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SYLLABUS AND SCHEME OF EXAMINATION
ORDINANCES FOR B.Ed. PROGRAMME

1 Eligzbilily

The M.D.S. University. Ajmer hereby institutes the following ordinances
under RITE scheme goverming admission, course of study, examination and other matters
rclaling to the depree of B.Ed. programme under the Faculty of Education.

. The course of study shall exiend over a period of two years. I 15 skill based

professional developinent programme. RIE. Ajmer is catering to the needs of
northem siales — U.T. Chandigarch. Delhi, Harvana, Himachal Pradesh. Jammu
& Kashinir, Punjab, Rajasthar. Ularanchal and Uttar Pradesh.

Candidate with minamum ol 30% marks either in Bachelar’s Degree and/or in
the Master's Degree in Sciences/Social Sciences/Humanities, Bachelor’s in
Engineering or Technology with Science and Mathematics with 55% marks
{wilh prevision for relaxation up to 3% in case of SC/ST and PH candidate)
of examination of the MDS University, Ajmer or of any other University
recognized as equivalent by the MDS University, Ajmer Tulfilling the require-
ments will be eligible for admission.

-

3. The Institule will regulate admission Lthrough selection on the basis ol marks

in the qualifving examination and/or in the cnirance examinalion or any other -
selection process as per the policy of the NCERT/RIE and the University |
and in accordunce wilh the state quola as decided by the Institute.

4, (n) Candidate will be eligible for admission to the Humanities and Social Science
Group il shefhe has sfudied any two of the lollowing combinations for at least
bwo years o graduate level, The relevant subject studied at postgraduate level
will alse be considered for determining the eligibility of the candidate iI'she/he
has passed his/her underpraduale as well as the postgraduate examinations from
the same facully and haos also tuken umiversily examination each year:

(1) Any onc language out of Hindi/English/Urdu as a subjectL
(ii) Any onc subject out of History, Political Science, Geopraphy and
Economics.

4 {b) Candidate will be cligible for admission to Science proup if sheshe has  studied
el least any one of the [ollowing two combinotions at least for {wo years al
the graduation level as optional/subsidiary subjects. The relevant subject
siudied at postgraduate level will also be constdered for determiniog the
eligibility of the candidate il she/he has passed histher undergradua'e as
well as the postgraduate examinations {rom 1the same faculty and has also
taken university examination cach year:

(1) Physics, Chemistry and Mathematics.,
(it} Chemisiry, Botany, Zoology.
5. Out of the 1olal number of scats available lor a State in each group, the
reservation will be made as per the NCERT’s/ Government of India’s rule in
force fram lime to time:-

\
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[I. Scheme of Instructlons and Examinatlons B.Ed. Programme |
Course Structure, Scheme of Inslruction and Examination Structure of the Gurricuium

B.Ed. FirstYear

Course/Paper Instructional { Total | Internal |External| Duralion |’
TIma In Periods |marks of

3 Examinallen

vfeﬂerk ]F EEHTF in hours

Group A Core Courses

CC 1: Basics in Education 04 104 | 100 25 75 03

CC 2: Leamer, Learming and Cognition] 04 104 | 100 25 75 03

CC 3 Curnculum and Schoal 04 109 | 100 25 g 03

Group B: Pedagogy Courses (Subject Knowledge and the relaled Pedagagic Dimensions)

PC 1: {Part | 06 |104 [100] 25 75 03

Pedagogy of Science {(PCM Group)

Pedagogy of Physical Science

{CBZ Group )

- | Pedagogy of EnglishHindiUrdu

(Lang. & Social Sclences Group)

PG 2. {Part ) 06 104 | 100 25 T3 03

Pedagogy of Mathemates (PCM Group)

Pedagogy of Blological Sclence (CBZ

Group)

Pedaqogy of Social Scences {Lang.

& Sodial Sdences Group) |

PC 3: Leaming by Funcion as a Teacher]  Four weeks 50 a0 - -

PC 4: Assessment for Leaming 04- 1104 100 25 7o 03

Group C: Doveloping Teasher Sansibllites

Sectlon {: Experlences for Teacher Enrichment

ETE 1: Strengthering Language 02 5271 a0 50 - -

Proficiency

ETE 2: Enriching Leaming through 02 52 | 50 20 - -

Information and Communication

Tachnology |

ETE 3r Health and Wall belng a2 52 | 50 50 - -

ETE 4: Exploring Library and other 02 92 | 50 20 - -

Leaming Resources | ‘

Section Il Eﬁfurhnmn for Social and Environmental Sensitlvity .

