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Master of Education Examination
(Session — 2015-17)

0.327:

The Master of Education (M.Ed.) Programme is a two year prolessional
programme in the field of teacher education which aims at preparing teacher educators
and other education professionals including curriculum developers, educational policy
anulyst, planners, ndministrators, supervisors, school principals and rescarchers. The
complelion of the programme shall lead o M.Ed. degree with specialization either
¢lementary education {up lo class VIII) or in secandary education (up Lo class V1 1o
X11),

a) Duration:

The M.Ed. programme will be ol duration of (wo academic years mcluding
held anachment for a minimum of four wecks and research dissertation. Studcents
shall be permitied (o conplete (he programme requirements of the two ¥EAr progranimne
wilhin a maximum period of three vears from the dale of admission to the programmec.
b) Working days:

- There will be at least two hundred working days each year, exclusive of the
period of admission and inclusive of classraom transaclion, practicum, fizld
sludy ond conduct of examination. The institution witl work Jor a minimum
of thirty six hours in a week (six days) during, which faculty and stwudenis
concerned with the conduct of the propramme will be available for inlerac-
tion, dialogue, consultation and mentoring students.

. The minimum allendance of students will be 80% for Theory Courses and
Practicumy, and 0% [or field allachment.

¢) Eligibility Criteria:

Eligibility Rules for the M.Ed. course shall be the same as decided bv 1he
NCTE/Government of the Rajasthar [rom Time Lo lime.

d) RESERVATION:

Reservation of seats for SC/ST/OBC/SBC/others & Spegially-abled will
be as per existing Rajasthan Gavl, /Central Govl, fUntversity rules,
¢) Admission Procedure: :

Admission Rules for the M.Cd. course shall be the sume as decided by the

NCTE/Government of the' Rajasthan from Time 1o time.
0.327 B Curriculum:

The M.Ed. programme is designed to provide opporunities for stdents (0
extend as well as deepen their knowledge and understanding of Education, specialize
In selected arcas and also develop research capacities, leading to specialization in
Elementary/Sccondary Education. The curriculum of'the two year M.Ed, programme
will camprise of the following components:

1) A Common Core that includes Perspective Courses, Tool Courscs,
Teacher Education Coursces, and a ScIf Development component.,

11} Specialization branches where students choose to speciiulize in the
arca of Elemenlary/Secondary Education.

11) Research leading to disseriation, and

V) Field immersion/atiachmentinternship. There will be Core Courses

(which will have aboul 60% of total marks) and specialized courses in
“77" Elementary/Secondary education and dissertation with aboul 40% of
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lotal marks.

{n) Theory {Core and Specialization) Courses

o The Theory Courses are divided into Core Courses and Specialization
Courses. The main core courses shall comprise perspeclive courses, togl
courses, and leacher education courses.

o Perspeclive Courses shall be in the arcas of Philosophy of Education,
Sociology, History, Political Economy of Education, Psychology of Educa-
tion. Education Studies, and Curriculum Studies. :

O Toal Courscs will comprise of those in basic and advanced level education
research, academic/professional writing and communication skills, and cdy-
calional technology, including workshopsicourses in ICT. Teacher Educa-
lion courses which are also linked with the ficld inlernship/ immersion/
allachment in a teacher education institution will also be tnctuded in the
core,

o The Specialization component/branches will ofier to students n specializa-
tion in the Elementary school slage (I-VIIi)/ Secondary schoo] stage (VLo
X1). The courses within the school Stage specializations will represent/
cover sclected themalic arens periinent 1o that stape such as curriculum
pcdagogy mnd nssessmeni, policy, educational mansgement and administro-
tiont, education for differently abled children, atc. A field inicrnship attach-
ment relevanl to the area of spectnlization will be orpanized during the
programrme.

{b) Practicum :

Organization of workshops, activilies ond seminars 1o enhance profes-
sional skills and understanding of the students wiil be part of the teaching modality of
the various papers. :

(c) Internship and Attachment

' Iield altachmentsfinternships/immersions will be focilitated with organiza-
tiens and institutions working in clementary/secondary education. These would aim

U engaging sludents wilh field-based siluations and work in clementary/ secondary

education to provide an oppoertunity for reflection and wriling on the same, System-

alically plonned ficld internship/attachment in (eacher education institution, and in
the specialization areas chosen by the studeni will be organtzed during the course.,

Close mentorship by faculty in relevant zrea wil] be provided for the intern-
sitip and atvachment in the form of uloriats, guided reading groups, ficld altackment
and guided rescarch dissertation,

d} Foundation Courses:

The objectives of the Foundation Caurses are lo make trainee understand
the philesophical roots of edugation and their applications for different processes of
education iike curricutum development, pedogogy of teaching various school subjecis
and assessment, ¢te. The study of these courses will ennble the Irainces to understand
the problems of clementary/secondary education, the linkages between education and
various-social systems and the role of education in changing the social system and
vice-versa. These will also help.the trainces to understand the processcs of childrens
learning and development, Further, Lthese will also help the trainees to undersiand and
us€ meihods of educnliong| research, procedure of gathering empirical evidences,
techniques for analyses and interpretations of data and report wriling.
¢} Specialized Courses related tg Elementary/Secondary Education:

Since it will be a professional coure. meant for preparation of teacher
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cducators and educational adminisirators at the elementary/secondary stage of educa-
Lion, it will have strong input of specialization in clementary/secondary education.
The purpose of this course will be 1o equip the trainces to perform the task expecled
from a teacher educator in a DIET, EASE. CTE or other ¢clementary/secondary (eacher
cducation instilutions. The trainecs are also expected Lo engage in the developmeni of
curriculum, instruclional matcrial and e¢valuation (ools, organization on in-service
; jeficher education programmes, involverncent in planning and managemem of ¢lemen-
' nﬁ:,*.-’sccﬂndur}f cducation in general and teacher cducalion nful::m::nmr}fsecﬂndnry
level in particular, Thercfore, educational technology, curriculum and inslruction,
teacher education, educational planning and mnnagement and pcdagopy of tcaching
varions school subjects at ciemenlary/secondary level are offered a8 courses under
specinlized catepory,
f} Dissertation:

As the clementan /secondary (eacher caucators. educational administrators
and supervisors may have to undertake some sart of research to find solutions 1o their
(lay-to-day preblems and to provide rescarch support 1o varjous policy decisions, |t
would be desirable for them to acquire praclical experience by undertaking research.
However, the research 1o be undertaken by the students olthis professional programme
must be drawn rom the area of clementary/secondary education which will com-
meneed trom first year. The activities to be completed in frst ycar, such as identi(icg-
tion of rescarch problem, selection and development of tools and techniques and
preparation of synopsis. However, the data collection, analysis and report Writing
will be compleled by the students ¢ 1~ year,

g) Sessional Work:

There are many occasions for undertaking practical work relating to various
courses included in the curriceium. The triinees will be assigned such projecis as will
involve comprehensive evaluation of students’ ability manifested in difTerent aspecls
of planning, preparation of models and leaching aids, cvaluation of lexibooks, prepa-
ration of plans for organization of different days/ celcbrations, collection of mnleriyl
relating to different lopics in the syllabus ¢lc., as port of sessional work, Field
interaction with DIET&/IASEs/CTEs may be provided as one of the optioual under
this component.

0.328 Learning Qulcomes of the Propramme:

* Professional preparation of teacher educators who would be equipped with
the knowledge and competencies 1o facilitate and conduct initjal prepara-
tion and continuing professional developmenl of teachers, :

* Tospecialize in ane or the other of such areas as—curriculum, pedagopy and
assessmenl; policy and economics: leadership, adminisiration and argani-
zatton; clementary education: sccondary educalion; and the like.

* o provide coherent perspective - socio-historical, political-cconomic,
philosophical, and psychalogical aspects.

*  Studenl will be able 10 make critical rellection on aspects that go bevond
theory courses such as self-development for mental and physical well-
being through modalities such as yoga, clc,

*  To understand and practice 1o logical balance berween theory and fieid
exposure.

* Topresuppose on the pant of the teacher both professional skills as well ag
conceprual and theoretical perspectives to locate these,
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To prepare teacher educators; however in (he current developing scenario in
educalion it should also cater adequalely (o academic pursuits like curricu-
lum and textbook development, researcly, policy analvsis, and educational
adminisiration.:

Service provided wilh a refationship characterized by desire Lo help and
with a sense of integrity, and authorized by an instilutional bodyv,

To provide general perspective on sociely, social needs and cancerns and
well-being of human beings will also be essential (o be an edycator

A wider understanding of human knowledge, an idea of cpistemic struclure
of disciplines other than one's own also will be necessary for a teacher

cducalor 1o situate ber own wark in (he curriculum. and educational per-’

spective.

fn depth and breadth of understanding education of teacher educators will
have to maltch with liberal studies otherwise it svould be restricrive and
further development ol knowledge by the teacher educator himself/hersell
will be impaired.

To provide disciplinary knowledge that is supposed to form an adequate
perspective an cducation itself often approached in a manner that pulls the
student in difterent directions and rather than helping in the formation ol'a
coherent understanding leads to (ragmentation and confusion.

To provide training in pedagogy of school subjects. which itsclf requires o
deeper engagement wilh the ¢pistemolopical bases of the cognate disciplin-
ary arcas.

To develop understanding on professional status of teaching and other
supportive processes like educational administration, curriculum design,
textbook development, educational evaluation and so on.

To develop abilily to-acknowledge apply, refine & modify the contribu-
lions of various foundational areas in the perspective building exercise.

To Synthesis 1he academic knowledge of prospective teacher educator.,

To develop compeienéy of problem solving & to face the future challenpes
in Leacher education.,

Use advance pedagogics and classropm technigues.

Rescarch oriertated and solves their education problem through research.
Tointernalize the working of teacher training inslitution.

To develop insight into the working of training collepec.

To create an interface of theory and practice.

To enhance practical competence of M.Ed. studenls regarding various func-
lion of leaching, management & organization of activities,

0.329 SCHEME OF EXAMINATION

R.43 The examination for the degrec of Master of Education sha!l be held in all the
Theory Course/ papers.

Course/Paper-wise scheme of examination: Theory

Courses/Papers with External weight-age of 100 Marks (3 hours duration)

L.

There will-be ten questions covering 5 units in each theory eourse/ papers,
One question from each unit will be compulsory, Onc essay Lype (with a
word limit of 400 words) question will be set (rom each unit carrying 20
marks. There will be an internal choice of attempling two questions ol short
answer type (with o word. limit of 150 words) from the same unit, Each
short answer type question will carry 10 marks.
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1.

Internal weightage of 50 will be divided as under:
Assessment in the papers with internal weightage of 50 marks will be
divided in 3 parts. Internal test T and 11 15 marks each and sessional work/
practicum 10 marks each, total 20 marks.

[II. EXAMINATION

{-J

8

10,

11,

12,

13,

There shalt be a universily examination at the end of each year as per details
of the scheme of examination,

A candidate will be permilied 10 appear in the annual examinalion only if

shefhe has pursued aregular course of study and has at Icast 80% altendance
in all course work and practicum classcs and 90% aliendance in School
Internship.

The minimum pass marks in cach year examipation shali be 40% for cach
theory paper and practicum and 50% for imernship separately, The candidaie
will have 10 pass each theory paper. practicum and internship separately.
A candidate whe fails only in one subject {theory paper/ internal) as (he
case may be. in first year of the course wil) be cligible to take the examina-
tion in that parl of the subject with the Examinations of sccond year
Ifhe/she ails only in Theory paper hefshe will be allowed 10 carry lorward
his/ber Internal marks.

A candidate who fails only in ane subject in secend year of the course will
be allowed Lo appear as an ex-student in thay part ol the subjccl in which hey
shc (ails al the subsequent examination.

[nternship is mandalory in both the ycars, Firsl ycar interaship will be in
schools and Second year inlernship will be in Teacher Education Instifu-
lions,

[Field work is mandalory in bath the years. Iirst year field work will be
conducied in schools and Second year licld work will be in Teacher CEduci-
tien Instilulicns.

Candidates can apply for re-evaluation in any of the theory papers s per
rules stipulated by the University for the M.Ed. degree,

The candidales shall have 1o abide by any change in statutes/ ordinances/
rules/regulntions/syliabi and books from time (o time.

Lach candidate for the M.Ed, Degree is required 1o investigate a rescarch
problem in the field of education and submit a synopsis of the same in First
Year. Synapsis will be evaluated and internal viva-voce will be conducted in
the first year and marks will be awarded oul of 50,

The complele Dissertalion along with summary should be submitled before
Lhe Commencement of University M,Ed. Examinalion for second year in 3
copies, out of which 2 capies will be forwarded to the Universily by the
college/instilute, The disseriation wil ¢nrey |30 marks.

The Viva-voce Examination bascd on the disscrtation will be conducled in
the second year. The maximum marks for viva-voce will ba 50. The external
cxaminer will be appointed by the University.

0.329A. Award of Division -

(D

The successiul candidates will be awarded (he foilowing division based on
the apgregate marks:

1) First division o 00%

i) Second division .. 48%

Minimum pass marks in ¢ach theory paper, practicunvproject work/ and
disseriation will be 40%, :
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i)

i)

V)

Vi)

vii)

viii)

0.329B.
1)

An exominee who has failed in the examination or a candidate who was duly
admitted, on completion of regular course of study &s enumeratcd according
[o this ordinance, 1o the examination bul could not appear in il on account
of illness or o similar banafide reason, may rcappear at a subsequent exami-
nalion as an ex-student without undergoing regular course of study again in
the institute.

[n the case of a candidate who has been deciared ‘farled” in the dissertation
shail be required Lo prepare and submil a revised disscrlation on the earficr

subjecl or a new dissertation on a [resh problem as assigned by the head of
¢ducation department in the institule,

A cundidate who has failed in examination in one paper only would hawve
option for admission to course and to reappear i that paper only in the
examination to be held in the next subsequent year. IT hefshe [ails further.
the candidate will be treated as ex-student.

A candidntc who has foiled in examination may reappear in that examination
held in the next subsequent year, The candidate shall be allowed to exercise
an option {or retaining the marks obiajned by him/her in the disseration.
Provided that the advantages under the prevision of this paragraph shall be
admissible (o a candidale for a period of three subsequent years, ro the year
when she/he appeared at the examination for lhe first lime as a regular
candidate. |

A candidnte sceking re-admission 1o n subscquent examinotion under the
pravision of foregoing paras shall submit his/her application in prescribed
form through the principal of the inslitute indicating clearly the part or full
examination in which he/she has to.reappeanr, together with fees required by
ordinances and a copy of statement of marks ablained earlicr altested by
the principal, so as te reach the regisirar by such date preceding the exami-
nation as fixed by him' for the purposc. '
Comply with provisians of und be governed by the conditions laid down in
this and such other ordinonces as are applicable to him/her, .
Not withslanding the provisions of paragraphs above the vice chancellor
may, if a candidate is failing or missing a division by nol more than one

mark, condone the deficiency of one mark, which however, shall nol be
added anywhere.

Transaction & Evaluaijon Technigues:
Dissertation/ Researc Guidance on individual basjs (as far as possible
not more than five students should be allotted to a teacher educator for

* supervision of dissertation work)

)

i1n)

IV}

Curriculum (rarsaction technigues:

A Leclures, Tutorials, Discussion, Laboratory work, Li-
brary study-based assignments. Review of literatore,
writing research poper/articles, seninar, clc.

Internship experiences — Lectures, discussions, observations, su-

pervision, assessment, feedback, etc.

Evaluation Technigues- Conlinuous internat assessment, Test, Assignments,
Seminars, Presentations.

For external Assessment one external (o be appointed by the Univer-
sity) and one internal cxaminer (who is guide of the particular stu-

dent) will werk as the members of the commitice.

FLER L
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COURSESOFSTUDY AND SCHEME OFEVALUATION
M.Ed. Programme First Year

Totsl

Ext int. marka Alloca- |Duratlon
G tomeeciars ot [t L o [P dnt | ot
Paper ]Course/Paper workiPr
Tactieum
Courge-| Philosophy and Saciclegy of | 100] 15] 13 20 50 | 150 135 3 Hre.
I Educalion
Course-| Psychology of learning and {100] 15 15 20 50 | 150 135 3 Hrs
| Developmeni
Couree-| Methods of Educations! 100) 15] 15 A0 50 | 1501 135 3 Hrs
1 Research and Data Analysis
Course-] Egucalion and Curriculum 100] 15| 15 20 30| 150| 135 d Hrs
Y sludies
Courso -| AREA-| at Elementary lovel | 100 15 15 20 20| 150 135 3 Hrs
ViSpeclal (Any one of Ihe following
lleation | papers) WEE). I{a). Pedagogy
Inony | and Assessmenl of Learning
one Language-Hingi , V(EE) Kb).
¢ourse | Pedagogy and Assessmenl of
from Learning Language - English,
aTda VIEE]) 1|, Pedagogy and
il Assessment of Mathematics
Eltmen | V{EE] I. Pedagogy and
tarylsec] Assessment of EVSS boenca
ondary { VIEE)} IV. Pedagogy and
level) Assessmen| of EVSiSocial
Science Education
F.REA-l at secondary lavel
(Any one of lhe [olowing
papers) VSE) 1. Pedagogy
and Assessment of Language
V(SE} Il Pedagogy and
Ascesomen| of Mathemalics
V{SE) IIl Pedagoqy ang
Ascessment of Science V{SE)
IV, Pedagogy and Asséssment
of Spclal Science
Total marks {Course V) 750
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Practicum for Enhandng Prolessional
Skills

() Advanted Technology Lesson {two): | - st 20
{10x2)

(W) Perodical Colloquium /Seminar on-
a) Trends in research on pedagogy and
ASSESSmen | L.
b} Write up on Contemporary msves in |
School Educalion -
¢} Seminar Reading on inlemship/Fiald
work Programme | - -
{W) Workehop on Yoga, Art and
Aesthatlc will ba an Inlegral part of the
programme for which grade wilf be -
awarded on tha basls of apsassment.

