sr. secondary
schools for systematically planned field internship/attachment ' for
working in the specialization arca chosen by them.
iz Commitiee of three faculty members including head and internal
subject expert will be-constituted by the Principal for assessment.

M.Ed. Programme Second Year

Core Foundation Courses

M.D.S.U. Syllabus/ M.E.d Programme / 11

Theory papers Internal*|External| Total
vinrks
CC6-Qualitative Educational Research 50 100 | 50
CC7:Quanlitative Educational Research 50 100 150
(CC8: Psychology of Learning 50 100 150

Specialization Courses /papers (paper 08 [0): (Any two courses {rom Group A
or Group B} -

Specializatior Courses/papers Inteennl |External| Total
Marks

Group-A Elementary Educnlion

SCOLE (i) Preparation of Elementary Teacher: 50 100 150

Pre-service and in-service

“CIOEE (ii)PMlanning and Manag: » § tof 50 100 150

lementary Education ‘
Group-B Sccondnry Education

SC9 SE (i) Preparation of Sccondary and senior- 50 100 150
secondary teachers: Pre-service and [n-service
SC 10 SE (i) Curriculum and Evaluation at 30 10D 150

Secondary und Scnior Sccondary ievel

«tnternal of 30 marks will include i. Two Internal tests-15 marks cacl,
ii. Sessional work / praclicum : 20 marks.

Practicum for Enhancing Professional Skills
(i)Advanced Technology Lesson (two):
(it} Periodical Colloguium /Seminar on:

10=2=20 marks

(a) Write up on recent trends in educational research in specialisation
area 25 marks :
(1) Contemporary issues in School Education 25 marks
(c) Seminar Reading on Internship Programine 30 marks
Total 100 marks
(n; Workshop on Yoga, Art and Acslhelic will be an integral part of

the progranime for which grade will be awarded on the basis of
assessment. Grade Point Average will be as lollows:

Letter Grade (Marks) - A+ =(90-99), A= (80-89), B+= (70-79).
B= (60-69), C=(50-59), P =(40-49), F= Below 40, Ab (Absent). |

Internship and Atlachment™* |
{iv) Internship (for two weeks) 50 Marks
(v} Ticld work (for two weceks)” 50 Marks

»Research Projects: Action Research/ Survey/ Case Study/Tool devetopment Related
1o specialization courses Planning & Management, ET and ICT, Curriculum and

Eyaluation,. Inclusive Education,

Total 100 Marks

[Yissertation

Disseralion work will be commenced in Ist year and will be compleled by the

end of 2™ year. 150 marks***

Grand Total 1100 Marks

Total Marks: First year (1000) + Sccond year (1100) = 2100

«*Srudents wilt be atlached to the elementary teacher education inslilutions

such us DIETs/CTEs/IASEs for systematically planned field internship/

altachment for working in the specialization area chosen by them

s+ (i) The dissertation is to be completed by cvery candidate by the end of

the session. A candidate shall carry out research/project work on a problem

allotted 1o him/her by head of the department under the supervision of a

teacher of the institute.

(ii) The candidate shall prepare dissertat ion on the research/praject work
done by him/her which must be characierised either by the discovery of facts
or by fresh approach towards the interpretation of established facls, capable.
i the either case. to advance knowledge in the subject.

() The candidale shall submit three copies printed or typed of his/her
disseriation to the Head, Department of Education. The principal will
forward one copy of the dissertation to the office of the registrar at
least two weeks before (he date of commencement of the written
examyination by Lhe U.iversity.

(i) Declaralion by him/ler that the dissertation embodies result of lus/her
awvn work, |

Gi) A certificale from the supervisor 1O the eflect that the disseriation 13
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candidate’s own work.

(iv) The scheme of examination consists of maximum marks, duration ofthe
examination, type of questions etc..

(v) The scope of the study in dilferent papers and practical lraining
(Practicur1) shall be prescribed by the academic counctl on Lhe
recommendaiion of the board of studies in education and the facuity of
education. The syllabus so prescribed would be printed 1n the
prospectus for the yvear or published by a notilication,

(vi) Each candidale shall submit three copies of record of Praclicum of cach
paper at least one month before the university examination.

(vii) Practicum will be evaluared by a committee constituted by the Principal
in consultation with Head. Education Department on the basis - zcord
and viva-voce, :

(viil} The written examination in theory papers shall be held ordinarily at the

" end of session in each year at Regional Institute of Education. Ajmer,
The Registrar shatl notify the cxact date of commencement of the
examination of a year after fixing il in consultation with principal.

(x} The university would allow preparatory leave to siudents appearing in
the examination as per rules.

() The registrar shall appoint external examiner for viva-voce. Principal
shall, in consultation with the Head of the Department in fhe institute
and the external examiner fix a date for the viva-voce to be conducted
in the institute and assessment of dissertation, which shall be ordinarily
within' 10 days from the last day of writlen examination.

(x) The viva-voce shall be conducted by a team of Lxternal Examiner,
Principal, Head of ¢ducation depariment and research supervisor.

(xii} The principal shall forward the statement of marks so awarded duly
signed by him/her in a sealed cover, to the registrar.

M.Ed. Programme -Curriculum Transaction

1. Number of Working Days per Year

2: Number of Teaching Days

3. Time Table Based Instruction

3.1 Theory and Practicum Based Insiruclions 24 Weceks

3.2 Intemnship Experience Pre-service Teacher based 3 Weeks
4. Field Work Relaled To Dissertation And Practicum 4 Wecks

Total Teaching hours in a 05 Days Week— 36 Hrs.
Analysis of Weekly Time Table (For both the years separately)

200 days
190 Days (3| Weeks)
27 weeks

1. Theory Papers (3Periods per paper) 25 Periods
2. Consultation regarding Dissertation Work 4 Periods
3. Tutorials 4 Periods
4. Seminar 5 Periods
5. Library Based Self Directed Study 8 Perods
6. Intemship (Planning & Guidance) 2 Period
TOTAL 48 Periods

——— AN EEE— ey —y—— i R
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M. Ed. First Year
Theory Courses
CC- 1 PHILOSOPHY AND SOCIOLOGY OF EDUCATION
Meaximun Murks, {30
Internal: 30
: External: 100

a) Learning OQutcomes: Afler completion of the course, student-leachers swall

be able 10:- |

. Understand the nature and lunctions of philosophy of education.

8 Logical analysis. interpretation and synthesis of various concepis.
propositions and philosophical assumptions about educational
phenomcena. ' _

e  Undersiand and use of philosophical methods in studying educutional
daa. | |

«  Critical appraisal ol contributions made to education by prominent
educational (hinkers-both Indian and Western.

«  undersiand and retate philosophical theories with educational praclices,
" understand and relate philosophical traditions with educational practice.
cnable the student to explain and reflect on- Gender ideology,
Relationship between education and social change wilh special reference
to modemization and globalization, |

o undersiand relationship between concepts and processes of sociology
and cducalion, Theories and characterislics of sociological analysis and
its relation to education. |
Understand and explore the meaning. aims, purposes of cducation
Develop understanding of sociological dimension of education.

e  Understand Peace education and Gender sensitization.

b) Coursc Content

Unit-1 Naturc and Modern Concept of Philosopliy

(A) The Nature of Philosophy : Use of Philosophy, Braru::hgs Dleh“_DSD]]h}-',
metaphysics. cpistemology and axiology and their nnpllcal_mns [or
education, Mhilosophical redirection of educational research m recent
{imes. :

(B) Modern concept of Philosophy and Contributions nFThlin.kers: ﬁ!lﬂ]}:’SiS-
Logical analysis, Logical empiricism and Positive relativism- (Morris L.
Pripge) Contributions of Vivekananda, Tagore, Gandhi. Dewey,
Krishnamuni, Montessori and Gijubhai to educational thinking.

Unit - 11 Indian Philosophicnl Foundation Ol Education

(A) Indian Philosophical Feundation of Education; Characteristics of
. Indian Philosopky. |

(B} Cducation as conceived in Vedic times. .

{©) Nature of the Learner, goals of life theory of knowledge and ethical

values as advocated in the following philosophies : Buddhism,
Jainism, Nyaya. and Vedanta (Upanishad and Advaita Vedanta only)
() Teacher student relationship as manifested in Upanishad and
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Vedanta

Unit — 1[I Western hilosophical Foundations Of Education:

{B)

(€}
b

(E)

_(A) Naturalism: Its metaphysics and epistemology, ains of education

-educative process, freedom and discipline in education according to
Naturalisin.

Idealism : Its metaphysics and theories of knowledpe, the nature ol
learner, aims of education, teacher-pupil relationship, method of
education, freedom of and discipline values in education and curriculum
according to idealism. _

Realism: 1ts metaphysics and theories of knowledge, aims of education,
nature of the learner and educative process according 10 Realism,
Pragmatism: Its metaphysics and theories of knowledge, the nature of
the learner aim of educalien, teacher-pupil relationship, method of
educalion and curriculum according to Pragmatism.

Existentialism: Its development with special reference to Sartre and its
implications {or education. £

Unit—1¥ Social Determinants of Education :
(A} Education as a Social sub-system. Concept of social system, Specific

(B)
©

(D}

(E)

characteristics of education as a social sub-sysiem, Education and ils
rejationship with other social sub-systems i.e. family, caste and state.
Education as a Social Process.

Socialization- Meaning, Agencies, Theories of Socialization, Process of
socialization, social, economic and cultural differences in socialization:
implications for inclusion.

Culture- Concepl, Meaning, Characteristics, Role of family, caste and
state in preservation, transmission and enrichment ol culture;
acculturation and its Process.

Meaning and imporiance of peace cducation to address social issues.

Unit-V Changing Dimensions Of Education with Refercnce fo Society

(A)

(B)
©)
(D)

(E)
(F)

Change and Education, Concept of change and planned change, Process
of planned change, Functions and qualities of change agent,

Social mobility,

Modemization and Indianization of education,

Education and Gender, Gender ideology in society. Role of religion,
constitution and law in gender ideology. Gender diiferentialion,

stereotyping and inequalitly in society in reference to gender
discrimination.

Present status of women’s education in India.

Social Dimension of Indian Education, Approaches to religious and moral
education Humanistic and Spiritualistic Approaches, Socialistic patlemn
of sociely and education, existing cducational disparilies.

(¢} Sessional /Practicum/Field work (Any one of the following)

One term paper and three abstracts of articles published in some
Fducational Standard Journals.

Visil a schooi to study the philosophical idcology of the school; and
prepare a report based on your observalions and experience.

M.D.S.U. Syllabus / M.E.d Programame /13

Analyze the contribution of Giju Bhai in the light of child cenicred
Education

Study the dialogic conversation of Upanishads in Reference to teacher
child relationship and education management.

Socio-metric study of a class consisting of not less than 25 sltudents..
Prepare a questionnaire on different aspects of socialization and
administer it on at least 30 students (homogeneous group) to find oul
the mos! influencing aspect. Prepare a report on entire aclivity.

(d) References- _
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| 1.

13.
14.
15.

16.
17,

13.

19.
20,

21

Adam, S.D.: Education Modemnization in Asia, Addition Wiley Publishing
Co. Philosophies, 1970

Altekar, A.s.: Education in Ancient India, Book Shop, Varanasi, 1934.
Aurobinde and Mather: On Education, Shri Arubindo Ashram,
Pondichery, 1969

Brown, F.: Educational Sociology

Butler, 1.D.: Four Philosophies (3rd ed.), Harper & Bros, New York, 1969
Core, N.S. Desai, I.P. and Simon Chitnis (ed.): Papers in Sociology of
Education, N.C.E_R.T., New Delhi, 1967

'Dent, H.C. British Education, Longmans Press, London, 1961

Educational Commission Report (1964-66): Government of India, New
Delhi, 1966
Grifin and Pareek, U.: Planned Change in Education, Somaiya Publications
Pvt. Lid., Bombay, 1970

Hussain, Zakir: Educational and Cultural Foundation, Education and
National Development, 1975, AReport on Symposium organized by the
Foundation, New Delhi
Johnson, Herbart: A Philosophy of Education, McGraw Hill Book Co.,
Inc., New York, 1963.

Kneller, G.I.: Existentialism and Education, John Wiley & Sons, Inc.,
New York 1958

Max Muller, E.: The Six Systems of Philosphy, Sushill Gupta, Calcuda,
1955

Morris, V.C.: Modem Movements in Educational Philosphy, Milline Co.,
Bastor, Hougton, 1969,

Mukerjee, R.K.: Ancient Indian Education, Macmillan & Co., L.ondon,
1947

sunshi Ram: Vaidiki, Granthan, Kanpur, Samvat 2059 {In Hindr)

Qad, 1..X.: Shiksha ki DarshnikPrasthabbhumi, Rajasthan Hindi Granth
Academy, Jaipur, 1973 (In Hindi) _
2 amkrishan Mission Institute of Culture: The Cultural Heritage of India,
Vol.1l, Calcutta, 1969 :

Russel. F.: On Education, Alien and Unwin, London, 1962
ViyogiHari: AryaJeevanDarshan, Bihar Hindi Granth Academy

Shab. A.B.: Social Context of Educalion, Allied Publications, 1973
Young, C.A.D.: Introduction to American Public Education McGraw Hiil
Book Co., Inc., New York, 1957
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Theory Courses
CC 2: Psychology of Learncer
MeaximnmMarks: 130
[ntemal- 30
External: 100

(a) Learning Outcomes: After completion of the course, student-leachers
will be able 1o0:-

condugct scientific study of the growing child through the discipline
of educational psychology: -

undersland the type and processes of learners’ development - -
physical, cognitive, language and personalily:

develop understanding of individual differences among the leamers
and related educational treatments including remedisiion; and -
deveiop the competencies to administer psychological tests and
interpret Ltheir results,

{b) Course Content
Unit I: Educational Pspchology and Growing Child

.1
[2

1.3

. Concept of educational psychology and recent developments.

Behaviourist and cognitive perspectives.
Significance of educational psychology in terms of the learners,
teachers, teaching-learning process and school effectiveness.

it If: Learners’ Development and hnplicitions for Teaching

Y I
by —

I~
Tl

24

25

26

Psychomotor-development of the child.

Erickson’s siages of psycho-sacial development; implications for
teaching. '

Cognitive development of the learner: Piaget on cognitive
development; Sternberg’s Information-processing approach to
cognitive development; Implications of thesc approaches for
teaching.

Self-concept and Moral Development; Development of self
concept; Kohlberg's stages of moral development.

Language Development: Early formation ol words, senlences,
Reading: {decoding, meaning access, sentence inlegration,
comprehension and vocabulary); Schema theory—prior knowledge,
using prose structure and meia cognitive knowledge; writing:
planning, translating and reviewing processes.

Developmental delays in the above dimensions of development.

Unit IT: Personality Development and the Learner

3.1
32
33

34

Personality-—Concept and meaning,

Allport’s concept of irait and Eysenk's type theories; implications.
Maslow’s Humanistic theory and Roger’s Phenomenological theories,
Implications for EFA.

Measurement of child’s personaliy—Rating Scales, Check-lisls,
Inventories, Sociometry, Children’s Apperception Test, Implications

for comprehensive evaluation, '
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Unit 1V Coguitive Abilities, Nurfaring and Assessmens

4.1

4

=3

Intellieence, Abilities and Aptitudes : meaning, nature and
measarement based on Psychometric approaches, informatian-
processing views of intelligence (Hunt's approach and Stemberg’s
(riarchk theorv), concept of abilities—British Ability Scales.
Crealivity: meaning, creative abilities. methods of identifying creative
and talented children. strategies for fostering creativity.

Current practices for the identilication and promotion of creative
talcnl.

Unit V2 Dndividia! Differences

5
5.2
83

Meaning and basic dimensions.

Demegraphic characteristics .
Coanitive and afective dimensions: intelligence, aptitude, creativity,
l.‘t::-g:nilive styles, domain specific knowledge, interest, attilude and
self-concepl.