SES 1: Education for Peaa | 02 52 ,I_EG I 20 | 30 02

SES 2 Envimnmental Education 02 | 52 | 50 20 | 30 02

SES 3: Work Experienca { Agricultu 03 78 | 50 50 ‘ -

Practices ! Electricity and Electonics) ‘

SES 4: Working with the Community 10 days |Grade - l -

Total | 43 _|1014]1000 490 | 510 -

ETE 1 10 ETE 4 and SES 3; These would be evaluated Jolnlly by a team of inlemal examiners
constituted by the Principal In consultation with the Dean and Head DEMHead DESM/ Head DESSH!

Assh Librarian.

M.D.S.U. Syllabus / B.Ed, Programme/5

SES 4: Meeling wilh two parents for total growlh and development of their wards during inlernship
programme and preparation of report would be essential for each candidate. Evaluation would be done

:lh by Grading on five-poinl scale.
!
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B.Ed. Second Year

A team canstiluted by (he Principal in consullation with the Dean and Head ol the Deparimen
concemed shall assess practicum / intemals,

Course/Paper Instructional | Total | Internal |External| Duration

Time in Periods |marks of
Per Per Examinallan
week| yoar DGROUES

Group A: Core Courses .

CC 4; Schaoling, Socializalion 06 96 | 100 25 75 03

and \dentity

CC 5: Vision of Educalion in India; 06 a6 | 104G 25 75 03

Issues and Concems |

Group B: Pedagogy Courses {Subject Knowledge and lhe refated Pedagogic Dimensions)

PC 1: (Part II) 4 09 144 { 100 25 75 03

Pedagagy of Science (PCM Group)

Pedagoqy ol Physicai Science (GBZ

Group)

Pedagogy of English/HindifUrdu

(Lang. & Socizl Sciences Group)

PC 2: (Part II) 9 144 | 100 25 75 03

Pedagcgy of Mathemabics (PCM Group)

Pedagegy ol Biological Science (CEZ

Group)

Pedagogy of Social Sciences

(Lang. & Social Sciences Group)

PC 3: Leaming lo Funclion as a Sixleen weeks | 350 | 350 - -

Teacher

Group C: Developing Teacher Sensibilltles

Sectlen.|: Experlences for Teacner

Enrichment

ETE 3: Arts and Aesthelics 03 48 | 50 50 - -

Sectlon II: Experiences for Soclal

and Environmental Sensitivity

SES 5: Gender Issues in Educabon 03 48 | 50 20 30 02

SES 6: Addressing Speclal Needs in | 03 48 |50 20 30 02

In¢lusive School - ]

Total 39 624 |900] 540 | 360 -

EYE 5: This would be evaluated pintly by a team of Intemal examiners constitutad by the principal In

consultation wih the Head of Education de

parfment

Intamal Assignments/ Practicum shall bo evaiuated by a team constituted hy the Prindpal in consultation
with the Dean/Head of the Departmani concamed.

e —— — - o




& /M.D.S.1. Syllabus / B.Ed. Programme

B.Ed (Both Years)