100

Inlemship and Atlachmen!®

wv) Inlernship {for two weeks) = :T-IJ

v) Fieid work {for wo weeks)

a) Research Projecis: Aclion Research/
Swvey! Case Study/Tool development
(Intemal Assessment)*

b) Preparation of Synopsts
(Dissertation) and

(£) Vnva of tha research

100
a0

29

23

Grand Total

750+100+50+100 = 1000 marks

Practicum for Enhancing Professional Skills

(D) Workshop on Yoga, Art and Acsthetic will be an integral part of the

programme for which grade will be awarded on the basj
distribution of grade will be as foljows - asis of assessment. The

GRADE POINT AVERAGE,

Letter Grade

A+Excelent) Gmﬁ?-_;ﬁgmt

A{Very Good) ~80-39

B+iﬁlnnd) ~ 70-79

B(Above Average) 60-69

C(Average) 50-59

P {Pass) 4049

-(Fail) Below 40 -

Ab (Absent) C
Note-

*  Astudent obtaining Grade F shal| be constdered fajled i 1
. _ and will be required
to reappear in the Pmct:cym for Enhancing Professional Skills an?.i this

. grade will not be counted in the grand total marks for the of the course
. Students will be attached 1o the elementary/Secondary schools, for S}'sl»:;m-

aftcally planned Internship/attachment fo ing i o
area chosen by them. i " working in the-specialization

" Committee of [ive facul i ing i '
| ty members including internal subject i
be constituted by the Principal/ HOD for asEcssmcnt e erpens will
SPECIAL NOTE-Seminar/ Wo

rkshop Must are organized on Self Development,

[CT and Writing Skills gl through the '
: : ) year. Besides, these can b ant
other Themes in which students are Interested. e organised on any
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Il Year
Ext. Int. marka Total | Alleca- |Duration
Course! |Nomenclature of the mar< InL | Int | Ses- |Tolal|marke{ {lon of of
Paper |Course/Papar ks |Tesl I|Teat I} slonal houreae | exam
workiPr
acticumy
Courge-l| Qualilalive Educalicnal 100y 15| 15| 20 50 | 150 135 3 Hrs.
Research
Couvrse-ll| Quanlitative Educalional 100 15§} 15 20 50| #50] 135 3 Hre
Research
Course-IT| Area-l Elementary Educallon J Hrs.
AN Paper|ll EE | Eiementary 100} 15| 15| 20 } 50| 150 135
{Frem Teacher Educalion
Area lor| Paper IV EEIl- Early 100f 15| 15 20 | SD|15D)] 135
Area Il | Childheod Care and
Educalion
Arca ll - Secondary and 3 Hrs.
Senlor Secondary Educailany
Paper I SE I : Preparation of | 1007 15| 15 | 20 ¢ | 150 135
Secondary and Senior
Secondary Teachers :
Pre-serdce and In-service
Papar IV EE II: Curriculum andf 100 15| 15 20 50 | 150] 135
Evaluation al Secondary and
Senlot Secondary Level,
Course | Area- Guldance ard Counselling | 100] 5| 15 20 ab | 15D] 135 3 Hra
-V o Vil} Introduction 1o Educalional
Speclall { Guidance and Counselling
axtion’ | Arca- Planning, Management
(army on® end Financing of Educatlon
couraa | « ¥(Il) Issues in Planning,
from Management, and Financing
Area-ll,] ol Educallon and ils challeng ok
I&IV) | Ares- Educational
Technelogy and ICT
= Y{lll} Eduzation Technoiogy
and e Learaing.
Area- Incluslvo Educallon
» V{IV) Ingusive Stralegies
and Education for chiidren with
speclal Needs
TOTAL MARKS [Coursalto V) 750
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Practieum for Enhanelng Professional
Skills
(i} Advanced Technology Lessen - - . 20 | 100
(two): (10x2)
{li) Perlodical Colloquium {Seminar on;
a) Write up on Recenl Trends in - - - - 25
Educalonal Research in Speclalized
area"

b} Conlemperary issues n Schoal . -
Education

¢} Seminar Reading on Intemnship/Field | - . - . JQ
work Programme

(i) Workshep on Yoga, At and
Aaalhelic will bo an fntegral part of the
programme for which grada will be
awarded on the basia ol assegsmant.

Internshlp and Attachment® 50

50
) Internship {ior two weeks)
(tnternal Assossmoni)
v) Field work (for two weeks) 30

Research Projects: Refated 1o
speclalization courses |.e, Teacker
Educatlon, Guldance and Counselllng,
Planning, Management and Flnancing,
ET and ICT, Inclusive Education
{Internal Assossment)”

. : 25
b} Vva of Pre. research 25

Dissertailon work wiil he commenced
In ist Year and will ba completed by

the end of Iind yoar (30 Infernal+sp -
External+ 50 ¥lva-voeg)

150

Grand total

75041004 5045041 50=1100

*Iniernal OF 50 marks will include i. Practical rela
Internal test-1 Smarks, iii. Tutorial-20marks

Dissertation work will be commeinced in 1* year and will be

ted wilh teeory paper-| Smarks, ii.

complered by the end

of ZL};EE:. 50 Internal examiner, +50 external examiner + 50 viva-voce =150
mar *
110U Marks Total 2™ Year

Granfl‘ Total Marks: Firse year (1000} + Secand year (1100) = 2100
P_racu:um for Enhancing Professiona] Skills
(i) Workshop on Yopa, Art and Acsthetic will be an integral part of the

Programme for which grade will be nwarded on the buosis of assessment. The
distribution of grade wil[ be as follows :
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GRADE POINT AVERAGE.

Letier Grade Grade Point
A+{Excellent) 90-99
A(Vervy Good) 80-89

B+ Goodd) 70-79
B{Above Average) 60-69
ClAverage) 50-59

P {Pass) 4049
F{IFoil} 3e¢low 40
Ab {(Abseni) 0

Note- A student obtaining Grade [ shall be considered failed and wil) be required 10
reappear in the Practicum for Enhancing Professionat Skills and this grade will notbe
counted in the grand total marks for the course,

Dissertation

The research lo be underlaken by the students of (his professionn]
programme musl be drawn {rom the area af clementary/secondary education which
wilt commenced from first year. The activiliés 1o be completed in {first vear, such as
identification of research problem, selection and develepment of 1ools and techniques
and preparation of synopsis. However, the dalg collection, analysis and report writ-
ing will be compleled by the students in 1™ year.

*Students will be atlached Lo the clemenlary/secondary (eacher education institutions

such as DIETs, IASEs, TTIs and CTEs elc., for systcmalically planned Geld intern-

ship/attachment for working in (he speeialization arca chosen by them

s Commiltee ol five facully members including intemal subject experts will

be constituted by the Principal/ HOD for assessment.

“** The disserlation is to be completed by every candidate by the end of the session.

A candidate shall under the supervision of a teacher in the Instituie/Collepe  of

education as selected by the Principal/Head of Institution carry out rescarch/project

work on a prablem admitted to him/her by Head Depariment of Education.

SPECIAL NOTE —Seminar/ Workshop Must be organized on Self- Development,

ICT and Writing Skills all through the year. Besides, these can be organized on any

other Themes in which students arc interested,

0.329C  Rules and Regulations For M.Ed. The Depree will be awarded (0 a

sludent who compleles a tolal of two years

1. Each successful candidate shall be awarded (he depree of Master of 2ducation

showing therein the division oblained by the candidate concerned on the basis

of the tlotal marks.

Cach wrilten paper shall be of three hours duration,

The theory examination papers will be set both in Hindi and English lan-

uages.

4. %‘hc Medium of examination for all papers including dissertalions shall be
¢ither Hindi or English.

3. Rules for declaration of results: Minimum pass marks in theory papers, Viva-
voce and disseriation taken logether shall be 40% ofthe aggregate which will
inclede the marks of sessional work/Practicum, A candidate must obtain af
|least 40% marks separately in alt theory papers, as well as in sessional work/
praclicurn.

0. A candidate must obiain at least 40% marks in disseriation and viva-voce
separately.

7. Criteria for awarding divisions: Successful candidaies will be placed in two
divisions only on the basis of their total awards.

N
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I Diviston 60% marks or above,
I division 48% marks or above but fess than 60% marks,

8. Assessment of dissertation: The disseriation carrics 150 marks. The Disser-
lation along wilh summary should be submitted before the Commencement of
University M.Ed. Examination for second year in 3 copies, out of which 2
capics will be forwarded to the Universily by the college. The dissertation
shall be evaluated by the respective supervisors and one external examiner,
The supervisar and external examiner will award marks oyt of 50 each inde-
pendently. The average of total of both these nwards shall be tabulated by the
Institute/Collepe and forwarded to University. In casc of significent discrep-
ancy belween the internal and external examiner, the dissertation will be sent
ta third cxaminer for final evaluation.

9, ' Viva-voce Board: The Viva-voce Board will consist of the following 1hree
persons:

1. The exlernal examiner

2. Supervisor concerned

3. The Principal/Head of the Collepe
The Viva-voce will be of 50 marks

10. When a candidate has foiled in the examination but has obtained the minimum
pass marks in the Viva-voce and disscriation, these marks may be carried at

i his‘her option, Such oprion shall be given at the time of (Tlling the examination
form for appearing at the subscquent examination,

1L The students will submit the two copies of the sessional work separalely
subject-wise,

12. The awards of sessional work will be forwarded 1o the University dircct by
the Principal of the College on the basis of the marks awarded by the subject
teacher.

M.Ed. Programme -Curriculum Transzaction

L. Number of Working Diays per Year 200 days
2. Number of Teaching Days ' 190 Davs (3]
Weeks)
3. Time Tnbie Based Instruction 27 weeks
3.1 Theory and Practicum Based Instructions 24 Weeks
3.2 Intemship Experience Pre-service Teacher based 3 Weeks
4. I'ield Work Related To Dissertation and Practicum 4 Weeks

Total Teaching hours in a 06 Days Week— 36 Hrs,

Analysis of Weekly Time Table (For bolh the years separately)

l. Theory Papers (SPeriods per paper) 25 Periods
2. Consultation regarding Disseriation Work 4 Periods
3. Tutorinls 4'eriods
4. Seminar > Periods
5. Library Based Self Directed Study & Periods
6. Intemship (Planning & Guidance) 2 Period
TOTAL 48 Periods

PAPER- I PHILOSOPHY AND SOCIOLOGY OF EDUCATION

Maximum Marks: 150

Internal: 50
Exiernal: 100

a) Learning Qutcomes: After completion of the course, student-teachers will be

T —
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propesilions and philosophical assumptions about educational phenomena.
Understanding and use ol philesophical methods in sludying educational
data.

Critical appraisal of contributions made (0 cducation by prominent
cducational thinkers-both Indian and Western.

understand and rclate philosophical theories with educational practices.
understand and relate philosophical iraditions with educalional practice,
cnable the student to explain and reflect on- Gender ideology, Relalionship
between cducation and socjal change with special reference 1o modemization
and globalization,

understand relationship between concepls and pracesses of socialogy and
education, Thearies and characteristics of sociological analysis and jis
relation lo education.

Understand and explerc the meaning, aims, purposes of educalion
Develop understanding of suciological dimension of education.
Undersland Peace education and Gender sensitization,

b} Course Content
UNIT-I NATUREAND MODERN CONCEPT OF PHILOSOPHY

1.1

1.2

The Nature of Philosophy : Use of Philosophy, Branches of Philosophy,
niclaphysics, epistemology and axiology and their implications for cducation,
Philosophical redircction of cducational resenrch in recent times.

Moadern concept of Phzlosophy and Contributions of Thinkers: Analysis-
Logical nnalysis, Logical cmpiricism and Positive relativism- (Morris L.
Prigge) Contribulions of Vivekananda, Tagore, Gandhi, Devrey, Krishnamuri,
Monlessori and Gijubhai to educational thinking

UNIT - 1T INDIAN PHILOSOPHICAL FOUNDATION OF EDUCATION

2.1

22
23

2.4

Indian Philosophical Foundation of Education; Characieristics of Indjan
Philosophy.

Education as conceived in Vedic times. .

Nature of (he Learner, goals of life theory ofknowledge and ethical valucs as

advocated in the following philosophics ; Buddhism, Jainism, Nyaya, and
Vedanta (Upanishad and Advaita Vedanta only)

Teacher student relationship as manifested in Upanishad and Vedania

UNIT-III WESTERN PHILOSOPH ICALFOUNDATIONS OF EDUCATION:

3.1

3.2

3.3

3.4

3.5

Naturalism: [Is metaphysics and epistemolopy, aims of educalion educalive
process, freedom and discipline in education occording to Naturalism.
[dealism : Itg meraphysics ard theories of knoy ledge, the nature of learner.
aims of cquation, lcacher-pupil relationship, method of education, freedom
of and discipline values in education and curriculum according (0 idealism.
Realism: Its metaphysics and theories of knowledge, aims of cducation,
nature of the learner and educative process according 1o Realism,
Pragmatism: s metaphysics and theories of knowledge, the nature of (he
leammer of education, teacher-pupii relationship, method of education and
curriculum according to Pragmatism.

Existentialism: Its devclopment with special reference to Sartre and its
implications for educalion,

UNIT -1V SOCIAL DETERMINANTS OF EDUCATION

T, T (L T e T Y PN S TN

able 10:- _ 4,1 Education as a Social sub-system. Concept of social system, Specific
. - Understanding the natvre and functions of philosophy of cducation. characieristics of education as a socjal sub-system, Education and its
E Logical analysis, inierpretation and synthesis of various concepts,

relationship with other sociai sub-systems i.c. family, caste and stale.
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4,2 ’ Education as a Social Process,

4.3 Socialization- Meaning, Agencies, Theories of Socialization, Process of
socialization, social, economic nnd colwral differcnces in socialization:
implications for inclusion. ¥ s

4.4 Culture- Concept, Mcaning, Characteristics, Role of family. caste and state
in preservation, transmission and enrichment of culture: acculluration and
its Process.

4.5 Meaning and imporiance of peace education to address social issues,

UNIT-V CHANGING DIMENSIONS OF EDUCATION IN REFERENCE TO
SOCIETY

3.1 Change and Education, Cencept of change and planned change, Process of
planned change, Funclions and qualitics of change agent,

5.2 Sacial mobiliry,

5.3 Moderrnization and Indianizalion of cducation.

5.4 Education and Gender, Gender ideology in socicty. Role of religion,

constilution and law in gender ideology. Gender differentiation, stereotyping
and inequality in society in reference to pender discrimination,

5.5 Present status of women's education in [ndia.

5.0 Social Dimension of Indion Educdtion, Approaches to reltgious and moral
education Humanistic and Spiritvalislic Approaches, Socialistic paitern of
socicty and education, existing educational disparitics.

c) Sessional/Practicum work

Group A Sessional work (Any one of the following)

I One term paper and three nbstracts of articles published in some Educational
Standard Journals.
2 Visit a school to study the philosophical ideolopgy of the school; and prepare

a reporl based on your observations and experience.
3 Analyze the contribution of Giju Bhai in the light of child ¢entered Education
q Study the dialogic conversation of Upanishads in Relerence to teacher child
relationship and education management,
Group B Practicum/Field work (Any One of the following)
| Socio-metric study of a class consisting of not less than 25 students.
2 Prepare a questionnaire on different aspects of socialization and administer
it on at least 30 students (homogencous group) to {ind out the most
influencing aspect. Prepare a report on entire aclivity.

d) REFERENCES-

. Adam, S.D., Education Modernization in Asia, Addition Wiley Publishing
Co. Philosaphies, 1970

2, Altekor, A.S., Education in Ancient India, Book Shop, Yaranasi, 1934,

3. " Aurbindo and Mother: On Education, Shri Arubindo Asfiram, Pondichery,
1969

4. Brown, F., Educational Sociology

5. ' Butler, 1.D., Four Philosophics {3rd ¢d.), Harper & Bros, New York, 1969

6. Core, N.S. Desai, ILP. and Simén Chitnis {(cd.): Papers in Sociology of

Education, N.C.E.R.T., New Delhi, 1957
Dent, H.C. British Education, Longmans Press, London, [961

Educational Commission Report (1964-66): Government of Indin, New
Delhi, 1966

9, Grifin&Pareck, U., Planned Change in Education, Somaiva Publications
Pvt. Lid., Bombay, 1970
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10. Hussatn, Zakir: Educational and Culiural Foundalicon, Education and National
Development, 1975, A Report on Symposium organized by the Foundation,
New Delhi

11. Johnson, Herbart., A Philosephy of Education, McGraw Hill Book Co.,

. Inc., New York, 1963.

12. Kneller, GF., Existentialism and Education. John Wiley & Sons, Inc., New
York 1958 ‘

13. Max Muller, F., The Six Systems of Philosphy, Sushill Gupta, Calcutla,
1955

14, Morris, V.C., Modern Movements in Educational Philosphy, MifTine Co..
Bastor, Hougton, 1969.

15. Mukerjee, R.K,, Ancient Indian Education, Macmillan & Co., London, 1947

16. Mugshi Ram, Vaidiki. Granthan, Kanpur, Samvai 2059 (In Hindi)

17, QOad, L.X.. Shiksha ki DarshnikPrasthabhumi, Rajasthan Mindi Granth
Academy, Jaipur, 1973 (In Hindi)

|8. Ramkrishan Mission [nstitute of Culture, The Cultural Heritage of India,
Vol.lI, Calculta, 1969

19. Russel, I, On Cducaiion, Alien &Unwin, London, 1962

20, Viyopillari. AryaJeevanDarshan, Bihar Hindi Granth Academy

21, Shab, A.B., Sccial Context of Education, Allied Publicatiens, 1978

22. Young, C.A.D,, Introduction to American Public Education McGraw Hill

Bogk Co., Inc., New York, 1957

PAPER- 1 PSYCHOLOGY OF LEARNING AND DEVELOPMENT

Maximum Marks: 150
Inlernal: 50
External: 100
a) Leaming Qutcomes: Aler completion of the course, student-teachers will be ablc
(O:- :
. understand concepts and principies of Educationat Psychology as an applied
- S¢lence,

undersiand implications of psychological theories [or education.

-
k)
pt N
-l

. acquaint the learner with the process of development and assessment of

various abilities and traits.
® assess personalities and modified their Leaching stratcpy according lo reeds
of students,
usc adjustment strategics in their day to day life,
understand the Concept of Intelligence, Emotional and Spiritual Intelligence.
To understand the concept of Cognition and metacognition and different
cognilive process
v understand inclusive education from Psychological point, -
® understand the theorices of Development, #
b) COURSE CONTENT |
UNIT -1 SCHOOL OF PSYCHOLOGY AND LEARNING THEORIES

1.1 School of Psychology An Introduction (o - Behaviourism, Purposivism,
" Geslalt, Psycho-anuolysis,
1.2 Learning Theories with Class-room implications: Skinher’s Operant

Conditioning, Lewin’s Cognitive field Theory, Cognitive and Contexlual
Theories: Learning by Insight by Kohler, Bandura, Vygotsky; Contribution
of Piaget, Bruner and Ausuble to learning,
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UNIT-II PSYCHOLOGY OF LEARNER AND TEACHIN
PROCESS G LEARNING

2.1 P’s_yr-::m:r|'1:1g}r of Learner: Psychology of exceptional children, Gifted and
low achicvers, :

2.2 - Motivating the learner, Maslow’s self-acluafization and McCicland’s
Achicvement Motivation with reference (o research done in India.

2.) Crealivity - Concept, measurement and leaching for creativity,

2.4 Constructivism & lcarning

2.5 Greup dynamics: Concept, structure and pracess, Class-room climate and
educational implications,

2.6 Transt?r:r of Leaming: Concept and Implications For Education

2.7 Inclusive Education: Need, Process and Barriers,

UNITIII COGNITION, META-COGNITION AND THEORIES OF

DEVELOPMENT '

3.1 leg,q:twc Processes: Sensation, Attenlion, Perceplion, Cognition, Prablem
-solving '

3.2 Metacognition- Meaning, Dimensions, Difference between mela-cognition
and cognition, Ways of developing Metacognitive siralegies and Sclf -
repulation,

3.3 Theories of development

- Piaget's Cognitive development

- Freud’s Psycho-sexual develepment

- Erikson's psycho-social development

- Having Hurst's developmental tasks

- Kohlberg’s moral devclopment

~ Gessel’s Maturation theory.
34 Dc_uclupment concept according to Eminent Indian Thinkers: Aurobindo, J

Krishnamurti, Giju Bhei Badheka '

UNIT -TV PERSONALITY AND ADJUSTMENT.

4.1 Theories of personality - Psycha-analysis, Trait theory - Cattell and Allport
Measurement of personality through projective and semi-projective
techniques.

