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NOTICL, —_
. Change in Statutes'Ordinances/Rules/
Regulations Syllabus and Books may, from
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remaking, and a candidate shall, except in so
far as the University determines otherwise
comply with any change that applies to years
he has not completed at the time of change.
The decision taken by the Academic

Council shall be final.
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Bachelor of Education - Special Education (Mental
Retardation): B.Ed. Special Education (MR) Programme

L PREAMBLE

Both, Indian society {and hence) the Indian schoal system are full of strengths and
challeages the essence of which |s diversity. Coming together with diverse background
1% pant of our growing up and functicning in the society as adulis. But how are the
chassroams which are known to be minlgture socistivs and flure socictiss hemidling
Uhis cemming together currently? This is one of the key questions waiting to be sddressed
ab macto ns well as micro level today. As we take the credit {and pride) of managing
soene of the ebvivusly visible diversities quite well, it is high time that we move on 1o
dealing with [esser visible diversities fn classrooms. Various subtie diversities mre
waiting to be identified by clastroom teachers if not by theorists and expens — dealing
with these will come only afler scknowledging them svstemmically. Tiversities refated
1o learning styles, multple intelligences, personality profibes or sludy habiis sre g
few of the facters vet to ke their due places in classroom sctivities, Similarly
diversity of abilities and bence of the refased educational needs, 100 are waiting 1o be
wddressed properly in Indinn clesaroams,

With this backdrop the current B. Ed, Special Education cuericwlum is revisited. After
2 lot of brainstorming this curriculum has been developed to empower the specinl
tenchers‘educators 1o ensure education of studends with disabilities in an nclusive,
Fight based and barrier free environment. Tt Is in tune with the refanms in Indian
education and teacher education system in general with specific reference to NCTE
Wotification of December 2014. 1t intends to place 1eacher education preparstion in
special education in the rights- perspective of the tnrger picture, The prime intention
45 tar develop o texk force af the special fegchers/educators wia can deliver the best i
all settings: inclusive, special, open or homie bazed and in all the rofes: classroom
teacher, resource feachier, Iinerant teacher or orags disebility feacker focilivarors.
This document proposes the program siructure for the duration of two years 5o that
& wide range of knowledge and skills can be inculcated in trainee teachers during the
program. Difference in philosoplies and theorles benween special and general education
need to be bridged and special educators and teachers trained 10 collaborate to meed
diverse needs in the classroom, The program structure readies thesn fof embarking on
2 fulfilling professional journey spured by refection and practices. Moving away
from ‘show and tell to “learning by doing’, the courss will be skill orented, and offer
varigies opportunitics of Interaction with self, students, schools and commanities.
The cosrieulum autempds a1 siriking a balance between core knowledge (theory and
pedagogy) and skills; eross disability knowledge and skills, as well & disahility
specific knowledige and skills, The rele of special educatons has changed drumatically,
with a shift firom direct

provider of nstrection to facilistor end consultant. A teacher would need the firs set
of skills to develop a basic understanding of curriculum transsetion &nd content
redagogical knowledgs s well &s change apant. collaboration, communication and
time manageiment skills. PFrovision of the second $e1 would be required, sinee eross
disnbility expertise is more relevant within the fremework of inalusion; and a teacher
would need the thied set 1o specialise in one of the disabilities particularly far serving
the needs of children with specifle disability in inclusive s well as special sefting.
Inclusion is st the cducational centre stage today and hence the role af gpecial and
generdd teachers need to be operationalized systematically, To give the program more




4/ M.D.5.U. Syllabus / B.Ed. Spl. Ed

pragmatic relevance, izsuss related 1o projecied nesds, employability, career and
higher education options and cnery level eligibility are given serious consideration so
the opportunities for a special educntor are at par with ieschers in general education.
It i% expected that 5o far separated general and special education would inftiate oo
bilsteral collshorations with each other o fulfil the global objective of EDUCATION
FOR ALL.
I LEARNING OUTCOME
The B.Ed. Special Education programme aims to develop Special Education teachery
Educators for children with dizabifities for various settings (incloding Inclasive, Special,
Oipen School and Home Based Education), The B.Ed. {Special Education} programme
will prepare human resources 10 enable ihem to sequite knowledpe and develop
competenches and skills to impan edocation and training effectively 1o children with
disability as well as all other children and this being ieachers for all children, Afier
completing the B.Ed. (Special Education) programme the student-teachers will:
& Acquire knowledge & skills showt bumen development, contemporary Indian
educition, and pedapogy of various sehood subjects and mesessment for learning.
b Acquire knowiedge & skills ahout nature and educational nesds of children
witl disabilinkes as well = of specific disabilities.
¢ [Develop conceptual understanding of edocation provisions and skills for
warking with chilidren with various disabilities in Special and inclusive settings.
d. Enhance knowledge and skills for professional development.
1. NOMENCLATURE
Homenclairee of B. Ed. Specinl Educntion coarses should be as per LG notification
of 2009 and 2014 and the new nomendlature of this course will be B.Ed.Special
Education (Mentzl Retardntion),
Y. ELIGIBILITY

Condidates with af least 0% marks either in Bachelor Degres end for n
Master Degree in Science’ Social Sciences’ Homanithes, Bachelor in Engingering of
Technology with specialization in Science and Mathemaiics with 55% marks or any
other Qualification equivalent there 1o, are eligible for asdmission (o the programme.
V. RESERVATION

Reservation of seats for SC/ST/ORC and PWD will be as per existing
Rajasthan Govt. /Central Govt Mnrversity rules.
¥L ADMISSION PROCEDURE FOR B. ED,

Admission shall be made on merit an the basis of marks obiained in the
qualifying Examination and / or in the entrance cxarmination or any olber selection
process &5 pee policy of the State Government! and the University,

VI DURATION AND WORKING DAYS
The Course/programme will be of two academic years, which can be completed in a
maximum of three scndemic years from the date of admission to this programme.

Working Davs

] There shall be at beast Two Hundred Working Days cach year exclugive
of the period of examination and admission,

L Institition shall work for @ minimum of thirty six hours & week, during
which physical presence in the institulion of all the teachers and student
teachers is necessany to-ensure thelr avallability for sdvice, guidanecs,
dialogue and consultation 25 snd when needed,

- The minimum aftendance of sadest-teachers shell have to be 0% for all
coursg work and practicum. snd 90% for school internahip,
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VL PROGRAMME PATTERN

The wniversity has developed programme on annudl basis-and proposed 2000 marks

1n view of disability specific specialization as per RCI guidedines.

XIX. PASSING MINIMUM

Mfinimam 50 % marks are essendind in all courses for passing in the programme

(CGrace Marks gz per University moms).

X, NATURE OF EVALUATRON

Internal & Exiernal as per MDE University nonms;

XL FACULTY-STUDENT RATIO

RCI recommends the feculiy-stodent ratic in the area of B.Ed. Special Education as

1: 18 Conaidering the infrastrisctural facilities needed for Special Education and based

on the tasks such ns supervising practicum, o meximom of 25 students may be

admined for the B.E4d Specizl Education programme of 2005-17:

NIL CERTIFICATHOMN AS A REGISTERED FROFESSHINAL

I8 mandaiory as per Section |3 of BCT Act for every teacher of special educaiion to
obiain a “Registered Professional Certificate”™ from the Rehabiliation Couneil of
India to work in the field of special education in India,

The srccessfid studerrs will be regiatered a2 Special Edweoror (Professional), The
training instilution/organization seuld enourg thal all pessed oy srudests are
registered with the Coumeil

{ A5 continuous professional growdh is necessary For the renewal of the certificate, the
teachers as well as educators in specisl education should underpo in-service programme
periodically to wpdate their professicnal knowledge, Amendments, if 2oy, 1o the
reguiations of the course will be made periodically by the Rehabilbation Council of
Indin Any devintion from the above repulations should have the prior approval of the
Rehabilitation Council of India.)

XL AWARD OF DEGREE

The S Universitles will sward degree in Sochelor of Educanion- Special Education
{Adantal Retardmtipn).

While issuing degres certificate, the Universities will clearly speli out the
area of spacialization and will mention &5 & statement thet the passed oud can teachin
ull setiings and other disabifities (cross disabilities).

XIV. PRACTICING SCHOOQLS

Special & Tnclusive School - O Special Schoo! / Mol with Special & Inclusive
Schools, prefembly up 10 secondany schoed bevel recogniosd by State Govesnment for
the mair dissbiliy area and permission to carry out praciical in other disabifity,
Special Schools for ASD and LIV i5 not an exsential condition, Witk o precaution that
stndents with disabiliy should nod be oversiressed. Inatitations offering mare than
one programme in Special Education must heve own Special School and Moll with
ather Special/Fuelyzive School for sehool engngement and feld experionce,

XV, Engagement with the Field and School Experience

The B.Ed, Special Education curriculum shall provide for sustained interacibon with
the child, schoe! and commmunity in varied seitings for establishing closs connections
between different curicular &rens and making teacher-tralnes undessiand herhis role
and funciion.

In the fiest vear, these shall ko work on the ficld amoonting to a4 minkmem of 4
weeks, spread over several doys throughout ihe yvear. This will inchade mindmuam of
one week of sechoo] enpagement and three weeks of other pructical work/engngements.
Lo the second vear, there shall b & minimum of 16 weeks of engegement with the field
of which minimum of 15 weeks are for school intemnship and one week is for other
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field engagements, Thas & minimum of 20 weeks (4+16) shall be aliocated aver the
{w years fior tasks, assipnments as per the courses and schoal internship in the field,
umder the broad curriculsr aress of Practical related to Disability and Field Engagement.
n} Tasks and assignments that run through the course
These tasks and projects would help In substantiating perspectives and theoretical
frameworks studied in a teacher education clastroom with fichd based experbences,
The tasks &nd projects may inclede collaborative partnership with the schools for
developing CCE practices, creative ways of tracking lsamers’ progress, forums for
ional development of in-service school teachers, dialoguing with the School
Management Commitiee, parents and the commupity. The community biased
engagement may alss be related to the pedagogheal subjecis andfor concerns aad
challenges arising out of special needs of children,
b} Sechool Internship/Attachment
While First year prepanss graunds for going to education ssttings and interacting and
working with children including children with disabilities: the second year would
offer intensive engagement with the school in the form of School Internship.
Druring the Internship, studeni-teachers shall woek as 2 negulas teacher! speoial teacher!
special educator and participate in all the schoe] activities, inclisding planning, teaching
and assessment, Interncting with school teschers, parents, community members, other
support personnel end children including children with special needs specific (o the
areas of specialization being offiered by (he student teacher,
Before teaching in o classroom, the student-teachers will observe the sthool and its
classrooms Tor & week, to understund the school in totality, s philosophy and aims,
organisation snd managemeat; the life of & teacher; needs of the physical, mentol,
emational develapment of chibdren; aspecis of cusriculurn and its transaction; quality,
tramsaction, end asscasmont of ieaching—feaming.
School Internship shintl be designed to lead to the development of a broad repertolns
of perspectives, professional capacities, teacher dispositions, sensibilities and skills.
Student teachers shall be equipped o cater to diverse needs of learners In schools.
Student-teachers are to be netively engaged in teaching #1 two levels, namely, upper
pelmary and secondany.
Internship in schools is o be done for 2 minimom duration of 13 weels. This should
include ohserving a regular classroom with & regulas teacher and would also inclode
peer observations, teacher observations and observations ¢l interns’ bessons by faculty
beabdes olher seftings.
It is important that the stadent-teachers consolidae and reflect on their teaching
experience during snd after the school intemship. Therefore, along with wiiting reflective
joumals during the internship programme, there shall be space for extenced dizcussions
and presentations on different spects of the teaching expericncs after the ntesnship,
For cach student-teacher, internship should be conducted preferably in ane school for
the entire 14 weeks, However, to understand the dynamics of teaching af elementary
and secondnry levels, this pariod can be divided into two blocks; this will alse he
impacted by the type of schools (Specizl and Inchusive) being available,
Internship should not be reduced m the *delivery’ ofa certaim number of lesson plans
but should aim for meaningfial and holistic engagement with leamners and the schoal.
Internship will nvelve spending maximam time in school for practics teaching
performing ol tasks of a special teacher/ special educator and elso being teacher for
the school sublects opted &5 part of pedagogical courses; setting will be & mix of
special school, inchusive sehool and resource and home-hased feaching and support as
iy be required by the special necds of students,
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XVI. PROGRAMME STRUCTURE
STRUCTURE FOR T YEARS
Coale Area Courses |
| A THEOR Y. Lore courses _ 5
B | THEORY: Cross Disability & Inclusive Education 3
Courses (inciudin orsal courses)
C___ | THEDRY: uum"ilqm-%hmﬁun Courses H
D | THEORY: Enhancing onal Capacities (EPC)/ 3
Professionsl I t Cowrses
E FE%ELM relnted to disshility 2
F Field Engagement School Internship 3
Tatal 14

Each theary course (A, B, T, D) will have up to § units. Each practical cowrse (E1
and E23 will have 4 units. Each tizld Engogement/intemship (F1, F2 and F3) wiil
have ¥ units. All courses as specified in the straciure inciede fecture, tulorals as
contact hours besides assignment, field work including observation, seminar,
workshop and practicum relating 1o the concerned course.

AREA A: CORE COURSES

Al

Human Growth & Deveiopment
A2 | Coniemporary India and Education

n
A Learning, leaching and Assessment e
A Ftdggﬁ:! uﬂﬁﬁgmﬂﬁum Reference fo Disability} Any ane
PART | :

ience {Speckal Feterence (o LUSABI |

FART 11 Methemalics | Specitl Reterence 1o isabilin )

FART 1l Socinl Stadies | Speckal Relercnce 1o Disability)

Al

Wﬂdﬁnﬁwﬂ ﬁl:ﬁ:Etd [ m: MIE o

: Hindi / Regio ml%umgg%gﬂ Relarence to Disability)
. ish {Speciel Reference to Disahility)

Mote:

AREAB: CROSS DISABILITY AND INCLUSTON

All sudeni-teachers will be lesendng about a1 disabilities (theory, practical
es well as field engagement) pnd specialization in any one disability
ebiver than selected for Area C.

[nstitutiohs’arganizations offering B.Ed. Speciel Education arg éxpected
to decide ather than speclolization area gut of MEL

In core of studeni-teachers with dizabiliny: the cholee of hwo optional
courses from B-10 ar B1 can be on care to case bosls fe.g. Srudenr-

tenchers with MR may apf for any one colrse That are appropeiale for
ihem from B0 & BIT).