Course/Paper instruciionsl | Total [Internal |External Duralipn
Time In Periods |mark of
Examinallon
Per | Per
week| year In hours
Grovp A: Cora Courses
CC 1= Basics in Echucation 04 104 | 100 25 TS 03
CC Z: Lesmer, Leaming and Cognilion 04 104 | 10D 25 o 03
CC 3 Cumiculum and Schoal 04 104 | 100 25 = 03
[CC 4: Schodling. Sodalization and Ideniity 108 . . G5} 104 %5 75 03
Gl 37 VISIoN OF £0UC3ton 0 mndi Issuss |os [ 96 100 o5 75 03
anu LONGemns
Group B: FEE_agn_gy_Enurses : QF._,F:!. R#ﬁajﬂﬁﬂm aﬂiﬁ:-ﬁi‘n&lﬁms ﬁm
PC1 {Part ) 06 156 | 100 25 75 . 03
Pedagogy of Science (PCM Group)
Padanogy of Physical Sdence (CBZ Group}
Pedagogy of EnglishHindi\lrdu {Lang. &
Socidl Sdences Group)
PC2 (Pari i} 06 156 | 100 25 75 03
Pedagogy of Mathemalics (PCM Group) :
Pedagogy of Biclogrea Sdence {CBZ |
Group)
Pedagogy of Social Sdences (Lang. &
Social Sciences Group)
PCH (Partll) 09 144 | 100 25 75 03
Pedagogy of Sdence { PCM Group)
Podagagy of Physical Scienca {CBZ Group)
Pedagegy of English/Hindi/Unda (Lang.
$ Sociadl Sdences Group)
PCZ {Part Ll) 09 144 | 100 25 75 03
Pedagogy of Mathematics {(PCM Geoup)
Pedagogy of Biological Scienca (CBZ Group)
Pedagogy of Social Sciences (Lang. &
Sodal Scentes Group)
PC.3: Assessment for Lasmag 04 104 | 100 25 75 03
PC 4: Leaming t¢ Funclion as a _ .
Teacher(Schodl Inlemship} 20mecks | 200 0
Group €: Developlng Teacher Senstbilities
Sochon |- Experlences for Teacher Enrichment
ETE 1: Stengthening Ladquage Proficiency| 02 52 50 50 - -
ETE 2: Enviching Leaming through 02 52 50 50 A 5
Infocmation and Communication Techaology
ETE 3: Heaith and Wall being 2 o2 50 S0 - -
ETE 4: Exploring Library and ofher Y. 52 50 50 s
Leamning Resources :
ETE 5: Arls and Aesthetics 03 48 50 50 - -
Section IV Expedencet for Soclal and Environmenial Sansaitivity
SES 1; Education [or Peace [02 52 | 50 [ 20 30 02
SES 2; Envirpomental Educalion 102 52 50 20 a0 02
SES 3: Work Experience { Agnoulzas 03 78 | 50 | S0 - -
Practices and Horticuhsre / Electricily and
Tﬁ_dis_LTradr.
" 30 02
30 02
870

g
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Instructional time for both B.Ed First Year and Second Year is 32 weeks per Year.
Instructional time of B.Ed First Year includes two wecks for Working with
Community and four wecks for Pre-Inlernship. So regular classroom instruc-
tion would be exccuted for 26 weeks. In B.Ed Second Year, School internship of
16 weeks is included, so regular class room instruction would be for 16 weeks.
Note: For Pedagogy Courses in Science/Mathematics/Language/Social
Sciecnce subjects, combinations will be as follows:
1. For Scicnce Subjects
(i} For PCM Group
(a) |*Pedapogy Course : Pedagopy of Science
{Science comprises of Physics, Chemistry and an additienaj input of
Biology}
(b) 2™ Pedagogy Course: Pedagogy of Mathematics
(i) For CBZ Group
(a) 1" Pedagogy Course: Pedapogy of Physicai Science
(Physical Scicnce comprises of Physics and Chemistry)
(b) 2™ Pedagopy Coursc: Pedagogy of Biological Science
(Biological Science camprises Botany and Zoology' )
2  For Language and Socinl Science Subjects
(a) 1“Pedsgopy Course: Pedagopy of Language (English/ Hindi/ Urdu)
{b) 2™ Pedagogy Coursc: Pedagogy of Sacial Seiences
{Social Scicnces comprises of History, Geography, Political Scicnce

and Economics)
ITI Examination
| There shall be a University examination at the end of each year as per details of

the scheme of examination.

2. Acandidate will be permitted Lo appear in the annual examination only if shethe
hus pursued a regular course of study and has at least B0% aticndance in all
course work and practicum classes and 90% attendance in School Internship.

3.  Candidates, who represent their institute/university/siate/nation in recognized
spons/games/cultural/literary/NCC/NSS activities, will get credit of attendance
for that period. This will be allowed an production of a cerificate from the
concerned organizing authority and on the basis of the recommendations of the
Head of the Institute.

4. The minimum pass marks in cach year examination shall be 40% for each theory
paper and Practicum and 50% for Leaming to function as a teacher (School
Internship} scparately. Candidate will have te pass cach external paper and
intemal separately.

5. A candidate who fails only in one course/paper in the examination of First year
of the B.Ed. Programme will be eligible to take the examination in that part of
the coursc/paper Extemal / Intemmal as the case may be, in which she/he foils
along with the Second year examination.

6. A candidate who Fails only in one course/paper in examination of the Second
year of the B.Ed. programme will be nllowed (o appear as an ex-student in that
part of the course/paper in which she/he fails at the subsequent annual”
examination.