Children with special needs, types and their education.
Instructional siralegics to meet individual differences

Sessional /Practicum/Field work (Any one ol the following)

*

Onc lem paper and three abstracts of articles published w some
Cducational Standard Joumals.

Visit a school Lo study the psychological environment of the school:
and prepare a report based on your obscrvations a.'-n?d experiences.
['repare any one topic [rom the given units and nitiate group
discussion in the classroom

Administer o basic skill test (adjustment inventory, ¢motional
intellizence questionnaire, specific abilily test and achievement test)
and Interpret these Lest resulls, prepare group/individuai profile and
writc down its implication for teaching leamming.

. Prepare a diagnostic test in any topic from elementary sr:.hm:.nl
subiects. administer it and prepare a plan of inslruction on the basis
of test results. |
Develop 2 psvehalogical protile (case study) of a learner.

(d) Suggested Readings

l.

1

'|_|_|.J

Ambron, S. R.(1981), Child Development, Volt, Rinebart and Winslon,
New York,

Anand. S. P. (1996). ABCS of Educational Psychology, Pathankot
Unique Publication.

Atkinson, Richard, C., et. al. (1983). Imroduction to Psychology.
Harcount Brace Joranovich Inc. New York,

Barcy and Johnson (1964). Classroom Group Behavionr, New York:
Macmillan. ‘
Bhargava, Mahesh (1964). Introduction to Lxceptional Children:
Sterling Publishers, Pvt. Ltd., New Delht. | |
Bhatnagar, Dr. A.B. Bhatnagar Dr. Meenakshi Bhatnagar, Dr. Anurag
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3.

[4.

15

16.

17.

18.

19.

20.

24.

psychology of Teaching & Instrauction (2007) Internationaf publishing
house, Meerut.

Bourne, L. E. (1985). Psychology s Principles and Meaning. Holt,
Rinehart and Winston, New York.

Chauhan, 8.5 Advanced Education Psychology (2008) Vikas [Publishing
House Pvt. Ltd. A-22 Sector -4 Noida

Christian, Jyoti (1984). Classroom Group Dynamics. Meerut: Ane Books.
Cruickshank, W, M. (1980). Psychology of Exceptional Children and
Youth: N. J. Prentice Hall.

Dececco, John P, (1977). The Psychology of Learning and Instruction.
Prentice Hall of India, Pvt. Ltd., New Delhi.

Gessel, A. L. and Allagh, F. H. (1946). The Child from Five to Ten. New
York : Harper and Brathers.

Hurlock, E. B. (£964). Child Development, New York : McGraw Hill Book
Co.

Klausmeier, Herbert. J. (1985). Educational Psychology. Harper and Row,
Pub. New York.

Lingren, H. C. (1980). Educational Psychology in the Classroom (Sixth
ed.) New York : Oxford University Press.

Owen, Steven V, Blount, S. Parker and Mascow, Hoenry (1978).
Educational Psychology: An Introduction. Little, Brown and Company.
Shukla, K.C. and Tarachand, Practical Psychology (2005)
Commonwealth publishers. Ansari Road, Daryaganj. New Delhi.
Smith, Ronald E, Sarason, 1. G, and Sarason, Barbara, R, (1982).

Psycholagy, The Frontiers of Behaviour Harper and Row Pub. New
York

Srivastava, G N. P. (1995). Recenr Trends in Educational Psychology.
Agra Psycho Research Cell, Agra, India.

Srivastava, G. N. P. (1986). Recent Approaches to Personality Study,
APRC, Agra.

Travers, R. M. W. (1963). Essentials of Learning.

Mathur, Dr. 8.5 (2008). Development of learner and teaching Learning
Process. Agrwarl| Publications. Agra

AR, TE.C. T wRes (1986) famg qae wfey |, < wmma, g
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WTE AFEeng 41d JRifdsnT
o, e - IR RruR =R (2007), gfAaRIS 9o wew WL B
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RIS W VT U8 ARaTe, ¥ [Rw : Prer wd sl & seEemfre
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Dutt, Vibha (2006),"Bharliya Manovigyan” Madhya Pradesh Grantl
Academy, Bhopal
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Theory Courses

CC3: Methods of Educational Research and Data Analysis

Mavimum Marks: 150
Internal: 50
External; 100

{a) Learning Qutcomes: Alier complelion of the course, student-teachers
will be able 1o:-

understand the meaning and process of research in elementary
eclucation;

selecl suitable research problem afler consulting various sources;
understand the various methods ol sampling;

undetrstand the characteristics and use of different tools and
techniques for data collection;

understand the various methods and techniques in cducational
research; and

prepare a rescarch proposal, dissertation abstract and research
article, '

interpret ihe resulls obtained through difTerent techniques of analysis
of data,

appreciate the role of research methodology 1n the presenl context.

b) Course Contenl .
Unit [ Research Problems, Variables and Hypotheses in Llementary

Education

1.1

1.2
13
E4

1.5
1.6

Meaning, need, importance (purposes), scope, dimensions and
history of research in elementary education, types of research—Dbasic,
applied and action in elementary education, methods, special
characteristics and steps.

Sources, criteria and selection of research problem and slatement
of problem in different forms.

Meaning, characteristics and Lypes of variables and
interrelationship among diflerent variables. :

Meaning, importance, characteristics, types and forms of
hypothesis.

Rescarch blue print—components.

Purpose and need at different stages of research, sources and

types.

Unit I{: Wiethods of Research in Elementary Educalion

2.1

2

Hisrorical: Need and sianificance of historical research.
characteristics and steps in historical research, techniques used in
historical research, source colleclion, criticism and inlerpretation of
data.

Descriptive: Characteristics and steps in descriptive research.
surveys, correlation and causal comparative studies, case and
developmental studies—nature and use, sieps and interpretation.
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Experimental: Need and significance, characterislics and sleps m
experimental reseprch, Nature of quasi expgrimental research.
Validity—internal and exlernal. Role of control. Designs—single
group, parallel groups and rolalion groups.

Unit HI: Sampling Techniques and Tools for Data Collection

3.1 Population, Concept and need of sampling . Sclection of adequate
and represenialive sample characleristics of a good sample.
32 Sampling Methods: random, stratified, cluster and multistage, quola
and purposive.
3.3 Sampling errors and its minimization, Table of random numbers types
and uses
34 Characteristics, tvpes, construction and uses of {a) observation {b)
Queslionnaire {¢) Interview (d) Rating Scales (¢} Attilude scales (1)
Projective Techniques (g) Schedules (h) Socio-metry Validity and
reltability of various tools and technigue.
3.3 IFermar, cauterization and characteristics ol a sooed research report.
Unit 1V: Descriptive Statistics in Research
4| Quantitalive Data Scales of measurement Nominal Ordinal: Inlerval
and Ratio.
42 Tabular representalion of data.
3 Graphical representation of data: Histogram I'requency polygon.
Ogive, Pic and Bar diagrams.
4.4 Measures of central tendencies - computation and uses of Mean,
Median, Mode, Percentile and standard deviation.
4.5 Normal Distribution - characteristics of Normal distribution curve.
Unit ¥: Infercnoiial statistics
51 Correlation - concept, Lypes, assumjplions, computalion, uses and
interpretation of rank order, product moment, Bi-serial, Point, Bi-serial,
partial and multiple correlation.
52 Concept of regression and regression ¢quations,
53 Concepl of degree of freedom and level of significance one tailed
and two tailed tests
54 Significance of the difference between Means - 1- test and critical
ratio. Coneept assumptions and uses of analysis of variance.
3.3 Concept and uses of nen- parametric techniques: Chi-square.
(¢} Secssional /Practicum/Field work {Any one of the [ollowing)
. Review ol two research papers, one guanlitative and the other
qualitative
. Observation and analysis of [ive lesson plans of students during
internship and preparing its Report.
# Construction of one tool for dala collection following standard
_procedure
a Selection of a problem and developing a rescarch proposal for
. M.Ed. dissertation and its seminar prescntation |
(d) Suggested Readings
1. Best. ). W. (1986). Research in Education, New Delhi: Prentice Halt of
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10.
L.

12,
13,

14,

15.
l6.
17.
3.
9.

20.

23

o
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India PvL. Ltd. _

Borg, W. R. and Gall, M. D. (1933). Educational Rescarch--n
Introduction, New York, Longman, Inc.

Christensen. L. {2007). Experimental Methodology. Boston: Allyn &
[3acon. : _ o
Clive Opie (2004). Doing Lducationa Researci- A Guide for First time
researchers. New Dellii: Vistar Publications. ) ‘

Garret, H.E. 1967, Stalistics in Psycholegy and LEducation, Bombay
Vakils. o '
Guillord. 1.P. and B. Fruchter. 1987 Fundamental _Slausuf:? in Fducalion
and Psycholopy Tokyo: McGraw Dl (Student-Sixth edition.) _
Kaul. Lokesh. 1984. Methodology ol Educational Research. New PDethi:
Vikas Publications. | )
Kerlinger. F.N, 1973. Foundauons ol Behavioural Research, New York:
Folt, Rinehart and Winston. | 1
Fracnkel. . R., Wallen, N, E. {1983). How to Design and Evaluate
Rescarch i Education, Singapore; McGraw Hill, In¢.

Fogelman. (1977). Piagetian Tests for Primary Schools, NIFER of UK.

Good, Carler, V. Methodology of Educational Research, New York:
Appleton Century Crafts. o
Gll:.:]:lta, Santosh. (1983). Research Methodology aind Statistical
Technigues, New Delhi: Deep and Decp Publisher. _ | |

Jill Porter & Penny Lacey (2005). Researching Learning Difficulties-
Guide for Practitioners. Paul Chapman Publisning. |
Kaul, Lokesh, {1984). Methodoiogy of Educational Research, INew
Delhi; Vikas Publications.

Kertinger, I N. (1973). Foundations of Behavioural Research, New York:
Holt, Rinehart and Winston. . N
Kirkapatrick, D.L. (2005}, Evalualing training Programmes: The four
|evels. San Francisco: Brrett-Kochler. o
Raizada, B. S. “Shaikshik and Anusandhan ke Mool Tatva" Hindt Sahitya
Granth Academy, Jaipur. _ |
Shank. G.D. (2002). Qualitative Research. Columbus, ot Merill, Prentlice
Hall. _ |

Sharma, Bharti (2004). Methodology of Educational Research. New
Delhi: Vohra Publishers and Distrioutors. |
Sharma, S.R. (2003). Problems of Lducational Research. New Dellh:
Anmol Publications Pvt. Lid | |
Sidhu, K. S. {(1987). Methodalogy of Research in Education, New Delhi:
Sterling Publishers Pvt. Lid. |
Srivastava, G. N. P.(1994). Advanced Research Methodoelogy, New Delhi:
Radha Publications. _
Sukhia, S. P., Mehrolra P. V. and Mehrotra R. N. 511966). Elementy of
Educational Research, New Delhi: Allied Fublicatmns.l

Travers, R, M. W. (1969). An Introduction to Educarional Rescarch,
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New Delhi: Sterling Publishers Pvi. Lid.

5. Tuckman, B. W. (1969). An Intraduction ro Educationel Research, New
York: The MacMillan Company. -

26, Van, Dalen, Debonald, B-and Meyer, William, J. (1979). Linderstanding
Educational Research: An Introduction, New York: McGraw Hill Co.

SPECTALIZATION COURSES/PAPERS
GROUP A
SC 4(1) - ICT in Education
Max. Marks: |30
Internal; 50
Extemal: 1 (H)
a) Learning Qutcomes: Afler completion of the course, student-
teachers will be able to:- ’
. - understand the scope of ICT and its applications in teaching learning,
- understand the means of 1CT integration in teaching learning.

- undersiand the computer components and software and hardware
- approach in education.

_ know the instructional applications of Internet and web resources.

- understand the process of using the application sofiware for creating,
documents, database, presentation and other media applications.

- devclop awareness about uses of compulter technology in teaching
learning training and research, develop undersianding about the
various aspects of data analysis soliware, develop various skills 1o
use computer technology for sharing of information and ideas
through the Blogs and Chatling groups,

- understand the process of locating the research studies available in

‘the Internct and use of on-line journals and books, -

. understand the utility of professional forums and professional
associations in use of computer technology.

- undersiand the concept of courscware and various formats of
COUTSCWATrE,

- understand (he pracess of preparation ol coursewarc, understanding
the technical aspects of courseware, understanding the courseware
manazement system in Intranet and Inlernet environments,

- understand the evaluation pracedure of on-line courseware and ofl-
line courseware.

L) Course Content
Unit I-Information and Communication Technologies —an [ntroduction
1.1 Information and Communication Basics: Nature and scope ol 2

communication system — sender, receiver, message and the medium;
one-lo-one, onhe-to-many, and many-to-many communication,

e broadcast and non-broadcast applications — lechnologies and
prospects; Information and Communicalion Technologies in
Teaching Learning: Teaching learning contexts and the need lor ICT
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devices and applications;

1.3 Critical analysis of Teaching aids and their applicalions in instruciion
and learning,;

L4 Applications of [nformation and Communication Technologies:
Classroom and 1CT;

1.5 Professional development and 1CT; School management and ICT.

Unit 1I-Computer Fundamentals, Internet and the World Wide Web

2.1 Introduction to a persenal compuler: Functional overview of a

computer (Personal Computer/Laptop/Palmtop) and its parts and
functlions;

2l Standard computer accessories — their configurations, conneciions
and [unctioning; common malfunctions of compuier connections
and accessorics - their identification, troubleshooting and
rectification.

23 The Internet and the World Wide Web: Information, services and
functions of the Internes and the Web; Connecting 10 and using the
web. Using search engines and Web Utilities: Keywords and search
siratcgies;

24 Synchronous and asynchronous communication on the web: e-mail,
chal, newsgroups and forums. Security Concerns Related to
Interactive Content; Viewing, disabling and managing interactive
content; Securing the computer from viruses, worms and other
internet altacks; Safe internet eontent.

Unit HI-ICT Applications in Education

5.1 Word Processors and Word Processing, Spreadsheets, Dalabases,
Presentations. Digilal media, Graphics, photographs, animation,
audio and video in the digital context; Sourcing, digitizing and using;
Educational applications of digital media.

32 Multimedia Content: Multimedia packages — inslallation and use;
Critical analysis of multimedia content, educational implications of
media use and interactivity.

- 33 Websiles with educational content’ Search, locate and maintain 11s1s

of educational web sites; critically examine the contenl of websites;
using the web as a teaching-iearning resource. Academic and
Rusearch content on the web: Opline journals and abstraclion
services: Online Learning, online courses and learning managementl
syslems.

Communication through the web: Audio and video applications on
the Internet: Interpersonal communication through the e-Mail, Web
forums and challing groups.

Unit-1V: Courseware Design

1
e

"] Courseware — Design Patterns- procedure of development and

validation of coursewarc: Need assessment, Stating the Objectives.
(dentification of Resources, Limitations, Sefection of Learning
aetivities and Criteria {or learning organization, Altemative methods
of attaining the objectives, field testing, feedback and evaluation.
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4.2

43

5.1

54

introducing the Interactivity and Making a courseware outline,

Barriers in the preparation of courseware. Techiical Aspects of

noursew?re Development Coursewarc Manageiment Sysiem:
Intraduction to courseware Managemenl Syslems- LMS and LCMS:
soltware [or Courseware Management, Standards for ICT cnableh
courseware, Use of Wikipedia, Wikieducator and other wed based
technologies {or online courseware. Courseware Evaluation: Diflerent
Mc[]_mds of Courseware Evaluation; |
Designing a rubric for evaluating the Courseware. Criteria for
Courseware evalualion. Designing of Evaluation Criteria lor
assessment of online and off-line courseware.

Unit V- Use of ICT [n the conduct of Research and Research Communication

Use n{‘ ICT in Research, including on-line rescarch Use of ICT for
reporting in the form of theses, journal articles, and presentations in
.- seminars and conferences.