Bo
B1d
BI1

Inclusive Education

Introduction te Sensary Disabilides (VI HL DeafBlind)

Incroduction o Meure Developmenind Disabilities (LD, ME(ITY), ASD}
Introdustion o Locomotor & Maliiple Disabilities { CF, MY

Skill Based Oplions] Course [Crass Disabiling and [nclusion)

kil Based Optional Couree {Disability Specializntion)
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B0 Skill-based Optional Course (Cross Disabifity and fnclusion) ANY ONE

A Guldance and Counselli
B | Applied Bﬁ:ﬁnuﬁl‘lﬁms
B11; Skill-based Clptional Cowrse (Disability Specialization) ANY ONE
A Mm;_m_l_m uf'LmuL]r_g Disabiliny
B Yocationn tiation & |ransition to Job Placsment
AREA C: DISABILITY SPECIALIZATION COURSES
L5 Assessment and Identification of Needs
EHEE Eurri:uhm])ﬁrﬁﬁ_gﬂﬂ;minn anil Evnluation
14 Ivtervendion and Teac ng Strategies
C15 | Technology and Disability
C16 | Psycho Socinl and Family lasues

AREA [ ENHANCEMENT OF PROFESSIONAL CAPACITIES (EPC)

{Wherever epplicable specific referenca to disability will be focussd)

7 R.:m:liEE and REﬂE‘ﬂiEEIm Texts
CEE | Deamaand A in Education
D75 | Basic Rescarch & Basic Statistic

AREA E: PRACTICALRELATED TO DISARILITY

El [Cross disability and inclusion {Par of Area B)

Fa. |Disabillty specialiention (Parl of Ares L)

AREA F: FIELD ENGAGEMENT/ SCHOOLATTACHMENT/ INTERNSHIP

Fl. Main disability special school (Related to Asea C)
_ F2, | Ofher disability specinl schocl (Felated fo Ares B
Fi. Inclsive school (Relaed 1o Ares B & C)

M.D.S.IL Syllabus / B.Ed. SpL Ed. /9
IYEAR
TEACHING SCHEME & CONTACT HOURS B.Ed.-l Year
Fwtructlonsl [Cuern-
thma in ion
Courses | Nomenclature of the Course periods i i ! of
“Par | Pur I“‘"‘
| ok | Yaar* IHH-P
Al Human Crowth & Development & 168} 8D | Z0 J100) 3
Al Contemmporary India and Educatighn G | TRR)AD | 20 (100} 3
A3 Learning, T-H'Iﬂ'l-ll'l-! and Amsegsmient L] 168 80 (20 |i00| 3
Counse £ and % fany two of the following A candidets has to opk for Peo pedapoyy ot one Som

3 sl b ihizr (ham

st ¥ mechudiea

4t opied v podugnpy coaw B)

I!lﬂiﬁl BEIrI-I[

A4 Pedagogy of School Subgects (ANY ONE | 6 IGE| &4 |20 |1oay 3
from Part | to Part %)
AS Pedapopy of School Suljects (ANY OMNE | 6 168 80 |30 [100; 3
from Fart | to Par W)
BA Inglusive Education 1 g4 |30 |20 | 50 x
BY [ntroduction 1o Ssassry Dissbiliies (VI | 2 E4 | 300 | 20 | 50 F |
Hl, Deaf-blmd}
BE Introduction 10 Meure Developmental | 1 Bd |30 |20 |50 | 2
Drisabdlstses (LD, (00 ME, ASD)
B3 Imiroduction o Locomotor & Multiple| I Bd | 30§30 | 20 i
Dissbblisles (Deaf- Blind, CF, M
Ci2 Aspegamend snd |demtification of Meed={ & LA | RO |20 {egm| 3
C13 | Corricwlum Designing, Adsptetion and | & LEA | &0 | 30 |10&| 3
Evaltuation
{E1 & E2
iEl-  |Duwration, sesting and  description ag
Practical | per the guideline given below in the
Cross  [table (Ares El & Area E2)
and
ingluskon
& E1- - - | - [EesSi10a
Practicsl: o
ﬂi!ahilll)'f
apecial|
zatiom)
Tovtal I
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E 1: Cross disabllity & inclusion

Hours: 60 Marks: 50

Disabiliiy| Educatbonal Tashs for Deseription snd
Foeud Seiting Hra (&0} the Stodeni- Marks allocated|
E\I:hﬂ‘l (i amv)
D Special school of |40 he | Classreom Observation | Mimimom 10
Pl Agsessmen] and 1EP schoal Periods
& ECSE,
b, Fre-Frimary Develap LEF for
student with 10at
&, Primary ECSE and Pro-
Primary level
d. Secondary {10 mnarks)
& Prevocationsl
HE, ¥ LV | Mioimam 3 I8 hrs | Classroom Observation | Mindmum 30
CP, ASD ar| Specis| scheals snd Report schood Poriods
Ml.ﬂlllplt for HI, V1, LV {5 Hra
Defakilities | CP, Awlism or each in
Multipie cach
10 scheal Pericds
im each Specigd
dizabilit school (Two marksy
Dusahilinies for each periad
=20 marks)
¥
Any Inclugive Schoal |5 hes Clazsraom Observation | Minbmum 10
nnd sehool Peripds
Disability | avaitsble in the Report {Two marks for
neighboarhood ench perind =20
imarks)

M.D.S.U. Syllsbus/ B.Ed. Splk £4./11

Marks: 50

E 2: Disability Specialisation Hours: 458

5L |Tasks for the Stadent- | Disabitity | Educational | Hra
Mo Jteachers Focus

L1 [1Ee B T Special School| 20

Setting l’-l!)l Deseription

Develen 1EP fisr |
Student with D al
Primary level {10 ]
marks)

Tenching focusiing on
sdaptation, gvaluation

i Languages
b Mon Lenguages

12 1o Micro teaching & Ceneral Imstitute 5 |5 bessems
simuised leaching on . {Dempnstration of
esdecied skills Migre aching

Skills

I3 |AMaere Teaching Cemeral Ceneral L | 14 lossons
A, Lﬁm planming and (% Im ench Subjort)
Teaching for subjocts (Twn regrics foe ench
selecied perind =20 marks)
o Lungueges
b, Hon Langeapes
B. Leszon planming sad | Genersl Oemersl 10 | 1D fossans

(3 an each Ssbject)
{Two marks for exch|
peniad =30 niarks)

Note: Schedule for proctical for E-2 shall be included in the time table fminimum
eleven warking days may be allocated). Skifl far micra feaching shall be selected with

Sehedule for pracrical for E-§ shall be included in the rime fable ffen working
dy may e allovated).

Cibwervation: ar mertored ore sstontial However, §f schools Jor ogher
disabiliny are nod gveifobie (v the searby area, the same may be intergreted ay
chrervalion af Inolusive schooly education sevvices being provided in the Besource
roos’ Home based edieation ar vice versa with ativer dizabilin. ’

reference fo Mafor Disabilin
Engagement with field as part of courses indicated below
5.Mo.| Task for the Student-feachers Cairrge Place
1 Aﬂlﬂrﬂﬂll { Project Al Erstilde
T | Assignment | Prapect ¥ Institute
] Eﬁjnmmt’ﬁﬂ'ﬂu Prestiation | A nahlule
T | Assignment! Proget/ | BB nalliate
Freseatation
[ % | Assemsment & Ioentification CLAT | CampiCimic Sehal,
of Meeds disabilsies) | =te faor minimum of
: fifkeen havirs
& | Assignment ] Praject] Ci3 Tnstitute’ Speciall
Presentation Inchesive Schogl
T | Asipnment / Project f ATAS
Presentation

* Instructional period 28 weeks per year #nd Pre-intership for 4 weeks.

** Enhancing Professional Competencies {EPC)-
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In first yesr, School internship will be of four weeks. Out of which, initial
six days will be for genersl observation of the angoing school activities and
clnssroom teaching of the stodent- teachers.

There will be two ceitfcism lessons (one in each pedagogy subject) for the
progressive asscxsment of the stdent-teacher.

The stodent-teacher will have to do an Action Research or Survey or & Case
Study (Any one) as assigned by the concerned supervisor snd will submit
the repon

To understand the local resourees, people & community, VEC/SMC/PTAS
MTA meetings, an open air session of two days’ will be conducted.
Co-curricutir & Extre-curricular sorivities must be spread all through the
year which should also include special duys” celebration.

Indiividual appraisal of the student-teachers will be done by the supervisor
theaugh 2 portfolio on some set criteria about thedr yeas-long iwetivities,
individual aitributes & personal quafities ke discipline, honesty, dedication.
eommitment, ete, T

Rules; Examinations and Results First Year

1.

There will be 11 papers in first year. The University will conduct the
examinntions for all the 07 papers of thres hours” duration and two hours'
for paper B6, BT, BE & BY.

It is mandstory far amy sident to attain 90% atiendance In internship
programme, failing which they will be declared fiail in first yoar.
Cangidatas will kave fo obtain 40% marks in theory & practicumn separately.
For a pass, & candidaie will have to obtain minimum 40 marks in e courses’
papers curryimg 100 marks and minimum 0 marks in the courses/papers of
0 marks respectively.

There shall be one summative (st of 10 marks & candidates will conducs
practicumyfield work and submit report of two activities in cach eourse
paper camying § marks for esch activity. Out of 20 Internal marks a candidate
will have to get a minimum of & marks for a pass. If 2 candidate fills in two
or fess than two subjests, she will be promated to 1 year but it will be
compualsory for her/kim to reappear In the internal activitbes & External
Exnmination of the Same course/paper naxl year.

A Candidate failing in more than two external papers will be declared full
ard has 1o undertake entire sxamination in the subsequent year. However,
her/his internal morks can be carry-forwarded.

Candidates failing in two or less than two papers of intemal will be allowed
& promaodion in secoad yeor, provided thad they reappear in them ot later
stiges. However, any candidate can get this benefit of promotion in a
muximum of two papers intemals & externals combined tngsther.

There will be two pedegogy pepers with an intemal weightage of 20 marks.
The External Assessment of bath the papers will be done externally at the
University keved for 30 marks. For & pass in pedagogy papers candidate will
have to obinin & masks in intereal & 12 marks in extemnel seperately.
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I YEAR
TEACHING SCHEME & CONTACT HOURS B.Ed-H Year
[T p—") [ oo
tima i ikan
Courses | Momenclaturs of the Course pariods g ! ! of
Par | Par
[ wisa | veur i
BLA Shill hased Optiossl Cousse (Croce i &4 P30 |20 |50 2
disability and inclusion) ANY ONE
BIl Skill based Optional Course d Gd A0 f20) 50|, 2
ummmhm disahility] ANY OME
Cid Educstional latervemtion and g i2E[ &0 |20 poa| 3
Teaching Stralegics
Cl8 | Techeology and Disability g | 128]80 [20]i00] 3
Cl6 Pevehe Socisl and Famidly Beues 4 G4 {30 |20 ) 50 Z
o7 Mﬂﬂnmulmmtm 1 i |ae {2050 ) 2
D1 Ferforming And Visssl Ars (EPC) 2 2|30 fan |0y 2
DI? | Basic Research & Basic Statistic (EPC) | 2 %2 (30 |20 50| 2
El & EX | Durstion, sciting smd  desériplioa as
{E1- per the guideling given bedpw in the
Practicel: | wable {Aren Ei1& Area E2)
Cross
Disshility
& Inclus
ion &
FL noi (§on] 200
Proct sl
Dislnibiry
specializ
tiom)
lntern- | {. Mdmin disability specsal achocd 3G f20 30
shin (F1) | (Helated ta Area C)
Intersn- | 2.0ther diabilivy special schood i 240 | 50
ship (F2}
fntern- | 3.Inclusive school a0 |2 ) S0
sbip (F3)
Final Leigan ooy - fLe
Wiva Wose Exansisaion 50| -5
Tacal 34 3445400660104
Cirand Tedal of B.E4, Ist and lind year 1000+1000 i
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E 2: Disability Specialisation Hours: 120 Marks: 100
&L | Tasks for the Disability | Edueational Hrs
Mo.| Siudeai teachers | Focus Setling Deeseriptian
LI | FEP ] Specind Schood |30 ks | Develop [EP for |
Eh_:ldtﬂ with T &
Secandary Fre
Vocational Level
{40 marks)

& Lesson planning  |1D
and execution um
different levels for
all subjects

b. Lessom plasming 1D
amd executinn on
diffesent levels for
M M‘m
& Languhges

b, Maon isngenges

Regouroe Room!
Inclusive school

Resource
Ronm/Tnchusive

schoo

dly hes

30 s

16 lessoms {1 marks
for each lesson =30
marks}h

I bessigd |2 manks
lor oach lesson =20)
marks)

1.3

Schoal Senifisation (1D
on Disabilities For
ropuler staff, Peer
group and Paresits

Regalar School

i hrs

[0 merks

Cpervation of
sUppart Services

Major
DHsabliby

Institute’ Clinic

10 Bry

Depending on 1he
specinlization (10
marks}

Engagement with field a3 part of course as indicated below:

E 1: Croas disability & inclusion Hours: 20  Marks: 100
SI. | Tasks for the Student- | Disability | Educstional (Hrs{No. of Lesson
Mo [tenchers Focus Setting !
T1 |Clnsarocm Observation | Ofther than | Special schoods) 05 | Dbservation of afl
I For othsr suibjects al
dizabililics different lovel,
minimsuen 10
sehon] Periods
{10 marks)
Any Disas | Inciusive 04 | Ooservation of all
hility Sehanks subject ot diffenem
level, minimam L
schonl Perbods
(10 marks)
13 | Lesson plamning #nd | Any Disa- | Special schoold 30 | 10 lessons
enecwtion on differsnt | hality Onber | for other % Langueps &
than 1D § Mon-language)
I maris For cach
levels for sebected disabiities’ besson = 20 darks
subhjects Resoures
n. Largunges Inclysive 30 |10 lessons
b Moa Langerges Echanls {5 Language &
5 Mom:language)
2 marks For esch
fesson =20 marks
13 I Individesiised Tenching | Any Diaa- | Specal schools| 23 |10 lesscns
bessons oa differant bitiny Oither| for other {5 Language &
levels for selected than [0 digakilitles 5 Mom-lenguage)
aejects 21 marks for caeh
& Langaegts bessan =20 marks
b Mor Lanpgeeges
b Individuslised Any Tiss- | Besource Rocemf 15 [ 10 lespons
Teaching bessoms Bility Cither | {Inclusive (3 Language &
i Langissges than [0 Schoak § Mon-language)
1 marks for each
b Mon Lanpusges lesson =20 macks

Wote: Froctical fiming simil be included in time fable (minmum o fouwr week)

Obrervations as menitonsd are ersential, However, ifschools for other disability are
ot available in the nearby area the same way be interpreted az observation of
Inclusive school! educarion'services belng provided in the resonrce room’ home
based education or vice versa with other disabilite

Sl Moo | Task for the Student-teackers Course | Flace

1 Assignment | Praject | Preseatation | BIO Institute
2 Assignmient / Project [ Presentation Ell Instituie / school
k) Aﬁi!im::hl: ! Progect I_Pmmﬂinn Cl4 Imasitute
4 Assignment / Project / Presentation C13 Institute
5 Assignment | Project | Prescntation | C16 Instinate

| & Assignment | Project / Presentstion Diy Institate! school
7 A.ssi!nmnﬂ { Project E‘umullnu [E] T Institute’ sehoa)
B Assigament [ Praject / Presentation D9 Institute / schoal
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Fl: Main Dizability Special Schoal Hours: 120 Marks: 50
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5L | Taaks for the Stedent- | Dissbility 1

Mao.| teachers Focus i s

| Classroom Teaching In Spocial schooks | Minimum 25

y for 1Ty lessons

Across el class levels and 5 Pereonal’ Social,
Curricular Domalsg 10= Functional
Class Levels . Academics,
a. ECSE, $-Occupational,
b FPre-Primary 5- Recreational)
c. Primary
A Secondary
& Prevocarional

Mote: Mimimtim of four weeks should be aifocared for Sehool attachment! fnternship
and reflected fn the o teble and should cover Tasks specified wnder FI with
sigfficient dioe for feaching o acguire competence to deal with shudents with [
across different yeveriny clasy levels ond Carriculor domains for whole class,
Ceriificare from Sohool Head'ln charge regarding the performance of the studens
trainee placed showld be submitted in the formoat gives by the college,

F 2: Other Disability Special School Hours: 18 Marks: 50

SL |Tashs for the Diisahility
Mo, |Stadent tenchers | Focus
1 | Claszroom Teaching | Amy Disability | Specinl schools for | Minimum 25
Oiher than [D | olher disabilities | Lessons

Setup No. of Lessons

F 3 Inclusive School " Fours: 120 Marks: 50

51, |Tasks far the Disability
N, | Student teachers | Focus e, Nu. of Lovions

I | Clagsroom Teaching | Any Disability | Inclusive School | Minimom 23
Oither than 1D Leszons

Mintmum of four wieks showld be allopated for Schiool arachment’ fntermship and
reflecied in the iime table ond should cover Tazks specifled under B, F-2 and F-3
with sufficient time for teaching ro geguire Pedagogical competence to deal with
sehool subijects chosen and reloted activities for whole closs os well as ehildren with
dirabities in different education settings. A suggestive framework is given below:

It miay be noted:

I Ogervarions aind Lessons should be on Primary oid Secondary Fevel
of cinsses in all three areas, Le, Disability Speclafisation, (ther
dizability and in Specinl and Inclusive Sefiings.