4.2 Adjusiment: Psychology of adjustment, adjustment processes and

different adjustment mechanism. Mal

| -rdjustment, Juvenile delinquency
and correclive measures,

YUNIT-V INTELLIGENCE

510 Intelligence: Concept, Nature and Theories (Spearman, Thurstone, Guilfard
Gardner and Stemberg), : ’
5.2 Mcasure_mcnt of Intelligence.
5.3 Devcloping Emotional and Spiritual Intelligence.

" ¢) SESSIONAL/PRACTICAL WORK

Group-A SESSIONAL WORK {Any One of the foliowing)
I One term paper and threc abstracls of articles published in some Educntional

2

Standard Journals,

Visit a school to study the psychological aspects ofthe learners and prepare
a report based on observations and experience.

Group-B PRATICUM /FIELD WORK (Any One of the following)
u

Casp study ol an exceptional child
An institutional Case study with reference to inclusive education.

A-:Iminislr:_llinn, Scoring and interpretation of any one of the following
psychological tesi on one subject-

Purfnrmﬂncc test of intelligence,
Projective/ semi- projcctive personality lest.

oy o Y e e
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d) REFERENCES-
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Alur, M. & Timmons, V. (Eds.). (2009). inclusive education across clltures:
Crossing boundaries, sharing ideas. New Dclhi: SAGE Publications India Py
Lid.

Anaslasi, A., Psychological Testing, Macmillan Co.. New York. 197]

Ausubel, D.P,, Educational Psychology - A Cognitive View, Holt Rinehart, New
York, 1968

Baker. H.]., Introduction 1o Exceptional Children, Macmillan Co.. New York.
1957 '

Bigge Morris, L. & Hunt Maurce, P. (1968) , Psychological Foundations of

* Education, 2™ Edition, N.Y. Harper & Row.

B,

Sl

10.

[l
12.

13,
14,
13,
l6.

Biggee Morris C., and Row, (1971}, Learning Theories for Teachers. 2nd B
N.Y. Harper.
Blair. Jones Simpson, Educational Psychology. Macmillan CO., New York. 1968
Cattell, R.B.. Description and Measurement of Persanality. World Book Co..
New York, 1946
Dave, Indu: Shikshu ke Manovaigyvanik Adhar, Rajasthan Hindi Granth Academy,
Jaipur, 1971
Deceeco John. P., {1968}, The Psychology of Learning and Instruction, Prentice
Hall of India, New Delhi
Goleman, D). (1995) , Emolional Inte!ligence. London: Bloowsbusy
Maithis, B.C. and Others, Psychological Foundation of Education. Academic
Press, New York, 1970
McCell and, D. et. al., The Achievement Motives, Appliclon-Century Crofls.
New York, 1953
Moully, H.C. (ed.), Reading in Educatignal Psychology. HoltReinhart, New York,
1971 :
Piagert, 1., Science of Educaton and the Fsychology of Child, Viking. New York,
1970
Stones, E. (ed.), Reading in Educational Psychology, Melhuen Co.., J.ondon,
1870
Paper-Il1 _
Methods of Educational Research and Data Analysis
Maximum Marks: 150

Inlernal: 50

External: 100
a} Learning Outcomes: After completion of the course, student-teachers will be
able to:-
. undersland the mearing and process of research :
. scleet suitable research problem after consulting various sources:
. understand the various metheds of sampling;
» understand the charncieristics and use of different tools and technigues Jor

daia colleclion;

5 understand the various methods and techniques in educalional research: and
» prepare a research proposal, dissertation abstract and research articlc.
L

mterprelation of results obtained through different techniques of analysis
of datg,

appreciate the role of research mclhudblug}' in the present conlext,

&
B) COURSE CONTENT

Unit I: Research Prablems, Variables and Hypotheses in Elementary/ Sccondary
Education

1.

Meaning, necd, importance (purposes), scope. dimensions and history of
research in clementary educalion, types of research——basic, applied and
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eristics

and steps

1.2 Sources, eriterin and seleclion ef rescarch problem and Slatemen| nf‘pruhlcn;_\
in different forms.

1.3 Mcaning, characteristics and types of variables ang interrelationship among |
different variables,

1.4 Meaning, importance, characteristics. tvpes and forms of hypothests,

1.5 Research blue prinl-—components.

1.6 Purpose and need at different slages of research, sources uyn lypes. -

Unit IT: Methods of Research i Eh:in-:ni:rtr}'ar Secondary Educatjon e,

2.1

Historical: Need and significance of historical research, characteristios arxg
sleps in histericol reseqrch. lechniques used in historienl rescarch, sourc®®
q colleclion, criticism and interpretalion of data,

2ew o VSDescriptive: Characteristies and Steps m descri
correlation and caysal comparative siudics. case and
narure and use, sieps and interpretation,

2.3 Experimental: Need and signiftcance, claracieristics and sleps in CXperimental
rescarch, Nature of quasi ¢xperimental research. Validity-—intemal and external,

plive research, SUrveys.
developmental sludips—

3.1 opulation, Concept and need of sampling , Selection of adequate and
representalive sample characteristics of'a good sample.

3.2 Sampling Methods: randorm stratified, cluster and muliislage, quota and
purposive,

3.3 Sampling errors and ils minimization, Table of random numbers ypes and
uses .

3.5 Format, caylerization and characteristics of g good rescarch reporr,

Unit Iv: Descriptive Statistics in Research

4.1 Quantitative Datg Scoles ufmcﬂsurcmcntﬂnmimd Ordinal: Interval and Ratio.

4.2 Tabular representation of data,

4.3 Graphical representation of data: Hislogram Frequency polygon. Ogive
Pie and Bar diagrams,

4.4 Measures of central lendencies - compulation and uses of Meun. Median,
Mede, Percentile and siandard deviation.

4,5 Normal Distribution - characreristics of Normal distribution curve,

Unit V:  Inferential statistics

5.1 Correlation - toncept, types, assumptions Computation, uses and

interpretation of rank order, product moment, Bi-scrinl, Pojnt Bi-serial,
partial and multiple correlation,

52 Concept of regression and TCEression equatjons,

5.3 Concept of degree of freedom and level of significance one tailed and two
lailed tests

54 Significance of the difference between Means - [- test and critjcal ratio.

Concept Bssumplions and uses of analysis of varjance.

5.5 Concept and uses of non- parametric techniques: Chi-square,
C)SESSIONA L/PRACTICAL WORK

Group-A Sessiong| work (Any One of the fullnwing_}

° Review of two résearch papers, one quantitative and 1he other qualitatjve
. Selection of g preblem and developing a research proposal for M.Ed.

e —— et m = ==

M.D.S.U. Syltabus / M.Ed. (Two Year Course)/ 21

dissenation and ils seminar presentation _
Group-B Praticum/Field work {Any One of the following)

o Construction of one 1ool for dala collection lollowing slandard procedure
° Tryout ‘of Lool

d) REFERENCES : ‘ _ _
l:ll Best, J. W, (1986)., Research in Education. New Dethi: Prentice Hall of India
. Lid. \ .
2 lr;‘c;lrgLW. R. and Gall, M. D. {1983).. Educational Reseurch-An htroduction
New York, Longman, Inc.
3. Christensen, L.%(ZDII]'}')., Experimental Melhodology. Buslun:_rkll}'n & I}acm?.a
4. Clive Opie (2004). Doing Fducational Research- A Guide for Fn-:f.*;,rmm
researchers. New Delhi: Visiar Publications. _ _ B
5. Garrer, LLE. 1967. Statrstics in Psvcholegy and Educati on. Bnplbg}- Vﬂhl_ [s,
ﬁl Guilford. J.P. and B. Fruchter. 1987 Fm:dm_rmnmf‘L'El.rmf.sncs in ldneation und
Psychology Tokyo: McGraw Hill (Stedent-Sixth cdition,) T
7. H?uci.l?.ni;gush. 1%34. Metindology of Edicational Kesearch, New Deihi- Vikas
I*ublications. _ .
8. l-{l;l:rli]ng-:r. F.N, 1973. Foundalions of Behavioural Research, Now York: Holw
inehart and Winslon. |
9 IFSI{::I:‘IQEI ﬂ.L R., Wallen. N, E. (1983). How fo Design and Evaluate Research in
Education, Singapore; McGraw Hill, Im:.. |
10. Fogelman, (1977). Pingetian Tests for Primary Schools, NFER of UK.
Ll. Good, Carter, V. Meilodology of Educational Research, New York: Applelon
‘enlury Crafls. : o . |
12. Et?}l?lr}éanmsh. (1983). Research Methodology and Staristical Techniques, New
Delhi: Deep and Deep Publisher. ‘ _ _ _ -
13. Jiﬁ I’::lm::-ﬂlg Penny Lapcn:}f (2005), Researching Learning Difficulties- 4 Guide for
titioners. Paul Chapman Publishing. -
14, fi;ﬁ,,ﬂg;:;ﬁ ([984). ;’lﬂerfmdﬂ.-"ﬂgy of Educational Research, New Delhi: Vikas
Publicalions, | ,
15, KI-]:rIilngcr, F. N. (1973). Foundations of Behaviourul Research, New York- Flole,
Rinchart and Winston, o |
16. K:rkuputrick, D.1.. (2005). Evaluating lraining Programmes: The four Levels. San
; 1sco: Brrett-Kochler, N _
17. Eﬁgﬁ:ﬁ]ﬂ B. 5. “Shaikshik and Arusandhan ke Mool Tatva” Hindj Sahilya Granth
Academy. Jaipur. _ .
18. Shank GJ.D. {gﬂDZ}. {nialitative Rescarchr, Columbus, olt: Meril, PFEHIII:....E Hall.
IQ: Sharm}u, Bharti (2004). Methodology of Educational Research. Now Delhi: Vohra
Publishers and Distributors, )
20. Sfl-:ar:na, S.R. (2003). Problems of Educational Researcir. New Delhi: Anmol
icalions Pyl Ltd | T
21 E:ﬂ:ﬂ:ﬁ?{l 5. ([987). Methodology of Research in Edueation, New Delhi: Sterlin L
blishers Pt Lid. _ .
22. E;Jl vaslava, G N. P. (1994). Advanced Research Methodofogy, New Delhi: Radha
icalions. _
23 EEIEJI:E :SI;“, Mechrotra P. V, and Mchrotra R N, (1 966). Llements of Edueational
i1, New Delhi; Allied Publications, e
24. #:53:; '1-'{ M. W. (1969, An Introduction te Educational Research, New Delhi:
ing Publishers Pvl. Ltd. ,
23. '?":JEJIE:EH, B. W. (1969). Ari Introduction to Educational Research, New York;
he MacMillan Company. . _
26 :'h.rf;:l Dalen, Dchnnal;d, B-and Meyer, William, ). (1979}, _Unf.’er.-rrm:rfmg
| Edm;a.'fnna.' Research: An Introduction, Wew York: McGraw Hill Co.

_—*_
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PAPER- IV EDUCATION AND CURRICULUM STUDIES

Maximmunt Marks:- 150
Internal: 50
External: 130

a) Learning Qutcomes: Alter complelion of the course. studenl-reachers will be

able to:-

3 Introduce the nature of education studics and map Lhe fields.

Apply key principles across educational Sy sIems.
® Introduce Education studies as a ‘discipline’ with its own academic
communily, its own distinctive discourse and methods of enquiry.

. understand the [actors (rom historical perspective that coniributed to present
education system,

icquaint the students with the political cconomy of education,
= understand the Pre-independence and post-independence development of
cducation in India,

= Orient to the institutions, systems and struclures of education and flag the
contemporary concerns of education policy and practicc.

. understand that development of Education is in fluenced by political forces
of the lime.
. develop their critical capabilitics through the seleclion, analysis and

synthesis of relevant perspeclives, and to be able 1o justify different
posilions on educational matters.

® understand Restructure and standard
secondary education

undersiand the common challenges in educational syslem of world.
conceptualize the meaning and diflerent perspectives of curriculum

Understand the episiemological, sociological and the psychological hasis of
curriculumn development.

» Understand the difTecent ty
orientation and approaches.

s based on reform of clementary and

pes of curriculum with respeer to their main

b) COURSE CONTENT
UNIT- I NATURE OF EDUCATIONAL STUDIES

1.1 Mearing, concept, perspectives (Historical, Political, Economical) nims,
and values of educational studics and educationnl issues.
Defining principles of education studies.

1.2
1.3 Field of Educational studies & ed ucation studies as a discipline.
1.4

Education in Vedic Period, Buddhist Period, Medieval Period - Concept,
ideas, Agencies of Education, Organization of Education, teacher pupil
relationship and their duties, curriculum, methods of Teaching, wormen
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UNIT-HICONTEMFPORARY EDUCATIONAL POLICIES AND PRACTICES

3.1 Relationship of Education and Pelitics with special reference to Democracy
and Sccularism in Indian conlexlt _ N

3.2 RMSA & RTE act Introduction, constitutional provisions, chaplers and
salient (eatures, impact on Indian Education. |

3.3 LEducational Reform in posl -independence India.

34 contgmparary challenges of Rh:ISh _

3.5 Nalional and stale level reform in school uduc'almn _ S

3.6 Employment opportunities and placement in educational institutions,

organizations and cconomic cnterprises engaged in education and (raining.
UNIT -1V CURRICULUM AND EVALUATION

4.1 Cancept of Cummiculum, Compenenis of curriculum : ﬂ_l:r_ie.:livcs_ conlent,
[ransaction mode and evalualion. o EEA

4.2 Enisiemological. Social and Psvchological loundations of covriculum.

4.3 Principles of Corriculum Construction o _ _

4.4 Principles of formulating- aims, specilying content, delining reaching learning
experiences and ¢valuation prur.'udl‘lre.

4.5 Farmative and Summaiive Eva!uat!l?n.

UNIT-V CURRICULUM DEVELOPMEN _ '

5.1 Factors affecting Curriculum change- Social faclors, Pressure groups, Writers
and publishers. K | |

5.2 Rulf:pul‘lcncher as a Curriculum maker : Integration of learning experiences

related Lo work experiences, sensitivity to gundclr disparity, peace nrin:_nu:d
values, liealth and nceds of children with disabilities, an and India’s heritape

al crafls, . _ 3
5.3 Underslanding of NCFTE-200% in reference to curriculum developient.
5.4 Lcleclic Model of Curriculum Desipgn
5.5 Taba's Model of Curriculum Development

€) SESSIONAL/PRACTICAL WORK |
Group A Sessional work (Any One of the lollowing)-

(A) Compile articles from newspapers, magazines, or inlernet on educalional
] g ion for solulions.
issues. Prepare a reporl with sugpestion Lt o
(B) Review of related lilerature to justify the role ui’_ Palitical/Economic/Hislorical
[oundaltion of education in shaping u[‘cducﬂlu?n. _ |
{C) Prepare a paper on comparalive study of National curriculum of any twa
countries at any level. _
(D) Study any ¢ne policy with special reference to curriculum and prepare a

report- National Policies of Educntion —1986, 1992(moadified version) and
POA on NPE-1996 in relation to National curriculum frameworks that were

Education, relevance to the Present day education,

dcveloped later, Detailed study of National curriculum framework of school

.5 Econpmics of Educarion:- Meaning, Aims, Scope and Signilicance Education, India (1988, 2000, Eﬂﬂj}. 0
UNIT -1 INSTITUTIONAL SYSTEM AND STRUCTURE OFEDUCATION. | Group B Field work: (Any One of thnkfu owing)
2.] Structure & System of education in India from primary to higher education. ’ (a) Evaluation ofa school mxlhc;u T tryout.
2.2 Commonalities & common challenges, in educational systems of world,(social (b) DESIE}“ an Inslllll_mnfltﬂ: P:H;;E]}E"l“wgn”m

injuslice, , inclusion, gender discrimination,) (c} Development ol unit tes L : : Az
2.3 Restruciure and standards based on reform of ¢clementary and secondary (d} Preparalion of child centered nelivity based instructional strategy on

education. chosen subject and is tryout. f Tarysiagerofiany:siiis
2.4 Social Justice, Inclusion, Gender Discrimination, Mental & Physical wei]- (€) A crilical sludy of science curriculum of secondary slag

being, Peace and Human Values.

- d} REFERENCES- . ' | _
| l.} Agrawal, J.C., Land Marks in the History ol Modem Indian Education, New Delhi
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2. Bloom, B.S., Hastings, J.T. &Madaus, GF. (1971): Handh

ualing a Course. Practical
Trainers. London: Kogan Pa

7. Kneiler, GF {1993)
Wiley and Sons, Ine.

8 Koul, IN. (1973), Higher Education, § lonal Development.
Shimla: Indian Institute of Advance Study.

9. Mathur, VS, (1970). Crucial Problems in Indian Educalion. New p
Book Depo, '

10. Minisiry of Education (19
New Dethi: Govi of India.
11, Mohanty, 1. {1987), Educalion - In India, New Delhi:

12, Mukerji, SN, (1965}, Education - In India -~ Tod
Acharya Book Depot (Rev, Ed.),

13. Mukerji, S.N- History of Education in India-
Depol; Barodg

t4. NCT 2003, NCERT, New Delhi.

15. NCFTE 2009, NCTE, New Delhi

16. Omstein, A.C, and Hunkins, FP (1988), Curricy
and Issues, London: Prentice Hall Internationai Lt

17. Taneja, VR, (1983), Trust with Educatian, New Delhj: Sterling Publishers,

[8. TEﬂEjﬂ,V.R.(ZﬂUS}, Foundetion of-Education, Chandigarh 17, Abhishek Publishers.

" Specialization
COURSE - VEE Ka) : ELEMENTARY EDUCATION
T Rtsor

HIQT
Pedagogy and Assessment of Language Hindi

elhi: Arya
78), Report of the Lducation Commission [264-66.

Deep & Deep Publications,
@y and Tomorrow. Baroda-

Modermn periad Aacharya Book

[um: Foundalions, Principles
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COURSY: - v i I(b) Pedagogy and Assessment of Learning Language {English)

:1} Leaming Outcomes: After completion of the course, sty
0;-

- understand (he nature and fesaurees of language and

Tolal Marks: |50
Lxternal Assessment: 50
[nternal Asscssment: 100

dent-teachers will be ablc

HEE . isstees related (o languape
HCqUisiion, ]anguugclunrnmg and multilingunlism. £

- dcquire knowiedge aboyy the role, starys, objectives and problems of teaching

_Engh'slr‘;rs asccond language in indiay
Improvise and yse Appropriate aids for teaching English

knm'r: compare and analyse varjous mclhods and approaches of 1eaching
English as a second languape

plan and (cach Jessons in English Prase, pociry. grammar and compuosition
al Elementary level,

Use various techniques for the evaluation of learners pek lcvement in English
Identify and analyse errors and plan and execure remedial instruction

b) II:'J\[I'flJRSl*.“. CONTENT
Unit I: Language and Language Learning

]

L

Unit I; Position of English in India
[

I Nalure ol langungc

2 Characteristicy ollanpuage

3 Forms of language (oral ang Wrillen)
; Funclions oflanguage

L.nnguape Acquisition and Languape Learning: Types and process: Lt L2

g Language ang leamning: Language Across Curriculum

Multilingualism ns g Resource

Role and Positjon of English language in Indijq

2 Challenges of leaching and {eam Ing English in Indin
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2.3 NCF-2005 (Language Education)

2.4 Objeclives of teaching English in Indja

2.5 Description and classification of speech sounds in English; Vowels and
Consonants

2.6 Segmental fcatures: Phoneme and allophone

2:7 Supra-segmental fealures: accent. slress. intonation and rhylhm

2.8 Phonemic transcription

Unit LII: Acquisition of Language Skills

3.1 Receptive skilis: listen tHg and reading skifls

Developing listening skills through storytelling, dialogues, situatianal
conversations. role plavs eie. Developing reading skills through Reading
Aloud and Silent reading, Intensive & Extensive Reading, Skimming and
Scanning

3.2 Produciize Skilly: speaking ond writing
Developing speaking and writing skills through siorytelling. dialopucs,
siluational conversations, rofe plays ele. Developing wriling skills, process,
mechanivs and sieps of writing: brainstorming, note-making. organizing
thoughis, preparing first draf, editing and improving. linalizing. Writing
and teaching of leiters, applications, reporis, storics, ¢-mails, pacagrapis,
CV/resume, précis, summary, noles, dialogues eic,

Unit 1V: Approaches, Methods and Techniques

4.1 VYarious types of Appreaches: Structural-Situational Approach
Communicative Appreach, Constructivist Approach and Eclectic Approach.