Dﬂwnlnading of internaticnal standards for writing a research report
F}uwnloadmg of references, and biography new books/journals lrom
mternet. |

Data analvsis and intecprelation by using database software: Spread
sheet Access ,SPSS and other equivalent in Open Office Creating
graphs_and charts, crealing a table by using wizard, Creating quarries
and using quarries, data filtering in access by using quarries

Web Resources for research Blog and Professional Forum |

(c) Sessional /Practicum/Ficld work (Any onc of the {ollowing)

(;“llﬂ' students may undertake any one of the {ollowing activities;
ritical ar}alysm of Teaching aids and their applications in instruction
and learning

Cnﬂtu:al an_alysis nt."a computer based media packages wilh reference
o It$ use In learning process.

Critif_:al analysis of the different instructional packages developead
by different agencies/institutions.
[nterventions of educational technology in the current practices of
leacher training programmes in India.
Erepara_tmn of Learning Object Repository (LOR).
reparation and presentaticn of slides for teaching '

any Lopic
school level. & any topic at e
Cr{tl_cal anal}fsi_s of database software including cpen source.
Crlttczfl anaiy_*sns of the different research reperts based on data
analysis and interprelation.

Ere:p:':lrauun and presentation of rescarch report based on empirical
ata.

d} Suggesied Readings:

Adam, D.M. (1985) Cﬂr;ipmers and Tem:‘h-.;r fraining: ; :
: A Pr
The Heaworth Bren: Ines N ¥ ing ractical guide,
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Alexey Semenoy, UNESCO, (2005): Information and Cominunicaticn

2
Technologics in Schools: A Handbook for Teachers.
3 . Bose K Sanjay (1996): Hardware and Software of Personal Compullcer.
4 Conrad, Kerri (2001} Instructional Design for web —based Training HRD
Press. Intl Teach to the Future ~beginner’s Curriculum. 2000.
5" Mallik, Utpal etal. (2001): l.eaming with Computers Level —111. NCERT
~ New Delhi. :
6. Lee. William W; Diana L Owens (2001} Multimedia— Based Instructional
Design: Computer — Based Training.
7. Jossey — Bass. P K Sinha. (1990): Compuler Fundamental.
8  Conrad, Kerri (2001), Instructional Design for Web — Based Training
HRD Press.
9. Gagne, RM, Leslie J.B.; & Walter W.W. (1987) Principles of Instructional
Design Wodworth Publishing Co.
10. Horton, W (2001): Designing web-based Training John Wiley & Sons.
1. Lee, Willlam W; Diana L Owens (2001) Multimedia — Based Insiructional
Design: Computer — Based Training.
12.  Jossey — Bass. Phillips. R (1997) Interactive Multimedia London: Kogan
Page.
13. Meorey, D; Maybury M & Bhavani, Th. (2001) Knowledge Management
University Press (India} Lid: Hyd.
|4.  Rosenberg, M.J. (2001) c-learning New York: McGraw Hill.
15. Schank, R.C. (2001) Virtual Leamning McGraw Hill.
16. Sallis, E & Jones, G (2002) Knowledge Management in Education
London: Kogan Page Ltd.
17.  T.M. Srinivasan (2002), Use of Computers and Multimedia in Education
Florton.
18.  Vaughan, T. (1999) Multimedia making it work, New Delhi: Tala McGraw
Hill [Fourth Edition).
19. Gupta Vikas, Comdex Computer Course Kit, Dream Tech publications,
New Delhi (2001). Hillma David, Multimedia Technology of Applications.
20. Mayer Richard E(2001); Multimedia Leamning, Cambridge University
Press, UK.
71.  Norton Peter (2000), introduction to Computers, Tata McGraw Hill
Publications, New D=lhi.
7 Schwatz & Schultz (2000).0ftice 2000, BPB publications, New Delhi.
23.  Sinha P K (1992).Computer Fundamentals, BPB Publication, New Delhu.
24, Sportack M A(1998) Networking Essentials, TechMedia, New Delhl
| Vanghan Tay, Multimedia — Making it work.
Web-addresses:

http://www.libraries.psu.edu/
\Wttp://Awww.searchenginewatch.com, (ALTA VISTA, EXCITE, HCTBOT,

INFOSEEK).
htio:s/ www.tcacher.nel
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= Speci:alizatiﬂn Group-A
SC 4 (ii): Inclusive Education
Maximum Marks: 150

Internal: S0
External: 100

(a) Learning Outcomes: After completion of the course, student-teachers
will be able to:-

understand the global and national commitments towards the
education of children with diverse needs,

appreciate the need for promoting inclusive practice and the roles
and responsibilities of all concerned personnel, ‘
develop critical understanding of the recommendations of various
commissions and committees towards teacher preparation for
inclusive education, _

understand the nature of difficulties encountered by children and
prepare conducive teaching learning environment in inclusive
schools,

analyze special education, inteprated education, mainsiream and
inclusive education practices,

identify and utilize existing resources for promoting inclusive
practice. |
developing an understanding of the needs and magnitude of the
challenges laced by children and persons with diverse needs,
appreciating the need for promoting inclusive practice and
understanding the roles and responsibilities of all concerned,
developing a positive attitude and sense ol commilment rowards
actualizing the right 1o education of all leamers,

preparing a conducive teaching learning environment in varied
school settings for children with diverse needs

develop the abilily 1o conduct and supervise action rescarch
aclivities, :
identifying and utilizing exisling support services for promoting
inclusive practice,

seeking parental and community support for utilizing available

resources for creating a right based inclusive society for children
with Special Needs.

b) Course Content
Unit I- Introduction to Inclusive Education

| I.1

15

i4

12

Difference between special education, integrated education and
inclusive educalion.,

Advantages of inclusive education for the individual and saciety.
Recommendations of Educativn Commissions and Committees on
restructuring policies and practices to respond Lo diversity in
educational situations

Mational and International initiatives for inclusive education

—_——_—- —ea - -
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1.5

Current Laws and Policy Perspectives supporting Inclusive
Education for children with diverse needs

Unit 1I- Children with diverse necds and utilization of re-s._uurcus
Concept and meaning of diverse nceds

2.1

23

24

2.

2.6

2.7

Delinition and characieristics of children will{*; STSISW {hegtl;:n r%“— w;IlzL:?;
i 1 ted and children wi :
and others) intellectual (gifted, ta]m_l e : ey
isabilities (autism, cerebral palsy,
challenged), developmental disabihitie P
i isabilities), soci tional problems, scholastic
learning disabilities), social and emo _ |
hackwfrdness, underachievement, slow Iearn_ers, n:_,hﬂdre_n wuﬂ;1
special heaith problems, environmental/ ecological difficulties an

' ' tnal groups.
children belonging Lo other margina
Imporance of early detection, finctional assessment for development

of compensatory skills. | _

Role nfl‘] teachers working in inclusive seltings anc! resource t_ear:her

in developing and enriching academic skllls_ for higher learning. I

Adaptations n instructional objectives, -:u;ru:l:l'lll.:im an? EU_E:;—EE ;r
i ' ds of children from 3

activities for meeting diverseé neecc _ SENSOT)

intellectual, learning disabled, rural, tribal, _g1r15, SCST ?md linpuistic

and other minority groups. - _
Role of technology for meeting diverse needs of learners in the

inclusive school o ' | |

Creating conducive enviropment In 1nc]1:15weh5ch¢:tc_xtls.dmitﬂﬂ
ces, changing the athitudc

resgurces and human resources, i ; :

significani people, exploring and utilizing the services and resource

available in the community. |

Rolc of teachers, parents and other community members for

ing i ' ] ith diverse needs.
suppoiting inclusion of children with d

Unit 111- Assessment and Teaching

3.1
32

33

3.4

3.5

Imporiance of functional assessment of children 1b:.rith spc:u.:ial nchs.
Techniques for identification and assessment of ¢hildren with various
wypes of disabilities.
s : ..
(ndividualised Education programme. _ |
Various leaching strategies - Collaborative ms.trucnc;lnf,{p_cetf tum?;ﬁ,
' cement,

wrat i approach, CAJ, and Rewnlorcen
coonerative leaming, multisensory 2 _ :
RD!E of assislive and adoptive devices to support inclusive praclices.

Unit IV -Curriculuin adaptations and ovaluation for chitdren with diversc nceds

4.1

g2

Concept meaning and need for curriculum ad?p};tigl1st t‘lc:r fh:j]drfsz
[ [ ' intellectual (gifted, taiented ¢
with sensory (hearing, visual) in nted a
children mentally challanged chﬂdrer}}', 'dew.:lnpmenml dlSH'I;llh:]llﬂ:
(autism, cerebral palsy, learning diSﬂblllllES)i chu;.ntirf;?dliss,
ial 1 holastic backy '5S,
social and cmotional problems , s5¢ : ptheti 2
' : hildren with special health
nnderachievement , slow Iearm.,rs., chile | ‘
probleins, environmentaliecological difficulties and children
belongine to other marginak groups. o -~
Guidgli:es for adaptation for teaching/ practicing sCitnce,
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43

44

mal_hernutics, social studies , fanguages, physical education yoea,
herftage arts theatre, drama in inclusive settings.

Importance of preparation and maintainance of records/ case profiles

for identification, assessmenl, and intervention for inclusive
classrooms.

Techniques and methods used for adaptation of content, laboratory
skills and play material

Unit V-Teacher Preparation (or Inclusive Education

5.1

52

53
54

55

5.6

5.7

Review of existing educational programmes offered in clementary
school (general and integrated) on inclusive schools.

Skills and competencies of teachers and teacher educators for
elemgnta:}r education in inclusive settings.

Curriculum for teacher preparation and transaction modes,

Rules,. responsibilities.and professional ethics of an inclusive
education teacher and teacher educators;

Evaluntipn and follow up programmes for improvisation of teacher
preparation programmes in inclusive education.

Role of different national and international agencies {national
Institutes, universities and NGQ’s} in promoting inclusive education,
Planning and conducting research activities :Selecting appropriate
areas of research, types of research needed for enhancement of
learning in children with diverse needs, steps involved in planning
and supervising research activilies, recent trends in research -

natldnna[ and Intemational level with respect to children with diverse
needs.

(¢) Sessional /Practicum/Field work (Any one of the fullowing)

Prelzlaratinn of status report on school education of children with diverse
needs.

E\.-:aluatiun of text books from the perspective of differently abled
children.

F_leld v_isit to school/institutions promoting inclusive practices and
discussion with teachers and observation and analysis of teaching
learning practices.

Analysis of policy document (national, international) related to diversity.
Suln:ruy the locality for early identification of children with disabilities.
Critical review of policy and practice and panel discussion by a group
of students,

VlSi!. Lo special, integrated and inclusive classrooms in the locality.
Review of literature related to education of children with diverse needs
presentation of reports in a seminar. ' j
Make a list of existing resources in the local area and discuss their use
and ]i_rnitatiuns based on survey for five inclusive schools.
Planning.and conducting multi level teaching in the DMS (two classes).

Critif:al analysis_nf_exisling teacher education programmes for preparing
guality teacher in inclusive school.

e o S Sl &
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[dentify suilable and quality research areas in inclusive education by
reviewing the existing journals in the (ield.

Conduct a survey in the local arca 10 ascertain the prevailing attitudes/
praclices toward social, socictal, emotional and academic inclusion of
children with diverse needs.

Conduct a survey on the type of supportive service needed for inclusion
of children with any disability of your choice and share the findings In

the class.

d) Suggested Readings:

et

10.

12

13.

14.

16.

17.

Ainscow. M.. Booth. T (2003): The Index [or Inclusion; Developing,
Learning and Participation in Schools. Bristol: Center for Studies in
Inclusive Education.
Alwja. A, Jangira, N.K, (2002): Effective Teacher Training; Cooperative
\.carning Based Approach: National Publishing house, 23, Daryaganj.
New Delhi 110002

Arora. K. Dave, P & Sinclair, S. {1987) Delection and prevention of
mentally Handicapped, New Delhi. NCERT

Arthur E. D., Orto. Paul W. P (2007) The Psychological and Social Impact
of Iliness and Disability.

Chadha, A. (1999) A Handbook for Primary School Teacher of
Children with learning Disabilities. Education Consultant of [ndia
Limited, New Delhi

Farrell, M. {2004) Special Educational Needs: A Resource [or
Practitioners, New Delhi, Sage Publications.

Gavin k., Gad E., John E (2015). Assessing Children with Specific
Learning Difficulties. A teacher’s practical guide. Routledge publication
Hallahan & Kanfiman J.M. (1984) Exceptional children, Prentice Hall
Hegarty S. & Mithu Alur (2002) Education and children with Special
need, New Delhi, Sage Publication

Jangira N.K, and Mani, M.N.G. (1990): Integrated Education for Visually
Handicapped, Gurgaon, Old Subjimand,, Academic Press,

$ha. M. 2002) Inclusive Education for All: Schools Without Walls,
Heinemann Educational publishers, Multivista Global Ltd, Chennay,

630042, India.

Koul.V.(1993) Early Childhood
NCERT

Lindsay Peer & Gavin Reid (2012). Special Educational Neceds. A Guide
for Inclusive Practice, Sage publication

Mallett, R., Runswick-Cole, K (2014). Approaching Disability Critical
issucs and perspectives Routledge publication

Muralidharan, R, (1990) Early Stimulation Activities for Young
Children, New Delhi, NCERT -

Panda, K.,'C. (1990) Education of Exceptional Children, New Delhi,
Vikas Publications

Planning and Managing Inclusive Education in the Indian Context.
Depariment of Gducation of Groups with Special Needs, NCERT and

Education Programme . New Dethi,
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UNESCO, 2004,

18 Sharma, P.L. (1990) Teachers handbook on IED-Helping children with

special needs N. C. E R T Publication. .

(9. Sharma P.L (2003) Planning Inclusive Education in Small Schools, R .1
E. Mysore

20. The persons with Disability Act (1995). Ministry of Social Justice and
empowerment, Government of India, India, MSJE |

2y UNESCO (1994}). The Solamanca Statemnent and Framework for Achion
on Special needs Education, Paris, UNESCO

GROUP B

B (1) : PEDAGOGY AND ASSESSMENT OF SCHOOL SUBJECTS :
ELEMENTARY EDUCATION
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SC 5(i)b - Pedagogy and Assessment of Languages (English)

Total Marks- 150 .
External Assessment; 50 .
Internal -

Assessment: 100 .

(@ Learning Outcomes: After completion of the course, student-

teachers will be able to:- '

= understand the nature and resources of language and issucs related
to language acquisition, language learning and multilingualism.

- acquire knowledge about the role, status, objectives and prablems
of teaching English as a second language in tndia

- improvise and use appropriate aids for teaching English

- know, compare and analyse various methods and approaches of
teaching English as a second language

- plan and teach lessons in English prose, poetry, grammac and
composition at Elementary level.

- use various techniques for the evaluation of learner's achievement
in English identify and analyse errors and plan and exccute remedial

instruction
b) Course Content
Unit I: Languape and Language Learning
‘L1 Nature of language
12 Characteristics of language
13 Forms of language (oral and written}
|4 - Functions of language
1.5 Language Acquisition and Language Leamning: Types and process:
L.1,L2 and FL. '
1.6 Language and leaming: Language Across Curriculum
1.7 Multilingualism as a Resource
Unit [I: Position of English in India
1.1 Role and Position of Cnglish ianguage in india

12 Challenges of teaching and leaming English in India
1.3 NCF-2005 (Language Education)
14 Objectives of teaching English in India

15  Description and classification of speech sounds in English: Vowel
and Consonants

1.6 Segmental -features: Phoneme and allophone

1.7 Supra-segmental features: accent, stress, intonition and rhythm

1.8 Phonemic trznscription

—
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Unit I11: Acquisilion ol Language Skills

31 Receptive skills: listening und reading skilis
Developing listening skills through sterytelling, dialogues, situational
conversattons, role plays clc. Developing reading skills through
Reading Aloud and Silenl reading, Intensive o Exlensive Reading,
Skimming and Scanning

32 Produciive Skiffs: speaking and writing
Developing speaking and writing skills through starytelhng,
dialogues, situational conversations, role plays etc. Developing
writing skills, process, mechanics and steps of writing: brainslorming,
note-making, organizing thoughts, preparing tirst.draft, editing and
improving. finalizing, Writing and teaching of letters, applicalions,
reports. stories, e-mails, paragraphs, CV/resume, précis, summary,
noes, dialogues ctc.