2 Praciicel are focuséd on schoal subject teaching. Every simdent s
gxpected to opt for and teach any two scirood subject ax affered by the

Irgriintion’ Universiiy.

i Praciical fn Ovher_disabilify showld be for ofer than disability
specialisarion,

4, Practical in Inclusive settings should be preferably with various
disabilities. ]

* [nstructicnal period 16 weeks per year and intemship for 16 weeks,
1. In secand year, the todal internzhip progremme will be spread in dursticn of
1 wesks, This rigorous internship in surrounding schools will enable the
siudent-teacher 1o perform belter 83 a teacher, Mot mons then 13 sudeits
shauld be allowed to delbver lessons o a scheal,

el During imemship progremme the student-teacher will emsure that they get
a teaching exposure of primary, upper primary and secondary keved preferably.

1 Tls2 ghadent teacher will prepare a projest repord an the vasious aspects of
ihe school on some sei oriteria whers iernship will be performed.

i Thie student teacher will deliver ot least 3 1CT based bessons while doing the
inteenship.

5 Co-curricular & Exirs-curricular sctivities {in colbege) must be spread all
theouph the vear which should also include special days' celebrdion,

i, Co-cucricular & Extra-curricular activities {in School) must be spresd all
through the internship program which should also include special days’
celebration

T Individual appraisal of the student-teachers will be done on some set criteria

abaut their vear-long activities, individual stiributes & personal qualities
like discipline, onesty, dedication, comimifment edc.

g Each candidate should be prepored to tesch twe kessons (One in each subject)
st tiye final Practical Examination. However, the candidates will deliver one
lessam {in the subject of their chotce) for linal peactical out of the prepared
pwo lessans The external examines may pick up ot lesst 10% of the condidate
te deliver two Lessons {if required),

Lessons to be assesied by the Board of Examinstion consisting of:
{a) One external examiner from specializaion area
(b Ome internal exwmines, Principal of e College and
i) The Marks will be awardsd oat of 150
Final lzzsom 100
Wiva woce 50

Examinations & Results - Second Year

i. There will be 8 popers in second year. The universiny will condoct the
examinations for 2 papers of three hiurs dusstion, Three EFC two optional
and C- 146 papers will be of 2 hours duration

Internship azilvities in Second year for one week will include co-curbeular
gctivitics and internsl appraizal. During the § 3 weeks of Internship & student
teacher will bave to perform teaching as per the guidelines given in FI, F2
and F3, All the sbove sabd sctivities will be compulsory for sudents. Fadling

L
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General
1.

to abtend /perform anyone of the above-said sctivities shall resull into &
fuilure in Second year

It is mandatory for any sudent & oftain 90% attendance (o nternship
programme, failing which they will be declared fail in Secand year.
Cardideses will bave to obiain 40% marks in theory & practicom separmiely.
In the papers camying 100 marks, candiduses will have to obtain mininum
40 marks for & pass,

There will be summative test of 10 merks & condidates will conduct
precticumyfield work and submit report of 2 activities in each paper carrying
5 marks for ench activily. Ouwl of 20 internal marks a candidaie will have w
et & minkmum of § marks fo pass,

o condidate fails in two or less than pwo subjects, 2he kas 1o re-appear for
thase papers in subsequent year, However, their intemel marks can be
camy-forsarded.

A candidme whll have o obtain 20% marks separately in the final lesson,
Condidates fhiling in the fikal leagon wifl be declared fail i second year.
However, s an Ex-slodent. they can carry-forward theie all other marks.
Rules

Condidetes con apply for re-evaloadion in any of the theory papers as per
rules stipuluted by the University for B Ed. Special Education (ME] degree,
Changes in saules'ord Ingnoes/rul ss'regulationssy Hehi and books may from
lime io time be made by amendnient or remaking and & candidate skall,
excepl in 20 far a8 the unfversity determines otherwise, comply with any
changs that spplies to years he'she has not completed at the thme of change,
Tenching Subjecis means a subject offered by a candbdate at his Bachelor's
o7 Mazser's Degree exemination either a2 @ compulsory subjest or as an
gpiienal subject or s subsidiary sabject provided that the candidate studied
it Fior af beast bwo years and took university exemination ench vear but shall
nat inchede such subject as were studied by hin only for a part of Bachelor's
degree cowrse.

Time aliocation ; [finstitutes opt for five-days-week, each period will be of
one hown{or a5 suis e thme ablel and i insbtes apt for Six-davs-wesk,
each period will be of 45 minutes (or 03 suits to time table),

Il Examination

1. There shall be o University exominntion at the end of escl yeor 23 per dewails
af the scheme of examination.

F 3 Accondidste will be permitied o appear in the annual examinatbon anly i she!
he bag pursied & regular course of study and bas af least 5095 altendance in sl

course work and practicum classes and 0% aitendance in School Intermship, -

5, Camdidates, who represent their instituteuniversity’stateination in recognized
spons/games/calivrabierary MOCMES activities, will ged credit of attendance
for that period, This will be allowsd on production-of 2 centificate from the
concerned organtzing authority and on the basgis of the recommendations of
the Head of the Instimes,

4 The minimum pass maorks noeach year exsmination shall be 40% for sach
theory poper #nd Prosticum and 50% for leorping 1o function es a teacher

S

chiogl Intemmship) separately. Candidate will have 1o pass each external

pagrer #ndl infernel separately.
5 A candidute who fails only in one course’paper in the examéination of Firs vear

of

the B Ed. Specisd Education Frogramens will b ebiglhle 1o take the examination
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in that part of ihe course'paper Extemad / Internal as the case may be, in which
shethe fails along with the Second vear examination.

A candidate whe £ailg enly in one coursedpaper in examination of the Second

yerrof the B.Ed. Special Education programme will be ollowed to appear as an
ex-stodent in that part of the course/paper b which shefhe fails ar the
subsequent annual examiration,

T In cose a candidate Falls in learning ko functicn as & teacher | School Intership),
ghaha will have to undergo the full vees of the course of study &8 & regular
student in the subsequent year.

i A candidate will be given a maccdmum of three charees b0 pass the examination
in ary year of the Programme. 1§ she'he does not pass the * examination even
afier three chances shathe will pot be eligibde for B.Ed. Special Education

9 Diwision will be awarded 1o the successfol candidates an the &nd of Second
yedr examinetion on the besis of cumalative wial of marks abenined in the two
years of the Programme in all the coursea’papers including Leamiig to function
as & tencher {Schood Intemship).

Y Award of Division

Motes -

Successful candidates will he awarded division on the basis of the aggregae
marks of all the Core Courses, Pedagogy Courses and Cowrses on
Developing Teacher Sensibilities as per the following:

First division 6% and shove
Secand division S0% and above but leas than 60%
Third diviskon A% and shove boat fess than 0%

Candidates cun spply for Re-evaluation in any of the theory courses as
per riles stipulated by the University for B.Ed. degree. Changes in
Slatutes’ Ordinances’ Rules’ Repulntions’ Syllabi and books may from
time to time be made by emendment oF remaking and a candidate shall,
excepld in 50 far as the University determines sthepwige, comply with apy |
change thai applies o years she/he has not completed at the lims of
clshusge.

There shall be o university examination st the end of ezch year us per defaoils
of the scheme of examination.

Candidates, who réprezent their institute/oniversitv/siate/nation in
recopnized sporis/gamedleouluralbiterary scivvitias, will get crediy ol
attendance For that pericd; this will be allowed on production of & cermificate
fram the concerned arganizing authority and on the basis of the
recommendations of the head of the institute.

The mindmim pass marks in each year examination shell be 40%% for each
theory paper and practicum and M for intemshlp in teaching separaely,
A candidste who fiils only inoone subject in first-year of the course will be
eligible 1o take the examination i that pan of the sehject (theory papes’
practicum) &5 the cage may be, in which hefshe fails along with the next
sempesler

A candidae who fails only i one subject in @2oend veas of the coxirse will
be allowsd 1o appear &x on ex-student in that part of the subject in which he!
she falls at the suhsequent examinalion,

In case & candidate fails in pre-indemnshipfintemship in aching, hesshe will
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have to undergo the full year of the eourse of study as a regular studend in
the year,

e A camgdidnte will be givern & maxizmum of twe charces to pass the examination
in any yvear of the course, Whe'she does mol pass ihe examination even after
v chanees hefshe will not ke eligible for B.Ed, Speciak Education degree.

K Candidates can appiy for re-evalantion n any of the theory papsts as per
rules stipulated by the University for B.Ed, Special Education degree.
Charges in siannes'ordinances rales‘regalations/syltabi and boaks may from
time to time be made by amendment or remaking and a candidute shall,
excepl in 50 far & the university determines afberwise, comply with any
change that applies 1o years he/the has sot completed at the time of change.

. Tesching Subjecis means a subject offered by 2 condidete &t his Bachelor's
or Master's Degres exemination efther as a compulsory subject or as an
aptional subject or a subsidiary subject provided that the candidate studied
It for at keast two years and ook university examination each year but shall
nat inchede such subject as were studied by him only for & part of Bachelor’s
dizgres Special Edwcation cournse,

Y. Evaluation

Rules & Regulations

Scheme of Examination

The examination for the degree of Bachebor of Specinl Education shall be held in

Theory and practice of texching.

CoursePaper-wise scheme of exambnation: Theory .

Conrses'Papars with External weight-age of B0 Marks (3 hews duration))

L Oae essay tvpe (with o word limit of 400 words) question will be set from
esch unit carmying 16 marks. There will be an intemal choice of attempting
pwo questions of short answer type (with & word Lmit of 1530 words) from
the same umit, Each shorl ansawer type guestion will camy § marks,

L. CouwrsesPapers | to 19 (A5AZAJ AL AS, Ba, BT, BE, B9, BIO, BIL
C14, C13, Cl4, CI15, Ci6, DT, D8, D19}

Faternal weight-age of 20 will be divided as under!
Aszessment in the papers with internal weight-ape of 20 marks will be divided in 4
prarts,

i Hummative egt (10 Magks)

There will be o provision of practicumifield work in each paper with 13 marks
weightage, Ol af the suggested Practicumfleld work, it will be compulsory to
atiempl atleast two activities ensuring that a minimum of two onits have been
covered in the same. Students have 1o maintain & record/portfolio sto. a8 per the
nofure of relsted activity. 10 Marks will be bifurcated - 30 pereent for conducted
selivities and 50 percent for docomestation of conducted activities,

iy Assegiment in the papers with internal weight-age of 20 marks
{Pedagogy Courses)  will be divided in 2 paris.

i} Cinly gne sumemetive test will be conducted for 10 macks & the rest 10
marks will be awarded for participating & documentation of the
praciioumfizld work activities a5 soggested

iv} Short snswer {vpe questions showld aim af esting knowledge of copcepls,
facts, defining, laws, principles, generalisation eig. and also festing of
understanding of privciples andconceptz. The answer o such question
should mot excesd |50 wvonds.

vj The assessment of Ternship in teaching {including twio criticiam lessan pwill
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b fnalised by the Principal with the help of two senior members of the
temching stafl and the marks awarded will be commuricated (o the university
before the commencement of the external examination sach e,

wi) Essay type questions ure to aim gt testing ability of critionl thinking and
application of principles eic. taught in theory.

wit) The overall question paper will be set keeping the following difficulty
fevels. Easy: 30% Average: 409 Difficult e

wi) CoursexPapers (EFC&Pedngopy) with External weight-age of 30 Marks
will e divided in two paris A & B (2 hours durstion)

Part=A
[n part -A Thres shorl angwer type questions {Answer mit 100 words)
will be set; one question from each unit, Candidate will atempt 2 questions
out of three, Each question will carry 3 msarks.

Far-B
There will be three essay type (with & word lmit of 200 wonds) questions, ane
from each wnif with an alternadive choice, Ench question will carry § marks,

PAPERSOF " YEAR
HUMAN GROWTH & DEVELOPMENT

Cowrse Cader A | Max. Marks @ 104
Intermal 20
Contact Hoora: &0 External 5}

Introdoction
This course exposes student-senchers w he stady of child and human development in
order 1o gain & better understanding about variations and the infloence of socio-
cultural-political realities on development. A critical understunding of theoretical
perspeciives of development would sid in their application in teaching lenming procsss,
Through clese ahservation of children in their nanmal environments the teacher trainee
would be able 10 situmte their theoretical knowledge within reatistic frames. This
course would also be able to eguip them o reflect sand eritigue te nommative notions
af childboeod and adolescence,
Learning Chutcomes
After studying this course the student- teachers will be able 1o
«  explain the process af development with spacial focus on infancy
chifdipad and edalescence.
¢ eritically analyre developimenial variations among children,
v comprehend adolescence as a perisd of tranzition and threshold of adwithood.
s analyze diferent frctors inffuencing child developrtent,
Unit : Approaches @6 Human Development
A Homan development a3 & discipline from infancy to adubthood
2 Concepts snd Principles of development
3 Developing Human- Stages (Prenatal development, Infancy, Childhood,
Adolescence, Adulthaod)
14 MNature vs Marture
1.5 Domains {Physical, Sensory- percepiual, Cognltive, Socio-emotional,
Language & communication, Secial relationship)
Uit 2: Thesretical Approackes to Development
2.1 Cognitive & Soclal- cognitive theories (Piaget, Vigotsky, Bruner, Bandurs)
2.2 Psychosocial Theory (Erikson)
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23 Psvchonpalytic Theory (Frend)
24 Ecological Theory (Bronfrenbrenner)
23 Holigtie Theory of Development (Steiner)
Uindt 31 The Enrly Years (Birth to Eight Years)
3l Prenstal development: Conceplion, stages and influences on prenatal
develppmient
3.2 Birth and Meonatal developoent: Screening the newbom - APGAR Scare,
Reflexes and responses, neoro-perceptusl development
3.3, Milestones and varistions in Development
4.4 Environmenial faciors influencing early childhood development
335 Roleof play in enhaéncing development
Unit 4; Early Adolescence (From nine years to eightesn yeara)
4,1 Emgrging capabilities scross domains of physical end social emetional
4.2 Cmerging capabilities across domalng related o cognition - metacognition,
creativity, ethics
43 Issues related o puberty
4.4 Crender pnd development
4.3 [nfluence of the environmet (social, cultural, politicall on the prowing child
Unit S5: Transitiona ints A dulthond
5.1 Peychologicnl well-being
52 Formation of ldentity and self-sonospt
33 Emerging robes and responsibilities
54 Life Bkills and Independent Bving
55 Career Cholces
Engagement with the field s part of course as indicated helow
Hands on Experience
*  Ubserve children im various seitings and |dentify milestones achieved.
= Semimaron human development
+  Writing Journal for reflection and case study
Suggested Readings
+ Berk, L, E (2000}, Numan Developmens. Tata Mo Graw Hill Company, Mew
York

«  Brishane, E, H. (2004). The developing child, M. Graw Hill, USA.

= Cobb, W, L (2001}, The ehild infants, children and adolescemts. Mayficld
Publighing Company, California,

*  Huorlacl, B B. (2005). Child groweh and developoenr, Tata Me Graw Hill
Publishing Company, Mew York.

+  Hurocl, E, B, (2006}, Developmemtad Pryohologe A 1ife spon spproach. Tata
Mc.Graw Hill Publizhing Conupany, Mew Delhl

= beeoe, ), 5, & Eccles 1 L (Eds) (2010), Handbook of Research on Schools,
Sehooling and Human Development. New York; Routledgs,

= Midsal, 5, (2006), Child development- Experimental Prpcfiolagy. [sha Books,
Dedhi,

= Misha, M. (2008, Introdsiction to child development, Tsha Books, Delhi.