4.2 Various types of Methods: Grammar-Translation Mcthod. Bilinguai
Methad, Direct Method etc.

4.3 Teaching Different Forms of English Literature: Prosc, Poetry and Drama

4.4 Lesson planning: Nawre, objectives and needs: Lesson planning in prose.

poctry and drama at school level,
Unit V: Assessment, Evaluation and Action Research

5.1 Caoncept, Scope and Imporiance

5.2 Types of Assessment and Evaluation

5.3 Diflerence between Assessment and Evalualion

54 Asscssment of Language Skills(LSRW) and Language Content (Sounds,
Vacabulary, Siructure and Grammar)

5.5 Asscessment in Poetry, Prose and Drama

5,0 Continuous and Comprehensive Evaluation: Concept, Scope and Process

5.7 Techniques of evaluation—oral. written, port{olio; cloze test, Sell-evaluation:
Pecr evaluation; Group evaluation.

5,8 Type of questions and test items: Asscssment Aclivitics and 1asks

59 Aclion Research-its need, imporlance, objeclives and sleps of preparing

action rescarch plan related 1o leaching of English al Elementary levei

the exemplar activities may include;
*  Prescntation {Oral nnd Writlen} based on themes from the conient area
®  Decbate on themes from the content area
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Panel discussion/Seminar/ discussion elc.
Group discussion/group wark
Question-answer sessions
Role play/dramntization
[2xtempore speech/Clocution
*  Organization of reading/reflection activitics beyond the texibooks
c) Sessional/Practical work:
Group A - Sessional waork {Any one of the following)

Observation and recording of praclical difficulties in the lcaching of English ar
Flementary [evel

o Preparing a small dictionary of the difficuli words used in the Elementary
textbooks.

» Preporing different visual-aids for tcaching,

2 Framing suitable exercises on # given topic /passage.

. Development of language games

Group B - Practicum work (nny one of the following)

s Preparation of 20 (est items (5 ¢ach on the LSRW skitls),

o Analysing errors commited by Primary siudents.

* . Analysisand categorisation of exercises Gn grammar as given in the prescribed
" lextbook of the school, '

s A wrile-up on the problems faced by the school students in relation to the

acquisition of the receplive (Jisiening and reading) or productive (speaking
and wriling) skills in English. '

s A write-up on the comparisen between Lnglish and mother tongue/home
langunge in terms of sounds and word-order.

o sclection of materials for writing in English (rom (he NEWspapers, comics,
nmagazines, advertisemenlts ang preparition of an oulline for leaching language
itens,

d) REFERENCES:

. Bansal, R.K.ond Harrison, J.13. (1972). Spoken English for India. Madras: Orient
Longman Lid.

2, Baruah, T.C. (1985). The English Teachers' Handbook, New Delhg: Sterling
Publishing Pvi, Lid.

3. DBright, J.A. and McGregor. G. P, (1570). feaching English us Second Language.
Lordon: Longman,

4. Brown, H. Douglas. (2007). Principles of Lunguage Learning and Teaching.
New York: Pearson Education.

3. Brumfit, C.1. (1984). ¢ ommunicative Methodology in Language leaching,
Cambridge: Cambridge University Press.

6. Doll, A, (1988). Teaching English. Cambridge: Cambridge University Press.

7.

Freeman, Diane-Larsen. (2000). Fecimiques and Principles in language feaching.
Oxlord: Oxford University Press.

8. Gimson, A.C, (1980). An frtroduction to the Pronunciation of Lrnglish, London:
Cdward Amold,

9. llarmer, Jeremy: (2007). How 1o teach English. Harlow: Pearson Education
Limited.

10. Hornby, A.S., (1368). A Guide to Patterns and Usage in English. Oxford: Oxford
University Press, '

1. Krishnaswamy, N, and Krishnaswamy, Lalitha. (2008). Story of English in India.
New Delhi: Foundation Baoks,
[2. Lado, R, (1971), Language Teaching, New Delhi: Taw McGraw Hill Fublishing.

13. Mishra, A. K. cral, (2013). Issues in Education at Elenientary Level, New Delhi;
Lakshi Publishers,
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14, Paliwal, A.K. (2011). 4 lethodology of Teaching English as a Second Lanpgnape.
Jaipur: Kalpana Publication.

I5. Palmer, H.L. (1965), The Principles of Language Study. Londan: Qxlord Lintversity
Press.

6. Quirk. R, and Greenbaum, S, (1973). 4 University Grammar of English_ Londan:
Pearson Longman.

17. Ruimes. Ann. (20109, lechniques in Teaching WWriting. QOxford: Oxfard Universily
[ress.

[8. Richards. J.C. and Rodgers, T.S. (2014). Approaches and Methody in language
feaching Cambridge. Cambridge University Press,

19. Roach, Peter. (1991), Enetish Phoneties and Phonalogy. Cambridge: Cambridge
University Press.

20 Sinclair, John. (2000). Collins Cobrild English Grammer London: Hamer Collins.

21, Yadav. Saryug. (2014), C hatlenges of Teaching Englich Language and Literature
i the Age of Globatisution, New Delhi: Lakshi Publishers.

COURSE - VEE II -Pedagopy and Assessmeni of Mathem:tics
Maximum Marks: 150
[ntemal: 50
External; 100
a} Learning Outcomes: Alter completion of the course. studeni-teachers will be able
lo:-
- appreciale the abstract natwre of mathematics
- distinguish between seience and mathematics
- distinguish between the roles of pure and applied mathematics
- develop the skill of' solving real-life problems through mathematical modeting
as an art .
- devclop the understanding of using censiructivist approach in mathematics
- devclop the skill of using various methods ol tcaching mathematics
- devclop probiem solving skills
- highlight the significance of mathematics laboratory . _
- ctnabletodistinguish between induction and mathematical induction
- develop the skills required for action research in mathematics

Unit E: Nature, Scope and Objectives of Teaching-learning Mathematics

1.1 Nalure and scope of clementary school Mathematics: aims and general
objectives ofteaching. _
1*.2 Muathematics at the clementary school level using insiructional objeclives in
teaching Mathematics/Learning outcomes in Mathematics a clementary
stage. _ _
Unit IE: Psychological Bases and Slrategies of Teaching learning !'Hlnthemnl_ms
2.1 Application of learning theories in leacking-learning process of I*_vlallu:mt:lllcs.
2.2 Learming Processes in Mathemalics-implications of the studies of Plaget

and Bruner 1o classroom instruction in Mathematics.
Unit 111: Approaches to Terchiug-learning Mathematics

3.1 Concept farmation in Mathemaltics, Strategies of teaching Mathematical
COncepls, _

3.2 Expasitory and guided-discovery strategics for teaching of Mathemitical
gencralizations, o

3.3 Sirategies of teaching Mathematics through child centered approach-heuristic

methods, joyful learning through play way method, development of
compulalion and drawing skills,
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34 Designing mastery learning strategy for teachip

Arithmetic, Geomelry and Menstruation.

3.3 CAl Computer Assisted Instruction

Unit IV: Assessment and Evalvation of Students’
9.1 Role of evaluation in the teaching-lcarning

4.2 Formalive and summittive evalualion.
Unit V: Content And Procoss Enrichment in Ele

e

I

g,

Learning in Mathematics

associaled wilh PUPilS’ learning outcomes.-

of written work. Testing-1ypes of'tesis-planning and conslruclion
outcome-bascd achievenent [Cs1s, criterion referenced (cst, diag

The following lopics must be dealt in an in
teaching-leaming processes
Sels of numbers and nunerils. concepl of number, cardinality and ordinalily

ol numbers, sets of number aperations uand their propertjes associated wit))
whale numbers, integers and rationaf numbers, fractions

conversion, _
Informal geome ry: basic concepis in informal geomcelry-pomt, line, curye,
line segment, ray. angle ere. Concept nl'pumundil:ularil}' and paraflcosm,

circles-radius, diamerer, arc. Scgment and chord, polygons-classificntion of
polypons,

Desipaing a Mathcmatical game, puzzles.
Preparation of five lesson for multi-grade Lenching,
Review of mathemaries X book at Primary/Upper Primary level,

Group B Praticum work{any one of (he following)

Analysing learning tasks in any one

topic in developing diagnostic fes|
items

2 Practical use of Mathemntical kits,

d) REFERENCES

[. Alice F. Art and Eleanon Armaer Thomas, Becoming a Reflective Mathematics
Teacher,

2, Ashlock, R.13. and Herman Jr, WL, 1970, Current Research i Elemeatary Schoo)
Mathematics, New Yack- Maemillan,

3

Compelency Based Laboratery Approach, California:
Co

4. Baw, GR. and George, L.1J. (1976). He
Competency Based Lab oratory Appreach. California

Baur, G.R. anq George, L.U. 1975, Helping Children Leam Mathematics-A

Communips Publishing

iping Children Legrn Mathematics-4

) » Cummings Publishing Co.

3. Bhanum urthy, 1.8, {1992}, dneient Indian Mathenatics Wilcy Ensiern L1d, New
Delki.

6. Gronlund, N.LE,, (1990) Af

Macmilian.

7. Heimer, R.T. and True blood, C.R. (1970) Stratee;
Mathematics . Reading. Massachusetts: Addi
8. Kidd, Kenneth, 12 et a). 1970. The Laboratory
Science Research Associales,
Kenneth, Kidd E elal. {1970
Science Research Associages,

10. ‘Licback, Pamelq (1534). How Children Learn Mathes
LI. Meimer. R.T, and True blood, C.R. 1977 Sirategies

aswrentent and Evatuation iy Teaching, New York:

). The Laborarory Approach to Mathematics. Chicago,

atics, Penguin Books.
for Teaching Children

g based on differcat uniis in

pracess, evaluation techniques
observation, oral work, analysis
of lcarning
nostic [esl,
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12, NCERT 1991, 1995, Hinimaum bovels oo cstey Publising Co. o
13. EE} Elli}lt: ]’?[IJ.U{], Nmi'nn':ll ({urri_cullu n:.l Ir‘?;:n;ﬂ:ﬂrrt l'-:;qrc.‘ir:*j;}j;l :Educalinn.
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16. :}nnsll;:;]cg[:‘tr;;;%hj] Eﬁc:a 1{.7;;:-:';?cgnﬁrég?ﬂgmhégﬁﬂfa v, N.Y.: Doubleday and
7. gglr;z]:,ﬂa}?’t—famenmrfmf .-"J_:'sr:ﬂvery on Understanding, Learning and Teaching
|8. {;L{':g‘:ﬁfs;ﬂj [;mgn-rlln!‘:‘un ‘ﬂ”ﬁﬁrﬁ' [Slu';?ﬂ] Thuﬂ!’s_w:fu[:r;’:gy of Maihemarics for
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COURSL - VEE Ul -Pedagogy and Assessment of EVS/Science

Maximum Marks: 150
Internid: 50
: "Exlernal: 100

a) Learning Ouicomes: After completion of the course, student-teachers will be able

to:-

understind the nalure of science as a dynamic, expanding body of knowledpe
and as a social endeavour; ' e
und:‘,rstﬂnd the difference and complementarity between Science and
Technology; _ N .
undcrslan%} ;hc need Lo evaluate curricula and evaluate the same on the basis
of diltereat validities: _ _ _ o )
know ubout and critically sludy innovative curcicular efforts in India and
abroad; _ _ ' | o
undr:rs[and diversity ol instructional materials, their role und the need Jor
izalion in sci : tion;
conlextualization in science L‘ElI.IC-EI ! s o n .
appreciale the role of co-curricular activitics in science cducation;
understand the constructivist approach to science instruction; o
understand the role of asscssment in the teaching -lenming process in scicnce:
iliarize with atl LN assessmenl;
lamiliarize with innovative Irends in as = o ' o
anaiyze issucs in Science educalion pertaining (o ¢quity and access, pender,
special proups and clhical aspects.

b) Course content

Unit I:
1.1
1.2

1.3.

Nature and Objeclives of Teaching Science

Naluwre of modern sciecnce and education. . o

Trends in teaching science at clementary stape, Integrated Scicnce-conceplual
racess and environmental approach. _ _ L

%il‘l‘crunt approaches adopted for defining educational nulcnrr.;m.?

laxonomical approach. product versus process approach, prablem solving

approach,

Unit II: Curricular suppori and Resources for Elementary Science

2.1
22
2.3

Instruclional matcrials for 1caching primary science- text bock, activity
book, work baok, tcachers' handbook and rcﬁ:rr:nf:c books. "
Resources for teaching primary science-use of environment and communi ¥

urces. . _ . _ e
g:ﬁslructinn and use of low-cost, improvised teaching-learning, mE.I!Lnalj
(modcls, charts, pictures, flash cards, A.V. aids e1c.), Use of kil an
computers.
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Unit HI:  Instructiong| strategies for Teaching Learning Science

10 Stralegi i
Eics [or lcaching elementary sei
AYGN A Y science thro e :
g!a_*: WY, enquiry upproach. aclivity, ﬂﬂﬂc-::pluﬁahlm-:a[ Specifre malerials,
Foject work in scicpce learning apping,

Instructional stratep; :
: ; coies for dealing wi o .
dealing with low achievers & with the gifted children, strilegres for

Unit [V: AS5055men '
g tand Evaluation of Educationa] Qutcomes

meaning, evgluation bas :
. Ased on learning o
[ E u ]
summative and formative evaluation £ outcomes, Multi-grade set up.,

4.2 Arlof ioni
qUCstionmng, rote of question i
s tioniny, slionin ¢ racl
N l[;.;ung, n]:ucn:uw: e e ¢lassroom tLacltmqg. oral methods of
- ragnoslic tesling and remedin] tcaching
: Grading in evaluation |

Unit V: Content and Procesy

The lollowing topics mus ini
. 1 be de ;
[eachmg-lr:aming processes. lnde
Ovr body, nutritjon and health
The solar system |
Measurement
Important resources cons '
= Cryvalion :
_energy, fores| nnd animals) e
E} Sessional/Practicum work -
roup Arirgn;ﬂ?pn! work(Any one of the I‘nlluwin'g}:
Prcp lon of an Album/Serap book on g purticular topic/uni
paration of five lessons of multi-prade tcaching P

l.
2.
J. Reviews of (ex :
-book at Pri :
Group B : : mary/upper Primary [e
! L Prncu_:um work {flny one of the fﬂ”ﬂ'-'-'ing? evel,

grated way highligh[ing

Wl s
L b e

1d preservatjon {(water, air, minerals,

report on resources availohle fo ' i
[_’:] S Preparation of diagnostic test ;::c:lf;]::ag E:VSISL‘]EME
) REFERENCES: P
- oamderson, H.Q. and Kaushik Payl G 19
I MO, 72, Tow ‘T
3 Iﬁé;llrizﬁn [; EvS.;.cundury Education, The MacMi‘i};déuM?ﬂritf gﬂ:{l '
. » JCYIto et al. 1970, Developing Children’s Thi'ﬁking rh:]nruéh Science

A Carin, Rob .
(2% Eq obert, B. Sund. 1970 Teaching Science thtrough Discovery

el
=3
= |
=r
c
|

;I- grfaw‘ll‘]'ﬂ}lng 1979. Teaching Primary Science
- » - Looperel., al, (eds,). 1986,
. Ehc gpén University Pressl.. Exploring the Curriculum: Science in Schools ;
a8 L. (1985) Science Teaching i : i !
7. D.L. Williams and W, FHopinas %;ﬁ?'&“ﬂﬂ;?;ﬂhﬂg Publication, New Dehi !

8. Dille, I. Delgj -
E giorno; N.B, Tissair. ; -
5 Enan"glhdu]gkf{fhr Teachers, (Units 2.3 5”;?4:5[.:: ?ﬂ‘-’lmnmental Selence Activities-
. Kouchak and p aen. 108G :
based Mathod. aul D. Boggen, 1989, Lcaming and Teaching: Research-

I“I] II<~:I‘;3lg':nh::l'[l-l:.]{}iuSIth:-r. 1974. l'S::i-:m:f: for Children
- Kenn -acargeet, al. 1974, Ele . '
| 2; J]Eml-.uﬂ". L.C.& Baker, P.J. {2004}, Efal}gg ?j:ttl SElEncc-Wh}' o
ence. New York, Pp.1-32. Biolagy: Science &JElhin:s
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Garlond Scicnce New York pp- 1-32, Biology: Scicnce and Ethics.
14. NCERT 1988. National Curriculum for Elementary and Sceandary Education-A

Framework, New Delhi.

15. NCERT 1991, Minimum Levels of Learning at Primary Stage, New Delhi

16. NCERT 2000, National Curriculum Frameswork for School Education.

17. NCERT. National Curriculum Framework- 2003, NCERT. New Delhi.

18. NCERT, ‘Focus Group Report ' Teaching of Science (2005), NCERT New Delhi.

19. Steve Alsop & Keith Hicks (2003). Teachiing Seience. Kopan Page India Privale
Limited.

20, UNESCO 1980. Handbook lor Scicnce Teachers, Paris.

COURSE - V.EE IV - Pedagogy and Assessment of EVS/Social Science
Maximum Marks: 130

Internal: 30
[ixternal: 1O

A) Learning Outcomes; Afler completion of the course. student-leachers will be

able to:-

¢  Develop an understanding about the meaning, nature, scope of evs/ social
sciences.

¢ Undersiand the role of various metheds and approaches ol teaching evs/

social scicnces
o  Lilectively use dificrent media, materials and resources for teaching secinl

scignces
s«  Construci appropriatc assessment tools for teaching-learning of social
seicnces and undertake evaluation
nit I: Nature, Scope and Objectives of Teaching EVS-Social Studies
B Meaning, nature and scope of EV S/social studies,
2 Importance in schoo) curriculum. Modem appreaches to social studies-

envirocpmental siudies.

1.3 Aims and objectives of 1eaching social sludies.

Untt 1I: Insiructional Material and Resources for Teaching Elementary EVS/
social studies,

2.1 Instructional material for teaching elementary EVS/social sludies-activity
book work book teachers’ handbook and self leaming material, tryout and

improvement of learning material.

X2 Rescurees for teaching-use of environment, community rcsources and use
of law cost improvised teaching-learntng material suiting to different lenmers
and age groups.