Unit 1V: Approaches, Mcthods and Techniques

4. Various types of Approaches: Structural-Situational Approach
Communicative Approach, Constructivist Appreach and Eclectic
Approach.

42 Various types of Methods: Grammar-Translation Method, Bilingual
Method, Dircct Method etc.

4.3 Teaching Differenl Forms of English Literature: Prose, Poctry and
[rama

At Lesson planning: Nature, objectives and nceds; Lesson planning in

prose, poetry and drama at school level.
Unit V: Assessment, Evaluation and Action Research

5.1 Concept, Scope and Imporlance
52 Tvpes of Assessment and Evaluation
5.3 Difference between Assessment and Evaluation

f! Assessinent of Language Skills(LSRW) ard Language Content
(Sounds, Yocabulary, Structure and Grammar)

55 Assessinenl in Poetry, Prose and Drama

5.6 Contiruous and Comprehensive Evaluation: Concepl, Scope and
Process

37 Techniques of evaluation—oral, written, portfolio: cloze test, Self-

evaluaiion: Peer evaluation; Group evaluation.

Type of questions and tesl ilems: Assessmellt Activilies and lasks
Action Research-its need, imporance, objectives and steps of
preparing action research plan related 1o leaching of Loglish at
Giememary level

L h
O

Langiage across the Curriciim Activities: As an integral part ol ieaching-
learning process, relevant activities should be carried out to enhance and
promote language skills (LSRW) and proficiency based on the ranonale of
Longnage across Curricultn, The activities in this regard are language
centored and. thercfore. the focus of learning and teaching activities should
pe.on lassuave skills not necessariyy on the content. The aciivities I ths
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regard may be designed/improvised according to the context. Some of the
exemplar activilies may include:

(c)

e Presentation (Oral and Written) based on themes from Lhe content
area

e Debate on themes from the content area

e Panel discussion/Seminat/ discussion etc.

» Group discussion/group wortk

o Question-answer sess10Ns’

s Role play/dramatization

« Extempore specch/Elocution o | '

e Organization of reading/reflection activities beyond t_he iextbooks

Sessional /Practicum/Field work (Any one of the Fnl_lmwng) |

Observation and recording of practical difficulties 1n the teaching of
nelish at Elementary level . -

Er-:pluaring,ﬁ smal} diginnary of the difficult word: used in the Elemenlary
textbooks. -

Preparing different visual-aids for teaching.

Framing suitable exercises on 2 given lopic /passage.

Development of language Sames |

Frepar:f:inn of 20 test items {5 cach on the LSRW skilis).

Analysing crrors cormmitted by Primary students. | |
Analysis and categorisalion of exercises on grammar as given n the
prescribed textbook of the school. | _

A write-up on the problems faced by the school students in relation (o
the acquisition of 1he receptive (Hs}ening and reading) or productive
(speaking and writing) skills in English. 1
A wrile-up on the comparison between English and mother tongue/home
language in terms of sounds and wnrd-_urder. |
Selection of materials for writing in English from the newspapers, comics,
magazines, adverlisements and preparation of an outline for teaching
language items.

(4) Suggested Readings:

|

2!

)
=%

o
L]

Bansal, R.K. and Hayrrison, 1.B. (1972). Spoken nglish for India.
Madras: Orient Longman Lid. |

Baruah, T.C. (19853. The fnglish Teachers Hendbook. New Delhi:
Sterling Publishing Pvt. Lid. -

Bright, J. A. and. McGregor, G. P. (1970}, Teaching English as Secm{d
Language. London: Longman.

Rrown, H. Douglas. (2007). Principies of Languuge Learning and

Teaching. New York: Pearson Education.

|
'

Brumht, C.J. (1984}. Conuntinicative Methodology in Langiage .

Teaching. Cambridge: Cambridge University Press.

DofT, A. (1988). Teaching English. Cambridge; Cambridge University :

Press. | o |
Freeman, Diane-Larsen. (2000). Tecluiques and Principles inlanguage

Teaching. Oxford: Oxford University Press.
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10.
1.
12,
13
14,
15.
16.
17.

18.

19.

20.

Gimson, A.C. (1980). An Introduction to the Pronunciation of English.
London: Edward Arnold,

Marmer, Jeremy. (2007). How to teach English. Harlow! Pearson
Education Limited. '

Hornby, A.S. (1968). A Guide to Pafterns and Usage in English. Oxford:
Oxford University Press. -

Krishnaswamy, N. and Krishnaswamy, Lalitha. (2008). Stery of fEnglish
in India. New Delhi: Foundation BooXs.

Lado, R. (1971). Language Teaching. New Delh): Tata McGraw Hill
Publishing.

Mishra, A, K. et al. (2013). Isswes in Education at Elementary Level,
New Dethi: Lakshi Publishers.

Paliwal. A.K. (2011). Methodology of Teaching English as a Second
Language. Jaipur: Kalpana Publication.

Palmer, H.L. (1965). The Principles of Language Study. London: Oxford
University Press.

Quirk, R. and Greenbaum, S. (1973). 4 University Grammar of English.
London: Pearson Longman.

Raimes, Ann. (2010). Techniques in Teaching Writing. Oxford: Oxford
University Press.

Richards, J.C. and Rodgers, T.S. (2014). Approaches and Methods in
language Teaching Cambridge. Cambridge University Press,

Roach, Peter. (1991). English Phonelics and Phonology. Cambridge:
Cambridae University Press.

Sinclair. John. (2000). Colffins Cobuild English Grammar London:
Harper Collins.

Yadav, Saryug. (2014). Challenges of Teaching English Language and
Literature in the Age of Globalisation. New Delhi: Lakshi Publishers.

SC5(ii) -Pedagopy and Assessment of Mathematics
Maximum Marks: 150

Internal: 20
Extemal: 1GO

(n) Learning Qutcomes: After completion of the course, student-

teachers will be able to:-  _

appreciate the abslracl nature of mathematics

distinguish between science and mathemancs

distineuish belween the roles of pure and applied mathematics

develop the skill of solving real-life problems through
mathematical modeling as an art

develop the understanding of using constructivist approach in
mathematics

develap the skill of using various methods of teaching
mathematics '

develop prablem solving shills
highlight the significance of mathematics laboratory
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- cnable to distinguish between induction and mathematical
induction

- develop the skills required for action rescarch in, mathematics

b) Course Content

Unit 1: Nature, Scope nnd Objectives of Teaching-learning Mathemafties

o Nature and scope of elementary school Mathemalics: aims and
oeneral objectives of teaching Mathematics at (he elementary school
level using instructional objectives in teaching Mathematics/
Minimum.levels ¢ learning in Mathemalics at clementary stage.

Unit i}: Psvchological Bases and Strategies of Teaching learning

Mathematics

e Application of lcarning theories in teaching-learning process of

Mathematics.

Learning Processes in Mathematics-implications of the sludies of
Piaget and Bruner to classroom instruction in Mathematics.

Uiit 1[1: Approaches to Tcaching-learning.Mathematics

g

3.1 Concept formation in Mathemaltics, Stralegies of teaching
"~ Mathemdtical concepts.
32 Expository and guided-discovery strategies for teaching of
Mathematical generalizations.
3.3 Strategies of teaching Mathematics through child centered approach-

heuristic methods, joyful learning through play way method,
development of computation and drawing skills.

34 Designing mastery learning strategy for teaching based on different
units in Arithmetic, Geometry and Menstruation.

35 CAl (Computer Assisted Instruction)

Unit IV: Evaluation of Students’ Learning in Mathematics

4.1 Role of evaluation in the teaching-learning process, evaluation

techniques associated with pupils’ learnirg vutcomes-observation,
oral work, analysis of written work. Testing-types of tests-planning
and construction of learning outcome-based achievement tests,
criterion referenced test, diagnostic test.

42 °  Formative and surnmative evaluation.

Unit V: Content and Process Enrichpent in Elementary School
i Mathematics =~ |
The following topics must be dealt in an integrated way
highlighting teaching-learning processes .
51 Sets of numbers and numerals, concept of number, cardinality and
‘ordinality of numbers, sets of number operations and their properties
‘associated with whole numbers, integers and rational numbers, fractions,
décimals and their conversion.
52 Informal gebmeiry: basic concepts in informal geometry-point, line,
cu-ve, line seamenl, ray, angle etc. Concept of perpendicularity and
pa-nlleosm, circlessradius, diameter, arc. Segment and chord, polygons-

L] N 1

clasiifisation of polyxrns, . ;

4
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0.
11,
12,
13.
14,
15.
16.

17.

Measurement of concepts and skills-linear imeasurements area, voiume
and weight, metric system, activities for development of skills in
measurement.

Sessional /Practicum/Field work (Any onc ol the following)
Analysing leamning tasks i any one topic in developing diagnostic lest
items.

Designing a Mathematical game, puzzles.

Practical use of Mathematical Kis.

Preparation of five lesson for multi-grade teaching.

Review of mathematics text book at Primary/Upper Primary level.
Suggesled Readings

Alice F. Art and Eleanan Armaer Thomas. Becoming Reflective
Mathematics Teacher.

Ashlock, R.B. and Herman Jr. W.L. 1970. Current Research in Elementary
School Mathematics. New York: Macmilian.

Baur, G.R. and George, L.U: 1976. Helping Children Learn Mathcmatics-
A Competency Based Laboratory Approach, Califomia: Communigs
Publishing Co. '

Baw, G.R. and George, L.U, (19706). Helping Children Learn
Mathematics-A Competency Based Laboratory Approach. Califomnia,
Cummings Publishing Co. |

Bhanumurthy, 1.S. (1992). Ancient Indian Mathematics. Wiley Eastern
Ltd, New Delhi.

Gronlund, N.E., (1990) Measurement and Evaluation in Teaching. New
York:; Macmuillan.

Heimer, R.T. and Trueblood, C.R. (1970) Strategies for Teaching
Children Mathematics: Reading. Massachusetts: Addison Wesley
Publishing Comp. S i '
Kidd, Kenneth, P et al. 1970, The 1 aboratory Approach 1o Mathemattcs.
Chicago: Science Research Associates.

Kenneth, Kidd P, et al. (1970). The Laboratory Approach to
Mathematics. Chicago, Science Research Associates.

Lieback, Pamecla (1984). How Children Learn Mathematics. Penguin
Books.

Meimer, R.T. and Trueblood, CcR1977. Strategies for Teaching Children
Mathematics. Reading, Massachusetts: Addison Wesley Publishing Co.
NCERT 1991, 1995. Minimum Levels of Leamning at Primary Stage.
NCERT, New Delhi. ‘ _

NCERT 2000, National Curriculum Framework for School Education.
NCERT 2005, National Curriculum Framework, New Delht

Resinck. L.B. and W.W. Ford. 1980. Ttie Psychology of Mathematics
for Instruction. New jersey: Lawrence Eribaurn Associates.

Polya, G {(1957). How to Soive it.2nd edition, Garden City, N.Y.:
Doubleday and Company. )

Polya, G Mathematical Discovery on Understanding, Learning cnd
Teaching Problem Solving. John Wiley & Sons.
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1S.

19.

Resonik. L.B. and W.W. Ford (1980). The Psychology of Mathematics
for Instruction. New lersey: Lawrence Eribaurn Associates.

Sawyer, W.W, Mathematics in Theory and Practice. tJdhams Press Ltd,
l.ondon.

SC5A (iii) -Pedagogy and Assessment ol EV8/Science
T Maximum Marks: 150
[ntermal: 50
: Exlemnal: 100
(a) Learning Qutcomes: Alter completion ol the course, student-
tenchers will be able to:-
- understand ihe nature of science as a dynamic, expanding body of
knowledge and as a social endeavour;
- understand the difference and complementarity between Science and
Technology,
- understand the neced to evaluate curricula and evaluate the same on
lthe basis of different validities; | _
- know about and crilically study innovalive curricular citorts in India
and abroad,;
- understand diversity of instructional materials, their role and the nced
for contexiualization in science education;
- uppreciate the role of co-curricular aclivities in science educalion:
- understand the conslructivist approach to science instruction;
- understand (he role of assessment in the teaching —leaming process
In science;
- familiarize with innovative trends ih assessment;

- analyze issues in Science education pertaining Lo equity and access,

pender, special groups and cthical aspects.

b) Course Conlent

Unit!: Nature and Objectives of Teaching Science

] Nature of modern science and education,

|2 Trends in teaching science at elemenlary stage. Integrated Science-
conceptual process and environmental approach.

.5 Dilferent approaches adopted for defining educational outcomes -

taxonamical approach, producl versus process approach, problem
solving approach.

Unil 1I: Curricular support and Resources for Elementary Science

A

32

L

Instructional materials for teaching primary science- lexi book.
activity book, work book, teachers’ handbook and reference books.
Resources For teaching primary science-use ol environment and
cOMMUnity resources.

Construction and use of low-cost, improvised leaching-learning
materials {models, charis, pictures, flash cards, A.V. aids etc.), Use
ol kit and computers.

UnitIlI: Instructional strategics for Teaching Learning Science

3.1

Strategies for teaching clementary science through local specific

T ol Td T Btk L Ly o L o e —
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32
33
34

materials, play-way, enquiry approach, activity, conccpt mapping.
Project work in science learning

Use of co-curricular activities for science learning.

Instructional strategies for dealing with the gifted children, strategies
for dealing with low achievers.

Unit [V: Evaluation of Educational Outcomes

4.1

4.2

43
44

Continuous and Compréhensive Evaluation (CCE) in primary science-
its meaning, evaluation based on learning outcomes, Multi-grade set
up, summative and formative evaluation.

Arl of questioning, role of question in classroom teaching, oral
methods of testing, objective based test items.

Diagnostic testing and remedial teaching,

Grading in evaluation |

Unit V: Conteni and Process

5.1
52
5.3
34

The following topics must be dealt in inlegrated way highlighting
teaching-learning processes.

Our body, nutrition and health.

The solar system

Measurement

Imporlant resources-conservation and preservation (water, alr,
minerals, energy, forest and animals).

(¢) Sessional /Praclicum/Field work (Any c.ic of 1he following)

L.