= Papalia, T E., & Ofds, 5. W, (35 Human develdpment. Tata Me Graw Hild
Publishing Company, Mew York.

= Bamtrock. J, W (2006} Chitd Developmens, Tata Mo Graw Hill Publishing
Company, Mew York.

+  Santrock. 1 W [2007), Adofercence. Tata Me.Graw Hill Publishing Company,
Mew Dielhi,

S e ok
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CONTEMPORARY INDTAAND EDUCATION

Courge Coder A2 Miax, Marks : 100

Intermal 28
Contact Hours: 60 External ;80
Introduection

This course will enable student-teachers o explore educalion from philosophical and
scirlegical perepective snd hands on experience of engaging with diverse communiies,
children and schools. [t also neoes the educational developments in the histerical
context leading to contemporary India. The coucss also inclisdes various commissions
ard policies and izsues and trends in the fizld of education, special education and
inclusive education,
Learning Oulteanies
After completing this course the student-tenchers will be able 1o
*  Expinin the Ristory, nafure and process and Phifosophy af edvcation
* Anaiyse the role gf educationa! system in e context of Modern Ethas
*  Understand the concepi of diversity
*  Develop an understanding of the irends, istnes, and challenges faced by the
eartenreorary Indian Edvcarfon I glolsd confesr
Unit 1: Philosophicel Foundations of Edueation
Education: Concept, definition and scope
Agenetes of Educntion: School, famdly, community and madia
Philosophies of Education: ideslism, naturalism, pragmatism, exitentialism,
humanissm, constructivism and connectionism
Chassical [ndian Perspective (Budhism, Tainism, Vedanta Darshan, Sankys
Drarshan
1.5 Indian Philosophers (Aurobindo, Candhi, Tagore, Krishna Murthy)
Unit 2: Understanding Diversity
2.1 Concept of Diversity
22 Typesof Diversity: Gender, linguistic, culturl, socio-economis and desahility
2.3 Diversity in learming and play
24 Addressing diverse legrning nesds
2.5 Diversity: Global Perspective
Unit 3 Contemporary lisues and Concerns
L1 Universalization of School Edwcarion, Bight tv Education and Unbversal
Access
3.2 lssues of a) Universal enrolment b) Universal retention ¢} Universal leaming
3.3 lssues of guality and equity: Physical, economis, social, coltural and
linguistic, particulasty w.ri girl child, weaker sections and disabied
14 FEqual Educational Opportunity: (1} Meaning of equality and constinatlonal
provisions (ii) Prevaliing nature and forms of inequality, including daminant
and minority groups and relased issues
3.3 Incquality in Schooling: Public-private schools, rural-arbin schools, single
teacher sehools and other forms of inequalities such as regular and disisnce
education system
Linit 4: Education Commissions and Palicy (School Education)
4.1 Constitutional provisions on education that reflect National Ideals: Equalicy,
liberty, secularism, and social justice
4.1 Mationa) Commissions and Policies: Edecation Commission {1964}, NPE
and POA (1986, 1992), National Policy for Persons with Disabilities (2006)

—
ik Pd wm

L.

e




24 /M.D.S.U. Syllabus / B.E4. Spl. Ed.

M.D.5.L. Syllabus/ B.Ed. SpL Ed. /25

4.3 National Acis: RCI Ace, 1992, WD Act, 1995, WT Act, 1999, RTE Act
(2005 & HF] 2
4.4 Programmes and Schemes: IEDMC (1974, 1983), 85A (2000, 201 1), BMSA,
2009, [EDSS, 2004
45 Imternational Conventions and Policies: Salamanca Declarstion and
Framework. [994; UNCRPD, 2008 MDG 2015; [NCHEON stmtegies
Unit 5: Issues and Trends in Education
51 Challenges of educstion from preschool to secondary
5.2 Inchusive education os a rights based reodel
5.3 Complementarity of inclusive and special schoals
34 Language istues in educotion
3.5 Community panicipation and community based education
Bome Suggested Activitier an confensparary lsgumes
Comparative study of differens settings
Condflicts and social movements in Indiz: Woien, Dalit, Tribel ond Disabled
Educational debates and movements
First genezation leormers
Chikdren with disebitiies
Inslusive edwootion
RTE act in the contest of dissdvaniaged
Linguistic and religions diversity
Human rights, minority rights
Educational status of various groups
Special and inclusive schooks
= Anmalysis of comemparany debuies
Essentlal Readings
*  Giuba, R (2007} lodia after Gandhi: The History of the World's Largest
Democracy, Macmillon: Delhi.
Mational Educarion Commission. (1964-66). Ministry of Education,
Government of India, Mew Dethi
Mational Pelicy on Education. {1986 & 92), Ministry of Human Resource
Drvelopment Government of India, Mew Delki.
*  Rightto Education Act. {2009% Ministry of Human Resource Developmen,
Government of Tndin Bew Dethi.
Buggested Readings
*  Aggarwal J, C (1992). Development and Planning of Modern Education:
Mew Delbi Vikes Publishing House Pvi. Led.
*+  Ain, L. €. (2010). Civil Disobedience, Book Review Literary Trust: New
Diclhi. Select chapters.

* Anand, B P O(1993 L The Teacher & Education in Emerging [ndizn Sociery,
Bew Delbi: MCERT,

glm. B. D, {1996}, Educational Documents in Indie, New Delhd: Arva Book
B

Bhatia, K. & Bhatia, B, {1997), The Philosophical and Seciological
Foundsations, Mew Delhi Donba Howss,

B!'S\ns.ﬁ {1993), Education i India, Arye Book Depot. Mew Delhi
Biswas. A., & Aggarwal, 1.C. (1992). Education in Indis, Arya Book Depot
Mew Defhl.

Chakravesty, 8. {1987), Development Flanning: The Indisn Experience,
Cudard University press: Mew Delhi.
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*  (Chandra, B, (1997). Nationalism and Coloninlism, Oriend Longman:
Hyderabad.

s Chowdhery, K.C., & Sachdeva, L. {1995), Totzl Hieraey by 2000; Mew Dalhi:
TAE Asgociation.

o Deston A, & Dreze, 1 (2E-2009) Poverty and [nequaliny in India in Baj
Kaopilaand Uma Kapdla (Ed.) in Indian Ecenomy since Independence. O ford
University Press: Mew Delhi,

Deshpande, 5. {20041, Contemporery Indin: A Socielogleal View. Penguin:
Mew Delhd.

s Dubey, 5 C (20601}, Indign Society, Matonal Book Trust: New Delhi,

Femous Bpeeches of Gandhi ji: Speech on the Eve of The Las Fast, Janaary

I, 15448,

mix'mm,unmn.uwimwMSMEm}ﬂﬂk.de

hittpwwer gandhi-masithavan org/gandhicomesalive/speech B, hom

htipeiweew mkgandhi, orgfspeechesspecchidain. itm

Jaip, L.C. {2010} Civil Disobedience, Book Review Litsrary Trust, Mew

Diedhi.

lagasnath. ML (1993 ). Indian Education in the Emerging Society, New Delhi

Sterling publishers Pyvi. Lid.

s Jangira, MK, (2002), WCERT Mmother of Inclusive Exducation Address on
Golden Jubilee of WCERT ot BIE, Ajmer on 01 Sept. 2012

»  Kashyap, 5. C. {2009}, The Constitution of Indin, MNationsl Book Trust: Mew
Dielhi.

v Saprn, C. L., & Aggarwal, A, (1987 Education in Indin some critical Isswes, New
Dielhi: Mationsl Book Organisetion,

Saraswathi, T, &. (1999}, Culture, Socinlization and Hueman Development, New
Dielhi: Snge Publications.

«  Sen A& Deese, 101997, Indis; Economic Development and Social Opporiundly,
Cncford India: Delhl.

= Spesches of Gandhi ji: Speech on the Eve of The Last Fasy, famuary 12, 1948,
Grovernment of India

»  Speven, B (1998). School and Socisty, Mew Delhi; Sage Publicalions.

= Supssh, D {1998) Cerdleulum and Child Development, Agra: Bhargava.

+  Taneja. V.E. (1998). Educationsl Thoughts and Proctice, Delbi Univérsity
Publications. y

»  Vaidyansthan, A (1994} The Indian Economy: Crisis, Response nnd Prospects,
Tracts of the Times, Crient Longman Publicalions. Mew Delhd.

s Weher 0,0, (1990), Basic Philoscephics of Education, Mew York Holt, Rinehert
and Winston.

LEARNING TEACHING AND ASSESSMENT

L}

Course Code: A} Max., Marks : 100

Intermal = 20
Contect Hours: 60 External : 80
Introduction

This Course will inbiale student-teachers to understand learming theories and 2= thess
iranalate into teaching and leaming actions. Agsestment of earning &5 a continwous
process is algo focosed. The course also needs to focus on the PwD us Learner and
their special educsion needs that teacher peeds w address in diverse education setings,

%
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Learning Cuteccmes
Adter completing this course the student-teachers will be gble to
* Comprehend the theories of learning and intellipence and their applicalions
for reacking ohildren
* Analyse the learning process, mature and theory of mothvation
* Describe the slages of teaching and learning and the role of teacher
* Sitnote sellin the feaching learning process
* Analye the scope and role of axsesrment in teaching learming process in
arder o it oduce dynsric azse smend sohdme for sdicational sefwp toveards
enhanced learning,
Uit 1: Human Learning snd Intelligence
I.} Human lenming: Meaning, definition and concept formation
1.2 Leamning theos|es:
» Behaviourism: Paviov, Thomdike, Skinper
- Cognifivism: Piagel, Bruner
= Sovial Constrectism: Vygotsky, Bandura
13 intelligence:
= Concept and definition
= Thearies: TwasTactor, Multifeeior, Trisrchic Theory (Robort Steinberg)
1.4 Creativity: Concept, Definition nod Characteristics
1.3 Implications for Classroom Teaching and Leaming
Linit 2: Learning Process and Motivation
2.1 Bensafion: Definition and Semsey Process
22 Anention: Definition and Affecting Factors
2.3 Perception: Definition and Types
2.4 Memory, Thinking. and Problem Sohdng
2.5 Mativation; Mature, Definition and Maslow's Theory
Unit 3: Teaching Learning Process
31 Maxims of Teaching
3.2 Stapes of Teaching: Plan, Implement, Evalusie, Reflect
3.3 Siages of Learning: Acquisition, Maintenance, Generalization
34 Learning Environment: Pychoblogical and Fhysical
3.5 Leadership Bobe of Teacher in Clossroom, School end Commundty
Unit 4: Owverview of Ascessment and Schoal System
4.1 Assessment: Conventional meaning and constructivist perspective
4.2 ‘Azscasment of Learning' and *Assessment for Learning': Meaning and
difference
4.3 Comparing and contrasting assesanent, evaluotion, measureoment, 1841 nd
exmmination
4.4 Formative and summadive evahustion, Curriculum Based Measurement
4.5 Revisiting key concepts b school evaluation: filkering bearners, marks, credit,
grading, choke, allernnte certifications, transparency, nlernal-external
progonion, improvement option
Unit 5= Assegsinent: Strategics and Practices
&1 - Btrategics: {Oral, written, portfolbo, obeervation, projest, presentation, group
discussion, apen book fest, surprise test, untimed teat, tearm eat, records of
lenming bimalmark, cloze setfopen set and other innovative measures) Meming
and procedure
521 Typology and levels of assessment items: Multiole chaige, open ended and
close ended; direcl, indirect, infersntial levet

b e T RN
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+3 Analysis, reporting, interpretation, documentation, feedback and pedagogic
decidons

2.4 Amessment of diverse learnecs; Exemplions, concessions, adapiations and
accommodations;

3.5 School examinations: Critical review of current examination practices and
their assemptions showt learning and developmens, Efforts for exasn reforms:
Cﬁgrﬂiﬁu&ﬂ tnd Continuons Evalsstion (CCE), NCF (2005) and RTE
{205)

Engagement with the fleld a5 part of course as indicated below:

L Report submisston: ohservation of children belonging to anv three stages of
development and describing applications of developmint kn tesching-leaming
Coniexis

Il Preparation of Self study report on individual differences among leamers
UL Prepere a leaflet for parents on better emotional management of children

V. Compilation of 3 CBM tools from web search in any one school subject

% Team presentotion of case stedy on mssessment gutcome used for
pedagogic decistons

V1. Report on community participation in school assessment o¢ siudy recent
ASAR report (o understand school independent asseasment

Transaction and Evaluatian

This conctpts and theorstical precepts included in this course should be explained
with reference o childsen with nd without disabilities. The effort of transaction
should be to enhance the understanding of how leamning occurs and what ace the
suitnble means of is assesament, Evaluation may be done by asking student-teachers
to children with and without dissbilities and present o report of the same.
Easentinl Readings j

*  Amin, N. (2002). Assessment of Cognitive Development of Elementary
Sichaol Children. A Psychometric Approach, Jain Book Agency, Mew Delhi

. gt‘:ﬁ!utm. 5.8.(2003), Advanced Eduestionad Peycholagy. Jnin Book Agency,

i

*  King-Szars, E. M. (1994). Curriculum Based Assessment in Special
Education. Singuiar Publishing Group, San Diego, CA. ]

*  Panch, R. (2013). Educational Psychology: Teaching and Learning
Perspective, Moliraw Hill Edvention {India) Private Limited, New Delhi.

*  Paul, F (200%). Language and Desfiess. Singular publication.

= Balvia, John, Yasebdyke, Janses, E. And Bolt, Sara. (2007), Assessment in
Specinl end Inclusive Education. Houghton Mifflin Company, Boston,

= Whitcomh, §., & Merrell, K. W. {2012). Behaviors], Socinl, and Emotional
Agsessment of Children and Adolescents, Routledge, Mew York,

* Woelfoll, A, Mism, G, & Jbha, A K (2012), Fundamentals of Educational
Psychology, 11%edn, Pearson Publication, Mew Delht.

Suggested Resdings .

*  Qeisinger, K.F. (2013). APA Handbook of Testing and Astesement in
Psychology. Availzble at American Psvehobogical Associntion, USA.