Unit I1l: Approaches of Teaching EV5-Social Studies

31 Teaching techniques of EV S/social sludies-environmental approach. project

methaod, field trip and child centered approach, problem solving, role play,
dramotization.

3.2 EfTective use of technological media and audio-visual aids for teaching
environmental sludies. Characteristics of an e¢ffective social studies/EVS
leacher.,

3.3 Rale ol co-curricular activities Tor joyful learning. QOrganizalion and

management of co-curricular activities bike quiz on social issucs, exhibitions
and fairs, pupils’ Parltament, field- trips and cxcursions.

3.4 Praomotion of Peace and Harmony, ‘'organization of activities.

Unit [V: Assessment and Evaluation

4.1 Importance of evaluation in EVS/50c¢ial studies, tools and techniques.

4.2 L.carning oulcome-based cvaluation-formaotive and summative cvaluation,
critcrign-referenced tests. Diagnostic {ests in social studies/EVS nnd remedial
Mcasurcs -
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Unit V- Content and Process

The followin |

: g topics must be dealf in an : :
N teaching.-lcaring FrﬂCESSt:E,L dealt in an intepraed way highlighting

Family, Neighbourhagd ' L
resoltrees, avatlable, eachine. j :
5.2 H_caj‘lh_ﬂ._nd Sanitation, basjc :
diversities, local Crops. vege

{Two Year Cnurs.;:)

5.3 Salient fentures gf Indiangg.::;r] and agriculture sysien
government, human ri b 'tution, Fundamenial Right, Local self-
54 . 'BAts of the child, compos; o .

Map reading skills, [¢ culture,

C) Sessinnﬂlfl-"rnctil:um work

f] REF NCES. ny other cq-curncular Bclvity in o school ;
+ Arara, GL., 1938 Curricu] i
2. As : lem and Quelity jn Educ R
Edu ey Kent, fZU'!”}_Re eciive Practice in Gegarg TmF. e New Delb |
cational Publishing Lid S"@piy Ieaching, Paut Chapman

Plicmiuus ol Schog)
lishers, New Delhi.

ment, Penguin Books.

52, Teachi 300 Py
cGraw Hill, New York caching ol Socjgf Studies in Secondary Schools

4
5
6. Il;‘:.:rrig,_ .I..Fa_mela (2003), Elements i
) Ja:ir Zliil_ﬁluggrﬂg;stsrgcgi?nsal a:ipprnuch, McGraw Hills New York
! y . 9l Studies for the pwentvofre: -
Eatcn_ﬂls for Ieaching in Middie andrsi::btiu':;: o Tﬂ ks Bt RSP
3 J:sm:l?_}es, Ma&, 'y schools, Lowrence Lrlbaum
; mes ' hi
i cgmmg. 1953, The Teaching of Socig| Studies ;
grman Greonsk o ol €5 i secondary school
9. Kocher, SK. 1979, m ' |
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t7.

18.
[,
20,
21,

22,

of Educational Resedrch and Training, New Delhi.

NCERT (20052} National Curriculum Framework Review 2005 National Focus
Group Position Paper on Teaching of Social Science, National Council of
Educational Research and Training, New Delhi.

NCERT (2005b), National Curricuiunr Framework 2005 » Natienol Council of
lducational Research and Training, New Delhi,

NCERT (2006a), Syllabi for Secondary and Higher Secondary Classes, National
Counct oI Educational Rescarch and Training, New Delhi.

NCLERT (2006b), Syllabus for Classes at the Elementary Level. National Council
of Educational Rescarch and Training, New Delhi.

Rujni Kumar, Anil Sethi and Shalini Sikka. (2005) Sehool Society and Nation:
Popular Essays in Edication, Orient Longman, Delhi,

Viegas, Philip and Geela, Menon, 1989. The Impact of Environmental Dcgradations
on People, Indian Sacial Insti

Websites

* www.ncerl.nic.in
*  htpi/fwwwhislory.org.uk {for accessing e-version of teaching history). .
* wwwepwin (for accessing c-version of journal of ccongmic and political
weekly).
* www.gcopraphyieachingtoday.org.uk
¢  hup:/Avww.indiana.edu/~econed/ (for accessing c-version of journal of
economic ¢ducation),
Area 1l - Secondary Education
COURSE - V.SE [ - Pedagogy and Assessment of Languages
Maximnm Marks: 150

Intemal: 50
External: 100
a} Learning Ouotcomes: Afler completion of the course, student-teachers wiil be
able to:-
® gain an understanding of the nature, functions and the implications of
plarning for teaching lenguoge/languages
& understand the psychology of language leamning
® gain an understanding in the pedagogy of language learning
@ study and analyze different approaches, methods and techniques for
differentiating between teaching lanpuage and teaching literature in the context
of first language and second language
* examine vorious areas of research in language education
# survey varjous problems with respect to languape leaming
B identify and reflect on factors affecting fanguape policy.

Linit I- Concepiual Issues Language Learning

1.1
1.2
1.3

1.4

Language acquisition end communicalion — factors alfecting language learning
and language acquisitions and communication

Linguislic, psychological and social processes involved in learning of
fanguages., _

Models of Language Acquisition: Chomsky-Language Acquisition Device,
Piaget- Cognilive constructivism and Language, recent theorization:
intcntionality; application of these theories te development of methodelogies
ofteaching-leaming of language.

Develepment of language curriculum and Ythe syllabus: dimensions, factors
that influence the curriculum, selecitan and sequencings of content, conlexis,
tmnsaction and evaluation techniques
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D L
cvelopment of basjc language skills ns w

Secondary and senjor Secondary levels ell s advanced language skifts at

1.6 Innovatjy '
| C techniques for Lepeh: .
1.7 gf'"e:: expr:ssiunq o eaching grammar, ceading comprehension and
: 'Scourse Analysis; Theori ' |
conversar: ' ¢s ul'discourse ang| 'Si8 | o
; mmalysis 1::;“' ll'l'.!ﬂ:{ll'l'l?. COnversaliona) Ellulysig :I:ncmdiné’ *pecch acts,
I8 e |inéu' l_r:nln:al discourse anglysis + Sno-methodology, (oxt
IE'IC awareness wirl i - :
Unit I] lcu.mFrehﬂ_nsmn and writing_ ' @ focus on lisiening, Speaking, reading
S r;:'iwéduallzﬂtiun of Language Learming ,
: ccd. techniques, viz, differential no.:
Uni System of instruciion rential assignaents. elassroom tasks. personalized
: ni¢ M1- l':fzdngugy of Langunges -
3- I First langugge
- - Sccond language
U-J' Third languape
4 ?'t ty- ;‘E“‘:I']‘_iﬂﬂ Learning of Languages
: cac mELf-‘-ﬂminguFLun Bte .
E.;-:.“ ) CPEdiﬂgﬂgical study nflungfagci"s al sceondary and highcrsecundm}' level
-~ Lon - 5 '
51 extval Problem in Langungc Learning

Multilingual clags 1
00m- prob E
Ll}r_ec fanguage for rule ¢o b lElllaliey
msiruction-reco :
(2005) nressvn o end iendation of NP
Prﬂblcrﬁnf;;m;?jn of heritage Janpyape £ 1986/1992 WeF
. ibal dj
c) Sessional Work/Field W;TI:::EIS
Foup-A Sessional work:

L
TJ: sdtudcnts May undertake wy one
/1 5ludy of letters, news articles and n

IS orgonization i
: n terms of \
Comparison with wrir; bmp :

) of the following aclivities;

r{;rirau:.ru:s_in the firs| langunge 19 sludy
terence and cobesion of conlent

Seminaron L, | T prescrvation o
nd dey
Group-B Field work. ﬂﬂd_L 2 research and theorjes development
*  Preparation and :
: execution of aclipn rege: .
. tc;.;mﬂ;:;;?}'cmenl of teaching-Jeam Ex ';—HE.:IL::EI'LPrupusal M any arca relevany
y Paralton and execution of five :

N le :
Organizarign of gonl-orien s o mull;

: ated aclivities Ii)
Co-scholastic petjvjpy ; Ities like-
d) References fctivity in a school,

L. Bennett, WA, (196
. WYL, 0). 4
Unwcrs:l}r Press: Ln‘:m :ﬁ ecrs of. Language and Language

2. Braden, K (2006 ‘
r i T
Cambridge Uni?'gmi:;'gimﬁgfd “anguage Edu

3. i
: Brirton, Jm_ﬂcs (1973). Lan

I-grade teaching
qQuiz, exhibition or any other

Teaching. Cambridge

ation; Fron Theory 1o Practice

Hodges and Rudolf ¢
1972). 1 . ‘.
;Eachers should know aboyy f:;:g:fg ?.; a memg fo Read
Yec and Banks (197]) 72 - houghton Mifllin Co,

~ What langnage
aching _rﬁe Language Aris 10 Cir

Boston.
fnrraﬁy Differeny

10.
|1.
14.

[3.
14.

Chitdren. Addison — Wesky, Pub Co., Lendon,

Krashen. Stephen (1988). Second Language Acguisition and Second Language
Learning. Prentice Hall International,

Martinovic, Tic (2004). Discourse Across Languages and Cultures. John
Benjamins Publishing Company.

Omstein. Jacob (1971). Programmed Instruction and Education Technology in
Language Teaching Field - New Approaches to Oid Problems. The Cenlre for
Curriculum Development Inc, Philadelphia.

Osherson, N Dani¢el & Howard Lasnik (1990). Langnage an introduction to
Cognitive Science: - Vol. 1, Massachusets [nstitute of Technology, USA.
Pavelenko. Ancta ctal (2001). Multilingnalism, Second Langnage Learning and
Gender. Walter de” Gruyter Gmbh & Co. K(G Berlin.

Schillrin. Deborah. et. al {2001). The Hanelbook of Discourse Analyses. Blackwell
Publishing,

Vyvpotsks, LS. (1985). Thonght and Language. Cambridge, MA: The MIT Press,
Witkinson, Andrew. (1971), The FFoundaiions of Language. Oxford Universily
Press: London.

COURSE - V.SEII- Pedagopy and Assessment of Mathematics
Maximum Marks: 150
[nternal: 50
External: 100

a) Learning Qutecomes: After completion of the course, student-tcachers will be
able 10:-

e % & 2 & &

)

e

el p— p—_ .

2
3
py

1.5
Un
2.1

Z:2

appreciale the abstract nature of mathematics
distinguish between science and mathematics
distinguish belween the roles of pure and applied mathematics
develop the skill ol solving real-life problems through mathematical modeling
as an art
develop the undersianding of using constructivist approach in mathematics
develop the skill of using various methods ol teaching malhematics
devclop problem solving skills
highlight the sipnificance af mathematics laboratory
enable to distinguish between induction and mathematical induction
develop the skills required for action research in mathemanics

Course Content

it 1- Nature, Deelopment and Significance of Mathematics
Abstractness ol mathematics; Distinction belween mathematics and science;
Distinct roles of pure and applied Mathemalics; mathematization,
acsthetic aspect of mathematic;
histarical development of mathematical concepts with some faumous anecdotes
such as Gauss, Ramanujan, clc.; :
leaching of mathematical modelling

it i1- Objectives and Strategies ol Teaching-learning mathematics
Aims and Objectives of teaching mathematics at various schoal levels,
[nstructianal ebjectives in teaching mathemotics: constructivisl approach
in leaching of mathematics;
methods of1eaching Mathematics- inductive and deductive methods, analylic
and synlhelic methods; problem solving skills- stages in problem solving
techniques (o improve problem solving skills (Polya method):
compelence based approach in teaching mathematies;
ieaching gifled/Slow lcarners in mathemalics, pedagogical analysis of
mathematics, refleclive discussion Recreational nspect of mathematics-
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mathematical games, puzzles and amuscments:

2.5 “amputer ajded learning and tomputer based instructions: Use and
preparalicn of teaching aids:

2.0 mathemalics Laboratory and mothematics club

Unit 1I- Curriculum of Mathematics

3.1 Principle for curriculum development in mathematics Education.

32 Mathematics carricutum at differcnt stages of'school cducation-al secondary,
Semor secondary,

1.3 Instructional malerials including textbook: tontextualization, criteria and
concems.

3.4 integrating Co-curricular aclivities with malthematics education.

3.5 Approaches to organizalion ol mathematjcs curriculum a1 varjous stages af

school educalion,
Unit IV- Structure of Mathematics

4.1 Undefined terms and axioms:

4.2 proofs and verification in mathematics and dislinction between them:

4.3 types of theorems such as existence and uniqueness theorems ele -

4.4 types of proofs- direct proofs, indirect proofs, praol by coniradiction.

proof by exhaustion, proof by mathematical inductjon and distinction
between induction and mathemnticol induciion:

4.5 rolc of examples, counter cxamples and Non-cxamples in mathematics:

4.6 conjcctures; scape and limitations of Intuition in mathemaijes;

4.7 Sets and Venn diagrams as a fepresentative of maihematicy| properties and
their relations

Unit V- Evaluation in Mathematics

5.1 Concept of evaluation in leaching- leaming process (formative. summative,
criterion, diagnastic);

5.2 Types of mistakes in mathematics, thejr identification ond anatysis with a
purpase of preventing and remedial Mmeasures;

5.3 Types of test items in mathematics such as long answer type, short answer
type, very short answer lype and odjective type;

54 Planning and construction of such ftems and precautions taken while
constructing test itetns;

56 action rescarch in mathematics

€) Sessional /Practicum Work: The students may undertake any one of the following
activities; -
Group-A Sessional work(any one of the foltowing)
*  Assignment on construction of (est items
® _ Analysis of famous quotations on mathematics Class Test
Group B- Praticum ork: (any one of the following)
®*  Organization of Group puzzles activities and preparaiion of ity report
*  Preporation and demonstration of teaching ajds
d) References

l. Alice F. An end Eleanan Armaer Thomas, Becoming a Reflective Matliematics
Teacher,

2. Baw, GR. and George, L.U. (1976). Helping Children Learn Mathematics-A
Comperency Based Laboratory Approach, California, Cummings Publishin gCo.

3. Bhanumurthy, 1S, (1992). Anecient Indian Mathematics. Wi ley Eastern Ltd, New
Delhi, :

4. Gronlund, N.E., (1990) Measurement and Evaluation in Teaching, New York:
Macmillan.
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3. Meimer, R.T. and Trueblood, C.R. (1970) Strategies for Teaching Children
- Mar!ren;an'cs; fleading. Massachusetls: Addison Wesley FubhshmgIC ‘
6. Kenncth, Kidd P, c1al. (1970). The Laboratory Approach te Mathematics. Chicago,
] Rescarch Associates, | _ |
ET;EI;'I.::’]:-., Fa;cln (1984). How Chifdren Learn Mmhemalncs. Pengnin Books, 1
Polya, G (1957). How to solve it.2nd edition. Garden City. N.Y.: Doubledav an
ﬂ '. u ] - .
9 EEIT:]: E}ﬂ{mhemmfﬂnf Discovery on Understanding, Learning and Teaching
- fem Solving, John Wiley & Sons, _
10 Ezlgn?lr:,. L.I];. Eﬁﬂ W.W, Ford (1980). The P:y.:*:‘mfugy of Mathematics for
Instriretion. New Jersev: Lawrence Cribaurn Asspumlr:s. i
. Sawyer, W.W, Matlhemarics in Theorv and Practice. Udhams Press Lid.

London.
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: B - 111 Pedugogy and Assessment of Science
COLRE -k hedug 5y Maxinvem Marks: 150

Intemal: 50
External: [00

(a) Learning Outcomes: Afler completion of the course, student-leachers will be
able 1p;-

. undersiand the nature of science as a dynamic, expanding body of knowledge
® ﬂrl;?iffs?;sc?l?llizng:—fill;?éncc and complementarity between Scicnce and
® Iﬁill:.l:st:!a{:ﬁi}:hc nieed Lo evaluate curricula and evalunie the same on the basis
@ Eggf;li;c;:txilc?];ﬁ::ulIy study mnovative curricular ¢iTorls in India and
& ﬁﬁﬁ“;dsiand diversity of iﬁs:mctinnal malenials, their role and the need for

izalion tn sci tion;
conlexivalization in scicnee c_duca v .
apprecinle Lhe role of co-curricular activities in science education:

ivi to science instruction;
understand the constructivisi approach : : o |
understand the role of nssessment in the teaching ~leaming process in science;
iltarize with i 1 ' ssmenl;
familiarize with innovalive 1rr:n::ls In asses! o ‘
analyze issues in Scicnce education pertaining to equily and access. pender.
special groups and cthical aspects.
b) Course Content
Unit | - Nature of Science

.} Evolution of science as a disciplinc, science asa dynamic r:;-:pal:ud:ng hu:ygf
| knowledge; development of scientific knowledge; scientific methods

cxplanatians. - _ |
154 Scli]t:n:c and technology, complementaritics between science and lechnolo gv:

Science and Mathematics and (heir complementarities, role of mathematics

n Sclence, ‘ _ o
1.3 Cormmaon misconceplions of pupils aboul the nnlurc_ ufsc!encc, EEhETﬂClﬂl:lS'IICS
- of different disciplines of science, their interrelationship and integration.

Unst 1k -Curricelum of Science Education

2.1 Trends in science education from the ht:ginl'minlgnl'lhr: nincteenth cenlury Lo
o L | n r E H

the present- al national and Inll:rnﬂ.r.mnnl cvel: ] |
27 Critréria of validity of science curriculum: content, cthical environmental,
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pracess, cognitive, hislorical

2.3 Taxenofmy for curriculym development in Seience Education.

2.4 Science curriculum at sccondary and senior secondary stages.

2.5 Instructionnl materials including texthook: Intemet, contextuadlisation, eriteria
and concerns including all stakeholders in their development.

2.6 Inlegrating scholastic activities with science education.

Unit I11- Approaches to Tem:hing-l_.enrning of Science

3.1 Approaches to concepl learning, conceptual change medel {reconstructing
alternative concepts in science),

32 Constructivisi paradigm and its implications for science learning;

3.3 Consiruclivist approaches to science learning: inquiry method. Heuristic

neihod problem solving strategices. concept development Investigulory
Aapproach, goided discovery approach: inductive method. projeet based
learning. planning difTerent [ypes of projects, cooperative, collaborative
learaing, learner eentered activitv-based parlicipatory Icarning, role of
experiments in science, integration of Iheorics and CXperimenis in science:
development of laboratory desiga, plarning and organisation of laboratory
work reporting skills, procedural knowledpe, improvisation in the laboratory
and low cost science experiments, Ercouraging and respecting children
responses, introducing altemative approaches in science learning, integrating
science across differcnt disciplines and with real life silualions, Reflectjve
cnquiry. Meta cognitive sirotegies-giving space 1o Pupils te think. organize
their knowledge and ex Press \eacher as a reflective practitioner,

3.4 use of ICT in leaching-lcarning of science pedagogical analysis of scicnce ar
secondary level.

Unit I'V-Assessment and Evaluation in Sciance Education
4,1 tontinues and comprehensive evaluation in science
4.2 Assessment of affeciive Measures in science; use of tools and techniques

such as obscrvalion, rating scale, check-list, anecdor| records, attitude
scales, interest inventories and interviews.

¢3 ' Self-assessment by students and by teachers, peer assessment, asscssment
of teachers by students.