7 Incase acandidale fails in Leaming to function as a teacher (School Intemship),
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8/ M.D.S.U. Syllabus / B.Ed. Programme

she/he will have to undergo the full vear of the course ol study as @ regular
student in Lhe subsequuent year.
A candidate will be piven a maximum of three chances 10 pass the gxamination in
any vear of Ihe Programmie, 1f she/he does nol pass the * examination even afler
three chances she/he will not be eligible lor B.Lid. degree.

Divisian will be awarded to the successlul candidates al the ¢nd of Second year
examinatian on the basis of cumulative tolal of marks obtained in the (wo years

of the Programme in all the courses/papers including Learning Lo [unction s i
wacher {School Iaternship).

1V Award of Division

2

Successlul candidates will be awardad division on the basis of the aggrepale
marks ol all the Core Courses. Pedagopy Courses and Courses on )
Developing Teacher Sensibilities as per the [ollowing:

First division 60% and above

Second division | 50% and above but less than 60%

Third divisicn 40% and above but less than 30%

Candidates can apply for Re-evaluation in any ol the theory courses as per

rules stipulated by the University for B.Ed. degree. Changes in Statules/
Ordinances/ Rules/ Regulations/ Syllabi and books may [rom time Lo lime be
made by amendment or remaking and a candidate shall. except in so far as the
Vniversity determines otherwise, comply with any change that applies lo
years she/he has not compleled at the lime of change.

Nates:

f':. course/ paper means any Core Courses (i.¢. CC1 lo CC3), Pedngogy Courscs
(i.e. PC1 to PC4) and Courses on Developing Teacher Sensibilities (i.c. ET1:1
o ETES and SES1 10 SES6) inelusive of Practicum, as Lhe case may be.

Marks of that part of the course/ paper in which the candidate passes will be
carried over.

B. Ed. First Year

Group A: Core Courses
CC 1: Basics in Education

Instructional Time: 4 periods/week Max. Marks: 100
Exam. Duration: 3 Hours Internal: 25

External: 75

Obijectives of the Course:
On the completion of course, the student teacher will be able to:

undersiand and analyze educational concepts, their premises and conlexts
that are unique to education.

understand the nature and purpose of education with reference 1o school
knowledge. )

learn to avail opportunity for interactive aad reflective mades of leamning.
understand the concepts of teacher and leamner’s aulonomy.

become aware of importance to values and value formation process in -

education.

M.D.S.U. Syllabus/ B.Ed. Programme /2

Course Quiline:
Unit 1: Education - Nature and Purpose

e  NMeming. Nature, Purposc and imponance ol Fducation: Tiducation as
Procuss of individual and sociul deveopmetil. harnmonious development ol
individual and soctely, Fducation as an intentional (intetlectual and sellcriticnl)
or unintentional, Agencics ol cducation: Family, socicty and [nstitules.

«  Pracesses und Motles of Education: ducation is a natural and social process.
[ ducation as an ability Lo question and jmagine allematives. Education as a
process ol making one 2 selllcamer and independent ol both the teacher and the
sttution. Education in schools andits linkages wish outside school expericnee,

Unit 11: Knowledge and IKnowing

e  Knowledpe and knowing- concepl. meaning and nature. doing (thinking and
analyzing witl caperiences. DilTerentinte between information. know ledge.
pelieland wrutl.

e  Knowing Process: Nateral and scientilic concepls of “knower” (3T “ohject’
(Ks:) and 'knowledge’ (1) and their inter relutionskip. Limitations ol
knowing. Presuppositions af construction of knowledge. Roles ol knower
and known in knowledge (rapsmission and construction. Rale of culture in
knowing.

Lnit II}: Facets and Forms of Knowledge and 1ls Orpanizalion in Schools

« Tacels olknowledpe wilh relerence 10 school knowledge : dilferent facets of
knowledpe and their relationship such as - Local and universal, concrete and
abslract, thearetical and practical, conlextual and fextual, school and out of
school.

« Scleclion, legilimation and organization of knowledge in schoal knowledge
and its reflection in the form of curriculum, syllabus and textbooks.

Unit 1V: Autonomy of Teacher and Learner

o  Autonomy of teacher - Why, what and 10 what extenl. DilTerence betwien
antonomy and [reedom. Teacher’s autonomy and its importance in enriching
learming, environment. Relationship between autonomy and accountability.
Hindering factors that affect {eacher's autonomy.

e  Awmonomy of fcarncr - Why, what and 1o what extent, Restrains on learners
‘n schools. Learning without burden, Joyful and cooperalive learning.