»  Guskey, T. R., & Bailey. ] {2000). Grading and Reporting. Thousnad Oaks,
CA: Carwin King,

* Howell, KW, & Noler, V020000, Cumriculum-Based Evaluation: Tenching
and decision moking. Scarborough, Ontarfo, Canada, Wadsworth,

* MeMillam, JH (2001 ). Classroom Assessment: Principles and Practice for
Efective Instruction, Allyn and Becon, Londos,
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. Ielhnr:,rf.{lﬂﬁj. Schoot based Evaluation. Pergamon Publishing, Kidlington,
- Salvin,J., & Vsseldyke. JE.(1998). Asscssment. {7eh ed) Houghton Mifflin,

Bosion
. PEDAGOGY OF TEACHING SCTENCE,
Cowrse Code: A4 (Part 1) Muax. Marks : 100
Tmternal : 20
Cantset Hoors: 60 Exnternal : B0
Iatroduction

The course will belp the studens-teachers 1o generate their student’s interest for
learning science and develop a scieatific aititade. It is desigred 1o equip the student-
teachers to teach stience using inmovative methads, techniques and teaching learming
rmaterind 19 students with & withouy disabilitics.
Learning Ouicomes
After completing the cowrse the sudent-teachers will be able 1o
= Explain the role of selence in day fo day i and it relevance to modern
rocleiy
¥ LDageribe the aims and olfectives of leaching seferce at sohool fevel,
*  Demonstrate and apply skills to select and uze different methodr of teaching
the epatent of seiences
Derponsirale eompetencies af planming for teaching sciences, orpaniz
rmmmwwﬂmwpwmﬁmﬁng ﬁwﬁ
EXPRriFRCeS,
*  Demonsirate skills to design and use varleus evaluation rooly to mearure
fearner aohdrvemens (n sciences.
Unit I: Nature and Signifieance of Science
1.1 Matwre, Scope, Importance and Value of Science
1.2 Science As An Integraved Area of Stisdy
1.3 Science and Modem Indian Society: Relationship of Science and Sociery
1.4 Impact of Science with Specinl Reference to [ssues relaied with Environment,
Indusirialization and Disarmament
1.5 Role of Beicace for Sustainable Development
-Unit 2 Planning for Instrection
2 g:lmmd Ohbjectives of Teaching Science in Elementary and Secondary
L1 Bloom's Taxonomy of Educartonal Objéttives and Writing Ohjectives in
Behavioural Tarms
L3 Lesson Plenning - importance and Basic Steps. Plonning Lesson for an
Explanation, Demonsration. and Numerical Problem in Teaching of Sciences
24 Unit Plansing = Formar of A Uit Plan
L5 Pedagogical Analysis: Meaning and Meed. Guidelines for Conducting
ieal Analvsis
Unit ¥: Approaches and Methods of Teaching Sciences
31 Process Approach, Diirect Experience Approach, Inductive-Deductive
Approach
5.2 Lecture, Demonatrution, Discussion, Problem-solving, Concept-mapping,
Programmed Instruction, Team Teaching, Seminar, Computer Assisted
Learming {CAL)

33. Project Method and Heuristic Method

3.4 Creating Different Sinsatlons of Leaming Engagement: Groep Leaming,
Individual Leaming. Small Growp, Cooperative {Peer- Tutoring, Jigsaw, etc),
Sinumted Comextual Learning with reference to Children with Disabilitics

35 Constructivist Approach and its Use in Tesching Science

Unit 41 Learning Resources with reference to Childres with Disabilities for
Teaching Science

4.1 Tenching Lesming Aids — Meed, Imponance, Seloction, Use and Classification
of Aids Based on Type of Experience, Audiv Visuad Aids, Multimedia,
Charts, and Models { Tectile and Visual)

4.2 Imperance of Co-Corfoular Activities-Sciones Club, Science Exhibition,
Geience Text Books-Charscteristica and Significance with reference th
Children with Dizabilities

43 The Science Laborstory-Flanning Organimtion of Lab Stomge, Record
Kesping and Safety of Scientific Equipmenis with reference io Children
with Dazabilities

44 Agquoarium, Vivarium - Role in Teaching with Setting & Maintaindng

4.5 Museurn, Botanical And Zoological Garden: Role In Teaching

Unit 5: Evaluathon 3

51 Ewalustion- Coneept, Maturs and Meed ;

52 Morm Beferenced & Criterion Reterenced Evaluation, Comprehensive and
Continuaus Evalustion: Concept and Significance, Scholastic and Co-
Scholastic Asseiament

53 Tools and Techniques for Formative pnd Summative Assesamens

54 Preparstion of Diagnostic Test and Achisvement Test

55 Adaptations of Evaluation Procedure With Beference To Children With
Drizabilities

Practical! Field Engagement/Froject Work
Any ong af the fallowing

I, Pedagopical analyses of 2 unit from Science content,

. Preparation of o multimedia presentsion en & toplc Trom Science content
koeping students with dizabilities in view.

NL Developing an Action Besearch Plop on a protlem related o teaching and
leaming af Sciences to sludenis with dizabilities o studeats with disabilitzes,

IV, Construction of & dingnostic test for unit along with a remedial plan,

W Compamtive analysis of prescribed syllabus and texibooks of different

. Boards Curricalar innoveations in respeotive subject nreas

V1 Curricular adaptations for teaching Schences Lo students with dizabilities.

Eszential Hesdings

= Brown, R, (1978} Science mstrisction of visually Impaired Youth, Mew
York: AFB,

«  Bumion, A C (20000, Tenching Science in Elememary and Middle School.
MewDelhi: Sape Publications,

*  Bybee, B (20000). The tesching of science: 215t-cenlury perspeciives,
Aslimgton, WaA: WETA Press.LISA

= Fepsteam, B3, [(19%4), The content of Sclence: A consiructive Approach ko
its Teaching ond Lesrning. Washington, TG The Falmer Press.

Ciupla, ¥, K. {1995} Teaching and [Leaming of Science snd Technology.
Teew Delkiz Vikas Pullishing House Pve. Lid.
Henninen, K. A, (1975} Teaching of Visuafly Handicapped, Ohio: Chagles
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Suggest

E. Mesill Publishing Campany.

l::du. E B (2005) Teaching of ScienceMew Detki: APH Publiching

Losporation

Eelloy, P, & Gale, 05 (1995}, Towards Excellence; Effective education for

stadents with vision impatrmensts, Sydney: North Racks Press, ;

Lawsan, E. A, (2000). Teaching Inquiry Sclence in Middle School, New

Drelhi; Sape Publicaiions

Layton, I, { 1989}, Innovations in Scienee and Tethaokgy Education, Mew

Delbi: Sterling Publishers.

Mani, M. M_ (i (1992}, Techniques of 1eaching blind children, New Delli:

Sterling Publishers.

Mul:hupl_adh}-a; S. langire, N. K., Mani, M.N. G, & Raychowdhary, M.

Hg:‘-;:.rhnummmh far raining teachers of visunily impaired, Mew Dethi:

Wurray, Lo 1 {198%). Basic Skills — Sclence, Baston: lehn Muarrey,

:F'l.-]':FJTJE ri;'?g&z!} I'_II'.;:TirLg. Scbencs m secondary schools, Mew Delhi: MCERT,

1. Hondbook Tor the teachers for the visuabl i

il ¥ handicapped,

Sehall, T {1986). Foundations of education for blind and visually

:In_l:;ll:nppu-:l chiddren and youth. Mew Yerk; American Foundation for the
ansd.

:E'il‘mrma_- R. C. (2003), Modern Science teaching, Delhi: Dhanpat Rai &
s,

E!Miqui, H. M. {27}, Teaching scicnee, Mew Dizlhi: Balaji offset,

arddiqui, NN, & Siddigui, M. M. (1994), Teaching of science today &

mumm, Drelhi: Doaba Howse,

starin, A, & Sund, B. (1983), Feaching science through discovery. Ohio:

Charies E. Merril Publishing Company.

Tripeshi, 5. (04}, Teeching of Plyvsical Science, Defhiz Dominast Publcations,

'UMESCO (1966). Source Book for Science Teaching, Paris: UNESCO.

Vaidya, N, {2003). Science Teaching in Schoals, New Defhi: Dheep & Deep
Fublishers. .

Vanajn, M. (2006). Teaching of Physical Science, Hyderahad: Neelkamal
Publicaifons, : e

ed Rendings

Gupia, .5' K. {1983), Technokigy of Science Bducation, Delkic Vikas
Publishing Howse Fvt, Lid,

Guple, V. K. (1993). Readings in Seience and Mathematizs Education,
Ambaln: The Azsosiged Precs,

bangal 5. K., & Shubhra (2005), Teaching of Biological Sciences, Meenul:
International Publishing Howse. i s
Ry, VK. (2004}, Science Education, APH Publishing Corpn. Mew Debhi,

FEDAGOGY OF TEACHING MATHEMATICS

Course Cades A 4 (Part 1I) Max. Marks ; 100

Internal : 20
Contact Hours: 60 External = Bi
Intreduction

The course will help the student-toachers to penerate their stadent’s intesest for
learning maths and develop dispositions towards the subject, Il is designed to equip

M.D.S.U. Syllabus/ B.Ed. Spl Ed. /31

the bearmers o feach maths using innovative methods. techndgues and eaching lseming
material for children with & withought dzabilines,

Learning Outcomes

After completing the courss the student-teachers will be able 1o

Explain the datwre of Mathematics and s hatorieal devaloparent witk
coniritmion af Mathematiotons

Digaceibe the aims and obfeciives ofivaciing Mathematios at sohoal fovel,
Dremionsirate gnd apply skills o select and ure different sebhods of teaching
Mathemartics

Demionsirole competencivs of plavming for feaching Marhemalics, organizing
Iehoratory facilities and equipaiar desigring ppd ceveied feacking learring
ENPEFERCEE,

Dhemonsteate #4510 fo design and kse warions evaliaior feols fo measire
learrer nchigwement fm Mathemasics.

Lt 1: Matore of Mathemutics

1.1
13
1.4

L5

Meaning, Mature, Imporiance and Yalue of Mathematics

Axioms, Postuiates, Assumptions and Hyvpothesis in Mathemadics
Hiztorical Development of Motstions and Mumber Systems

Coatribution of Mathematicians {Ramanizjam, Arvabhane, Bhasiarncharym,
Euclid, Pythagoras) .

Perspectives on Paychology of Teaching wnd Leaming of Mathematics-
Comstructivism, Enactivism, Vygotskyian Perspectives, and Fone of
Prowienal Development

Unit 2: Objectives and Instructionsl Planning In Mathematics

A,
&,
8

]
2.5

g;:ﬂl:d Ogectives of Tesching Mathematics in Elementnry and Secondany
a

Bloom's Taxonomy of Educational Objectives and Writing Objectives in
Behevioural Terms

Lezgon Planning= Importance and Bagic Steps. Planning Lesson of
Arithmetic, Algebra and Geomelry

. Unit Planning = Format of & Unit Plan

Pedagogical Analysis: Meaning and Meed and Procedure for Conducting
Pedagegical Annlysis. Classification of Content, Objective, Evaluation,

eic

Unit 3; Strategies for Learning and Teaching Mathematics

ER|

32
33

14
)

Cancepd Formation and Concept Aftainment; Concept Aftalnmend bode]
for Leamning end Teaching of Concepis

Learning By Exposition: Advanced Organizer Model

Methoeds of Teaching Lecture, MHacussion, Demonsimtion, Induciive-
Deductive, Analyiic-Synthetiz, Problem-Solving, Apd Project
Technigues of Teaching Mathematics: Oral Work, Written Work, Dsill-
Work, Brain-Storming and Computer Assleied Instriction (CAL
Creating Different Situations of Leaming Engngement: Group Leaming,
Individusd Leaming, Smail-Group, Cooperative (Petr-Tusoring, Jigsaw, stc.),
and Siteational’ Contextual Leaming

Unit 4: Teaehing-Lenrning Resources in Mathematies far Siudents with

4.1

42

Disabilities . _
hatliematics Laboratory- Concept, Need, and Equipment for Sedag Up e
Mathematics Laboratory

Litilization of Learning Resources in Malhematics: Charts and Pictores,
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Weighing and Measering Instruments, Drawing Instruments, Models,
Conerete Materials, Surveying Instruments With Reference To Children
With Dizahilitics
4.3 Bullctin Bosrds amd Mathematics Clgb
#4 Abscus, Cussioneire Rods, Fractional Discs, Mapier Strips
4.5 Cn]r:l_qlunfs, Compters, Smart Boards, Mulimedia Presentations, and
- Specinl Alds and Appliances For Children With Disabilities
Llnit 5: Assessmend and Evaluation for Mathematics Learning
5.1 Assexsment and Evalustion- Concep, Importance and Purpase
52 MErrq:Analﬁh,, Dingnostic Tesis, Identification of Hard Spots and Remedial
easures
53 T-:rnlls and Techniques for Formetive and Sammative Assesements of 1esmer
Achievement in Matbematics, Comprehensive and Continuous Evaluaticn
in bzihensatics
54 Prepacation of Diagnestic and Achievemert Test
33 Adaptations in Evaloarion Procedurs for Students With Disabiliies
Practical! Field Enpagemsent/ Project Work
Any one of the following
i En:llqﬁgiuat afalysis of n unitof sontent from seeondary school Mathematics
Byllabus
Il Preparation of o multimedis presemation on ic wi Erence
1o students with .|I1':4:I:ni]i1:ii.‘!.W|= L
UL Construction of a question paper based an current CBSE formaticoncemned
Siate Board ofeduension, preparing its Scoving key, and marking scheme
IV, Analyzing errors cammitted by school children in Muthematics and
preparing a remesdial plan
¥ Developing an Action Research proposal for a problem related to zaching
and learning of Mathematics with reference to students with disabilities
Transactions

Lecture cum demonsteation, Workshops and Seminass
Essentinl Readings

Carey, LM, {1988} Measuring and Evaluating School Learning. Boston:
Allyn and Bacon, SRR
* Chambers, P {2000} Teqching Marhematics, Sage Publication, Bew Delhi.
+  Chapman, L.R, (1970 The Process of Learning Mathemartes, New York:
Pregamon Press.
*  David, A.H., Maggie, M_K_, & Lounan, H.L_{2007), Teachivg Mathemaric:
Iﬂmmt ingfiully. Salutions for Reaching Struggling Learners, Cannda: Amazon
5,
Cravid, W. (1988}, How Childresr Think and Learn, New York: Blackwel]
Publighers Lid.
*  Gupta, H.N., & Shankaran, V. (Ed.), {1984}, Content-Cum-Methodology
of Teaching Mathematics, NCERT, New Delhi,
*  James, A. (2005). Teaching of Marhemarlcs, New Delhi: Neelkamal
Fublicazion.
* Kumar, 5. (2009), Teaching of Mathematics, Mew Delhi: Anmol Publications.
. E'I?!al, S.K. (1993} Teaching of Mathemotics, Wew Delhi: Arva Book
pot,

*  Mani, M. N, G (1992). Technigues Blied Childven, Mew i;
Stexlirg Publishare. b i e

»  Mukhopadhyaya, 5., Jangirs, N, K., Mani, MM, (G, & Raychasdhary, N.
{1987},
Sourcebook for Traising Teachers of Hiswally Handicapped, Mew Delhi;
HCERT.

»  MWemeih, A, (1973 Memesh Code for Matfemarics and Scleniific Noration,
Loviseville Ko Amencan Printing House.
Siddha, R.8 {19904 Teaching of Mathemotics, Wew Delhi: Steriing
Publishers,

Suggested Readings

«  Keeley, P K., & Cheryl, T. B (2001} Matkemalics Formative dssessment,
Camada: Sage-Pablications.

*  Natioaed Curriculus Fronnswork (2008). MCERT, New Debhi: NCERT,

*  Newiorel Crerriculunt Frosework for Teacher Educalion, (28), NCTE,
Hew Delh,

«  Teaching of Marhematics (ES-J42), Blocks (-4, (206{). FGHOU, New Defhl.