4.4 Planning and assessment of portfolios in science learning.

4.5 Assessment of curricular activities; assessment of conlent knowledge through

activities and experiments, assessment of labaralory skills.
Unit V- Contemporary Issues in Science Education

5.1 Contribution of women in science

5.2 Scientific and technological Literacy.
5.3 Ethical aspects of science.

5.4 Innovations and Creativity in Seience.

¢} Sessional /Practicumn Work:

Group-A Sessional work: (any cne of the following)

a A critical study of any twe discoveries selected from different areas of"
sctence 10 illustrate the importance of history of science j.e. discovery of
the electron; the development of clectromagnetism, theory of evolution,
Newtonian calculus and jts importance to Physics, thermodynamics,

. Development of a unit plan: :
& Develop an action plan on an experiment for development of physical
science concept.

Development of a Vee 1:11up for a selected experiment in Physics, Chemistry
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or Biology and using it (o conduct practicals in the lahuram_ry; _
Devclopment of a concept map of a selecled topic in Physics/Chemistry/
Biolagy: o .
Development of a lesson design based on consirugtivist approach in j
collaborative mode; _ _ _ .
Preparation of low-cast and no cost leaching aids and studying their
effcctiveness in a classroom (ransaction o
Prepare and cxperiment on an action plan for use of ICT multimedia in
teaching concepls of physics. S
Development of criteria for evaluation of laboratory work and using il in the
laboratory. '

An action plan for adepting u multisensory approach Lo tcach scicnce 1o
sludenls with special needs. L
Sceminar on contribution of wamen to science and their implications (o
WOITICR CmMpowcCrmeni,

Group-B Practicum work: {(any one of the following)

*  Visil lo scicnce cenltre/science museum and presenting the report

*  Development ol an action plan for organization of a science exhibition at
different levels, framing guideling on a sclected theme and various suh-
themes,

d) References
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Bhanumatbhi, 8. (1994) Smai! Scale Chemical Techniques — Chemistry Education
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Science. Open University Press, Buckingham,
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COURSE - V.SE.IV - Pedagogy and Assessment of Social Science

Maxinnan Marks: 150
Internal: 50
LExtemal: 160

n) Learning Outcomes: After campletion of the course, student-teachers will bo

oble 10:-

E ch[uj? an understanding about the meaning, nature, scope of social sciences
and social science educatjon

* o find oul the distinction and overlap belween social scicnees. humanities

and liberal arts

*  Undersland the role of various metheds and approachces of teaching social
SCiences

® Ernplc!}' dppropriate for transaclion of social science curriculum.

*  Effectively use different media, materials and resources far leaching social
sciences

¢ Construct appropriale assessment tools for leaching-learning of social
s¢iences and underiake evaluation ‘

Unit I — Conceptualisation of Social Science Education

LT Concept, nature, and scope of social sciences: cxisting approaches of
teaching-learning of social scicnces:

1.2 Epistemological frame proposed in educational policy documenis and various
national curriculuym frameworks concemi ng teaching-leaming of social sciences,

1.3 Place of social sciences in school curriculum; aims and objectives of leaching
social sciences at various stages of school education

i4 Resedrch perspectives in pedagopy of social science education,

Unit H —Social Science Curriculum

2.1 hppmaqhus to organisalion of social science curriculum:

2.2 social science curriculum at various slages of school education Methodology

ol development of curricular materials viz, texthooks, workbooks, icacher
. :

hnnd_hunks, tcache:r s educalion manuals, other content enrichmeni malerials

-their conceptualization and processes:

Unit I - Approaches to Pedagogy of Social Science

3.1 Cfi“cf_l] appraisal of approaches to tenching learning social sciences —
behaviourist approach: f

.2 constructivist approach:

3 inter disciplinary approach, integrated approach:

4 chtld-centred approach:

5 environmental approach:

6 the overlap between these approaches

7 Clnucnjl appraisal of varigus teaching leamning strategics viz., lecture cum-

discussion, project method, investigative project, field survity problem solving,

mif:-.play, appraisal, field visits and cage studies; action research cre,

3.8 Critical Bppreciation of various learning-strategics - SQ3R (Survey
Queslioning, Reading, Recite and Review), RAFT (Role, Audience, Format

and Tup_ic). Discussion and graphic organizers; cooperative learning
pedagogical analysis of social science

Unit IV- Media, Materials and Resources for Teaching-Learning of Social
Sclence.

fad a2 Lot

L L L

4.1 Effective use of e-media, print media and audio-visual marerials for social
science;

4.2 Inte,gll'ntiun'uF.ICT in teaching-learning of social science. development of
teaching-leaming materials; workbook;

4.3 activity book and seif.instructional materials.

—— e = —— -
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4.4

4.5
4.6

Effective ulilizalion of resources for teaching socizl science lextboo'. s and
supplementary malerials; e
lifcrature and biographics, cnvironment and community resources:
development of low cost improvised teaching aids.

Unit ¥ - Assessment and Evaluation in Social Science Education

2 Competency bascd evalualion, continnous and comprehensive tvyalualion;
52 formative and summative evaluation, diagnostic test and remediation:
PRl assessment lools; construclion of achievement 1est Alternative assessment:

rubrics, portfolios and prejeets Typology of questions as related (o different
subject arcas viz., History. Geography, Political Science, Economics and
Commerec clc. evaluation of attitudes . valves, hot ils dispoesilion etc.

c) Sessional /Practicum Work

Group-A Sessional work (any one of the fellowing) .
*  Assignment/term paper on selecled themes from the course and presenialion

in the seminar,
*  Application of specific methods of tcaching-learming during ficld experience
* _Developmenl of questions and achievement (ests in social science subjcets

Group-B Practicum work: (any one of the following)

»  Preparation and (¢aching two lessans using integrated approach ol teaching
social sgience.

*  Conducting a survey in the neighborhood and preparation of a brief reporl
on the resources available for teaching social seience and presentation

*  Organizotion of activitics like quiz, mock-parliament, field trips, exhibitions
and any ather co-curricular activities in schools

*  Analysis of a social science syllabus or a textbook of a slage/clam
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External: 100
s will be

Design a framework or outline of Qualitative Research,
Investigate appraprigte methods of dala analysis.

e ———— —— 4 -
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@ Explatn the processes of Qualitative Research

s Explain how to plan the research project of Qualitative Research,
B) Course content

Unit U: Introduction to Qualitative Research

i.1 Meuaning, concept and Llypes of Qualitative Research.

1.2 Qualitative Research: Characeristics, issues, concerns & major approaches
1.3 Relevance of Qualilative Rescarch in educalion.

1.4 Qualitative Research in cducation: Retrospeet and prospect.

|.5 Themes of Qualitalive Research & research question,

Unit 11- Methods of Qualitative research

2.1 Content & Trend analysis: Meaning, toncept, assumption. and steps.
1.2 Issues of reliability and validity ol Discourse analysis.

2.3 Case Sludy; Meaning, concept, assumplion, and steps,

24 Historical Research-Mean ing. significance, Sleps, elementary and sccondary

sources of information, extemnal and ntemnal criticism of Lhe source,

Unit 11 : Approaches of Qualitative research

3.1 Qualitative research approaches- Ethnography, Case studies and Grounded
theory Ethnography : Meaning, types, purpase, sleps and common terms
used by Ethnographers Grounded theory : Goals, perspeclives, Methods
and steps of Ethnography (heory.

3.2 Phenomenalogy - Meaning, concept, assumplion, and steps

Unit IV- Data Analysis in Qualitative Research

4,1 Characteristics and applications

4,2 Criticism of historical data

43 Coding of qualitative data - Axial coding, Seleclive coding

4.4 Methods of qualitalive data analysis—conlent analysis, logical and inducljve
analysis, illusirative method; analegics.

4.5 Mcla anolysis & Triangulation of data,

Unit V- Reporting and Evaluation in.Qualitative Research

5.1 Concept and Meaning of Evaluation or Analysing of Data in Qualilative

" " =Regsearch :

H,2 Strategics of data Interpretation in Qualilative Rescarch

3.3 Concept and meaning of reporting of the data in Qualitative Research

5.4 Sleps of preparing a report of the data in Qualitative Research

Group A Sessional work {any one of the following) :

*  lIdenlily five qualilative research problems and prepare at least five research
questions for each with clear research ttle,

*  Makearesearch slrategy. Decide the types ol questions you will be asking,
You might add your own, based on anolher source. Also, you miphl use
more than one in order to cover your lapic, : '

*  Makeachart or diagram of the different threads Lo your research considering
the dilferent perspectives you will be using (o study them.(use three
perspeclives i.e. Strategics, data colleclion/analysis, and approaches.)

*  Acnucal analysis of the scope, merils and limilations of various approaches
of research in Elementary Education /Secondary Eduéation.

*  Review the sort of data you will be collecting and the lype of analysis you
will want 1o subjeel them Lo, Do they fall into one or the other calepory?
Recognize the difTerence and explain, how can you recognize the difference?

¢  Makealisiofthe likely skills that you will need to lcarn and praclise before
You tan carry oul various stages in your research plan.

Group B Praclicum/field work- {Any one of the lollowing)
*  Sclection of a problem ang developing a research Synopsis.
* Plon & preparation of Qualitative Rescarch proposal,
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* Review ofrescarch report with regard to - Tille or statement ofthe problem

- Approach/Design - Research Hypolhesis/Research Questions - Sampring
- Tools - Statistical Techniques. r ;
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Course .H - Quantitative Educational Research

Maximum Marks: 150
[nternal: 50
Cxternal: 100

azﬂl,enrning Qutcomes: After completion of the course, student-teachers will be
able to:-

Understand concept, Characieristics & Themes of Cruantitative educational
Resecarch.

Examine different types of Quantitative educational Research and their
characieristics. : :
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P Examine the concepl o Quantilative educational Research.

® Develop a tool which allows for the evaluation and data colleclion of
Quantitative educational Research.

& Design a framework or outline of Quantitative educational Research.

@ Investigale appropriate methods of quantitative data analysis.

® Explain the processes of Quantilative cducationgl Research. ’

@ Explain how to plan the research project of Quantitative educational
Research,

b) COURSE CONTENT

Unit I: Introduction to Quantitative Rescarch

1.1 Quantitative Research: Meaning, concept, sleps and characteristizs.

i.2 Nature, scope and trends of quanlitative research

1.3 Relevance of Quantitative Research in education.

Unit 11 : Research Data: Sources and Collection.

2.1 Sources of educational data: Individuat, Institutions, Documenis, Census.,
Journals, Books, Schools of thought eig.

2:2 sampling techniques: Concepl. need, probability and non-probability
samples, sampling errors and their condrol.

2.3 Techniques and Tools of data collection: Qbservation, interview,

quesiionnaire, seale, inventary, checklist, content analysis.

Unrit ITI- Quantitalive Mcthods of Research

3.1 Experimental Rescarch: Meaning, concept, Nature of experimental research,
Vanables in experimenlal research independent, dependent and con founding
variables; ways (0 manipulate an independent variable, purpose and methods
of control of confounding variables.

3.2 Descriptive studics: nssessment, evalualion, and research,

33 Follow-up study and The post Hac fallacy

14 Action Research: Meaning, concept, importance and strutegics,

Unit 1V- Quantitative Research Designing:

4.1 Experimental Rescarch designs: Singie-Group Pre-test-Post-test Design,

Pre-test-Post-test Control-Group Design, Post-test only Control-Group
Design, and Factorial Design

4.2 Quasi-Experimental Designs: Non-equivalent Comparison Group Design,
and Time-Scries Design )

4,3 Internal and external validity of results in experimental research

4.4 Non- Experimental Rescarch

4.5 Steps in Non- Experimental Rescarch

4.6 Simple cases of Casual-Comparative and Correlational research; necessary
condilions for causation

4.7 Techniques of control: maiching, holding the extrancous variable constant
und statistienl control

4.8 Classification by Time: Cross-sectional, Longiludinal (Trend and Panel

studies), and Retrospeclive; and classification by research objectives
1 Descriplive, Prediclive and Explanntory,
Unit -"'.{'-'r.L Data Analysis in Quantitative Research

5,1 1+ Stludent’s Distribution & homogeneily of variances

52 Analysis of Vartances: Concept and procedure,

5.3 Partial and multiple Correlation

5.4 Multiple regression and their use in educational rescarch,
5.5 Research repori of Quantitative Rescarch

¢) Sessional/Praclicum work :
Group A : Sessional work : (any one of ke following)
¢  ldentify five quantitative r¢scarch problems and prepare ot Jeast five research
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questions for each with clear research title.
*  Acrtical analysis of the s
of Qunntilalive rescarch,
® hhf‘.lakt:_a chart or diagran_-] of the different threads to
the d:ffqrcnl.pcrspcctwcs you will be using
» Fers;:-::ctwcs I.e, Strategies, data collection/ana
- deniify an CXpenimental educalional research
Ir{:s»::f,tn:h dcmgmn_g with justification?
cvicw of Quantitative research repord with regard Lo - Title or staternent

Et;;lsﬁnﬁ;nhéf.:;p-“nﬂgpp_rl%aﬁhf[éesi:gn - er:s-::arch Hypothesis/Research
: ns - - 100ls - statistical Techniques.
Greup B : Practicum work- (Any one of the following) S

*  Preparation, administrat; j
ration ond interprelation '
tion, . _ of any
observaljon, Interview, questionnaire elc. one fool e

¢ 3clect any one classroo ]
_ 1 based action researc
actron plan of its resolution, -h RreZemignd .

?} REFER%%EEF on Data Apalysis in Quantitative Research.
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: gducutmn,FS}ngapnre: McGraw Hill, Inc.
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Behavioural Sciences {4th edition) Ausl)rali:cﬂéadlssxf;‘nsl:mmms fortie

- Gupta, Santosh (1983) Research i
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m sg ) (1973) Foundations of Behavioura] Research, New York: Holt,

cope, meritsand limitations of various approaches

your research considering
(0 study them. (Use three
lysis, and approaches.)

probiem and prepare their

gn and Evaluate Research in

't and Winston.
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chavioural research Meihods (4th

; IEEDURSE - &V
AREA-TELEMENTARY EDUCATION
COURSE-IUEE () ELEMENTARY TEACHER EDUCATION

Maximim Marks: 150

EIm:rna!:S'ﬂ
a) Learning Out , : xternnl: |00
T § Dutcomes: After completion of the caurse, Student~-teachers wil] bp

S

£ ;
¢ understand the context of elementary education

*  undersiand the concept, objectives, m
= , ralional .
success of Universal Elemisnias Educatiunu.[, {:-:Iléé:‘lal;:.ngts and extent of

* discuss the development of ol CUEE
independence, P tmentary education in Indja sigce

« reflect on the refevance of stratepies and proprammes of UEE.

« develop an understanding of underlying principles of curriculum
development and evaluation at eleracnmary stage

e rcflect on the need and importance of work expertence, art education,
health physical education and working with the community.

¢ undersiand the imporance of teaching of languape and mathematics at
tlementary level

¢+ develop the capability o use cffcctively various meélthods and
appreaches of teaching lanpuage, mathematics and EVS at elemenlary
level

e develop rescarch insight for curriculem development in elementary
education,

«  Gain insight into the need and abjectives of clementary teacher education,

e  Understand the development of elementary teacher education in post-
independent India

»  Gain ingight into the exisling pre-service lcndierﬁa"uc.alinri*pmgimmcs
and their organisational aspecis "

« Develop understanding of the needs, importance and exislinggraclices
of in-service education of leachers and funclionaries associdted with
elementary cducation

e  Develop understanding of status of clementary teachers, the problems
and issues related 1o professional growth.

UNIT-1 PERSPECTIVES AND CONTEXT OF ELEMENTARY EDUCATION

1.2
1.3

Developmenial characteristics and norms-physical, cognitive process and
abilitics; lanpuape developmenl; socio-emotionol development during carly
and late childhoed {only Implications from theories Lo be referred)
Influence of home, school and community related factors on child’s
development.

Conceplual analysis of the concepts in elementory education like leamer/
learning centered approach, activity centercd approach, freedom and
discipiine; rellection on present practices.

UNIT-Il DEVELOPMENT OF ELEMENTARY EDUCATION

2.1
2.2

23
2.4

2.5

Nature and focus of Elementary Educalion afier independence.
Relevance of educational thought of Mahatma Gandhi and Tagore 10

¢lementary education.
Constitutional provision for education and Directive Prnciples related to

elementary education and their implications.

Right to Education as fundamental right ; provision in RTE Act and related
iS5ues,

Elementary cducation as highlighted in NPE-1986, POA-1992, National

Curriculum Framework (NCF)-20035,

UNIT-IIN VEE, OBJECTIVES AND CHALLENGES

3.1
3.2

ey
Lot

Tat Lag
Uh b

=
=

Concept, objectives, meaning and justification of UEE.

Critical appraisal of current status of UEE (access enrolment, and retention)
with reference to the equity principles: differential across habitation, gender,
casle and

other socinlly disadvantaged proups including first generation lcamers and
migrant population.( With Reference to Rajasthan)

Access and enrolment of different types of learners-issues and chailenges.
Enrolment and drop out: meaning and assessmenl and related issues and

dropout
achievement level of different types of learners- status and issues.( With

Reference to Rajasthan).
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. C and different incentive schemes and ach?evtmcnl levels J - 19, EE"E_‘RD];[%“DSJ‘ Gosition paper o
pit-V CURRICUF ¥M AND EVALUATION IN ELEMENTARY EDUCATION J s ion Curriculum, New Delhi.
{ - EI‘IHEEPIESST El[:mt‘:ﬂilﬂl'}’ Sehool Corricutum: Curriculum Sbjectives: 1 g? EETIFE‘;J%GS?%'ST)EEE:;EUE:EE?}M IJE: Modern Elementary School. Rand Menally
Y anmng , Urganisation : : S R B _ _
> Pualuation of Work Experience, Art Education, Healih & Physical Education, - 2 Eﬂl]L%iu{?:::%%‘%iﬁrﬂlizaﬁnn of Elementary Education. Indian Publishers,
. Language(s), Mathematics, Environmental Studics/ Social sciences and f 2".' 10, D ‘II.1i :
Nalural Sciences in Elementary Educalion, And also preparelion and use of i N-cwh ? C. (Ed.) (1987), Teacher Education — A Resource Book, NCERT, New
o Igificrent types of curricular materjal - 23 IS:ZI];%E b B : h
¢} SESSIONAL/PRACTICUM WORK R, italizing School complex in India, New Dethi.
GROUP A: SESSIONAL WORK (Any one of the following) oy SL"ghﬂL gaiﬂiﬁ??ﬂﬂg}“ﬂﬁ;f Educalion atI:hc ¢ross road. Shubhi Publications.
*  Evaluatea textbook of clementary class with reference 1o its adequacy and ' 29 ,?,.lml_'(m;’ﬂ (1992) Edicalioqal Flanning at gross roots, New Delhi.
Eppil'upr_lutcn?s in schieving expécted Jearning outcomes in any subject Co Tk D EDUCATION
* svilluation of art education/healih ond ph ical education pr OD CARE A
existing in any school S " programmes as COURSE - 1V EE (II) EARLY CHILDHO NDEDUCATION., .,
*  Preparc unit-test, adminisicr the lesl, determine gaps in atlainment of Intcmal: 50
" u[l:;{fctiv:s and plan remedial instruction. E,.;t.:mﬂjl;l: E{}
GROUP B: PRACTICUM WORK (Any one ol the followin : - ompletion of the course, sludent-teachers will be
¢ Preparea tratning plan (design) for the in-service (raining ntggpcciﬁcd target ) Ll:a‘rnmg Dutcomes: NEEcomy _
Eoalaig oo licme Bieias dersiand the need and significance of early childhood care and educalion
*  Evaluation ofany one of the in-service teacher training programme arganised ¥ "“d sland the policy perspectives on ECCE in India and world
by any one of the resource Institutions and prepare a report. ’ ﬂgdgslnnd social and personal development of children (3-6 years)
d) REFI.?'REENCES' 5 dcrsland the quality dimensions i.e. curriculum, programmes Hﬂd_\'r'ﬂl_'k
1 Fclm Richards (1984), The Study of Primary Education ond Resource Book. Vol, ‘ E:?n:t: for ECCE develop knowledge and skills lor research and evalualion in
Yanki 2 ini rsonnel,
2. Dunkin, MLJ. (Ed.) (1987), The International Encyclopaedia of Teacher and RE%CES;#E%HE s
e < den oo fress N Y. i Cﬂ[i ECCE: POLICY AND PERSPECTIVES
3. Ermksnp, HL {2002), Concepi-based Curriculum and Instruction. Crown Press, UNIT - C "m; (, Significance and Objectives of ECCE. .
easalioms. s EECEgn India: Policics and Programmes in National Policy on Education
4. Government of India (1986) Nalional Policy on Education, New Delhi, MHRD. 1.2 NPE, 1986) and POA (1992), National Plan of Action for Children, 1992
5. Government of India (1987) Programme of Action, New Dethi: MHRD, ( d 2005: National Curriculum Framewaork (2005), National Curriculum
6. Gn'._'crnmcnt of India (1987) Report of the Committee for Review of National ;’lﬂ cwn;k for Teacher Education (2009)
Sl El:llu:ﬂtiﬂn, N Delhi, MHRD, E?SE in Global Perspective: United Nations Convention on Rights of the
7. Hayeis, [}ems (2008), Primary Teaching Today: An Introduction. Routledpe 1.3 Child (UNCRC, 1989), Millennium Development Geals (2000) and Global
sl Monitoring Report (UNESCO) 2007 — concems and issues.
" Votame A i Neapaton Pckage or Pimaryand Sccondory Techer (1988), - I: PSYCHO-SOCIAL CONTEXT OF PRE-SCHOOL EDUCATION
B e o Dl e .D jopmental characteristics and norms — physical, cognilive, language
9. Kundu, C.L (1988), Indian Yearbook on Teacher Education, Sterling Publishers 2.1 s
Pvi. Ltd., New Delhj. | :

and socio-cmotional during early childhood.
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2.2 Transition from home to school — issues and concemns.