Individual aulonomy and collective responsibility of teacher and leamcr.
Unit ¥V: Education and Values

«  Concepland naturc of values, - Relative and absohile. Education with refercnce
to luman rights and values, Valucs prevalent in Indian constilution and socicty.
Education is a normative cadeavour.

e  Process of value formations in schools and oul of schools and its impact on
learners’ value perspective. Role of education in transformation of valucs m
sociely, School sysiem lo nurture a culture of peace.

Modes of Learning Engagement:

The Course is visualized to be conducted through group discussion, sel{ study and
reflection. The study of themes in each anit will be done through a range of activitics .
such as: initiation of the dialogue within the group, organizing study groups, organizing |
discussion in sma]l_g_rﬁii 45, of planning for short presenlations. The sub-themes organized
as unils of the course, carbe discussed by student teachers (using {heir own ¢xperiences !

and comnmon-sense understanding, to begin with). Teacher educators will be preseHs i

l
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10/M.D.S5.U. Syllabus/ B.Ed. Programme

and panicipate in the plenan discussions as *facilitilors”.

Practicuin: | ~ :

Some activitics lor practicum are listed helow.

1. [ndividual selt=study of a lexv/article. with theme questions in mind

Group study ol a eatarticle on a given theme

Obscrvational studies and activities: it may be worthwhile to carry oul

observanons i the fiekl. record what is observed and use the informaion

while diseussing with enther teacher educator or peers,

1, Obscrvation with a purpose to relflect on knowledge preseevation,
rransmission/construction and generation in oral, written, and
technological taditions.

:_.-.l E*J

3. Qbservation ol schools. teachers. stedent activities ina - sehool context

i, The stadent-teachers will maintain a portfolio ol observations aid notes on
discossions: these will be submitted periodically 1o the fiwculty For appraisal
and Teedback,

Alodes of [nternal Assessment Marks

Wrillen Lests |0

Selected Projects & Assignments from Pna.lmum 13

Supgested Readings:

. Agrawal, A. (1995). Dismantling the Divide Between Indigeneus and Scientific

Knowiedge : Development and Change. 26:4 13-39
2, AntWeiler, C, (1998). Low Knowledge and Locat Knowing: AnAntliropological
Analysis af Contested “Culturat Products™ in the Context of Development.
Anthropos, 93:40-94.
Chemsky, N. (1986). knowledze of Language. Wew York, Prager.
Datta, DML (1972). Six ways of Knowing. Cateultta, Calcutta Universily Press,
Dewey, John (1997 ). Experience and Education, Touchstane, New York.
korishina Murthy, J. {1947). On Eduocation, New Delhi. Orierl Longman,
Kumar Krishna (1996). Leamning From Conflicl, New Delhi, Orient Longman,
Peters, RS, (1967). The Concept of Education, UK. Routledge.
Margarcl, K.T. {1999) The open Classroom, New Defhi, Orient Longman.
0. PremaClarke (2001). Teaching & Leaming: The Culture of pedagogy, New Delhi.
Sape Publication,
1. Sleven H. Cahn. (1970}, The Philosophical Foundation al Education, New York.
Harper & Row Publishers.
12.  Sykes, Marjorie{ 1983). The Story of Nai Taleem. Wardha. Nat Taleem Samili,
[3. Thapan. M. {1991). Lifc at School: An Ethnographic Study. Delhi. Oxford
University Press. ®
Anond, C.L. etal. (1983). The teacher and Education in Emerging Indian Society
New Delhi, NCERT. .
“epor of the Universily Education Commission. (1948).

moNER St Eh e

~na N.R. (1995-96) Swaroop Philosophical and Sociological Foundation of

“jon. Meerut. Usha Printer.
R, (1973). Educational Thought and Practice. New Delhi. Sterling Publication,

\Eﬁf (1999) e & [fder smw <drg -y &1 e, e,
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B. Ed. First Year
Group A: Corce Courses
CC 2: Learner, Learning and Cognition

Instructional ‘Time: 4 periods/weel Wax. Marks: 100

Exam. Duration: 3 [Tours Internal: 25
External: 75

Objectives of 1he Cowrrse:

O the completion ol course, the student teacher will be able io :

. sittate individuad devetopment in a socio-culural contend:

® des clop an understimding about the impact/in{luence ol socio-cultural contex
in shaping human development. especially with respeet 1o the Indian conteal

@ acquire theoretical perspeetives and develop ar understanding ol dimension:
and stages o human development and developmensal 1asks:

- understand a range ofcognitive skills and aileelive processes in hunin leamers o

s hecome aware ol difTerent contexts of learning and situale scirools as i speciii,
cnvironment for learning: :