+  Tieat Boods of Mathematics for Class-¥1 e X {2006). HCERT, Hew Delhi,

PEDAGOGY OF TEACHING SOCIALSCIENCE

Course Code: A 4 {Part 1L

Contact Hoors: 60 Max. Marks @ F0d
Internad : 20
External : 80

Introduction

This course explores the scope of social science, It develops competencies in designing
lesson plens end evalsations teoeds, It addresses the knowledge and anderstanding of
the methodologies, ppproaches 10 teach socinl soiences nl secondary level and also
miedify end adapt conient-area owrriouls, materials gnd techniques for studends with
disabilities. The coarse also focuses on various skills and competencies that teacherss
meed b develop.
Learming Outcomes
Alter completing the cowrse the studeni-teachers will be shle to
*  Explain the concepd, mafwre and seape of social fefenee.
»  Develap campetencivs for desigring uait and lesson plans, ax well az tools
of evaluation for 2ocial science fraching,
= Dpvelep skills in preparation and use of support marerials for effective
social solence teacking.
»  Develop the ability fo orpanize co-cirricnlar achivivies and commmsily
refomrees for promoting social selence learming,
Unlt I: Nature of Social Sciences
1.1 Comcept, scbpe and nature of soctal sciemse
1.2 Difference between socinl sciences end social studies
1.3 Aimsz and objectives of teaching social science 8t school level
1.4 Significance of social science ks o core subject
1.5 Moleof social science weacher for an egalitarian soclety
Unit 1I: Curriculom and Instroctiopal Mlanning
11 Owgenizstlon of social seisnce currculom at schood bevel
27 Instructional Planning: Concept, need and imporiance
23 Unit plan and Lesson nlan: need and importance
24 Procedure of Unit and Lesson Planning
.5 Adaptstion of wnit and lesson plams for chiklren with disabilites
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Unit T01: Approsches to teaching of Sacial Science
3.1 Curricular ppproaches: 8) Coordination. b} Correlational, ¢) Conceniric, 4
Spiral, ¢} Integrated, fj Regrossive
3.3 Methods ofteaching social sciemee: Leciure, discussion, socislized recitation,
source ard profect medhod
3.2.1. Devices bnd echaigues of tesching social studics - Naration, description,
illustration, questioning, assignment, fickd trip, story selling, Role play,
Groap and self study, progmmmed leaming, inductive thinking, Concept
mapping, expository teaching and prahlem solving
i3 Avcommodations required in approaches for teaching children with
disabilities -
Insiructional materfst for teaching of social seience: Time-lines &
Genealogicsl charts, Maps & Globes, Use of different types of
Boards{Smart boeards, Chalk Board, Flannel Board), Tope-records,
Radio, Television, Films & Filmsirips, Overhead Projector, Social
science games and Fower Point Presentation
34 Adaptations of material for teaching children with disabilities
Unit I¥: Evaluation of Learning in Socisl Science
4.1 Purpose of evalustion in social sclence
4.2 Technigues of evalunting leamner achievement in sockal Scignce: Wrillen and
Oral tests, Observation Tools, Work Samples, Portfulio
43 Assessment: fools and technigues of Continuous and Comprehensive
Evalustion (CCE) for curriculnr and co-curdeular subjects
4.4 Construction of tencher made test
4.5 Disgnostic testing and enrichment techniques for children with dissbilities
Unit ¥: Soclal Sclence Teacher as o Heflective Practitioner
5.1 Being a reflective practitlones- uwie of action reseanch
3.2 Developing an Action Research Plan for solving a problem in teaching-
lemrmang of Socinl sciemce
+3  Cose study- Meed and Importance for a School Teacher
34 Development of n Professional Portfoliod Teaching JTournal
3.5 Competencies for teaching Socind science to children with disabilities
Transaction ]
The student-teachers should be encouraged to read chapters and articles. There may
be quizees, seminars, field wrips, lectores, demonstrotions, school visits and
chservations o teach this course.
Course Worll Practical! Field Eagagement
*  Prepare a unit of social scisnce content for u ghven child with disahilities
*  Develop an Action Research Plan on a problem refsted to teaching and
learming in Socis Science
*  Adapl waching learming materials for a child with disabilizies
*  Develop questions and achievement tests in social science
*  Organize sctivities like quiz, mock-parlinment, feld rips, exhibifions and
any other o-curricular activities in schools
Essentinl Readings
+  Aggarwal, 1. C.{2008), Principles, methods & techniques of teaching. UP:
Wikas Publishing House Py Lrd. .
* Batra, P (2010}, Socisd Science Learning in Schools Perspective and
Challenges, Sage Publications Pvl Lid; Pap/Com edition.
*  Chauhan, 5. 5, (2008). Innovations in teaching learning process. UP: Vikas
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Publishing House Py Lid,

*  Dhand, L (2009). Techniques of Teaching. New Delhi: APH Publishing
Corporation.

*  Duplass, I. A, (2009), Teaching clementary social studies, New Delhi:
Atlantic Publighers.

*  Mangal, U, (2005). Samafik Shikshan, Arya Book Depot, New Delhi,

Suggested Resdings

. Amnml.J.C.MHLTmhingur'minMm:ﬁmﬁmwwﬂduim
ed}. UP: Vikas Publishing House Pvt Lsd.

*  George, A. M., & Madum, A, (2009), Teaching Social Scivnce in Schools:
NEERT'S New Textbook fniriative,

*  Mangal, S.K. {2004). Teaching of Social Scicnce. Arya Book Depot, Delhi.

. :-'u B.C. (1999). Methods of Teaching Economics, Prakashan Kendra,

utkmow,

*  Shanma RLA. (2008). Technological foundation of education. Mecrut: B_Lall
Books Depot. )

*  Sherma, BN, {2008). Principles and technigues of education, [delhi: Surjeet
Publications.

= Singh, YK (2009). Teaching of histary: Modem methads. New Delhl: APH
Publishing Corpocation.

*  Stonc, R. (2008). Best Practices for Tenching Sockal Studies: What Awerd-
Winning Classroom Teachers Do, Corwin, CA.

FEDAGOGY OF TEACHING HINDT
Cowurse Code; & 5 (Part IV) Max, Marks : 106
Internal : 10
Contact Hours: 60 External : BO
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PEDAGOGY OF TEACHING ENGLISH

Course Code: AS (Part V Max. Marks : 100

Internal ; 20
Contact Homrs: 60 Extersal : 50
Introduction

This course will enable the student-seachers to gain a strong knowled ge buse in nsure
of English languags & litersture, ingiructional planning and evalustzon, It will help in
applying theory to practice to design your own materials and plan lessoms in
preperation for teaching real classes. The course uffiers you the opperiuaity to explose
in=depih aspects of english and to find out about the epprogches and current practices
of |anguage teaching in relation to indian and intermational contexts. The course also
equips you with analytical and investigative skills and povides & [oundathon in fssues
redpied to English languape teaching, second lenguage pedagogy and langaape sogqusstion,
Learning Outcomes
Adter comgleting the course the student-feachers will be able o

»  [Explain the pringiples of language teaching, and evolution and trends in

Engilizh [reraiwe,

»  Prepare an intiruciional plan (n Englich,

»  Adapd wvorious approgches and methods fo redch English langudge.

Ul varions techlgues fo evaliate the achipvemant of the learner in English,
Unit T: Mnture of English Language & Literature .

1.1 Principlss of Languags Teaching
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12 Lanpguage Proficiency: Basic Interpersonal Communication Skills (BICS)
end Cogriltive Acsdemic Language Proficlency( CALF)
1.3 Englisk Language in the school contexs: An Evelutionary Perspective
L4 Current Trends in Modern English Litsrnture in Indfan context
1.5 Teaching ns second language in Indian context.
Unit 11z Instruciional Planning
2.1 Almaand objectives of Teaching Emglish at different stages of schooling
2.2 Instructional Planning: Meed end Imporance
2.3 Unit and legson plan: Meed apd Importance
2.4 Procedure of Unit and Lesson Planning
2.5 Planning and adapting units and lessons for children with disabilities
Unit 11k Approaches and Methods of Teaching English
3.1 Difference between an approach and & methad
32 Task bmeed approach. co-aperative learning, langunge across curriculum,
communicative langunge lexching, Bilingual, Eckectic and Constructive
approach
33 Method Teaching of Prose, Posiry, Drama, Grammer and Vocabalary- i)
Translation methad, 1i) $iruciural — $ituational method, i) Direct mcthod
14 Development of foar basic language skills: Listening, Speaking, Rosding,
and Writing
1.5 Accommodation in approsches and techniques in teaching children with
disahilities
Unit 1% Instroctions] Matecials
4.1 Imporiance of instructional material and thelr effsctive sse
4.2 The use-of the instructional aids for effective teaching of English: Smarl
bosrds, Chalk Board, Flanne] Board, Pictures’ Pichure-cut-cuts, Charts,
Tape-records, Radio, Television, Films & Frimstrips, Overhead Projeciorn,
Languags [shomiory, Langunge pames, reading cands, Worksheets. Hindouts,
and Powser Point Presentetion
43 Constructlon of @ teacher made test for English proficiency
44 Tesching portfolia
4.5 Adaptstions of teaching material for children with disabilities
Unit V: Evaluation
5.1 Evablustion - Concept and Meed
5.2 Testing Lanpuage skills nnd Language slements [ Yocabulary, Grammar and
Phonology)
5.3 Adapiation of Evalustion Tools for Children with Digabdiitics
54  Individunlized assessment for Children with Disabilities
55 Error analvsis, Diagrostic tests and Enrichment mensires
Trensacthon
This cosrse shold be taupht theongh a series ol vworkshops, seminars and presentations.
Lecrures. demonsirations and discussions for theory based toples. Students shouid
b encouraged b use instructional ooterisl in their practies of feaching lessons
Adaptaibens in pedagopy. materisd and cvalustion should be tanght through workshops
nrnl wpeifie case studies
l'_"m Worl' Practicall Field Engagement
Desipn teaching programame based on error annlysis
*  Develop on Action Research Plan for measuring the effectiveness of o given
tezching spproach in English
+ Develop work sheet {interactive incleding langusge games)
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*  Prepare worksheels to enrich vocsbulery smong secondery students with
dizabilities
*  Develop lesson plans for the weeching of prose and poeiry
Critically analyze any ope poem or essay of 2 well known poet or writer

I-I.H'IEHI] Readings
Allen, H., &ﬂ-rnbell B, (19721 Teaching English s tecond Language, Melimw
Hill, Mew Yoark.

»  Bharihi, T., & Hariprasad, M. (2004). Communicative English, Meelkamal
Publicitions, Hydershad,

*  Bhstin, K.E. (2085). Teaching and Leaming Englizh as a Foreign Language. Kalani
Publishers, Mew Delhi,

= (Grellet, FA1980). Developing Resding Skills, Combridge University Press. New
Yiork.

¢ IGMOU CTE - 02 Certificate in Teaching of English (198%). The Structure of
English, IGNOL, Mew Delhi.

= [GNOU EEG - 02 Elective Course in English {198%). The Structure of Maodem
English Blocks (1 v 7], IGMOU, Mew Delki

Eummi Readings
Agnihotri, B.K., & Khanna, AL, (Ed} {19%6). English Crammar in contzsl,
Raocnasegor, D‘:llﬂ

*  DGhatia, K.K., & Kaor, N. (2011). Teaching and Leaming English as a Forcign

Lamguape. Ludhiana: Kabyant fabliskers.

*  Bipdra, R (2003). Teaching of English. Jammu: Radha Krishan Anand and Co.

»  Brumfit, CJ, & fohnson (E4){ 1979). The communicative Approach 10 Limguage
Teaching, Onford University Press, Oxfoed

= Bryne, O { (988) Texching Writing Skills, Lengman, Englard.

*  Krashen, D. {1992} Principles and Practice mhm-ﬁmmmdwnﬂm
Pergamurn Press Crofiord.

= Knishna Swarny (2003). Teaching English: Approaches, Methads snd Techniques,
Macmillan Publication, Mew Delhi,
Sachdeva, M. 5. (2007) Tesching of English. Paiials: Twesly Firs Century
Publications.

o Sahu, B K (2004), Teaching of Engltsh, Lodhisna: Kalyani Poblighers.

«  Sheik. M. & Gosh, B.N. (2005). Techniques of Teaching English, Meclkamal
Publications, Hyderabad,

= Gharma, P. (2011L Teaching of English: 5kill and Meihods, Diebhl: Shipra
Publication,
Area- B

MCLUSIVE EDUCATION

Course Code: B & )
Contaet Howrs: 30 Max, Marks : 50
lnternal : 20
External ; M}
lniredwction

The caurse is detigned o develop an understanding about inclugive sducation and
addresaing diversity in the mainstream clnssroom, 1 is also formalated in & way thes
st learmers will ke the pedagogical praciices snd rocognises waws i which differens
stokeholders can collaborate for the suceess of inclusive education.
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Learning Outcomes
Aﬂnr completing the course the student-teachers wall be able to
Explain the construst of inclusive ednconion & the progression from
sagragation towards valuing & appreciading diversily in inclusive education,
= Explicare the mationen & ey international policies & frameworts foeilitating
inclunive aducafion,
= Enumerare the skillzy in adapting insirectionsl sirafegies for reaching in
MOIRSTEam ChIFErOAmS, )
= Deseribe the inclusive pedagegical pracices & s relation o good reaching.
*  Expound srotegies for collaborative working and stokebolders suppert in
: Implemerding (nolusive sducarion.
Unit 1t Intreduction ta Inclusive Education 5 Hoors
Il Marginalisation vs, Inclusion: Meaning & Drefinitions
.2 Charging Practiees i Edueation of Children with Disabiliies: Sepregation,
Intepration & Inclusion
L3 Diversity ln Classrooms! Learndng Styles, Linguistic & Socio-Cultural
Multiplicity
1.4 Principbes of inclisive Education: Access, Equity, Relevance, Participation
& Empowerment
1.5 Barriers 1o Incloslve Education: Artiodingl, Physical & Instruciional
Umit 2: Folices & Frameworks Facilitsting Inclusive Education 5 Hours
2.1 Intematicnal Declarasions: Universal Declaration of Homan Rights {13485,
Waorld Decleration Fr Education for All {1991
11 Intermational Conventions: Convention againsi Discrimination | 1960,
Convendion on Rlghts of a Child (1985, United Mations Cosventlon of
Rights of Persons with Disabilities (UNCRPD) (2006)
13 temational Frameworks: Salamancs Framework {1994}, Biwako Millennium
Framework of Action (2002) -~
24 Mational Commissions & Policies: Kothari Commission (1964, Mational
Education Policy {1368), Mational Policy on Education [1986), Revised
Mational Policy of Education {1992}, Nationa] Curricular Framework (2005
Mationsd Policy For Persons With Disabilities (20606)
= Matlonal Acts & Programes: IEDC (1974, RO At { 1992, PWD Act (1993),
Mational Trust Act {1999, 554 (2000), RTE (2006), RMSA (2009), [EDSS
{2013}
Unit 3: Adaptations Accommaodations and Modifications T Haurs
1.1 Meaning, DHiTerence, Meed & Steps
3.2 Specifics for Children with Sensory Drisabilities
33 Specifics for Children with Meuro-Developmental Disabilities
34 Bpecifies fior Childres with Loco Motor & Multiple Dicabilities
3.5 Engeging Gifted Children

Umit 4: Inclusive Aesdemic Instructions & Hours
4.1 Universsl Design for Leaming: Multiple Means of Access, Expression,
Engagement & Agwesament

4.1 Co-Teaching Methods: One Teach One Assisd, Station-Tesching, Parallel
Teaching, & liemate Teaching & Team Teaching

43 Differentisted Instructions: Content, Process & Product

4.4 Peer Mediated instructions: Class Wide Peer Tutoring, Peer Assisted
Leaming Strategies

4.3 ICT for Instractions
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Uit 51 Supports spd Collaborations for Inclushoe Education 5 Heurs
5.1 Stakeholders of Inclusive Educntion & Their Responsibilities
51 Advocacy & Leadesship for Inclusion in Education
53 Fumily Support & Invobvement for Inclusion
54 Community [nvelvement for Incluesion
55 Resource Mobilization for Inclosive Education
Practical & Field Engagement
I Wisit Speckal Schools of any two Disabilities & an Inclusive school & write
observation repon bighlighting pedagogy
IL  Prepare & Checklist for Accessibility in Mamstresm Schools for Children
with Disshilities
1[i. Dresign a Poster on Inclusive Edwcntion
V. Prepare & Lesson Plan on any ane School subject of vour choios using any one
Irclusive Academic Inptructional Sirategy
Tramsactions
Group discussions t'-u11-:|v.-ing videos and visits, Debate for Inclusion vy,
Sepregotion & Self sudy for legislations and Frameworks
Sru“ﬂlud Readings
Bartlen, L. D, & Weisentein, G R, (2003} Swecesgfu! fuclusion for
Educational Leaders. New Jersey: Prentice Hall,
= Chaote, I 5. (1991). Succesgful Mainntreamiiag. Allyn and Bacon,
. Choote, I, 5. (1997). Swecersfuf fnclurive Teachingr. Allyn and Bacon.
= Danbels, B {1999) . facfusive Education. London: Kogan,
Deingr, P, L, {1993}, Revowree far Teaching Children with Diverse ABililes,
Florida: Harcourt Brace and Company.
o« Desgent, T, (1987). Making Ordinary Schoal Sprecial, Jessica Kingsley Pub.
*  Cargindo, BM, Special Edvcarion in Confemporary Sacfeny; An fntrodvcion
o Fxeoprionaling. Belmant: Wadswoarth
*  Gartnmer, A., & Lipsky, DD, (1997}, Inclusion and School Keform
Transferving America s Clazzrooss, Balitmore: P, H. Brookes Publishers.
v Giuliand, GA. & Pizrangelo, R (2007), Undersimnding. Developing and
Wriring [EPs, Corwin press:Bage Publishers.
= Oore, M.C, (2004, Svecessfiel Inclusion Srartegivs for Secondory ond Middle
Sehpol Teachers, Crowin Press, Sage Publicatbons,
*  Hegarthy, 5. & Alur, M. {2002). Edweatian of Children with Special Needs:
[from Segrepriion o fnolusion, Corwin Press, Sage Publishers.
»  Karant, P, & Rozario, ), ({2003} Learning Disabilities in India, Sage
Pubfications.
«  HKaren, T. 1 {2007}y More lnclusion Stralegies that Wark, Corwin Press,
Sage Publicetions.
+  King-Sears, M. {1994 ) Curriculon-Bazed deeesemenr (v Specinl Edenation,
Califormia: Singular Publicstions.
«  Lewis B B, & Doorlsg, D (1995). Tesching Specinl Studemis in the
Mailnsiream. 4th Ed, Mew Jersey: Pearon.
= MeCormbck, S (19599 [nstructing Sruedents who Have Litersoy Problems,
3rd Ed, Mew Jersey, Pearson.
#  Bayner, 5. (2007} Manoging Special ond Mmelusive Education, Sage
Publications.
*  Ryandek, D L. & Alper, 5. (1996), Cwrricwium Corterd for Students with
Moderale and Severe Divebilites in fnelnsive Sening, Boston, Allyn and
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Bacon.