2.3 Socio-cultural contexts in school and home and ¢child-rearing practices in
difTerent ¢cultures,

UNIT- III: CURRICULUM FOR PRE-SCHOOLEDUCATION 2

3.1 Curriculum for School Readiness — physical, cognitive, sacio-emotional
dimensions; characteristics of [carning experiences and apptoaches

3.2 Different types of pre-school currieulum/ Montessori. Kindergarten,
Balawadi and Anganwadi Centres

3.3 Supporl of workforee: teachers, parents and community supporl in

lunctioning of ECCE centers
UNIT-1V: STRATEGIES/ APPROACHES AND RESOURCES

4.1 Characleristics of programmes for different seltings — Pre-primary and
early prirary grade children — needed ¢mphasis and rationale
4.2 General principles to curricular approaches — aclivity based/ play-way,

child-centred, theme-based, holistic, Joyful, inclusive using stery-lelling,
puppetry, musteal and rhythmic exercises, dramatization, role-play, arl
activities, indoor and culdoor play, field trips and explorations as methods
in primary and early primary stages — meaning, ralionale, method of,
. lransaction in specific contexts. '

4.3 Local specific communily resources — human and matcrial & Lheir integration
to curricular activitics; preparation & use of lcarning ond play materials -
principles and characteristics: community involvermnent in effective
implementation of ECCE programmes Informal evaluation through
obpervalion & remediation; training of ECCE workers.

UNIT-¥: TRAINING, RESEARCH AND EVALUATION INECCE

5.1 Need and significance of personnel involved in ECCE programme.

5.2 Slatus & nature of trining Proprummes — pre-service & in-service — a
critical evaluation, issues. concerns nnd problems,

5.3 Areas of research swdies in ECCE.

5.4 Evaluation of ECCE programmes, methodology and implications.

c) SESSIONAL/PRATICALWORK

GROUPA SESSIONAL WORK

The students may underiake any Two of the [ollowing activities and prepare a report:
*  Assignment on a selected theme from the course
*  Collection of information on infrastructure of ECCE centers and comparison
with NCERT minimum specifications (1992)
GROUF B PRACTICUM/FIELD WORK
o Case sludy of Anganwadi, pre-school centers
s  Survey of play materials and comparing with the socia-cultural set-up

* Survey of child rearing practices in different cultures
d) REFERENCES-

l. Agganwal, J.C. and Gupta, S. (2007). Early Childhood Care and Education (Ist
Ed.). Shipra Publications, New Delhi.
2. Govermnment of Indio (1986). Nutional Policy on Education, Department of
Education, New Delhi.

Gov1. of India (2005). National Plan of Aciion for Children, 2005: Depariment of
Women and Child Development, New Delhi

Mishra, R.C. (2005). Early Childhood Education Today, Prentice Hall Publisher
NCERT (2005). National Curriculum Framewark, New Delhi.

NCERT (2005). Position Paper of the National Focus Group on Early Childhood
Education, NCERT, New Delhi.

NCTE (2005). Report on ECCE Teacher Education: Curriculum Framework and
Syllabus Cutline, New Delhj
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NCTE (2009) National Curriculum Feamewark for Teacher Education, New Delhi,

NIPCCD (2002). Children in Difficult Circumslances: summarics afResearch,

Resouree Centre on Children, New Delhi. ™

10. Pugh, G. (19946), Contemporary Issucs in Early Years: Working CD”&I[‘JDI‘H[WE]}’J
far Children (2nd Ed.) National Children's Burcau, London. |

11. Seefeldl, Carol (1990). Continuing Issues in Early Childhood Educalion, Merrifl «
Publishing Company, Columbus, Ohio.

12. Swaminathan, M. and Danicl, P, {2000). Activity-based Devclopmentally

% Appropriate Curriculum for Young Children, [ndian Associalion Jor Pre-schoo)
Education, Chennai,

13. Swaminathan, Mina {1998), The First Five Years: A Critical Perspective on Barly
Childhood Care and Education in India.

14. UNESCQ (2007). Strong Foundations: Carly Childhood Care and Educalion,
Pans, UNESCO.

I5. UNICEF and MHRD (2001). Early Childhood Carc lor Survival, Growth and

Develapment, Mew Delhi.

COURSE - 111 & IV
AREA-II SECONDARY EDUCATION

COURSE - 11 SE (I) PREPARATION OF SECONDARY AND SENIOR
SECONDARY TEACHERS: PRE-SERVICEAND IN-SERVICE
Maximum Marks: 150
Internal: 50
External: 100
8) Learning Oulcomes: After completion of the course, student-leachers will be
ablc 1o:-
»  understand the nature-scope and systems of secendary and senijor sccondary
¢ducation
¢ understand the problem and challenges rclated to secondary and senior
secondary ¢ducation -
* undersland the inlerventions Lo solve the problems and issucs ralated to
alternative schooling at sccondary schools.
* idenlify thc problems issucs of secondary school (eachers -
*  Visualize the impact of Rights of children to free and Compulsory Eduﬁt.eq_ ;
Acl, 2009 lo universalization of Secondary Education
*  Undersland the nature of cducation for multiple intetligence
Understand the modalitics of secondary education managemen! information
system
examinc Lhe nature and ebjectives of tcacher education
critically examine the growth and development of teacher educalion in the
country |
* appraisc {he existing teacher education curriculum from the standpoint of
its relevance to the demands of present day school curriculum
®* use vurious methods and techniques lor transaction of curriculum,
identification of training needs, the evaluation of in-service leacher education
programines, .
* develop undersianding regarding organization and supervision School
Experience Programme . _ _
e  critically examine Lhe role and contribution of various Regulatory Bodies
and support institutions for improving qualily of Teacher Educalion.
= develop understanding of various sirategies of teachers’ professianal
development

o 2o
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*  gain insight into the status of teachers in-service education in the country

* develop understanding of the process of in-service teacher education,

*  reflecton issues, concerns and problems of teacher in-service education of
the teachers.

appreciate the vse of ICT for the professional development of the teachers.

L
 b) COURSE CONTENT

UNIT-1: SECONDARY AND SENIOR SECONDARY EDUCATION-
INTRODUCTION

, 1.1 Nature, Scope, funciion and systems of Secondary and Senior Secondary
Education
|.2 Exposure 10 jntegrated and subject specific strenms gueidelines ; and

counselling stralegies (o meet changing physiclogical and sociological
requirements,

1.3 Education for Multiple intelligence.

UNIT-II: PROBLEMS AND CHALLENGES OF SECONDARY EDUCATION
2.1 Problems and challenges relaled 1o universalisation of Secondary Educalion
2.2 Problems and Strategies of Alternative Schooling at Secondary Slage

2.3 Prablems/ challenges/ stratepies / intervention in relation to access enrolment,

dropout, achievement equality of Educational opportunities, Problcms of
education for girls, disadvantaged and differcntly abled children and slow
learners and interventions to solve the prodblem

2.4 Classroom problems- discipline, under achievement, lack of motivation,
slow leamners, delinquency and maladjustment

5 Issues of quality management in secondary and senior secondary education

2.6 System of secondary education- State and District Level.

UNIT-III: TEACHER EDUCATION IN INDIA AT SECONDA RY AND SENIOR
SECONDARY LEVEL '

3.1 Pre-Service and In-service Teacher Educarion: concepl, nature, objectives
and scope. .
3.2 Development of teacher education in Indja at secondary and senior secondary

level, recommendutions of various commissions and commiltees concerning

teacher education system. Impact of NPE1986 and its POA on teacher
education system.

33 The Centrally Sponsored Scheme for the Rec onstructing and Strengthening
of Teacher Education Institutions at secondary level;
34 Issues, concerns and problems of pre-service and in-service teacher education

at secondary and senior secondary level,

UNIT-IV: SECONDARY EDUCATION MANAGEMENT INFORMATION
SYSTEM (SEMIS)

4.1 Structure of MIS School mapping at secondary level

4.2 Course- mapping at senior secondary level

4.3 Inleractive technologies-telecanferencing, e- leamning, designing of e-content.
4.4 EDUSAT for teacher professional development programme,

4.5 |,  Challenges and limitations of interactive technolopies for INSET.
UNIT-V: Rele of Various Agencies

5.1 Roles and functions of [ASEs, CTE.

5.2 Roles, functions and networking of institutions like UGC, NCERT..NCTE.
NUEPA, CABE, etc. '

5.3 RBSE and CBSE
¢} SESSIONAL/PRATICUM WORK
GROUP A SESSIONAL WORK (Any one of Lhe following)

@ Preparing status report on secondary education in a chosen block/district
with reference to enrolment, £quity and achicvement

m— e o
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. Preparing o report on the existing status of the teachers, method of
recruilment and salary structure
GROUP B - PRACTICUM/FIELD WORK (Any on¢ of the [ollowing)

@ Visits of differcnt lypes of secondary schools and preparation of school
profilcs '

o Conduct interview with teachers/students/parents of difTercnt schools and
prepare a report on problems of secondary cducaltion.

s Observation of in-service teacher education programme at secondary level
and preparation of a report

d) REFERENCES-

I Beck, Clive & Clark Kosnik Albany {2006). Innovatiens in Teacher Education: A
Sociul Constructivist approach. State University ol York.

2. Cohen Louis, Minion Lawrence & hMorrison, Keith (2004). A Guide o Teaching
Practice (5th edition). Rout ledge Falmer. London and New York.

3. Day. C. & J. Sachs, J. (Ed.) (2004), [nternational Handbook on the Conlinuing
Prafessionat Development of Teachers. Maidenhend. Brinks Open Universily
Press

4. Govt. of India, MHRD (2005), Universalization ol Secendary Education : Report
of the CABE Committee, New Delhi References

J.  Herne Steve, Jessel John & Griffith, Jenny (2000), Stwdy to Teach: A Guide 1o
Studying in Teacher Education. Routledpe Falmer, London and New York.

6. Korthagen, IFred AJ.cLal; (2001), Linking Practice and Theory: The Pedagogy of
Realistic Teacher Education, Lawrence Erlbaum Associates.

7. Linda Darling, Harmmond & John Bransford (2003), Preparing Teachers for a
changing World. John Wiley & Son Francisco.

8. Loughran, John {2006): Developing a Pedagopy of Teacher education
Understanding Teaching and Learning about Teaching, Routledge; New York.

9. Mohammad Miyan (2004). Profcssionalisation of Teacher Education. Mittal
Publications, New Delhi.

|0. Nalional Curriculum Frameworks for Teacher education, 2009

11. National Policy of Education 1986/1992.

12. Nationnl Curriculum Framewark on school educalion, 2005

I3. NCTE (1998). Competency Based and Commitment Oricnted Teacher Cducalion
for Qualily School cducation, Pre-Service Education. New Delhi.

4. NCTE. (1998). Policy Perspective in Teacher Education- Critigue and
Documentation. NCTE New Delhi.

[3. NCERT (2005): Pasition paper on Teacher Education lor Curricular Renewal,
New Delhi, |

16. Roo, Digumarti Bhaskara {1998), Teacher Education in India. Discovery Publishing
House, New Delhi.

17. Reimars, Eleonora Yillegns (2003): Teacher Professional devefopnrent: an
international review of the literature. UNESCO: IIEP, Paris.

|B. Report of the Education Commission (1964-66),

[9. Rcport of lhe National Commission on Teachers (1983-85).

20, Report of the Delors Commission, UNESCO, 1996

21 Siddiqui, M A, (1993). In-Service Education of Teachers, NCERT. New Delh.

22. The Refleclive Teacher: Organization of In-service Training of the Teachers of
Elemenlary Schools urder S5A. Guidelines, 2006 by NCERT.

23. UNLESCO (2006): Teachers and Educational Quality: Monitoring Global Needs
for 2015. UNESCO Publication. Montreal.

24. Yadav, M.5. & Lakshmi. T.K.S, (2003): Conceplual inputs for Secondary Teacher
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Education: The instructional Role. Indio, NCTE.

COURSE - IV SE (II} Curriculum and Evaluation ot Secondary and Senior
Secondary Level

Maximum Marks: 150

[nternnl: 50

_ | Lxternal: (00
n]j;ILenrnmg Oulcomes: After completion of the course, student=teachers will be
abie to)- :

. develop an undersianding of underlying principles of curriculum development
and evaluation at S¢condary and Senior Secondary Stape

s Undersiands the role of ICT in transaction.

2 develop research insight for curriculum development in Secendary and Senior
Sccondary education.

. understand the nature and uses of diferent types 0f'1oots and techn [qucs al
evalualion in education

. acquire the skill to construct the achievement and diagnostic tests administer
the H:fis and inlerpret the best scores and iis implication 1o students and
parenis

undertake action research and interpret the results

UNIT- 1: PRINCIPLES OF SCHOOL CURRICULUM

SECONDARY AND SENIOR SECONDARY LEVEL DRELORMERTAT

t.1 Cnnla:r:pt, components and delerminants ol curriculum; principles of
currlculm"n construclion, criteria for sclection and organisation of content
and learning activitics; designing integrated and (merdisciplinary learning
experiences at different levels

1.2 Perspectives to curriculum transaction and their syathesis — behaviouristic
cognilive upd constructivist; evaluation of curriculum ~ formative and
summative; 1ts relevance to NCF, 2005 and autonomy in developing curriculum
with regard 10 local specific issues and challenges

UNIT-I: TEACHERS AND CURRICULUM TRANSACTION STRATEGIES

2.1 Thematic & Constructivism base of curriculum

2.2 Joyful learmning, Teachers and Pedagogical Altributes

2.3 Research in curriculum

2.4 Life skill eduention & creativity

2.5 Analysis of Secondary Education Curriculum

2.6 Role of I.C.T.

2 Research Trends in Secondary and Senior Sccondary Lducation.

2.8 Cotical appraisal of present Secondary School curriculum in the slate,

}-JEI‘EELIII: ASSESSMENT AND EVALUATION AT SECONDARY SCHOOL

3.1 Meaning nature and funcrions of evaluation & asscssmicnt, difference between

assessment and cvu}ualin_n, testing, appraisal and examination, Types of
ass¢ssment - formative, diagnoslic and summaiive assessment.

g% Et:.vf;;unds in evaluation — prading, internal asscssment, CCE

: niical appraisal of the present evaluation system ot secand .
UNIT- IV TOOLS OF EVALUATION Sisticetienely
4.1 Testing and Non-testing tools of evaluation-essay type, short answer and

objective types of achievement rest, observation, interview, raling scale,
check list, attitude scale, intcrest Inventories, socio-merric techniques
anccdotal records, question bank, gradin g ’

e e e e e
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4.2 Characterislics of pood test-objectivity. reliability. validily, usabilify, written,
oral and observation. planning of tesls; conlent-analysis, wriling objective
in behavioural terms; construclion of bluc-print of test writing of' test iterns:
assembling (he tesl items and wriling directions: planning key/scheme ol
cvaluation: lryoutl and it¢ém analysis. difTiculty value and discrimination
power, consiruction of a diagnoslic test=steps and guidelines

4.3 Construction of Achievement test. objeclive Lypes. short answer type.
muliiple choiee 1ype. essay, interpretation of Lest results - norm-referenced
and criterion-reterenced. use of tests.

LINIT- ¥V ASSESSMENT PROCESS

5.1 Pupil Assessment Techniques

Concepl ol Evaluation & CCI:

Types of evaluation

Diagnostic wsting& remedial teaching,

Student records

Cumulalive records

Progress reports, grading syslem,

c) SESSIONAL /PRACTICAL WORK

GROUPA: SESSIONAL WORK (any one ol he following)

¢«  LEvaluation of assessient process in any school and write about ils mwrit
and demerits

¢  (Construct an Achievement test, administer it and analyse the frems.

¢  Critical analysis of a curriculum of any one subjecl Curriculum of your own
choice.

GROUP B: 'RACTICUM WORK (any one olthe following)

»  Visit CTEAASE of your district 1o review on types and trends of vescarch,
actaal practices in the institution and prepare a report on variation, between
nalional or international trend (il any)

«  {Conduct conlinuous andl comprehensive evaluation in scholastic and non-
schotaslic areas and write your experiences. '

d) REFERENCES-

1.  Agparwnl, Decpak (2007). Curriculum development: Concept, Methads and

Techniques. New Delhi. Book Enclave,

2. Aggarwal, J.C (1990}, Curriculum Reform in India- World overviews, Doaba

Worid Education Series-3 Delhi, Doaba House, Book seller and Publisher.

3. Arora, GL. (1984). Reflections on Curriculum, NCERT.

4. Bauor, GR & others (1976), Helping Children Learn Mathematics: A Compelancy

Based Laboralory Approach. Cummings Publishing Co.,

5. Chastain, K. {1970), Thc Devclopment of Modem Languwage Skills — Theory 1o

Pracitce. Rand Menally & Co.. Chicago.