% reflect on theirown implicit understanding ofthe nature and Rinds of learninz

g gain an understanding of difTerent theoretical pesspectives on learning w ith \.
locus on cognilive views al lcaming as well as social- constructivisl theories

@ explare the possibilities of an undersianding of processes in uman cognition
and meaning-making them is basis lor designing learning enviranments :mJ;
cxperiences ol school: and ]

® appreciate the critical role ol learner s based on differences and contexts it

making meanings. and hence draw oul implications for schaols and lcachers
Course Qutline:

Unit E: Learner us a Developing [ndividual ;

*  Developmental Influences: Development as a resuttunt of inleractions betwee!
individual polential (innate, acquired) and external environment (physical
sacio-cullural, ceonomic and technological).

*  Niwre and nurture. continuily and discontinuity and growth and maturalio.
ISSUCS. .

* implications {or teachers lo develop holistic understanding of the learner i |
contexl.

* The understanding of cognitive and affective processes influencing lh|
development of the learner and their applications in classroom teaching.

Unit 1I: Development and Learning

*  Meaning and principles ol developmenl, relationship hclwm,n devclopmer
and learming,

*  Dimensions of individunl development: physical, copnitive, languag:
emoiional, socml and moral, their interrelationships and implications [t
teachers (relevant ideas of Piaget, Erikson and Kohfberg).

*  Stagesofdevelopment—developmenital tasks with focus on processes growt
nnd development across various stages [tom infancy 1o post adalescen.
(specinl emphasis on concems of adolescence).
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Meaning of *coguition’ and its role in leaming.

Socio-cultural factors influencing development and learning.
Facilitating holistic development {for sclf and socicty). (The focus is on
understanding the key concepts of development and cognition, dilferent
stapes and dimensions ol development and their applications in teaching—

lcarping coniexis).

Unit Li1: Theorctical Perspeclives on Learning

apply them in diflerent leaming situalions). 1. Rellective Written Assipnments
Unit IV Learning in ‘Constructivist’ Perspective 2, Ticld observation notes
a Distinclions between leaming as ‘construction of knowledge™ and leaming.as 3. Anilysis of a [carning situation and case sludy, using theoreti I i
. (ransmission and reception of knowledge’. 4 Adminisltration of nny one standardized tests 1( [m,ﬁﬁ EELLHEH _Fcﬁcct}vcs
8 Social-Constructivist perspective (aiso Bruner and Ausubel's perspeclive) ) creativity) and preparalion of psychological nssussmcft re E:_f“ udes atude/
and applications of Vygotsky's ideas in lcaching. 3. Prepare a eritical report on implications ol any one theo l_]3' b |
@ Understanding processes 1hat facilitate ‘construction of knowledpe™ ! Erickson nnd Bandura. ry for lcaming — Piaget.
(i) Experiential learning and rcflection 9. Sclectachild with leaming problem (refer 5.5) and carry out academi 3
(i) Social mediation in any one subject, identify Ihe remedial measures and pre i: ';ﬂ:éc assessment
(is1) Cognitive negotiabiiity 7. Preparation of leamers’ profile based on cognilive and mun_mFI e hP-:Jn_ . |
(iv) Situated lcaming and cognitive apprenticeship o depict inter and intra individual differences gnitive characleristics ) :
(v) Meta-copnition. Modes of Internal Assessment Marks - ! :
. Creating facilitative leaming environment, Writlen lests i0 ; L
@ Teachers’ attitudes, expectations — enhancing molivation, Achicvement Any three of the following: 5 r E

]
Cognilivist and Social Copnitivis {Bandura), Informalion-Procassing vicw, ¢ Leclure-cum-discussion
| lumanist Social-Constructivist Socinl Cognitive Leaming {drawing sclectively »  Swdy o seleeted readings and discussions around overyiew
on the ideas of Skinner. Piagel. Rogers, Vygotsky). *  Anecdotes. experienlial and reflective writings o
(1) Conuepls and principles ol euch perspective and their apphicability »  Audio-visual clips of learning situations un:d faraofiorg B
_indiflerent leaming situalions discussion in small groups as wallag lﬂl'gm:lemup eractions. analvsis and
(ii) ‘Relevance and applicability ol various theories of learning for »  Group presentations of Key themes and ﬂ;nl:ﬂpl:-;
different kinds of learning situations »  Exemplars nf‘cnnsl_ruclivi;l’ leurning situations, Case studi : :
(i) Role of learner in various leaming situations, as seen in dillercnl and discussion’ ' studies, their unalysis
theoretical perspectives : : »  Close abservation ol leamers (sludenis) in learning situations al school
(iv) Role of tcacher in leaching-learning siluations: a) lransmilter ol wcll as in other contexts; making ficld hotes s al school, as
knowledge. by model, c facilitator, d) negetiator. ¢) co-learncr. » [Interpretalion, analysis and discussion of observations 5
(The focus is on building understanding of diflercnt psychological . *  Assipnmenis based on the above
. Practicum:

Implicit knowledge and beliets about leaming (demystifing misconceplions}.
Perspectives on human leaming: Behaviourist (condilioning paradigm in briel).

perspectives of leaming and helping student wachers (o leam 10

motivation, posilive emotions, scl {-cfficacy,
lcarning. {The focusison |casming as a constructive rather than are

process, The lcamer- cenle
lcamming as conlextual and self-regulated proce

classroom practices).

UnitV: Individual differences among Learners

collaboralive and selfregulated
productive

red orientation has implications for understanding
¢s and following suilable .

v.D.S.U. Syllabus/B.Ed. Programme /13

languages ol leamers’ a ' ion, 1
nd languare of instruction, im iflcrenta
‘ : Euiy . clofdiflcrental *
capilal® of learners. ” e
'l:il_rl:](_]-:rsiu_mdmg differcnces based on a range ol cognilive abilitics— leamning
1tliculties, slow learners and dyslexics, intellectual deficiency, intellectual

'F % - - - L " L] L]
#iflcdness. Iimplications for calering 1o individueal variations in view ol

diffcrence’ rather than "deficit’ perspective,

Modes of Learning Engagement:
Modes ot lcaming engagement will include:

[

Rellective Written Assignmenls

Reflective Written Assignments
Field observation notes

Analysis of a leaming situation and case '
ndc i :
o — study, using thearetical perspectives

Suggested Rendings:
Ambron, S.R, {[981). Child Development, New York. Holt Rinchart & Winston.

& Dimensions of differences in psychological alributcs—cognitive abililics, 2. Atkimson, Richard C. ct.al. (1983). Introducti
S . 2 » Cl.al : {
. interest, aptitude, creativity, personality, values. ; : Harcourt Beace Johanovieh tng: ction to Psychology. New Yaork.
» Understanding learners from muitiple intelligence perspective with a focus . Benjafield, J.G (1992). Cognition. Prentice Hall _
on Gardner's theory of multiple intelligence. Implications lor 1:cachi.ng-lc:aming | 4.  Blackie, J.{ |971}. How Children Leamn in J.u(:] *SEIEELT:;EI 1b'1IL;'.‘.I15|‘:1‘5~],]_ y

in |.h¢l':g.hluf:hanging:nnccptut‘iniclligr:ncc, includin.gcmulmnalmte.lhgcncc. :. New York. Readings in the Foundations o fEduﬁ*inn Er’ulli’ C C ncll er {eds.)

. » Differences in earners based oh predominant “lcaming styles’. 5. Brown, J.5,, Collins A and Dugrid, P (1989) Sim;‘ﬂdiﬂugni;iu;c}a::fhtc ;
. ’ ' ulture