*  Bedlok, B A, & Schloss, P C.{1988). botructional Methods for Students
with Learning and Behaviour Problems. Allyn and Bacon,

* Stow L, & 3elfe, L {1989), Undersiomding Children with Special Meads.
Lomdon: Unwin Hyman.

= Wiachou I A (197 Brepgles for Faclusive Education; An Efhmographic
Sstucty, Philadelphiz: Open University Press,

* Westwood, P {2006} Coovitgnrense Wethods for Childrer; with Special
Edveationa! Needy - Steaiagies for the Rognlar Clasiroom, dth Edition,
London Routbedpe Falmer: Taylor & Francie Group.

INTRODLCTION TOSENSORY DISABILITIES
Course Codes B T

Contact Hours: 30 Muk. Marks ; S0
Internal : 20
External : 34
Intredaction

The course is designed to provide a basic understanding 1o the student-teachers about
Uhe nature and needs of different types of sensory disabilities, It will alzo squip thes
i undertaking sereening, planning and mstructing students with sensory disabilifies,
Lenrning uteomes
After completing this courss, the student-leachers will ke oble 1o
= Name te different dppes of renvory impairmens and iy prevalence and
describe the process of hearing & Implicanons of varfous tupes of hearing

fous,

= Explain the irsues & waps fo address challpnges in educating stwdemts with
fearing fasy,

= Dwrcribe nofure, ohuraeterisiies & arsessmend of shudents with low vision &
virnal impairment.

*  Swppesi educational placement and enrricalar sirategies for students with
fonw wigion & wismal impgirment

* Expficate the impao of dealblindvers & praciices for funciional develppment

Unit I: Hearing Impairment: Natore & Classification E Hours

1.1 Tvpes of sensory impalrments: Single {Hepring Impairment & Visual
Imgpairnsent) & Dusl sensory impairment { Deaf-bindnezs)

1.2 Imporiance of hearlng

1.3 Process of hearing & ifs impediment lesding to different types of hearing
bosg

1.4 Definifion of bearing loss, demographics & agsociated rerminologies: deat!
Deaf? deafness’ hearing impaired’ disability’ handicapped

L5 Challenges orising due to congenital and acquired hearing loss

Undt 2: Empact of Hearing Loss 5 Hours

31 Charscleristics of learners with hearing loss sned impact of different degrees
of hearimg impairment on commmunication

2.2 Lenguoge & communicotbon Baves siributable o hearing loss and need figr
enrly Interventlon

13 Communicatien options, preferences & facilitators of individuals with

ing bess

24 Tssuecs & measures jn literecy development and schelsstic achisvement of

slndents with hearing Inss
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15 Restoring lechniques using human (interpreier) & technological suppon
{hearing evices)
Umit 3: Visnal Impairment— Mature and Assesement 5 Hours
3.1, Process of Seeing and Common Eve Disorcders in Tavdin
3.1 Blindness and Low Vigdon—Definition and Classification
32 Demograghie Information—MS50 and Censag 201 1
34, [mportance of Early Identification and Intsrvention
1.3, Funciional Assesament Procedures
Unit 4: Educational Implications of Viseal Inpairsent & Huurs
4.1. Effects of BHindness—Primary and Secondary
4.2 Selective Edvontions] Macsment
43, Teaching Principles
44 Expanded Core Cumriculum— Cancept and Ansas
4.5, Commonly Used Low Cost and Advanced Assistive Devices
Uit 5: Deaf-blindness 10 Hours
.1 Drefiniticn, causes, classilieativn, prevalunce and characteristics of deaf-
Bendness
5.2 Effectz and implications of depfiblindness on sctivities of daily living &
education
33 Scresming, soessment, identification & interventional sorategies of deafe
bimdness
5.4 Fostering early commundcation development: Methods, assistive devices
and practices incleding AAC
53 Addressing erientation, mo'bility & educational needs of siudents with deafs
hlmciness
Course Wark! Practical! Field Engagement
*  Dewvelop achecklist for sereening of children for hearing impairment
= Develop achecklist for sereening of children for bow visien
* Develop = checklist for screening of children for blindness
+ - Develop a 3 checklist for sereenmng of childsen for denfhindness
* Journal based on observalions of teaching children with sznsary disabilitles
Transactions
Wisits, Cbacevations, Videos and [nteractions with Students with Disabdlities
EIHHHII Readings
Bradford, L. I. & Hardy, WG (1979), Hearing and Hearing impairment
Mew ‘I!'m‘.ln.' Grune and Stratign.
*  Davig, H. & Sitverman, 5. R. {1970). Hearing and Denfness - Part | Holt,
London: Ripehan & Winsan,
*  Holbrook, CML, & Eoenig, A 1 (Eds ) (20000, Fevndstions of Education,
Wal I: History and Theory of Teaching Children and Youhs with Visual
Impairments. (2 ed): Mew York: AFB Press,
*  Handbook on Deaf blindness (2005), Senss International Indle. Refriaved
anline on 24/4/2015
= Kellew, P, & Gale, G (1938). Towerds Exesllence: Effective education for
stindents with vision impairments. Sydney: Morth Rocks Press,
*  Lowenfeld, B. (1973} Visually Hondicopped Child in School and Society;
American Foundation for the Blind; MewYork
" i.yuu, Wh{?ﬂﬂl}} é_‘nnnun[wluﬂr optiens, In J. Stokes (Ed), Hearing
gralred Infanis — Support in the ficst eightesn months. London: Wharr
Publizhers Lid,
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*  Martin, F, M., & Clark, 1.G (2008). Introdection te Audiology. 10ch ed,
Boston: Pearson Education.

= Martin, EM., & Clark, LG {2012} Inroduection o Audiclogy. 1ith ed.
Bosion; Pearson Education,

*  Hational nstinete for the Visoally Handicapped (201 5). Informaiion Booklet
on Viswal Impatrment in Indie, Debredon: Government of Indin.

*  Merbonme, M. AL & Schow, BL. (2002) Introduction o Audiobegic
Rehablilitation. Baston: Allya and Bacon,

* Merbonne, M. A, & Schow, B.L. (2003} Introdection io Audiologic
Rehabilitation, st ed. Boston: Pearson Education.

*  Morihemn, I. L., & Downs, M. P, (2002} Hearing in Children (Sth Ed).
Philadelphia: Williams & Wilkins

*  Prescod, 5. % (1078} Audiology Handbook of Hearing Disorders. Mew
York: YWan Mosirend Reinhold Company.

*  Sataloll, R T, & Setnioff, F{2005). Hearing Loss. (4th EX) Lendon:
Taylor & Francis.

«  Bime, LG, Walier, G, & Whitehead, R.L. {1981}, Depfness and
LCommunicalion: Assessment and Training. Baltimores: Willinms and Wilkins

+  Waren, DUH, (1994), Bilndness and Children: An Individual DifTerences
Approach. New York: Cambridge University Press.

Suppesied Rendings

= faditory-Verbal Intemational {1991 ), Auditory-verbal position statement.
Awricle 2:11-12.

*+  Hurp, B {20048). The handbook e fireracy arvessmeni and evaluation, {1rd
Eds). Norwood, M_AL: Clristopher-Gordon Fublishers, Inc.

. Kexiz, 1. {1983} Hondbank of Clinieal dudiclogy, :-Il:h Ed.y Baltimare;
Willinms and Wilkins,
Loreman, T., Deppeler, 1., & Harvey, D (20805 fucle-ive educaiion - A
pr::n.-.ll'-m.fguﬁfe o supporing diversiy In the clagsroom. (2nd Eds. ). UK.,

. Routledge.

Moz, (i H., & Bomer, LT, (1995), Beleoming Sudents who are deafBling
to fypical clossroems, ULS: Paul H. Brookes

*  Pandey, R. 5., & Advani, L. {19%5). Perspeciives in Disabilify and
Rehobilinaiion. Mew Delhi: Yikss Publishing House Pyt Lud,
Froceedings from National Conference on Cantenary for Hord for the Biind
in Indin
(198 7). All Indiin Confederation of the BHnd and Chrioltel Blinden Mission;
Dhelhd: BB Printers,
Scholl, GT. (1936). Fowrdations of Edvcation for Blind and Viiwally
Hondicapoed Clilfdren ard Yot New York: American Foundation for the

BlLind.

= Tacker, I, & Molan, M. {1984} Educarionsl Avdiology. London: Croom
Helm
Tve-Musray, M, (1508). Intervention Plans for Children. In Tve-Murmy
M. (Eds)

Fowndations af Aweal Behabifiration, Sen Diego: Singular, p 381-413,

uns.u.swmrmsmmrﬂ
INTRODUCTION TONEURO DEVELOPMENTAL DISABILITIES
Course Code: B8
Contact Hours: 3 Mlax. Marks : 50
Internal ; 20
External : 30

Introduction
The course Integrates relevant subject mafter in the aréas of Learning Disshility,
intelleciual Disability and Autism Spectrum Disorder. This course will prepare
preservies feachers to work with students with Mewro Developmental disablilties in
inglugive and specinlized seitings, It fosters the acquisition of the broad-based
knowbedges and skills needed to provide effectve educational programs for studentis
with leaming and beherdior churacieristics, The course emphasizes implicstions for
educational and vocationad programeming, cermsoulum, and insnuction.
Learning Outeomes
After nmqﬂ:ﬂmgmnmmss e studeni-teachess will be able to
Dizcuzs the choracieriziics ard (ypes of learning dizsability,
*  Describe the tools, arear of assessment and apply infervention strategies
I eahance learning.
= Esplain ife characteriztics ond iypes of Tntellecrual dinabilin:
*  Deseribe tie foolt, oreas of axsessment and prepave and apply imtervartion
sirgtegies for (ndaperdent living,
= Explain the characteriztics ard fpes of Autism Specirpm Disosder
Describe the fools, areas of assessment and apply inferveniion siralegies.
Unlr 1: Learning Disabiliy: Mature, Needs and Intervention
1.1 Definition, Types znd Characteristics
1.2 Tools and Areas of Assersment
1.3 Serategies for rending, Writing and Maths
1.4 Curricular Adapiation, [EF, Furiher Education,
1.3 Transiiion Edeeation, Lifs Long Edpcation
Unit 2: Intelleciual Disability: Mature, Meeds and Intervention
2.1 Definition, Types znd Characteristics
22 Tools and Areas of Assessment
L3 Strateghes for Functional Academics and Social Skills
2.4 Asmsistive Devices, Adaptations, Individuslized Education Plan, Person
Centiersd Plan, Life Skill Educstion
2.5 Vocationa] Training and Independesit Living
Unik 3: Avtism Spectrum Disorder: Mafure, Needs and Intervention
3.1 Definition, Types and Characterisiics
31 Teoals and Areas of Asscsement
33 Instructionsl Approaches
3.4 Teaching Methodsz
3.5 Vocational Trabning and Career Opportumities
Transaction
Thiz cacrse should be taught through lectures, discussion, demanstrations,
iones and workshops. They should be given hands on fraining in msessments
of specific needs'of children, inerpretation of test repors and develop strafegies for
chassneom intervention
Course Work! Practical! Field Engagement
= Develop sn Assessment Tool for & child with leaming dissbility in the given
e
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Prepare g trensition plan from schoo! w college for an LD Child
Prepare alife skill corrculiem
Prepare a screendng tool for children with Autiam Spectrum Thisorder
Prepare wacher made test for functional assessment of & given child with
1Y Amtism
*  Planan educational program on the basis of an assessment report of o child
with [DVAntism
Essentinl Rendings
*  Accardo, B, Magnusen, C., & Capuie, AJ, (2000} Aotism: Clinical and
Research Tssues, York Press, Baliimaore,
*  American Peychiziric Association.(2000). Disgnostic and Statistical Manual
of Mental Disorders (4* od. TR). Washington DC.
*  Bala, M1 (2004). Methods of Teaching Exceptional Children. Discovery,
ew Dhefhd,
* Browning, R. E. {2004). Teaching Students with Behaviour and Serve
Emotional Problems,
Buggested Réadings
*  Higgins, I (2003} Practicol Ideas thal Really Work for Studenis with
Crvabenia and (vher Reading Diserders, PRO-ED, Ausiin,
*  Moyes, KA. (2010), Building Sensory Friendly Classrocms to Support
Children with Challenging Behaviors: Implementing Data Driven Strategics.
Sensory World, Texas.
* Fierangelo, R, & Giuliani GA. (2003). Translthon servicss in Special
Edum‘i:dlm. Allyn & Bagon,
Heddy (1., & Roma R. . Edweation of Children with Speci
New Delhi - Discovery ﬁ’ s
* Simpson, B. L., & Myles, B, 8. (2008). Educating Children and Youwth with
Awlismi: Btrategies for EMfective Practice. (2™ edition) Pro Ed, Texps,
*  Smith, D0 (2003). Introduction s Special Eduention Teaching in an Age of
opparunity, Allyn & Bacon.
= Birichart, 5 5. (1993), Teaching Study Stratepies 10 Students with Learning
Drisnbilities, Allyn & Bacon, Basion,
« Swady, E.R. {1989), Dingnosis & Correction of Rending, Difficulties, Allyn &
Bacon, Boston.
*  Taylor, 8. (1988). Reading Difficufties; Instniction and Assessment, Random
Houze, Mew York,
*  Wong, B.Y. L. (1996) The ABCs of learning disabilitizs { 1* ed.) Academic Press,
San Diegn, €A

& #® @ -

INTRODUCTION TO LOCOMOTORAND MULTIPLE DISABILITIES
Cogrse Code: B9

Contact Heers: 30 Max. Marks ; 50
Imternal : 20
External : 30
Imtroduction

The course aims to develop understanding about planning effective educational
programme and functional activities for students with locomotor and mubtiple~
disabilities. This course intends to develop required skills in eacher traknes 10 identify
the children with locomoter and multiple disabilities and alse plan an effective
programae edusation as well as for creating awareness on these conditions. Tescker i
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also expecied to plan an effective thempeutic and programme and also refer for
mexdical intervention whenever if necessary.