==mvibnifasid b

Conducling a survey in the neighbour hood schoel and preparation
of a brief report on resources available for teaching EVS/Science.
Preparation of an Album/Scrap book on a particular topic/um.
Preparation of five fessons of multi-grade teaching.,
Reviews of text-book at Primary/upper Primary level.
Preparation of diagnostic test on any topic.
Sugygcsted Readings:
Andersan. 1.0, md Kaushik Paul G 1972 : Towards Morc Effective
Science Instruction in Secondary Education. The MacMillan Co.. New
York.
Anderson. Devito et. al. 1975, Developing Children’s Thinking through
Science.
Arthur, A. Carin, Robert, B, Sund. 1970. Teaching Science through
Discoverv (2™ Ed.)
B.L. Young. 1979 Teaching Primary Science -
Brown, J. Cooper et. al. (eds.). 1986. Exploring the Curriculum: Science
in Schools, The Open University Press.
Das, R.C. (1985) Science Teaching in Schools : Sterling Publication. New
Lethi
D.L. Williams and W.L. Horman. 1971. Current Research in Elementary
school Science.
Ditte, J. Delgiomo; N.B. Tissair. 1975, Environmental Scicnce Activities-
Handbook for Teachers, (Units 2.3, 5.1 etc.).
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40 / M.D.S.U. Syllabus / M.E.d Programme i Resources for teaching-use of environment, community resources
: and use of low cost improvised teaching-leaming material suiting o
9. Donald P. Kouchak and Paul D. Baggen. 1989, Leaming and Teaching; different learners and age groups.
Research-based Methods. Unit 11I; Approaches of Teaching EVS-Social Studics
10, H.Clerk, Hubler. 1974, Science lor Children. 3.1 Teaching techniques of EVS/social studies-cnvironmenial approach,
. Kenneth D. Séorge et. al. 1974. Clemenlary School Scicnce-Why and project method, field trip and child centered approach, problem
Flow? solving, role play. dramatization. _ o
12, Minkolf, E.C.& Baker. P.J. (2004). Bivlogy Today: An Issues Approach, 32 Effective use of technological media and audio-visual aids lor
gariand science, New York. Pp.1-32, Biology: Science & Ethics. teaching environmental studies. Characteristics of an effective social
5. MinkelT, E.C. and Pamela J. Baker (2004). Biclogy Today: An issues siudies/EVS teacher. o
Approach, Garland Science New York pp. 1-32. Biclogy: Science and 33 Role of co-curricular activities for joyful jearning. DFEH“'_EE‘“F’“ and
Ethics. management of co-curricular activities hike quiz on social issucs,
M. NCERT 1988. National Curriculum lor Elementary and Secondary exhibitions and fairs, pupils’ Parliament. field- trips and excursions.
Education-A Framework, New Delhi. ] 14 Promotion of Peace and Harmony, orzanization of activities.
15, NCERT 1991, Minimum Levels of Learning al Primiary Stage, New Delhi. Unit I'V: Evaluation |
(6. NCERT 2000, National Curriculum Framework for School Education, 4.1 imporiance of evaluation in EVS/social studics, tools and techniques,
|7.  NCERT, Nationa! Curriculum Framework- 2005, NCERT. New Delhi. 42 Learning outcome-based evaluation-formative and summali}fe
IS, NCERT, ‘Focus Group Report' Teaching of Science (2003). NCERT New evaluation, criterion-referenced tests. Diagnostic tesls in social
Delhi. studies/EVS and remedial measures
9. Steve Alsop & Keith Hicks (2003). Teaching Scienve. Kogan Page India Unity: Content and Process
Private Limited. The following topics must be dealt in an integrated way
20, UNESCO 1980. Handbook for Scignce Teachers, Paris. ! highlighting teaching-learning proccsses. _
5.1 Family, Neighbourhood -physical and human resources, comimunity
SCS5A (iv)- Pedagogy and Assessment of EVS/Socin! Science resources, available, teaching-leaming processes
Maximum Marks: 150 52 Healih and sanilation, basic amenities available, social, cullpral and
Internal; 50 peographic diversities, lacal crops, vegetation and agriculture
Exiernal: 100 system. :
(1) Learning Qutcomes: After completion of the course, student- 53 Salient features of Indian Constitution, Fundamental Right, Local
teachers will be able to:- self-government, human rights of the child, composite cullure,
- Develop an understanding about the meaning, nature, scope of EVS/ 54 Map reading skills. _
social scicnces, (¢) Sessional /Practicum/Ficld work (Any one of the fulinwmg,) ‘
- Understand the role of various methoeds and approaches of teaching 1. Conducting a survey in the neighbourhoed and preparation of a bnef
EVS/social sciences reporl on resources available for teaching social studies.
- Eﬁ"?r:tivcly use difterent media, ialerials and resources for teaching gl Preparation of five lessons for multi-grade teaching. |
social sciences 3. Organization of goal-ariented activities like-quiz, mock parliament,
- Cﬂqstruct appropriate assessment 1ools [or teaching-learning of field trip, exhibitions, or any other co-curricular activity in a schoo).
soclal sciences and undertake evaluation, 4 Analysis of a textbook according lo the modem criteria.
b} Course Content , 5. Preparation of an album/scrap book on a particular unit/topic.
Unit I: Nature, Scope and Objectives of Teaching EVS-Social Studies K d) Suggested Readings: ‘
l.1 Meaning, nature and scope of EVS/social studies, | 1.  Arora, GL. 1988, Curriculum and Quality in Education, NCERT, New
1.2 Importance in schoo! curriculum, Modern approaches to social ! Pelhi.
studies-environmental studies. I 2. Ashley Ken, (2001) Reflective Practice in Geography Teaching, Paul
i3 Aims and objectives of teaching social studies. {E Chapman Educational Publishing, Ltd. '
Unit [[: Instructional Malterial and Resources for Teaching Elementary ! 1. Avijit Pathak, (2002) Social Implications of Schooling; Knu'tvlﬂdg,cq
EVS/social studies, | Pedagogy and Consciousness, Rainbow Publishers, New Dclhi.
21 Instructional maerial for teaching elementary EVS/social studies- ; 4 Awvil Roben. 1983. Man and Environment, Penguin Books.

activi_ly book work book teachers’ handbook and self learning
material. teyout and improvement of learning materiul.
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2
6.
7.

10.

11,
12.

I8¢

14.

5.

16.

17.

18.
19.
20.

21.

1 Websites

Binning and Binning. 1952. Teaching of Social Studies in Secondary
Schools, McGraw Hill, New York.

Ferris, J.P_amela (2003), Elementary and Middle School Socizl Studijes:
An In[crc!lsciplinary instructional approach, McGraw Hills, New York.
Jack Zewq. (2000) Social Studies for the twenty-first century: Methods
and materials for teaching in Middle and secondary schools, Lawrence

. Erlbaum Associates, Mahwah, New Jersey,

James Hemming. 1953. The Teaching of Social Studies in secondary
school, Longman Green & Co., London.

Kochar, S.K. 1970. Methods of Teaching Social Studies, New Delhi
Sterling Publishing, |

ﬁiﬁhaelis. 1938. —Social Studies for Children in a Democracy, Prentice
all.

NCERT. 1972. Teaching Units in Social Studjes.

| NCERT. 1970. Preparation, Evaluation and Production of Textbooks in

Social Studies.

NCERT (1988), National Curricuiion jor Llementary and Secondary
Educarion: A Framework, Revised Edition, National Council of
Educational Research and Training, New Delhi.

NCE_RT (2001}, National Curriculum Framework for School Education
Reprint Edition, National Council of Educational Research and Tmininn‘
New Delhi. 7
NCERT (2005a) National Curriculum Framework Review 2005 Nationg]
[Focus Qruup Position Papers Vol.Il, Systemic Reforms {Position Paper
on Curriculum, Syllabus and Textbooks), National Council of Educational
Research and Training, New Delhi.

NCERT (2005a) National Curriculum Framework Review 20035 National
Fncps Group Position Paper on Curriculion, Syllabus and Textbools
National Council of Educational Research an Training, New Delhi. 1
NCERT (2005a) Nalional Curriculum Framework Review 2005 National
Focus -Gmup Position Paper on Teaciung of Social Science. National
Council of Educational Research and Training, New Delhi.

NCERT (2005b), National Curriculum Framework 2005, National
Council of Educational Research and Training, New Delhi.

NC_ERT (2006a), Syfiab: for Secondary and Higher Secondary Classes
National Council of Educational Research and Training, New Delhi. }
NCER'_'[’ (2006b), Syllabus for Classes at the Elementary Level National
Cnpn:lcll of Educational Research and Training, New Delhi.

Rajm Kumar, Anil Sethi and Shalini Sikka, (2005) School Society dnd
Nation: Popular Essays in Education, Orient Longman, Dethi.

wuwav.ncert.nic.in

h!‘.tp:ffwww.histury.urg.uk (for accessing e-version of teaching
history).

wwlv:r.epw.in (for accessing e-version of journal of economic and
political weekly). '
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www.geographyteachingtoday.org.uk | | |
ht{p://wwiwv.indiana.cdu/~cconed/ {for accessing e-version of journal

of economic education).

Specialization

Group B (11} Pedagogy and Assessment of School Subjcets :
Sccondary Education

5B(1) - Pedagopy and Assessment ol Language
W S Maximum Marks: 130

[ntermal: 50
External: 100

a) Learning Qutcomes: After completion ol the course, student-teachers
will be able to:-

gain an understanding of the nature, functions and the implications

of planning for teaching language/languages

understand the psychology of language leaming |

gain an understanding in the pedagogy of language learming
study and analyze different approaches, methods anc_i 1m:_hmques
for differentiating between teaching language and teaching literature
in the context of first language and second Janguage

examine various areas of research in language education

survey various problems with respect to language legmlng
identify and reflect on factors affecting language policy.

b} Course Content .
Unit I- Conceptual Issues Language Learning

2.

3.

Lanpuape acquisilion and communication — fact?rs gffecling language
learning and language acquisitions and communication | ,
Linpuistic, psycholopical and social processes involved in leaming of
languages. o
Models of Language Acquisition: Chomsky-Language Acquisition
Device, Piaget- Cognitive constructivism and Language, recent
theorization: intentionality; application of 1hese theories to development
of methodologies of teaching-learning of language. _ |
Development of language curriculum and the syllabus: dimensions,
factors that influence the curriculum, selection and sequencings of
content, contexts, transaction and evaluation techniques -
Development of basic language skills as well as advanced language
skills at secondary and senior secondary levels. |
Innovalive techniques for teaching grammar, reading comprehension and

written expression o |
Discourse Analysis: Theories of discourse analysis including speech

acts, conversational maxims, conversational anal}isis, ethno-
methodology, text analysis, and critical discourse ana]ysrsl. _
met linguistic awareness with a focus on listeming, speaking, reading,

comprehension and writing.
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Unit l-Individualization of La nguage Learning

. u 5 - ] [ ] -
Need, techniques; viz. differential assignments, classroom tasks

personalized system of instruction

Unit II- Pedagogy of Languages

* Firsl language
* Second language
» Third language

Unit I'V- Teaching Learning of Languages

e Teaching Leamni :
level. g ing of Languages at secondary and higher secondary

* Pedagogical study of languages.

Unit V- Contextual Problem in Language Learning

] i
Multilingual class room- problem of curriculum text above

E:::rl;_pmﬁnt. three language for rule constitution provision
ks mg language, Medium of instruction-recommendations
ommendation of NPE 1986/1992, NCF (2005) prescrvation of

heritage languape, home | .
tribal dialecte E anguage & school language-problem of

(c) Sessional /Practicum/Ficld work (Any one of the following)

»
The students may underiake any one of the following activities:

A study of letters, news arlicles and narralives in the fiest language

to study its organization in ¢
erms of both coherence and cohesi
: | 15 esio
of content. Comparison with writings in English. '

Identification of minority languages within their srates and

* Seminar on L.1 and L.2 research and Ltheories

p : . _ .
r;]iﬂamttmn_and execution of action research proposal in any area
ant to improvement of teaching-learning language.

* [Preparation and execution of five lesso 1
e ] ns on multi-grade teachi
. g;g;mzaunﬁ ri\f goal-orientated activities like- quiz e*-g;hibili;: 1Eu:urlgngy
co-scholastic activity i o
d) Refercnces ity In a school
1. Bennett, WA, (1969). 4s
s WA . Aspects of Lan ; )
2. gan{-;l]bndgﬂ University Press: Lnt{t:[nn, guage and Language Teaching.
raden, K (2006). Tusk Based L S
s g"'{m”"'e' Cambridge University ;rggsf;-age iealions Srenilieonao
: ritton, Jam , :
England, es (1973). Langnage and Learning. Penguin Books,
q. idi
E}Lﬂ:ﬁ’}?ﬂ? 'i:ﬁﬂvgf)' rA $ agceatf‘””g uage Learning: The Coniribution
gofsxy. Continuum International Publishi
5. Hodges and Rudolf (1972). Lan uplistung Giroup.
\ . d Learning to Read —
language teach Sugeedn £ cad — What
6 Cn.g Enfmn. crers should know about language. Houghton Mifflin

Joyce and Banks (1971) Teaching the Language Arts 1o Culturally
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10.

11.

13.

14

Different Children. Addison — Wesky, Pub Co., London.

Krashen, Stephen (1988). Second Language Acquisition and Sceond
Language Learning, Prentice Hall International.

Mariinovic, Tic (2004). Disconrse -cross Languages and Cudtrres. Joim
Benjamins Publishing Company.

Ornstein. Jacob {(1971). Programmed fnstruction and Ldecalion
Technology in Language Teaching Field - New Approaches 1o Ol
Probiems. The Centre for Curriculum Developmen’ Inc, Philadelphia.
Osherson, N Daniel & Howard Lasnik (1990). Lang.age an Introduetion
ro Cognitive Science: - Vol.1, Massaclhusets Institute of Technology,
USA.

Pavelenko. Ancta et al (2001). Multilingualisim, Second Language
Learning and Gender, Walter de’ Gruyter Gmbh & Co. KG. Berlin.
Schilfrin. Deboral. et. al.(2001). The Handbook of Discourse Analy ses.

Blackwell Publishing.
Vypoisky. L.S. {1985). Thought and Language. Cambridge, MA: The

MIT Press.
wilkinson. Andrew. (1971). The Foundations of Language. Ox/lord

University Press: London.

5B3(ii) - Pedagogy and Assessiment of Mathematics
Maximum Marks: 150

Internal: 50
Extemal: 100

a) Learning Qutecomes: After complction of the course, student-teachers
will be able to:-

[
]
.

appreciate the abstract nature of mathematics

distinguish benween science and mathemalics

distinguish between the roles of pure and applied mathematics
develop the skill of solving real-life problems through mathematical

modelling as an art
develop the understanding of using constructivist approach In

mathematics
devclop the skill of using various methods of teaching mathematics

develop problem solving skills
highlight the significance of mathematics laboratory
enable 1o distinguish between induction and mathematical

induction
develop the skills required for action research in mathematics

b)Y Coursc Content
Unit1- Nature, Development and Significance of Mathematics

e Abstraciness of mathematics; Distinction between mathematics and
scjence; Distinct roles of pure and applicd Mathematics;
mathematization ; acsthetic aspect of mathematic; historical
development of mathematical concepts with some famous anecdoles
such as Gauss, Ramanujan, etc.; teaching of mathematical modeiling
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« Organization of Group puzzles activities and preparation of ils report

Unit II- Objectives and Strategies of Teaching-learning mathcmatics Aims and e Preparation and demonstration of teaching aids

o QObjectives of teaching mathematics at various school levels,

Instructional objectives in teaching mathematics; constructivist
approach in teaching of mathematics; methods of teaching
Mathematics- inductive .and deductive methods, analytic and

and distinction between them; types of theorems such as existence
and uniqueness theorems etc.; types of proofs- direct proofs,
indirect proofs, proof by contradiction, proof by exhaustion, proof
by mathematical induction and distinction between induction and
mathematical induction; role of examples, counter examples and non-
examples in mathematics; conjectures; scope and limitations of
Intuition in mathematics; Sets and Venn diagrams as a representative
of mathematical properiies and their relations

Unit V- Evaluation in Mathematics
» Concept of evaluation in teaching- leaming process (formalive,

summative, criterion, diagnostic); Types of mistakes in mathematics,
their identification and analysis with a purpose of preventing and
. remedial measures; Types df test items in mathematics such as long
answer type, short answer type, very short answer type and
objective type, planning and construction of such items and

precautions taken while construcling test items; action research in
mathematics

(¢) Scssional /Practicum/Field work (Any one of the following)
e Assighment on construction of test ifems
»  Analysis of famous quotations on mathematics Class Test

d) References
l.

Alice F. Art and Eleanan Armaer Thomas. Becoming a Refleciive
Mathematics Teacher.