o-cultural caniexts: Impact of home

—_— ————-n

. DifTerences in lcamers based on socl
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of Leaming, Educational Rescarcher: 32-42. ' |
6. Dcceceo. (1970). lialy. Psychology & Learning and Instruchion ECducational
Psychology Prenlice. ‘ | |
7 Flavell. 1.1 (1963). The Developmental Psychology ol Jean Pioget, Nuw York.
Van Mo strand. . . | i
8. Gange, R. M. {1985). The Condilions ol Learning and Theory of Instruction {d
edition). New York. 1lolt. Rincharl and Winslon.
.9 Gardaer, F, (1999} The disciplined mind what all studenls should understand,
New York. Simon & Schuster. |
10. Gardner, Howard (1989). Frames of Mind. New York. The Theory of Multiple
Intelligences. Basic Books. |
1 Gardner, Howard {1991). The Unschooled Mind. New York. H-.:m_n_c Buooks.
2. Tlurlock, E.B. (1964). Child Deselopment. New Yok, I‘-d'..:gl::u. il Bngl-: Co.
3 Kolh. D.A. (1984). Expericential Learning. Izngclwood Clitls, NI Prentice-Hall
Rogers, CR. {1980). Educational Psychology in (he Classroum, New York. Oxford
University Press. o o
14, Lura. A.R.(1976). Copnitive Development: 1S Cultural und Secial Foundations,
Coumnbridpe. - Mass. [avward Universily Press. _ L
15. Phillippe Aives. {1962). Centurics of Childhood. A Sociology of Family Lile.
| New York., Knops. |
16. Rosser, Rosemary A, (1993). Cognitive Development. USA Psycholagical sl
Biological Perspectives, Allyn dand Bacon. ) N
17. Wolfolk {1987). Educational Psychology. Prentice H:_lll I:.aglr:.'-.mc_nd CIift, |
I8, Srivastava, AK. (1998). Child Development. The Indian Perspective. New Delbi.
NCERT. o
19.  Sibia, A.(2006). Lilc a Mirambika. New Delhi. NCERT,
20. Sarangapani M. Padma. (2003). Construcling School Knowledge. An Ethnography
ol lcamning in an Indian Village. New Delhi. Sage Publicaion o
21.  Chauban S. S. (2002). Advanced Education Psycholopgy. D::!hll.. Vikas Puhhcaufm.
72, Woollolk, A.E. (2009). Educational Psychology (11" Edilion) (My Educalion
I.ab Series) Prentice Hall. - . | _ |
73. Werlsch, 1.V. (1985). Vypotsky and the Social Formation of Mind. [Harvard
University Press . ' N
24. Chauhan, S.S. (1990). Advanced Cducational Psycholopy. New Dethi. Vikas
Publication House. o |
25 Shanna R.A. (1996). Fundamentals of Educational Psychology. Meerut, Lal Book
Depot, _
B. Ed. First Year
Group A: Core Courses

CC 3: Curriculum and School

[nsteuctional Time: 4 periods/week Max. Marks: 100

Exam. Duration: 3 Hours Inlterngl: 25 .

External: 75
Objectives of the Course: _
On the complction of course, the student teacher wili be arhh: 1o
' e develop an Understanding of the CMErging Curnm_;lum theory. |
e devclopan Understanding intothe various foundation of E}IITICI.I]UIH Elann ing
»  acquaint the student with the existing approaches (o curriculum design,
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reflect on various trends in eurriculum development,

enable student (o understand Lhe basic concepts o educational management.
develop n [wluristic visien aboul devising new curriculum design.

orient the student teachers with eurriculum  process and construction o
curmcnium development,

Course Outline:

Unit I: Concept of Curriculum

e  Undersianding the meanings and nature of Curriculum: need and imporiance
ol curriculum in schools

¢ DiMercnuiating Curriculum Framework. Curriculum and Svllabus: their
signihcance in schoot education

L

IFacets ol curriculum: core curriculum - signilicance in Indian contex,
s Mueaning and concerns of “hidden” curmiculum
o Cyurriculum sisualized at different levels: nanunal-level: state-level: school
level; class-level and related issucs
Unit I§: Curriculum Determinants and Considerations
° Rroad determinants of curriculuny making: (At the nationa! or state level)
Educational and Professianal Polices
- Sacio-polilical aspirations including ideelogies and educinional
VISION
a 2CONoMic necessities
. technological possibilities
= culiural orientations
. national prigrilies
Considerations in curriculum development; {at school level)
FForms of knowledge and its characlerization in diflerent schoal subjects;

Relevance and speeificity ol educational objectives for concerned level:
l.carner characleristics

‘Teachers' experiences and concems

Socio-cullural context of students - multi-culiural, muli-lingual aspects
Critical issues: environmental concerns, gender diflerences. inclusiveness.
value concerns and issugs, social sensitivity

Unit [11: Curriculum Development {at school level)

+  Underslanding shifls in cmphasis in approach to curriculum: from subject
cenlered *minimum levels of leaming' and behaviouristic leamning outcames;
(o integraled approach involving development of perspectives, concepts and
skills across subjects, incorporating environmental/local concems, 10 activily”
centered and constructivisl orientalion

&  Process of Curriculum making

=  [ormulating aims and abjectives (bascd on overall curricular aims

and sytlabus)

Crileria for selecting knowledge and representing knoswledge in the

form of thematic gueslions in different subjects

Orpanizing [undamenial concepls and themes verlically across kevels

and integrating (hemes within {and across) difTerent subjects
Sclection and organization of learming situations

Unit IV: School - the site of curriculum engagement

Rolc of school Philosophy, Management and Administration (and orpanizatinn®