G. Dewey, John (1966). The Child and the Curriculum. The University of Chicago

Press.

7. Diamond Robert M. (1986) Designing and Improving Courses in Higher Education:

A Systematic Approach, California, Jossey-Bass Inc. Publication.

8. Erickson, H.L. (2002), Concept-based Curriculum and Instruction. Crown I'ress,

[nc. California. -

9. In-service Teacher Educalion Package for Primary and Secondary Teachers (1988),

Yolume 1 & I[, NCERT, New Delhi.

10. Joscph. P.B. el al; (2000}, Cultures of Curriculum {(sludies in Curriculum Theory).

New York, Teacher College Press,

11. McKeman, James (2007), Curriculum and Imagination: Process, Theory, Pedagoey

and Aclion Research, Raulledpe, UK,
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12. NCERT {(2005). National Curriculum Framework-2005, NCERT. Sri Aurobindo
Marg, New Dielhj.

13, NCERT (2003}, National Curricuium Framework, NCERT, New Delhi.

14, NCTE (2009) National Curricutum Framework ol Teacher Edilcation, New Delhi

I5. Oliva. Peter F, (1988) Developing the Curriculum, Scoil. and Foresman and Co.

I6. Reddy, B. {2007): Principles of curciculum planning and developmeni,

17. Wiles. 1. W, & Joscph Bondi (2006): Curriculum Development: A Guide te Practice.
Pearson Publication.

COURSE -V (I): Introduction to Guidance and Counselling

Maximum Marks: 150
lmternal: 50

External: [00

a) Learning Outcomes; After completion ol the course, student-tenchers will be

ahle 1o:-

UUnderstand the meaning, nature and scope of guidance,
. Understand the menning ol and the need far group guidance ,

. Recognize the role of guidance in altaining the goals of educalion,
. Appreciate the need for puidance,

- Develop acquainzance with varicus techn Iques of group guidance |

. Understand the n:eaning, nalure and scope ol counseling,

. Appreciate the need for and goals of cou nseling,

. Analyze the relationship between geidance and cou nseling,

5 Understand the concept and process of counseling in group situation,
. Recognize the different arens of counseling,

. Understand the various stages involved in the process of counsceling,
. Appreciate the importance of counseling relalionship,

b

Become acquainted with the skills and qualities of an e¢ffective counselor,
} Course Content

Unit I- Understanding Guidance

. Meaning and Definitions

J Misconceplions about guidance

. Need for guidance

. Purpose of guidance: self-understanding, self-discovery, self-reliance,

sclf-directian, self-neilvalization

Scope of guidance programme

Unit II- Types of Guidance and Group Guidance

. Types of Guidance: Educational, Vocational/Carcer and Personal
lndividua! guidance and group puidance; advantages of group guidance

Group guidance lechniques: class talk, career tolk, orientalion talk, group

. discussion, carcer conference, career corner, bulletin board. role play,
Unit ITI- Understanding Counselling

Meaning and nature of counselling
Misconceptions about counselling
Scope of counselling

Goals pf counselling: resolution of problems, madification of behaviour
pramolion of mental health '
Relationship between guidance and counsel

- total puidance programme

Unit IV- Counselling Process and Counselling Relationship

’ Stages of the counselling process

ling; place of counselling in the

— = —-
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: Counsclling Techniques-person centred and group cenlred, cogallive
interventions, behavioral inlecventions, and systematic inlér¥cntions
slralcgics. .

. Skills and qualities of an cfTeclive counsellor

- Prolessional clhics .

Unit V- Types and Areas of Counselling
2 Uses of group process in counseling

. Process of group counseling _ - 1
. Arcas of counseling: family counseling, purenl_al cnunsclmg. adnl\u.scu_n:
counseling. counseling of girls, counseling ¢f children belonging (o specid
roups " u m
%’ccr counseling;: 1ts concept and the relevance to 1he [ndian sitaation.
- Sieps and skills in group counscling process.

¢) Sessional/Practicum work
Group-A Sessienal Work:
Any one ol the following _
« Identification of the cases for counselling o
» Exploring the possibitities [or peer counselling in the |nrsl|1utmns

Group-B Practicum work: N |
P 1. l-[avingwilhthucuunsclurrulmcdL-:J1hcpmcf:ssuf:nuns:.lmg,cllcnts

and wriling a report on Lhis.
d) References _ .
1.} Bhatnapar, Asha and Gupla, Nirmala {Eds].[l?':'ig}. Guidance and Counseling,
Vol. I; A Theorctical Perspective, New Delhi: Vikas, ;
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‘ . 11; A Practical Approach. New Delhi; Vikos. _ |
3 E{;]rnhlicr Ll: &THackE'ulf:y, H. (1987). The Professional Counscllor. Englewood

Cliffs, New Jersey: Prenlice Hall. _ e
4. C-::rcy G. (1986). Theory and Practice of Counseling, and Psycholherapy, 3" Ed.

t: Calif-Braoks Cole, ‘ _ '

S giLT?:Tdu ([I]E'}]Bd). The Basic Essentials of Counselling, Ncwlﬂclhg: SlcrhnglP'-.rL Ltd:

6. Egan, Gerard (1994), The Skilled Helper. SthEd. California: Brookes Cole
hino Co, |

T Eizuzhgfmgg R.M.( 1989). Group Counselling: A Development Approach.

: Aliyn and Bacon. o ' | )
8. E?ES;J] QIFH& Mitchell, M.H. (1986). Introduction 1o Guidance. New York:

Millan. . . ,
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UK. | _
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COURSE - v (11} Issues in Planning, Management ang Financing or
Education and jts challenges

Mexcimum Aferde: 150
i Internal: 50

Cxternal: 100
8 Qutcomes: Afier complelion of the coupse. Studenl-teachers wi)] pe

A} Learnin
able 1o--

[ fated Lo planning and management of secondary
cducation

identify the issges related to education as ainvestment in developing human
resource,
underiake cost-benefiy analysis
clliciency of education, :
reflect on the rgje
culture of school,
reflect on the conflict an
manoging these,
critically analyse the policies of educatignal
efficiency of the system,
v discuss the Inkages of various State, district and lgcat level functionarijes,
b) COURSE CONTENT
Unit I- Problems of educetional planning
.1 Educalion in equity in India,
2 Calculating cost of education,
3 Comprehensive approach vs. selec
4
%)

Public scetor s, privale sector.
Educationa] Plan

of education and estimation of interval

of principal and jis retationship with (he organisational
d siresses in school Organisotion and lechniques of

finance and ji implicalions of

tive approach,

ning and txceptional children, gifle

d. backward yng
handicapped,
I.6 Analysis ufeduca;innal oxpenditure for pPlanning.
Uniy II- RNagement Issues related to School Education
2.1 ducational Manegement Information System {EMIS), concept. lunclions
status and issyes,
22 Role of schooi Boards, CABE, Siate Boards
23 Role of Head, MTAs, PTAs ang Pancl of expen resource persons.
2.4 Total quality Management {TQM) at schoo! level.
2:5 -a:ll.lucalinn in public and private schools: regilation and control of privare
scnools
26 Role of educationaf legislation in (he Educational Management: cengra
legislation related to school education ang child welfare, RTE Aclt
2.7 anitoring and supervisign Its Importance in the implementation of scheme/
programmes,
Unit III- Organizationga) Behaviour in Education
3.1 Organizational Behaviour pnd Organizational effectiveness
3.2 Faclors influencing Organizational Culture I schaols
3.3 Role of school Principal in crenting school culere Ieadership decision
making, human reJutions and communicaotion
3.4 Conflict and stress-confliet Mmanagement, molivation and morale
3.5 Critical review of educational Planning in India
3.6 Intra and Infer Personal Communication and group Dynamics
Unit 1V- Problems and Issues of Educationsl Fipance
4,1 Tuition fees: merits and demerits of uniform tuition feeg
4.2 Additional resources for educarion
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: ; :eial reference 10
G in-aid palicy of the state government with special
4.3 rant-mn- ; |
secondary educalion, _ ] ial burden on local governmenis.
The lactors aflecting increasing the hnang
1; Ways and means ul'cunirnlllnglfunc:s. e -
Linit Y-Prolessienal growth ol Edum:;ln:f?p;!]ﬁnnnel i educational institutions.
cseional grow : icics. programmes
i ol EI;E{I?:EHUH und professional development. policies. prog
3.2 In-servic 2L
licies, wellare scheme: rsonnel .
anc: .pﬂl'llu: leader in professional gmuqh nf!hﬂ pc recruilment policics.
5.3 Roele o t stall-evolving reles and functions,
54  Suppor

tics fessional growth.
opporlunitics for pro
¢) SESSIONAL /PRACTICUM WORK

: : Any ane of the lollowing . veohinl.
Group-A SES-S"]"?énﬁu;:.l?i:?ﬁuﬁhip of various stakchelders in secondary
Assignn ‘

| | Ivities i district.
] i W RMSA activitics Iin a
AL LH alion ﬂrnlﬂntlllﬂ'[ﬂﬂ"l | : . s
' ;J'.x‘qilgu;:munl on any of the themes d_ISEHSSEd IT'I. the rpillﬂﬂds PR
; Slhslj"h" nFCnnilicl Resolution 'll:ClIIHqu: ﬂdﬂph..d b} L Q nly)
. U 3

: llowing) :
: k (any one ol the fo 1 colleeted Trom
Group-B Prs!cllll:umu':'r;rn iésugﬂ of educational (inance based ondatac
Prajectrep

; i inistrations. | equipmesits and
:.dur:all'i:!"arll ?:.?‘I;plan ofaction for development of low cosl equip
Preparatio

] school,
ratus in a sccnndar:.: _ ‘ a5
EC[:JF;.E: bencfhits analysis ol cducalion al sccondary
>

hoof
X Rﬂcrentﬁ: adadyay, Mumar & Tyagi. R.S. (2005): Governance of Scho
I. huk op ’

Education in India. New Delhi, NIEPA,

2- M L".-T [} n |

Englcw{;f?{ (';!'11?] 966): Ldication and Human Resources Developments.
Rao. VK.R.V, -

3. : ) |
' blishers, | "
EEI:::;J] “E: {191;3}' Costs of Educarion. I;Jun.?;nne;rﬂ#;: P[’l:-lqu ;Jdm
> oo Doz d Managemenl by asad. "
H Lion an . L —— [
: Eﬁhnﬂig;g?iiﬁnimrminn and Organizalional Behaviour by
8. i [v

Mark). Discovery Publishing House, New Dcthi.

: and e-learning
COURSE - V (I1I) Educational Technology M Mk e T8

[nternal: 50
Extemal: 100

: | - in E lion .

tos- : {"technology in Educa . In
{i VC USCro emerging

2 h““”"'fctelhftllﬂmcr with the challenges and opportunitics emerg

acquam

: ional process. .
: : hnology in Education : . calion along
lnlegm;lnglﬂztn‘lﬂFamiliag{vilh new trends, techniques in ¢duca
make 1the s

with e-leaming.

and c-lcaming.
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b} COURSE CONTENT
Unit — I: Menning & Scope of Educational Technology

’lé Educational T::clu_'mlng}' as sysiem approach to educator,
’.3 {S:}r:,n:m approach in educational lechnolopy and its characteristics
: omponents ol Educational technolopy sofiware a B
. c] nd hardware,
Unit — 1I: Modalities of Teaching j
;é DilTerence bt:h-:'m:n teaching and Instruction, conditioning & training
3 Stlage:a: nfh:ar.:hmg pre —active, inleractive and posi — aclive.

i _ Tcachlnglal difterent levels one way, understanding and reflective
Unit III: Instructional Design Sysiem |
3. Pﬁurmulur.iun of instructional strategivs
3.2 lask analysis
3.3 Designing of Instruclionnl strategics, such as Tecture, team leaching

_ discussion, panel discussion, seminars & tutorials.
Unit 1V: Communication Modes in cducation

4.1 Concepls and process of communicalion

4.2 Principals of communications

4.3 Communication and learning

1.4 Modes of communication

.5 Snaak: 5 - i . o e 3
Dlg:;:frl-.vlilairnd listing < --- > Writing and reading < ---- > visualizing and

4.6 Easll{mudcl of commiuinication — Sender — Message - Receiver and Devid

CrIo s
4.?. SMClende] of communication, Sharon's mode| ol'communication
;.lllut \E eﬁlninrntng &nd on line learning management
. i-learning delinitions, scope, trends. autributes & LLi

3.2 Pedagogical designs & e-learning Pppariumities

53 Assc-:ssmums, fed¢dback and c-moderalion

5.4 On line learning management system

3.5 DIgEl’ﬂ] leaming objects

5.6 Online learning course development models

5.7 Management and implementation of'e-learning

¢) Sessional/Practicum work
Group A : Sessional work :

Sessional work on any one topic dealt in the above five units ol the course,

Group B Practicum work: Creating and presentin hein ;

L] n = .
new lechnology in Educationat Pmccss.p gnewirends, cmerging in integrating
d) References:

. Gaurav Chadha, S.M Nafoy Kumail (2002} E-L ' :
£cvds w=Learning: An Cxpre
, Enmvl‘u?{giEcznnumy. Tnla McGraw-Hill Publication. ) *pression of the
- umar, K.L. (2008): Educetional Tecinofogv. New A . ] : ’
,. Publishers, New Delhi (Second Revisca dition), o onal vt Ld
3 ichael W. Alle ] : . : '
i llen, Michae] Allen (2002}, Guide (o E-Learning, Wilcy Publication,

4. Mukhopadhyay, M. (1990): Educationatl Technof
T bRy g oFy — Year B 2
Association for Educational Technology, New Duﬁﬁ. ear Book /988, All India

3. Mukhopadhyay, M. (1990): Educational Tect = ; :
Puhliﬂ_h_crs Pvt. Ltd., New Delhi. eticlary = Chllengung lisiis, Stecling
Parmaiji, S. (1994): Distance Edecation, New Dalhi: Sterling Publishers.

P.P. Singh, Sandhir Sharma (2005), E-Learning: g _
New Delhi: Deep & Deep FLIIJ”CEI[i)nns_ ring: New Trends and Innovations,

~1 &

- m

e ——— W R Ea —
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8.
0

Rana. S. (1994): Open Learning in India, Commonwealth Publishcrs, New I_Jelhi.
Sampath cl. al. (198 1): ntrodiiciion te Educational Technology, Sterling Publishers

vi, Lid.

Paper V-1V

Inclusive Sirategies and Education for Children with Special Needs
Maxinum Marks: 151)
[nternal: 30

[zxiemal: 100

a)} Learning Outcomes; Allcr completion of the coursc. student-leachers will be able

lo.-

developing an understunding ol the needs and magnitude ol the challenges
faced by children and persons with diverse nceds. |
appreciating the need for promoting inclusive practice and understanding
the roles and responsibilities ol all concerned. .
developing a positive attitude and sensc al commitment lowards aclualizing
the right 1o education of all tearners, | _ |
preparing a conducive teaching learning environment in varicd school seltings.
develop the ability to conduct and supervise action rescarch nctivitics.
identifying and utilizing existing suppori services for promoting sncjusive
practice, o ‘

sceking parental and community support [or utilizing available resources

[or education in inclusive sellings.

b) COURSE CONTENT
Unit 1- Mecting the needs of special learners | _
1.1 Sacinl and academic inclusion af learners with diverse needs in mainstream

1.2
1.3

classrooms. _ _ _
Facts and myths and of inclusive cducalion with reference Lo Indian conlext.

[nclusive educational strategics and their implications for universalization
of elememary and secondary education. |
1.4 Elfectiveness of inclusive sirategies such as enrichment, cluster grouping,
mixed ability grouping, mullilevel 1eaching. cooperative learning, peer
lutoring in the confext of conslructivism. | _
Unit 1I-Curriculum adaptations and evaluation for children with special needs
2.1 Concep! meaning and need for curriculum nduptatiunls for children with
sensory (hearing, visual and physically challenged) intellectual {g!ﬂt‘l:l'l,
talented and chitdren mentatly challenged chikdren), developmental disabilities
(autism, cerebral palsy, learning disabilities), social and emotional problems
. scholastic backwardness, underachicvemnent, slow leamers . children with
special heallh problems, environmental/ecological difficultics and children

helonging to other marginal groups. N | |
22 Guidelines for adaptation for teaching/ practicing science, mathematics.
social studics . languages, physical cducalion yoga, heritage aris theatre.

drama etc in inclusive setlings,

2.3 Utilization of records/ case profiles for identification, assessment. and
intervention for inclusive classrooms. : |
2.4 Technigues and methods used for adaptation of content, laboratary skills

and play maicrial _
Unit 111-Teacher preparation for knclusive Education |
3.1 Review exisling educational programmes offered in Fecnndar}' school

{general, special cducation).
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3.2 Skills and competencics of teackers and teacher educalors for secondary
cducation in inclusive sertings. g

3.3 NCF 2005 and curriculum for teacher preparation and transaciion modes.

3.4 Roles, responsibilities and professional cthics of an inclusive education

: teacher and teacher educators,

3.5 Evaluation and follow Up programmes for hinprovisation of teacher
preparation programmes in inclusjve education programmes

3.6 Role of different national and Inlemational apencies {institutions, universities}

Unit IV-Planning and conducting research activities

4.1 Concept and importance of edurcalional research.

4.2 Selecting appropriate arens of research,

4.3 Types of research needed for cnhancement of learing.

4.4 Steps invelved in planning and supervising research aclivities.

4.5 Recent trends in research - national and inlemnational level

Unit V- Supportive Services for inclusion and research

3.1 Concept, importance and (ypes of supportive services (medical

rehabilitative and cducational),
Early identification and avajlable refermal services for suppon,
Myihs and lacis of supportive services [or inclusive learning,

hbala
B La

<) Sessional /Practicum Work: \
Group A : Sessional work (any onc of the following )

. Critical analysis of NCF 2005 for Planning quality tcacher preparation
prograntme
- Identify suitable research areas in inclusive education.

Group B : Practicum work(any onc of the following )

*  Observatibn of inclusjve tcaching strategies and discussion.
Planning and conducting mulli leve] teaching in twa classes,

* Conduct 2 survey in the local area 1o ascertain the prevailing attitudes
/ practices toward social, emotional and academic inclusion of children
with diverse needs.

* Conductasurvey on the Lype of supportive service needed lor inclusion
of children with any disability of vour choice and share the findings in

the class,

d) References:

1. Ainscow, M., Booth, T (2003), The ndex for fnclusion: Deve.’ap:‘ng
Learning and Participation in Schools, Bristo): Center for Studies in | nclusive
Education.

2, Ahuja. A, Jangira, N.K. (2002), Effective Teacher Training: Ceoperative

Learning Based Approeach: National Publishing house 23 Daryaganj, New .
Delhi 119002, ;
3. Jangira N.K. and Mani, MN.G. (1990), Integrateq Lducation for Visually
Handicapped, Gurgaon, Oid Subjimandi, Academic Press,
4. Jha. M.( 2002) Inclusive Education for At Schools Without Walfs,
. Heinemann Educational publishers, Multivista Globa] Lid, Chennai, 600042,

5. Sharma, P.L. (1990) Teachers handbook on {ED-Heiping chitdrer with special
needs N. C, E R T Publication.

6. Sharma P.L (2003) Planning Inclusive Education in Small SchooisR TE.
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