L.U. (1976). Helping Children Learn
synthetic methods; problem solving skills- stages in problem solving B EE:;;EE::;E:_;dcf;izgiej;cy Baﬂ:[d Labznramry Approach. California,
techniques to improve problem solving skills (Polya method); Cummings f’ublishinﬂ Co. |
competence based approach in teaching mathematics; teaching 1 Bhanumurthy, LS. {[?}92)_ Ancient Indian Mathematics. Wiley Eastern
gifted/Slow learners In mathematics, pedagogical analysis of ‘ [ 1d. New Delfli. '
mathematics, reflective’ discussion Recreational aspect of 4 Grc:nlund N.E., (1990) Measurement and Evaluation in Teaching. New
mathematics- mathematical games, puzzles and amusements; ' York: Ma:;millla;'l. _

~ computer aided learning and computer based instructions, Use and 5 Hein:ler R T. and Trueblood, C.R. (1970) Strategies for Teaching
preparation of teaching aids; mathematics Laboratory and : Chf.’drt;n ﬁ:»farhemaﬁcs; Reading. Massachusetts: Addison Wesley
mathematics ¢lub : publishing C
unit III- Curriculum of Mathematics . J 6 Kenneth. Kidd P, et al. (1970). The fLaboratory Approach to
* Principle for curriculum development in mathemaltics Education. T - atics Chicégn, Science Research Associates. _
e Mathematics curriculum at different stages of school education-at 1 Lieback Pamela (1984). How Children Learn Mathematics. Penguin
secondary, senior secondary. ' Books ’
» Ins{;mctiunal materials including textbook: contexiualization, criteria g Pulya- G (1957). How to Solve ir2nd edition, Garden City, N.Y.
and concemns. ’
Integrating Co-curricular activities with mathematics education. 9 I[’:'lglu Te%ﬂ}'ﬁ;;r?l ;Eﬂzi?yb iscovery on Understanding, Learning and
» Approaches to organization of mathematics curriculum at various ' Teﬂ}'cf;fﬂ'g Probiem Solving, John Wiley & Sons.
slagesionseliooledusdlion;. 10, Resonik. L.B. and W.W. Ford (1980). The Psychology of Mathematics
' el 0] ev- Lawrence Eribaurn Associates.
Unit [V-Structure of Mathematics ] f;;g;:-”{‘ffrﬁnﬂz?;jﬂ;j in Theory and Practice. Udhams Press Lid,
e Undefined terms and axioms; proafs and verification in mathematics ' L R

London.

5B(iii) Pedago and Assessment of Science

& s Meximum Marks: 150
Internal: 50
External: 100

(a) Learning Qutcomes: After com plction of the course, student-teachers
will be able to:-

understand the nature of science as a dynamic, expanding body of
knowledge and as a social endeavor; _ _ :
undesstand the difference and complementarity between Science an

Technolopgy; |
understand the need-to evaluate curricula and évaluate the same on

the basis of different validities; o , _ _
Lnow about and critically study innovative éurricular efforts in India

and abroad; _ | _ ’
understand diversity of instructional materials, their role and the nce

for contextualization in science education;
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. . . ..
apﬂrccmta the role of co-curricular activities in scicnce education;
: Eﬂderatang tlhr: cclmstructwlst approach to science instruction;
erstand the role of assessment in the teachn 1 :
. r aching —=learnming :
i1 SCience; 2 HERRESS
o Familiarize with innovative trends in assessment;
analyze Issues in Science education pertaining 10 equity and access
render, special groups and ethical aspects.
b} Course Content

Unit I - Nature of Science

Evgl}ltmu of science as a disciplinc. science as a dynamic expanding
ody of knowledge; developinent of scientific knowledge: scientific
methods explanations. | '

ISclﬁnc:a and te_chnulngy, complementarities between science and
echnology; SEIEI:]EE .and Mathematics and their complementarities
role of mathematics in Science. ‘ |
Common misconceptions of pupils about the nature of science;

gharacte_ristii;s of different discipiines of science, therr
interrelationship and integration.

Unit I -Curriculum of Science Education

Trends in science education from the beginning of the nineteentl
century to-the present- at naliona] and international. level;
Cnfena of validity of science carriculum: cmit'clit.! cthical
environmental, process, cognitive, historical ‘
Taxonomy for curriculum development in Science Education
Sclence_ curriculum at secondary and senior secondary slaﬂ;:s.
Infsrru_clmnal materials including textbook: Intemet, CDH[E.‘(MHTiSHIiﬂn
criteria gnd concemns including all stakeholders in thear devulnpmenlj
Integrating scholastic activities with science education, |

Unit III- Approaches to Teaching-Learning of Science

Approaches to concept learning, conceptual change model
(recnnstru.cting allernative concepls i science).

Cnnstructlj.fi_st paradigm and its implications for science leamning:
CCII'IS.[FI._IEII\"ISI approaches 1o science learning: inquiry method
_Heuns.tm method problem solving strategies, concept develupmen;
investigatory approach, guided discovery approach; inductive
method, project based learning, planning different types of projects
cooperative, collaborative learning, learner cenired activil}f-bﬂscci
participatory learning, role of experiments in science, integration of
theories andlexperimenls in science: development of laboratory
design, planning and organisation of laboratory work reporting skills
prc_:-::edural kl'lﬂ‘-’lr’][‘:dgﬂ, improvisation in the laboratory and low cus;
science experiments, Encouraging and respecting children
responses, introducing alternative approaches in science learning
integrating science across different disciplines and with real Iifr;
situations. Re flective enquiry. Mectacognitive strategies-giving space
to pupils to Lhink, organize their knowledge and express tea?:her as

u—_
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4 reflective practitioner.
Use of 1CT in teaching-learning of science pedagogical analvsis of

science at secondary level.

Unit [V-Assessment and Evaluation in Scicnee Education

continuous and comprehensive eva.uation in science

Assessment of effective picasures 11 science: use of twols and
techniaues such as observation. rating scale, check-list, anecdotal
records. atitude scales, interest invenlorics and inlerviews.
Sel{-assessment by students and by teachers, peer assessmcil.
assesement ol teachers by sludents,

Planning and assessmenl ol portfolios in scicnce learuing.
Assessiment of curricular activii ics: assessnient of content knowledge
through activities and experiments, assessment ol laboratory skills.

Unit V- Contemporar'y lssues in Science Educalion

Contribulion of women in SCIENCE
Seientific and technological Literacy.
Eihical aspects of science.
Innovalions and Creativity n Science.

(c) Scssional {Practicuin/Field work (Any onc of the following)

A critical study of any iwo discoveries selected from different arcas
of sciance to illustrate the ymporiance of history of science L.e.
discovery of the clectron: the development of electromagnetism,
theory of evolution, Newtonian calculus and its importance to
Phvsics. thermodynamics. -

Development of & unil plan:

Dievelop an action plan onan experiment for development ol physical
science concepi.

Development of a Vee map for a selected experiment in Physics,
Chemistry or Blology and using it to conduct practicals in the
laboratory.

Devetlopment ol a concept map of a selecied tlopic in Phvsics/
Chemistry/Biology:

Development of a lesson design based on constructivist approach
in a collaborative mode;

Preparation of low-cost and no cost teaching aids and studying their
offecliveness in a classroom (ransaction

Prepare and experiment on an action plan for use of 1CT multimedia
in weaching concepts of physics.

Development ol crileria far cvaluation ol laboratory work and using
it in the laboratory.

An action plan for adopting @ multisensory approach to {cach
science to students with special needs.
Seminar on cohtribution of women Lo SC

(0 woamen empowerment.
Vicit to science cenlre/science nuscum and presenting the report

cnce and their implications
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® Development ofan action plan far organization of a science exhibition

at difterent levels, framing ruideline on a selected theme and various
sub-lhemes,

d) References

I.  AlanJ. McCormack. Trends and Issues in Science curriculum in Science
Curriculum Resource Handbook: A practical guide to k12 science
currictuftm. Kraus International Publications

2. Bhanumathi, S. (1994} Small Scale Chemical Techniques — Chemisiry
Education (April-June) 20-25.

3. Black, P (1998). Testing: Triend or Foe? Theory and practice of
Assessment and Testing. Falmer Press, London.

4. Carey, S. (1986). Cognitive Science and Science Education. American
Psychologist. 41 (10}, 1123-1130

5. Chalmers, A. (1999). What is the thing calied Science.3rd Ed. Open
University Press, Bucking lram. -

6. Driver. R, Leach. J, Millar. R and Scott, P. (1996). Young Peoples’ fmage
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3B(iv) - Pedagogy and Assessmeni of Social Science
Maxinim AMarks: 350
[iitemal: 50

_ External: 100
a) Learning Qutcomes: After completion of the course, student-teachers will
be able to:-

»  Develop an understanding about the meaning, nature, scope of social
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\ sciences and social science education | |
l' e 1o [ind oul the distinction and overlap between social sciences.
humanities and liberal arls , -
e Undersiand the role of various methods and approaches ol teaching

social sciences ' | |
Employ appropriale method for transaction of social science

curriculuin, _ _ ey
e [Effectively use diflerent media, materials and resources for teaching

social sciences | N :
e Construcl appropriate assessment tools [or 1eaching-learning o
social sciences and undertake evaluation

13} Course Conlent _ |
Unit [ - Conceplualisation of Social Science Education

e Concept, nalure, and scopc ol social sciences: existing approaches

ol leachine-learning of social sciences. _ ;
» Epislemological frame proposed in educalional policy documents an
various natjonal curriculum [rameworks conceming teaching-learning

of social sciences. _ _ o
e Dlace of social sciences in school curriculum; aims and DbJEElE‘w"LS
ol leaching social sciences at various stages of school education

« Rescarch perspectives in pedagogy of social science education.
Unit I§ —Social Science Curriculum

—_——- ——

. Approaches 1o organisation of social science curriculum; social
science curriculum at various stages of school tlzducarlmn
s Methodology of development of curricular materials viz., 1cxtbooks,

workbooks, teacher handbooks, teacher’s education manuals, other
conlent enrichment materials —their conceptualization and processcs;

Unit 111 —Approaches 1o Pedagogy of Social Scignce | | |

2 Crilical appraisal of approaches to teaching learmng 50::12}] sciences
_ behaviourist approach; constructivist appruach; inler dlSCIpllnﬂr}qj
approach, integraled approach; child-centred approach;
environmental approach; the overlap between these app_rnachcs

. - Critical appraisal of various teaching Ica_nurllg slrategies VIZ.. leclure
cum-discussion, project method, inucstlgalwel PFD_]EEL held SUrvey

i problem solving, role-play, appraisal, field visits and case sludies:
aclion rescarch cic, | ' . |

% Critical appreciation of various learming-stralegics - SQ3R I:Sl'll'k’{.}’.
Questioning, Reading, Recite and Review), RAFT_(RUIG, Audlenfzu.
Format and Topic), Discussion and graphic organizers; cooperative
learning o

. pedagogical analysis of social science _ | _

Unit [V- Media, Materials and Resources for Teaching-Learning ol Social

Science, | _ ' o e
o Cffective use of e-media, print media and audio-visual materials loi

social science;
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@ raral ' ' 1 '
[ntegration of ICT in leaching-learning of social science. development

of teaching-learning malcrials; et
: : als; workbook: ac : ;
instructional materials. , activity book and self

* | ilizali .
Effective utilization of resources for teaching social science lextbooks

and supplementary materials: I : :
als; literature and biogy: ‘
: , iphies, eny
and community resources: arap environment

Development of low cost improvised teaching aids,

Unit V —Assessment and Evaluation in Social Science Education

Compe_tency based evaluation, continuous and comprehensi
evﬂlualttn_n; {ormative and summative evaluation, cliﬂgnnsptic tesi ’::g
r-*:medmpnn; assessment (0ols: consiruction of achievement te;l
Alternative assessment: rubrics, portfolios and projects

T}lrpulugy of questions as related to different subjer:i areas viz
H |stm}*,.(]cngmphy, Polnical Science, Economics and Commerce et "
Evaluation of attitudes , valves, hot its disposition elc. o

(c) Sessional /Practicum/Ficld work (Any onc of the following)

Assianment / e
5 1 paper on sclected themes from tl
e : 12 coll
presentation n the sennar. 5¢ a_nd

Application of speci : ; ,
e erianice pecific methods of teaching-learning during field

-

Preparation and teachi '
eaching two lessons using |
. . : ntegrated a
teaching social science. > L
Conducting a survey in the neighbourhood and preparation ol a brief

] -I-‘ l

Exli%lzll)q:_zatmn of activities tike quiz, mock-parliament, field trips
A |l itions and any uli_u:r co-curricular activities in schools |
nalysis of a social science syllabus or a textbook of a staze/clam
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M.Ed. SECOND YEAR

Theory Courses

CC 6: Qualitative Educalional Research
' Maximiem Marks: 150
Internal: 50
External: 100

Learning Outcomes: Afler complelion of the course, student-leachers will
. be able to:-
® Understand concept, Characleristics & Themes of Qualilative
Research,
¢ Examine different types of qualitative research and their
characteristics,

Examine the concept of Qualilalive Research.

Develop a taol which allows for the evaluation and data collection
of Qualitative Research

Design a framework or outline of Qualitative Research.

Investigate appropriate methods of data analysis.

Explain the processes of Quahtative Research

Explain how to plan the research project of Qualitative Research.
b} Course Content

UnitI: Introduction to Qualitative Research

. Meaning, concept and types of Qualilative Rescarch.

. Qualilalive Research: Characterislics, issues, concerns & major
approaches

* Relevance of Qualitative Rescarch in education.

@ Qualitative Rescarch in cducalion: Relrospect and prospect.

% Themes of Qualilative Research & research queslion.

Unit 1E- Methods of Qualitative research

& Centent & Trend analysis: Meaning, concept, assumption, and
sleps.

5  Issues of reliability and validity of Discoursc analysis.

Case Study: Meaning, concepl, assumpuon, and steps.
Historical Research-Meaning, significance. steps, elen.entary and
secondary sources of informalion, external and mternal criticism
qQf the source. .
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Unit 111 : Approaches of Qualitaiive research

s Qualitative research approaches- Ethnography, Case studies and
Grounded theory Ethnography : Mcaning, types, purpose, steps and
commen lerms used by Ethnographers Grounded theory : Coals,
perspeclives, Methods and steps of Ethnography theory.

8 Phenomenology : Meaning, concept, assumption, and slcps

Unit 1'V- Data Analysis in Qualitative Research

@ Characterislics and applications

. . Criticism of historical data

s Coding of qualitative data -- Axial coding, Selective coding

. Methods of qualifative dala analysis—content analysis, logical
and induclive analysis, illustralive method; analogies.

% Mela analysis & Triangulation of dala.

Unit V- Reporting and Evaluation in Qualitative Research

® Concept and Meaning of Evaluation or Analysing of Data in
Qualitative Research

v Straicgies of daila Interpretation in Qualitative Research

. Concept and meaning of reporting of the data in Qualitative Research

o Steps of preparing a rcporl of the data in Qualitative Rescarch

(¢) Sessional /Practicum/Field work (Any one of the following)

® Identify five qualilative research problems and prepare at least five
research questions for each with clear research title.

® Make a research strategy. Decide 1he types of questions you will be

asking. You might add your own, based on another source. Also,
you might use more than one in order to cover your topic.

’ Make a chart or diagram of the difTerent threads to your research
considering the different perspectives you will be using to study
them.(use three perspectives i.e. Strategies, data collection/analysis,
and approaches.)

* A critical analysis of the scope, merits and limitations of various
approaches of research in Elementary Education /Secondary
Education. _

® Review the sorl of data you will be collecting and (he type of analysis

you will want to subject them to. Do they fall into one or the other
category? Recognize the difference and explain, how can you
recognize the difference?

* Make a list of the likely skills that you will need to learn and
practise before you can carry out various stages in vour rescarch
plan. '

. Selection of a problem and developing a research synopsis.

Plan & preparation of Qualitative Research proposal.
. Review of research report with regard to - Title or statement ol

the problem - Approach/Design - Research Hypothesis/Rescarch
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Questions - Sampling - Tools - Statislical Techniques.
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CC7: Quantitative Edueational Research
Maximum Marks: 130
Intemal: 50
External: 100

a) Learning Outeomes: After complelion of the course, student-teachers
will be able to:-

a S 8 ®

Understand concept, Characteristics & Themes ol Quaninative
cducational Research.

Examine difTerent types of Quantitative educational Research and
Ltheir characleristics.

Examine the concepl of Quantitative educational Research.
Develop a toel which allows for the evaluation and daia collection
ol Quanltilative educational Research.

Design a [ramework or outline of Quantitative educational Rescarch.
[nvestigate appropriate methods of quantitative data analysis.
Explain the processes of Quantitative educational Research.
L2xplain how Lo plan the research project of Quantitative educational
Research.

b) Course Conlent
Unit I: Introduction to Quaniilative Resecarch

Quantilative Research: Meaning, concept, steps and
characteristics.

Nature, scope and trends of quantitative research
Relevance of Quantitative Research in education.

Unit 1] : Research Pata: Sources and Colleeiion.

Sources of cducational data: Individual, Institutions, Documents.
Census, Journals, Books, Schools of thought ete.

Sampling techniques: Concept. need. probability and non-probability
samples, sampling errors and their control.

Techniques and Tools of data coliection: Observation, interview,
questionnaire, scale, inventory, checklist, content analysis.

Unit [TI- Quantitative Methods of Research

Experimental Research: Meaning, concept, Nature of experimental
research, Variables in experimental research independent,
dependent and confounding variables; ways to manipulate an
independent vayiable, purpose and methods of control of
confounding variables,

Descriptive studies: assessment, evaluation, and research,
Follow-up study and The post Hoc fallacy

Action Research: Meaning, concept, imporiance and strategies.

Unit [V- Quantitative Research Designing:

Experimental Research desiens: Single-Group Pre-test-Post-test
Pesiga, Pre-rest-Post-iest Control-Group Design. Post-rest only

-, —
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Control-Group Design, and Factarial Design

Qua_si-Experimental Designs: Non-equivalent Comparison Group
Design, and Time-Series Design '

Internal and external validity of results in experimental research
Non- Experimental Researc))

Steps in Non- Experimental Research

Simple cases of Casual-Comparative and Correlational research;
necessary conditions for causation '
Techniques of control: matching, holding the extraneous variable:
constant and statistical control f
Classification by Time: Cross-sectional, Longitudinal (Trend and;
Papcl sludies), and Retrospective: and classification by research:
objectives Descriptive, Prediclive and Explanatory. |

Unit V- Data Analysis in Quantitative Research

Student’s Distribution & homogeneity of variances
Analysis of Variances: Concept and procedure.

Partial and multiple Correlation

Multiple regression and (heir use in educational research.
Research report of Quantitative Research

(¢) Sessional /Practicum/Field work: {(Any one of the following)

Identify five quantitative research problems and prepare at least
five research questions for each with clear research title.

A critical analysis of the scope, merits and limilations of various
approaches of Quantifative research.

Makil: a chart or diagram of the different threads 1o your research
considering the diffeient perspectives you will be using to study
them. (Use three perspectives i.e. Strategies, data colleclion/
analysis, and approaches )

tdentify: an experimental educ:tional research prablem and prepare
their research Jdesigning with Justification?

Review of Quantitative research report with regard to - Title or
Statement of the problem - Approach/Design - Research
Hypothesis/Research Questions - Sampling, - Tools - Siatisiical
Techniques.

Preparation, administration and inlerpraiation of any one tool i.e,
observation, interview, guestionnaire w1, |
Select any one classroom based aclion researci problzm and
prepare an aclion plan of its resolution.

Warkshop on Data Analysis in Quantitative Research,
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CC 8: Psychology of Learning
Maximum Marks: 150
Internal: 50
External; 100
Learning Oulcomes: After completion of the course, student-icachers

will be able to:-

(h)

- develop an understanding of the learning process and its implicalions
[or teaching;

- develop the cancepl that motivation (infrinsic and extrinsic) is basic
to all lcaching-learning processes;

- examine the implications of learning principles for classroom
momagement: and

- develop skill in the interpretation of data gathered under *sessional
work’,

Course Content

Unit I: Theorics of Learning

|

| 2

14
15
1.6

Meaning ol learning—Ubehaviouristic and cognilive views.
Conditioning: eperanl conditiocning—-behaviour modification
principles.

Social learning—sacial behaviour and role modelling. role of
reinforcement {imotivation) in learntng.

Lewin's cegnitive field Lheory.

Bruner's discovery learning.

Gagne’s conditions of learning.
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Unil [1: Motivation

2.1 wvieaning and concept of motivation.
22 Mcllcland’s concept ol achievement molivalion:; Roller’s aitnibution
Lheory.

IFactors affecting motivalion for learming and teaching,
it 11l: Instructional Stratepies :
Ausubel's advance orcanizer model. :

Ld Lo L =
La 0 — 5

Task analysis, maslery learning,
Adjunct questions, chunking, concept mapping and cooperative
learning,

Unit ['V: Discovery Learning Problems Solving & Creativily:

4.1 Nature of Discovery Learning in Schoaol setting Research evidence
in support of Discovery learning.

2 Prablem Solvirg — Problems Sclving in School Subjecis. Factors
Influencing Problems solving, E

4.3 Creativity s meaning. Characteristics of creative individuals, |

Fostering creativity in the classroom Gorden'’s Model ol teaching
for creativily.

Unit V: Classroom Management

51 Principles of classroom management; social climale ol the class.

32 Behavioural approach and Glasser's approach to classroom
management.

53 Management of deviant behaviour, 1oken economy, group behaviour,

group and individual contracts and home based contingencies
managing children with leaming dithcullies.

(c) Sessional /Practicum/Ficld work {Any cone of the following)

e  Each student is required to subimnit one lerm paper based on review
of studies or data gatliered using psychological 1ests on any onc
unit dealf in the paper. 1t should be an original work and need not
exceed 20 pages. '

(d) Suggcested Readings
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2. Bigee, M. L. (1982). Learning Theories for Teachers. (4th Edn.). Harper

and Row, New York.
3.  Bower, G H. and Hilgard, E. R. (1981). Theories of Learning. Prentice
Hall, Inc. Englewood Cliffs, New-Jersey. ‘ ,
4. Bruner, R.F (1978). Psychology Appiied ta Teaching. Bosten: Houghton
Mifflin. =~
Chauhan, S.S. (2002). Advanced Educational Psychology.
6. Dandapani, S. (2001) Advanced educationad psychology, (2nd edition),
~ New Delhi, Anmol publications pvt Ltd.
7. Dececo, J. P. (1977). The Psychology of Learning and Instruction.
Prentice Hall, Delhi.
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8.  Engler, B. Personality Theories: An Introduction, Houghton Miftlin

Company, Boslon.

9. Eson. M. L. {1972). Psvchological foundation of Education. NUY. Halt,

Rincharl and Winslon, Inc.

10, Gagne. R, M. The Conditions of Learning (4th Edn.). New York: Ilolt,
Rincharl and Winston. | |

1I. Grammage, P. (1990). Teacher and Pupil: Some .’i‘umﬂ-f’.':wr:hu.’ogmnf
Principles and Applications (3rd Edn.). [llinois: Scott. Epresman Little,
Brown Higher =ducation, | |

12, Grammage. B (1971). Teacher wnd Pupil: Seme Socio Paychological
Aspecis, Peulledge and Kegan.

13, Guillord, J. P.{1967). Nutwre of Humenn Intelligence. New Yark : McGraw
LTl

Specialization Group A - Elementary Educaiion

SC 9EE (i): Preparation of Elementary Teacher : Pre-service and III-SEn'iEﬂ
Meoeimum Marks: 150
Internal: 50
Exlemal: 100
a) Learning Qutcomes: After completion of the course, studenl-
icachers will be able to:-
- nain insight into the nced and objectives of clementary teacher
education;
understand the development of clementary teacher education in post-
independent India; _ |
- gain insight into the existing pre-service teacher education
programines and their organizational aspects; o
- develop understanding of the needs, importance and existing
practices of in-service education of teachiers and {unctionaries
associated with elementary education,
- develop understanding of status of elementary teachers and the
problems and issues related to professional growth; and |
- reflect on the trends of research in elementary teacher education.

b) Course Content _

Unit I: Objeetives and Development of Elementary Teacher Education

1.1 Teaching as a profession; role and functions of elementary school
teachers in the present context. | _

1.2 Development of Elementary Teacher Education (ETE) during the
post-independence period and its future.

13 Need, concept and objectives of ETE. ,

1.4~ Role, functions and networking of ditferent nrganizatipnsz‘ agencics
involved in Elementary Teachicr Bducation: (@) NCERT (b) NUEPA
() NCTh (' SCERIT (e} Dirvt:

———m——
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Unit [I: Pre-service Elementary Teacher Education

2.1 Need, imporiance and objectives of Pre-service ETE,

2.2 Various organizational aspects of pre-service ETE — duration of the
course, admission criferia, enrelment building and equipmenit.
examination and certification.

25 Structure of ETE curriculum and bases of ils conslruction,

2.4 School Experience Programme- concepl, objeclives, prevalent
praclices and modern trends; organization, supervision and
evalualion of school experience programme.

25 Alternative modes of pre-service ETE-onc year, twotyear and four
year integraled: course structure, and efficacy.

Unit IL1: In-service Elementary Teacher Education

5.1 Need, importance and modes ol in-service ETE in India.

3 Centrally sponsored schemes for in-service education of clementary
teachers—PMOST, SOPT: course structure, mode of transaction,
monitoring and evaluatjon.

33 Traiming models: three, two and single tier models——merits and
demerits.
34 Emerging structures for in-service elemeniary teachers—block

resaurce cenires, cluster resource cenires, their need and finctions,
Unit 1V: Problems and Issues of Elementary Teacher Education

41 Admission policies and procedures.
4.2 Integration of theory and practice.
43 Relationship of ETE institutions with the school and community.

4.4 Preparation of teachers for special subjects such as art, crafl, music and
physical education and reachers for differently abled children.

4.3 [ssues related 1o professional development of teacher educators and
teachers,

4.0 [ssues related to professional ethics of teachers and 11s observance.

47 [ssues related to updaling teacher competence.

Unit V: Research inm Elementary Education and Teacher Education

5.1 Discussion of a [ew recent research studies in elemenlary education

and elementary (eacher educalion with relerence 1o; need, theme,
design. findings and policy implications.

(€) Sessional /Practicum/Tield work (Any one of the following

Each student 15 required to submit one term paper based on critical review or

field study on any topic dealt in the paper.

(d) Suggcested Readings

. Adaval, S. B, and others (1984). An Analytical Study of Teacher
Ldvcation in fndia, Amitabh Parkashan, Allahabad.

2, Be~h, M. B. and Palsanc,M. N. (1968). Readings in In-service
Education, Vallabh Vidyanagar, Sardar Patel University.

3. Buch, M. B. (Ed.)(1974). First Survey of Research in Education, CASE,

T - 1
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o

Baroda.

CASE, (1978). Second Survey of Research in Education, [978-83.
Chopra, R. K. (1992), Status of Teachers in India, NCERT.

Chopra, R. K. (ed.) (1991). Ubherte Bhariiya Samaj Mcin Shikshak Aur
Shiksha, NCERT.

Chaurasia, G. (1967). New Era in Teacher Education, Sterling Publication,
Delha.

Govt, of [ndia (1992). National Policy on Education (Revised), MHRD,
New Delha,

Jangira, N. K. {1979). Teacher Training and Teacher Effectiveness : An
Experiment in Teacher Education, National Publishing House, New Dellii.
Jangira, N.K. (1984). Professional Enculturation: Innovative, Experimenss
in Teaching and Training, Bookwork of [ndia, New Delhi,

Jangira, N, K. and Ajit Singh (1982). Core Teaching Skills : Micro
Teaching Approach, NCERT, New Delhi.

NCERT {(1987). Third Survey of Research in Education.

NCERT (1991). Fourth Survey of Research in Education, 1983-88.
NCERT {1991). Elementary Teacher Education Curriculum-Guidelines and
Syllabi.

NCERT (1988). Tcacher and Education in the Emerging Indian Sociery.
A Textbook {or Elementary Teacher Educaltion,

NCERT (1977). Second National Survey of Teacher Education at
Elementary Level, New Delha.

NCERT (1986). Report of the Warking Group on Inservice Education of
Teachers, NCTE.

NCLERT (1988). Inservice Teacher Educalion Package Vol New Delhi,
NCERT (1993). SOFT—-Self Instructional Package for Special Orientation
Prograrnme for Primary School Teachers.

NCERT (1989). Admission Procedure for Teacher Education Institutions,
NCTE.

NCLERT (2003): National Curriculum Framework, New Delhi.

NCTE. (2004): Teacher Education Curriculum, New Delhi.

NCERT (2005}: Position paper on Teacher Education for Curricular
Renewal, New Dellu,

Nk, J. I (1975). Elementary Education in India: A Promise to Keep.
Pandey. B. N. and D. N. Khosla (1974). Student Teaching and Evaluaticn,
NCERT, New Delhi.

Shukla, R, S, (1978). Emerging 'frends in Teacher Education, Chugh
Publication, Allahabad.

Singh; L. C.{1995). Teacher Education and the Teacher, Vikas Publishing
House, Maszid -Road, Jangpura, New Delhi,

Singh, L. C. Multiple Models of Teaching for Educators: Vikas Publishing
House, Maszid Road, Jangpura, New Delht
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29, Erlvﬂsl;}va, R. C._ﬂnd Bose. K. (1978). Theory and Practice ol Teacher
Fducation m India. Allahabad; Chugh Publications.

30, UNESCO (2006): Teachers and Educational Quality: Monitoring
Global Needs for 2015. UNESCO Publication. Montreal. i

Specialization

Paper lOEE (ii): Planning and Managemen{ of Elementary Education
Mavimum Marks: 130
Imernal: 50

External: 100"

(a) Learning Qutcomes: A '
g s: After completion of the course, s
_ e, s -
will be able lo:- dent-teacliers
- conceptand process of planning and management. and the cmerging
thrust areas in elementary education;
- E?durm?ndmgdabnut different agencies working in the field of
ementary education and Lhe curre [ ]
_ nt projeclts in eleme '
cducation; P R
- dE‘;#]Flp the necessary competencies for planning and management
and for f‘nrmulan_ng strategics 10 mect Lhe emerging 1ssues on
elementary education; and i
. develop research insight in the field of planning and management
of elementary education. )

{b) Course Content
Unit 1: Planning
l'-],u Concept and need of cducational pianning.
:E ?e,vels of planning—macre and micro levels.
: ssues related to planning at natioual, stat ]
al, ¢, dislrict. k ana
P g ict. block anu lab
Fapd .
E-m! il: Mmfrrgemenr of Elementary Edncation
21 Basics of educational management—oprinciples of equeational
management process (_a) responsibility {b) delegation of aulhority
g) span c.nf control (d) decision making: and (¢} conununication
lcrg:lnizaqct:?g! structures aud functions ot nalional. stare and diilriti
vel Institutions i.e. MHRD, NCERT, RIE. SCERT T
their networking. K SO

jﬂ i [
- miﬁge_mcntflﬂformalmn System {MI15).Rule and funetions
itoring of the elementary educati ' I
: 3 jon programimes
levels. programmes at different
Unit III: Policy and Is i
a . ssues in Elementary g : -
b onrammes entary Fducafion: Strategics and
3.1 g - 1 d "
Universalizalion of elemeniary education: - policy and Issucs rolated

hr'_. 3 3] . g -
enrolment. reteation. updating teacher compelencics and

L
t
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5.2 hinimum |evels of Learn

33

Unit 1V: Projects and Rese

4,1

~chievement; Role of governmelnt and non-government oreanizalions
in UEE. {Discussion using Kothar Commission, NI'E, POA and

Ramamurthy Commitlee repors) ‘
ing (MLLs)—nced, concept and siralegics dor

their implementation and the emerging 1ssues.

Equity perspectivc——cducatiun of girl child, disadvantaged group
and working children and the emerging policy COnCcerns,

arches in Elementary Education

Districi Primary Education Programime (DPLP), Lokjumblush. Shiksha
Karmi, Manila gamakhaya and Basic Education Project UP and Bihar
Primary iducauion Project, SSA-their aorganisational slructures,

programmes, 1argels attained and emerging 1551ES.

Unit V: Researches in Elementary Education

5.1

(€) Sessional {Practicum/

()
i,

2.
3.

10.

11,

I2.

Researches in elementary education including other ongoing projects.
Discussions based on recent research studies in terms ol themes,

rescarch quesiions, design, findings and policy implications.

Ficld work (Any One of the following)

Each student is required 10 gubmil one lerm paper based on crilical

review or field study on amy topic dealt in the paper.

Suggested Rex dings
Alien, L. A- (1993). Managemen

Auckland.
Aram M. (1989), Micro Planning at Viflage Level, NIEPA, New Delhi.

Azia, A. (1983). Studies in Block Planning. Concept, New Delhi,
Bell, L. (1983). Managemeh! Skills in Primary Schools, Routledge,

U. K.
Dubhashi, P. R. (1963). Cranuné

Public Administration, New Delhi.
Education Commission (1966). Fducation and National

Development, Report, NCERT, Mew Delhi.
Govemnment of India (19806). National Policy on
New Delhi. '
Government of India (1 987). Progranime of Action, MHRD, New
Delhi.

{ and Orgunization. McGraw Hill,

r-of Planning, Indian Institute of

Education. MHRD,

Government of India (1 990). Repor! of the Committee for Revieiv of

National Polio/ on Education, 1986 Chairman, Ramamurti, MHRD,

New Delhi.

Hooja, R. and P. C. Mathur (eds.) (199 1). District i Decentralised
Plamning, Rawat, Jaipur.

Jha, Jyolsna, Saxena, K_B.C. & Baxi,C.V. (2001): Managemenl
Processes in Elementary Education: A Study of Existing Practices
0 Selected States in India. New Delhi, the Eoropean Commission.
Kabra, K. M. (1977). Planning Process ind District, Indian Institute

of Public Administration, New Delhi.
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2. Singhal, R. P. (19
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Learning Qutcom
be able to:-
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]I; Koontz, Harold er gl
: Koontz, O’Dennell and Weihrich (1982). Essentia

18. Mishra, G. K. 1. and 1. S. Sodly;
19.

2II

16, Kurrian, J. (1993). Efementq

I3. Kapoor, M. M :
» YL vl and K, Prem; 1988 ' ;
of School Facilities, Congopt, ey et e Metntenance

Tata MeGraw Hill, New De|lij.
1y Education tn India. vi kas, New Delh;. *

7 Mathur, S.P. (2001): Fj
YL 5,k 1): Financial Admin; :
Indisi Publications. indis ministration and Managemen(. The L

Jaipur,

Mukhopadadyay, Mamar |
b & T : :
Education in India. New DEI&T%IE%QUUS}. Hovemance of School

(1987). Block Lever Planning, Rawar, |

of .‘-:fanagemewr Concepys,
India, New Delhi.

Education in India, New

Behaviour and Practice, Prentice Hall of

Ramcharan Padma & R,V
: . . Vasantl ;
Delhi, Nationaj Book Trust. R

83). talizi
R ) Revitalizing School Con

Srivastava, U, K. et
o ©- & €Loal, (1983), horfiv _
ﬁfﬂ’;{ﬂﬁﬂgﬂf Decision Making, Wil?:'}’ %::2::? f;:wTEf;‘?;if?HES r
»4. 13.{1992), Lducational Pfannfng at G;m's Roors Nl&w Delhi

tplexes in { ndia,

SpeFializaliun GroupB: Secondary Educatjoy
SC9ISE(i) PREPARATIO
NOFSECONDA
S RY AND SEN]
NDARY TEACHERS: PRE-SERVICE AND IN—SER\J’%IE

Meocinum Marks: 150
Internal: 50

External: 100

€s: '
After completion of the tourse, student-teachers will

understand the nature-sc
secondary education
understand the problem an

senior Stcondary education
undersiand the intervent;

Ope and systems of secondary and senior
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YO

examine the nature and objectives of teacher education
critically examine the growih and development of teacher education

in the country

> appraise lhe existing teacher education curriculum frem the

standpomt of its relevance to the demands of present day school

curticulum
> usc various methods and techniques for transaction of

curriculum.identificalion of training needs, the evaluation of in-service
leacher education programmes,

> develop understanding regarding organization and supervision
school Expenence Programme

o critically examinc the role and contribution of various Regulatory
Bodies and supporl institutions for improving quality of Teacher
Education. '

> decvelep understanding of various strategies of teachers’
professional development

> oain insight into the status of teachers in-service education in the
country '

» develop understanding of the process of in-service teacher
cducation,

» reflect on 1ssues, concerns and problems of teacher in-service
education of the teachers,

¥ appreciale the use of ICT for the professional development of the
teachers.

b} Course Content

UNIT-1: Sccondary And Senior Secondary Education- Introduction

{A) Nature, Scope, function and systems of Secondary and Senior
Secondary Education

{B3) Exposure (o integrated and subject specific streams guidelines ; and

counselling strategies to meet changing physiological and
sociological requirements. :

(C) Education for Multiple Intelligence.

UNIT-II: Problems And Challenges Of Secondary Education

(A) Problems and challenges related to universalization of Secondary
Education

B) Problems and Strategies of Allernative Schooling at Secondary Stage

) Problems / challenges / strategies / intervention in relation to access

enrolment, dropout, achicvement equality of Educational
opportunities, Problems of education for girls, disadvantaged and
dilferently abled children and slow learners and interventions to solve
ihe problem

(D) Classroom problems- discipline, under achievement, lack of
motivation, slow learners, delinquency and maladjustment

B - i fchonior,) - Eriroii
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(E} Issues of quality management in secondary and senior secondary
cducation :

(F) System of secondary education- State and Districl Level.

UNIT-I1I: Teacher Education In India At Secondary And Senior Secondary

Level

(A} Pre-Service and In-service Teacher Education: concept, nature,

objeclives and scope.

(B) Development of teacher education in India at secondary and senior

secondary level, recommendations of various commissions and
commitiees concerning teacher education system. Impact of NPE1986
and its POA on teacher education system.

(C) The Centrally Sponsored Scheme for the Reconstructing and

Strengthening of Teacher Education Instilutions at secondary [cvel:
D) ' [ssues, concerns and problems of pre-service and in-service teacher

education at secondary and senior secondary level.
UNIT-1V: Sccondary Education Management Information System (Scmis)

(A) Structure of MIS School mapping at secondary level

(B) Course- mapping at senior secondary level

(C) Interactive technologies-teleconferencing, e-learning, designing of
e-content.

(D) EDUSAT for teacher professional development programme.

(E) Challenges and limitations of interactive technologies for INSET.

UNIT-V: Rele of Various Agencics

(A) Roles and functions of IASEs, CTE,

(3) Roles, functions and networking of institutions like UGC, NCERT.
NCTE.NUEPA, CABE, etc.

(C) RBSE and CBSE
{c) Scssional /Practicum/Ficld work {Anv one of the following)

® [Preparing status report on secondary education in a chosen block/
district with reference to enrolment, equily and achievement

@ Preparing a report on the existing status of the 1eachers, methodt of
recruilment and salary structure

® Visits of different types of secondary sclhools and preparation of

school profiles

@ Conduct interview with teachers/sludents/parents of dilferent

schools and prepare a report on problems of secondary education.
» Observation of in-service teacher educalion programnie at secondary

level and preparation of a report

d) References-

. Beck, Clive & Clark Kosnik Albany (2006); Innovations in Teacher
Education: A Social Constructivist appreach. State University of York.

2. Cohen Louis, Minion Lawrence & Morrison, Keith (2004). A Guiae to

Teaching Practice (5th edition). Rout ledge Falmer. London and New
York
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10.
11.
12,
[5.
14.
15,

6.

17.

18.
19.
20,
21.

24,

gg}i[?ﬁi& il) Srac:hls, .l.l gEd.} (2004): International Handboak on (e
g trolessional Development of Teachers. Mai inks
ol Maidenhead. Brinks
.G]:vl. of Indta, MHRD (2005). Universalisation ol Secondary Educaiion
- Report of the CABE Committee, New Delh; References
gEI:SE S!e;e,djessel John & Griffith, Jenny {2000). Swdy to Teach: A
Wde to Studying in Teacher Educati " |
st lon. Rout ledge Falmer. Londen
If;[n{rhagen, f‘rcd h.Ier al; (2001): Linking Practice and Theory: The
L-._a agngy-?l Realistic Teacher Education. Lawrence Erlbaum Associates
inda Darlu_lg, Harmmond & John Bransford (2005}): Preparing Tuﬂ-::hm's:
for a changing World. John Wiley & Son Francisco.
[L:lt;:lcllghran,Lii_uhnT(Zﬂl}ﬁ}: Developing a Pedagogy of Teacher education -
erstanding Teachi 2arni ' .
e g Teaching and Learning about Tcar:hmg. Routledge: New

Eﬁ?;n;i];ﬁczfigj; E:ingé]ﬁ?fessmnﬂlisalinn of Teacher Educatjon.
Nallicnna] Curriculum Frameworks for Teacher education, 2009

National Policy of Education 1986/1992, |

T:?éiunal Curriculum Framework on schaol education, 2005
Edu;lfié:lﬁfisr)binaﬁigﬁglry liﬂased aryd Cummilme_nt Ortented Teacher
pone cnool education: Pre-Service Education, New

NCTE. (1998). Policy Perspective j :
- pectrve in Teg o g
Documentation, NCTE New Delhi, cher Education Critique and

NCERT (2005): Position i
: paper on Teacher E :
Renewal, New Delhi. i eher Education for Curcicular

Rao, Digumartj Bhaskara (1998). Teach on i

3 : er Ed ia, Di
Pull:ﬂfshing House. New Delhi. reon i ndia. Discovery
Reiniers, Eleonora Villegas (2003): Teacher Professional developmeny:

an international review of the literature, UNESCO- .
- ol b
Report of the Education Commission (1964-66). < Rads

l&:port of the National C.'nn*fmissiun 01 Teachers (1983-85).

Sid[;;]t;;tuc;f ;.I;EﬁDt(alln:;r;;n}:m; |ssi:?n, UNES(?D, 1994

B it y MLAL - fn-oervice Ediication of Teachers. NCERT. New
The Reflective Te - s : £
T, e S e 2L
Needs for 201 stﬂt}kzﬁaé:;gs Publcadon. Monges) 8 Ol
Teacher Education: The instrustionat ke e AP oF Secondary
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SC 10 SE (ii) €urriculum and Evaluation at Secondary and Senior

Secondary Level
Maximum Marks: {50

[ntenal: 50
External: 100

a) Learning Quicomes: Aller completion of the course, student-tcachers will

be able to:-
> develop an understanding of underlying principles of curriculum

%
development and evaluation a1 Secondary and Senior Secondary
Slage

» Understands the role of ICT in transaciion.

” develop research insight for curriculum development in Secondary
and Senior Secendary education.

7 understand the nature and uses of different types of tools and

techniques of evaluation n education
» acquire the skill to construct the achievement and diagnostic iests

administer the tests and interpret the best scores and 1ts implication

to stuclents and parents
» undertake action research and interpret the results

b) Course Content
UNIT-I: Principles Of School Curriculum Developrment At Secondary

And Scnior Secondary Level

{A) Concept, components and determinants of curriculum; principles of
curriculum construction, criteria for selection and organisation of
content and learning activities; designing integraled and
interdisciplinary learning experiences at different levcls

B) Perspectives to curriculum transaction and their synthesis -
behaviouristic, cognitive and constructivist; evaluation of curricuium
" formative and summative; its relevance to NCF 2005 and autonemy
in developing curriculum with regard 1o local specific issues and

challenges
UNIT-11: Teachers And Curriculum Transaction Stralegies
{A) Thematic & Constructivisin base of curriculum
(B) Joyful learning, Teachers and Pedagogical Attributes
[y Research in curriculum
(D), ° Life skill cducation & creativily
(E) Analysis of Secondary Education Curriculum
) ° Roleof LC.T.
(&) Research Trends in Secondary and Senior Secondary Education.
(H) Critical appraisal of present Secondary Schoo) curriculum in the state.
UNIT- 111: Assessment And Evaluation At Secondary School Level.
(A) Meaning nature and functions of evaluation & assessment,

difference between assessment and evaluation, testing, appraisal

— - -_—-_m
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and examination, Types of
summative assessnient

assessment - formative, diagnostic and

(B) New e [
nds in evaluati - :
(<) Critical ; O — grading , internal a
: a 5 S55€55m
; ppraisal of (he present evaluation ent, CCE
school level, Syslem al secondary

UNIT-1V : Tools Of Evalualion

(A) Tesling and Non-testing tools
answer and objective types of
inlerview, rating scale, check |j
mventories, socio-metric techn
bank, grading

(B) Characteristics of good test-objectivi

usability. written, oral and ob '
s L Setvation, planning of tests: :
b]u;pl-fm ;;ht:::l; {:EF:FME m bci?avmural tE|'ms;gcﬂns!:L:?tiE2nclﬁ"nlq
ki djrec[ic..-ll llng of 1_&51 items; assembling the rest items
i b dir‘?“ pPlanning key/scheine of evaluation: irvo
o a, d u:ull:tr value and discrimination ]::-m'.’E;' i
(9] Conslruction of Acllt?sﬂ:rf][;ttf;;sm? el gy |
_ » O0Jective types, short answer

(ype, multi '
iple choice type, €ssay, Interpretation of test results

norm-referenced -
and criterjon-r
UNIT- V : Assessment Process elerenced, use of tests

((g)} Pupil Assessment Techniques
- Concept of Evaluation & CCE
) Types of evaluatjon

D) Diagnosti ‘
IC tesling& ial teachi
E) % . gc remedial teaching

{(I'; Cunmulative records
Progress report '
G . ports, grading sy
» : Erading system,
(¢) Sessional /Practicum/Field work (Any one of the foliowi }
ollowing

. Evaluatj
: 100 of assessme )
B Il process | ’ 3
mcerit and demnerits N any school and write abouye jts

Construct an Achievement

Critical analysis of a curgi
your own choice.

ol gva!uatiun-essa}! type, short
achle?ement test, observation
St, attitude scale, interest

1qucs, ancedotal records, question

v, reliability, validity,

Ele]st, administer it and analyse the ilems
ufum of any one subject Curriculuny nl-"

Aggarwal, Deepak (2007): ¢

urri '
Methods and Techniques. ricufum development: Conc

New Delhi. Book Enclave. P
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2,

il

!.J'I

10,

11.

[2.

13.
4.

16.
17.

Aggarwal, J.C (1990). Curriculum Reform in India- World overviews,
Doaba World Educatien Series-3 Belhi, Doaba House, Book seller
and Publisher. '

Arora, GL. (1984): Reflections on Curriculum. NCERT.

- Baur, GR & others (1976): Helping Children Learn Mathematics: A

Competency Based Laboratory Approach. Cummings Publishing Co.
Chastain, K. (1970}: The Development of Modern Language Skills—

‘Theory to Praciice. Rand Menally & Co., Chicago.

Dewey, John (1966). The Child and the Curriculum. The University
of Chicago Press.

Diamond Robert M. (1986) Designing and Improving Courses in
Higher Education: A Systematic Approach, California, Jossey-Bass
Inc. Publication. .

Erickson, H.L. (2002): Concept-based Curriculum and [nstruction.
Crown Press, Inc. California.

In-service Teacher Education Package for Primary and Secondary
Teachers (1988), Volume 1 & II, NCERT, New Delhi,

Joseph, P.B. et al; (2000): Cultures of Curriculum {studies- in
Curriculum Theory). New York. Teacher College Press.

McKernan, James (2007): Curriculum and Imagination: Process,
Theory, Pedagopy and Action Research. Routledpe. UK.

NCERT (2005). National Curriculum Framework-2005, NCERT, Sri
Aurobindo Marg, New Delhi.

NCERT (2005): National Curriculum Framework. NCERT, New Delhi.
NCTE (2009} National Curriculum Framework of Teacher Education,
New Delhi .
Oliva, Peter F. (1988) Developing the Curriculum. Scott, and Foresman
and Co. :

Reddy, B. (2007): Principles of curriculum planning and development.
Wiles, J.W. & Joseph Bondi (2006): Curriculum Development: A Guide
to Practice. Pearson Publication.
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