Learaing Ouleomes

After campleting the course the student-teachers will be able to

= Mdenrify the persons with Locomolor dizabiliies such ay Cerobral Palry
Amputecs, Pelio, Leprosy cyred, MWuscrlar dysiraphies, Newral and spinal
defects and Muitiple disabilities,

* Plonav gffective progrosime for crealing awareress gbopl i persons with

v Plonan gffective therapeauric and prograsime for the persons with Losomotor
dirabilitivs and Muitiple divabilities and fo refer for medical Interversion i
RECEIRITM

«  Plan an effective edveational pragramme and furctions) senivities for the
persans with Locomoror dizabilier and Maltiple disahilities.

Unit 1: Cerebral Paliy (CP)

1.1, CP: Mature, Typss and i5 Associated Condiicns

1.2, Assessment of Functional Thfficulties of CF inchding Abnormalitkes of
Toints and Movements {Gaiis}

1.3, Provision of Therupeutic Intervention and Referral of Children with CP

1.4, Implicatjons of Fusctional Limitations of Children with CF in Educotion
and Creating Prosthetic Environment in School and Home: Soating
Arrangements, Positloning gnd Handling Technicques at Home ond School

1.5, Facilitating Teaching-Lesming of Children with CF in School, IEF, Developing
TLM; Assisiive Tochnology to Facilitue Learning snd Functional Activities

Unit 2: Amputess, Palio, Spinal Cord Injurics Spina-biflda and Muscular
Dystrophy

2.1, Definition, Meaning and Classification

2.2, Assesement of Functional Difficulties

23, Provision of Therspewiic Intervention and Feferml

24, Implications of Functional Limitations for Education and Creating Prosthetic
Envirenment in School and Home: Seating Arrangements, Paositioning and
Handling Techniques at Home and School 1

13. Facilitsting Teaching-Learming: IEF, Developing TLM; Assistive iechnology

Unit 3: Multiple Disabilifies and Other DNaabling Cerditions

3.0 Muliple Digabilities; Meaning and Classifications

1.2 Variows Combinetions of Multiphe Disabilities and Associated Conditions
Such oz Epilepsy, Moator and Sensory Conditions

3.3 Other Dhigabling Conditions such &% Leprosy Cured Students, Tuberous
Seleresis and Multiple Solerosis

34 Implicatlons of Functieoal Limitstions fer Education and Cresting Prosthetis
Environment in School and Home: Seating Arrangements, Positioning and
Handling Technigués &1 Home and Schoal

3.5 Facilinting Teaching-Learning: 1EF, Developing TLM; Assistive iechnology

Course Workd Practical! Field Engagement {zay one of the following]

*  Underinke a cose study ofter identifying & child with cerebeal palsy or a
child with Multiple Disabilicles, Asgess the child's difficulties in sctivities
of daily living end ncsdemic aciivitizs and develop an interveniion plan,

¢ Underigke g survey on 50 childres with different disabilities and find on
how many children are affected with cerebral paksy and muliple dizalbdiliies.
Find out the cawses of thelr disabling eonditions and whet difficuliies thess




48 / MLD.S.LL Syllabus f B.Ed. Spl. Ed.

children are faging in atiending their schaais.
Eszential Readings

*  Milles, F, and Bachrach, 5.0, 201 2), Ceretral Paliy- A Complere Giide for
Caregiving. A Johns Hopkins Press Heelih Book,

s Harvo Sikshe Abhivan, Module on Cerebral Palsy, btpo/ssanicinfinciusives
education/training-modube- for-resource-teachers-for-disable-children’
Modube ¥ 205530 CarchraFa2 0P alsy. pdifat_download file

= Zgrva Sikshe Abhkivas . Moduobe on Multiple Disabilities. hitp:/{sma.nic.inf
inclusive-educationfiraming=-modele-for-resource-teachers- for-disable-
childrenBdodules 203 % 200 ultiplete2 DDisability. pdfiat_downloadfile

Disability Specialization

MENTAL RETARDATION
/INTELLECTUAL
DISABILITY

ASSESSMENT AND IDENTIFICATION OF NEEDS

Course code: T 13

Max. Marks : 100

Internal : 20
Contnct Hours: &0 External ; BD

Learming Duteames
After completing the course student-tenchers will be able to
= Comprekend hicrorical perspective, pafure and needs and characreristics of
perpond with freiellactunl Disabifin
v Linderstond varfous procedures, aréas and approcches of azsessment and
Iheir refevarce
*  Cigin insight info importance of azressment af Pre School and sohool level
dnd become familiar with development and edaprive behaviowral arsersment
and arzessmant topds of pre sohood level,
o e familiorized arsessmens roolt for independens living, provizions and
schemes for vacationa! skilly development and implication of asessment.
+  Dpvelop urderproviding ohoul significences of different fupes of family needs
thetr aazessmiant and implicarions for extending suppord fo their fenrilies,
A tration
Unit 1: Intellecinal Disability - Natare and Meeds
1.1 Hismaorical Perspective of Intellectoal Digabality (I
1.2 Definitions of Intellectzal Disability = 1C0-10, AAIDD, WHO,
Polr Acy 1995, BPD bl (Proposed), DS (Labest)
Etiology Crases ond Prevention
Chassification — Medical, Psychological, Educational (Recent) and [CF
Bersening, [dentification, Characteristics and Meeds of PoiD

e
LA
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Unit 25 Assessment
11 Concept, Meaning, Definition and urpose of Educational assessment
37 Methods of Assessment - Observation, [nterview and Rating Scale
23 Types and Appronches - NRT, CHT, CBA & Teacher Made Tests
2.4 Arens of Assessment - Medical, Psychological, Edycational, Behavioural
& Ecological
2.5 Docurmentation of assessment, Result interpretation & Report wiiting=
Implication of #] the above Ber Inclusion
Unie 3: Assessment #t Pre-School agd School Levels
1.1 Imporance of Assessment at Pre- School and School level
212 Developmentn) and Adaptive Behaviodr Assessment
1.1 Assessment Tools at Pre-School level = Upasayan, Aarambh, Poringe,
MDPS, FACP
3.4 Assessment Tools & School Ages — MDPS, BASIC-MRE, GLAD, Support
[rbensity Scale
1.5 Documentation of assessment, Result interpretation & Repon wrillng—
Implication of class level nssessment & i1z relation Lo Inclusion with
EIOUres SuppoT
Umit 4: Asiesement 8l Adult and Vocational levels
4.1 Significance of Assessment for Independent Hving of PwlDs
42 Assessment for Transition from School 1o Work
4.3 Assessment Tools for Independent Living ~BASAL-MR. VAPS
44 Provisions & Schemes of Mo3JE for Voeational Skill Devetopment
4.5 Documentation of pssessment, Resull interpretation & Report writing -
Implications of assessmend, Duteomes For Community livieg
Unit 5 Assessment of Family Meeds
5.1 Significance of pavchosocinl needs and s asgessment in farnily
§.2 Asscssment of parental needs and its implication in planning IFSI*
53 Assesgment of siblings and its implication in plannimg [FEF
24 Assessment of exiended Tamilies needs and it implication in planking
IFEP
535  Assessment of family and commanity respurces for inclusion and
stresigthening of family, docurreniapion, recerding and reporting
Cowrse Werk/ PracticalV Field Engagement (Any one)
Camp! Communily Mode
» T condoct swareness programs on MED in urban! rural areas
«  To organize awareaess rally involving stakeholder Hie Parents, Families,
Teachers & Employers
To conduet advocasy program for PwiDs
School Mode
To arganiss workshops for Parents, Siblings, Peer Growp,
v To conduct swaraness program on Skill Development for PwiD
« T orpanize skill development program far Pwil in a praject mode
*  Toorganize evens for co-curricular activities
« Toorganise exhibition on subject TLMs reluted to maths, language, sclences,
e,
Clinical Mode
Fresentation of Tnse Study on Behavioar Modification
+  Ta arganize workshops for preparing Teschor Made Tests, Identification
mols, TLM Kits, Repart Writing, Schedules for parental and service user
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feedaci,
+  To present Clinkcal Observation, Anecdotal analvsis & Book! Journal
Feviews related o disability
Eﬂmml Readings
Baeine, . (1088). Handicapped Children in Developing Cowntries,
Assesament,
= Cwriculum and Instrocibon. Universiry of Alberia, Alberta
Evans, P.& Verma, V. (Eds.) (1990) .Special Education. Fast Present and
Future,
Improving instrection. Allyn & Bacon, Boston.
Longone, {1990), Teaching Retarded leamers Corriculum ond Methods For
Mental retardazion, MIMH, Secundarabad.
Myreddi, V., & Nasayan, 1, (1998), Functional Academics for stadents with
Mild
Myreddi, V., & Narayan, J, (2004), FACP - PMR, MIMH, Secundurabad.
*  Maoraysn, J. (1990). Towards independence series | o 9. MIMH,
Becunidzrabad
' Hm;-ﬁl. 1. {HH3) Educating children with Jeaming problems o regular

Marayun, ! (2003} Grade Level Assessmient Device for Children with
Leaming Problems in Regular Schools, MIMH, Secunderabad
Marayan, 1., Myreddi, V. Rag, 8. {2002) Functicnal Assessment Checklisi
for MIMH, Secunderabad,

= Owverion, T{1992), Assessmend in Specinl Education: An Applied Approach,
Mew Jersy

«  Panda, K.C, {1997}, Educatlon of Exceplional Children. Mew Delhi, Vikas

*  Repp, A.C. {1981 Tenching the Mentally Retarded, Mew Jersey, Prendice
Hall The Faimer Press York Meddillan.

-‘.lluulﬂl Readings

plyreddi, V., & Marnyan, J. ( 1998). Fanctional Acadernics for students with
mental retardation « A puide for eachers, Secunderabad: MIMH,

= WMaroyan, & Kutty, AT (198%) Handbook for Tralners of the Mentally
Retarded pergons Pre-primary level, WIMH, Secunderabad,

= Maravan, J(Ed. ) {F999) School readinsss for children with speclal needs.
Secunderstad, NIMH,

= Peshwaria, B, &Vendatesan. (1992) Hehaviowral approsch for teaching
mentably retarded children A manaal for teachers, WIMH, Secunderabad

*  Polloway, E.A;, & Patton, LR (1993), Stategies for teaching leamers with
special nesds, H:w York: Macmitlan Publishing Company,

«  Pun, M. & Sen AK. (1969) Mentally Retarded Children in India.

. Rﬂmih.. 5.(1997) School Readiness programme. Mew Dethl: NCERT

*  Bharma, P {19935) Basics on Development and Growth of o child, Mew
Dhelhi

+  Hubba Bag, T.A, (1992), Manual on Developing Communication Skills in
Mentaliy Retarded Children

o Taylor, E.LO{1993), Asgesgment of Exceplional Students Educational and

= Van Riper, CA. and Emerick. L. (1 9%}, Speech Cormection-An introduction
to speech
Video Films. (2002} Help them learn make it casy, NIMH, Secundersbad,
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CURRICULLUM DESIGNTNGADAPTATION & EVALUATION
Course code: C 13

Max. Marks : 100
[nternal ; 26
Contact Hours: 68 External : B0
Learning Qutcomes
After mmplﬂmg'lht.cnu:u student-teachers will be able o
Undersiond nature of curricilum, principles and steps of curriculum
designing, domains arnd curriculum evaiuaiion.
*  Develop insight inte importance of early childhood special edvcation, iy
domalng ard school readingss programime awd thele inplications.
s Aewgiire krowledge obout curriculum dpinaing ai secondary, pravocalional
ad vocarional fevel and nndersrand i implisaiions.
' Llnderatard differemt sivategies for curriculim odaplaiion, accommodation,
mpptficaiion ad their signficomce.
Evaluation ord make effective use of oifferens fechnlgues,
let I: Carriculum Deslgning
Meaning. Definition, Concept and Principles of Curriculum
Types and Approaches of Curriculum Dhesigning
Curriculum Domains - Personsl, Social, Academics, Recreattonal and
Comimunity living
1.4, Steps in developing curriculum, challenges of developing curricuium for
incluslon
15, Curriculum evaluation, Implemeniation in inclusion
Unit 2: Carrlculum at Pre-School and Primary Scheol level
2.1 Significance of Enrly Childhood Education ond School Resdiness
1.1 Early Childhood Education Curricular domadng — Enhancement of domain
in Motor, Personal, Cognitive end Communication areas
43 Curriculum Domeins for Esrly Childhood Education and Sensory
Mechaniam
24 Sensitizslion of family, involvement in pre-schiool and primary fevel
15 Implication of pre. school znd primary lavels for Inlervention,
documentation, record maintenence and report weiling
Unit 3: Courriculum nt Secondary, Pre-wocational and Vocational level
3.1 Curriculum domsins st Sscondary level
1.2 Curriculum demaing ot Pre- voeasional level
3.3 Curmicoham domaing at Yocstional level
3.4 Rehabilitnfion of PwiDs under Mational Skill devebopment Scheme (MEDS
by MEIEE)
3.5 [mplications of placement for ischusion in Commumity, Documentation,
Record Maintenance and Reponing
Unit 4: Curriculum Adaptations
4.1 Meed for Curricular Adsptation, Accommodation and Modification
4.2 Adspiation, Accommodation and Modification for Pre —seademic
Cupricalum
4.3 Adaptation, Accommodstion end Medification for Academies Cumricilum
44 Adaptation, Accommodation and Modification for Co-Curriculum
4.3 Adaptation, Accommodation snd Modification for School Subjecis
Uniis: Caorricalum Evalustion
5.1 Concept, Meaning, Definiiton of Currbculum Evaluation

-
Bt o e
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52 Types and Approaches of Evaluation
53 Emesging trends in evaluation —CCE, Teacher Made Tests, Grading System
5.4 Differential evaluation of PwiD in inclusive sstup
55 Implications of evaluation for inclusion
Course Werk! Practicalé Field Engzgement [Any One)
Speciall Inclusive schools
To prepare néed based curmiculum for iraining in
AL Skills
Schoo] Readiness
Transition from School 1o Work
Movement/DanceYoge Sports skills
Compuier usage
House Keeping' Laundry
Cwrdening £ Horticulore
Crestive / Peslosming Arts
Esgential Rendings
*  Baine, D, {1988) Handicapped Children in Developing Countries,
Assessment, Curricalum and [nstruction, University of Alberta, Alberta,
*  Bor, C5 & Vaughu, 5. {1994) Strategies for reaching sbudents with lsaming
and behabvour problems. Boston: Allyn and Bacon,
Jeyachandaran, P, & Vimeks, ¥, {2000, Madras Developmental Programming
Syutem.
Luflig, R.L. {1949) Teaching the Mentally Retarded Student: Curriculam,

Methods and Sirutagies. L ibrary of Congress Cataloging-in-publications data.

Miyreddi, W, & MNomyan, J. (1998 Functional Academics for students with
mild mental retnrdation, MIMIL Secunderabad.
* Myreddi, V. & Mareyan, J, (2005} FACP — PME, HIMH, Secundernbad,
*  Naroyan, I {1990}, Towards independence series 1 to 9. NIMH,
Secundarabad.

*  MNarayan, J. (2003} Educating childrea with learning problems in regular
schools BIMEL Secunderabas.

+  Marayan, [ M998} Grade Level Asssssment Devies for Children with
Leaming Problems in Regular Schools, MIMH, Secunderabed.

*  Worayan, J, Myreddi, V..& Rao, 5. (2002), Functional Assessment Checkdist
for Programming, MihMH, Seconderabad.

*  Owerton, T. {1992} Assesoment in Specinl Educotion an Applied Approach,

- Bew Yook Mebdilian,

+ Panda, K.C(1997). Education of Exceptional Children. Mew Delhi, Vikas
Publications.

*  Repp AC, {1983) Tenching the Mentally Retarded, Mew Jersey, Prentice
Hall

Suggested Heading:

*  King-Sears, HE. (1994) Curricutum Based Assessment in Special Education.
San Diego Singelas Publishing Group

*  WNarayan, & Kutty, A, TT. {1989) Hindbook for Trainers of the Mentally
Retprded persons Pre-primary bevel. NIMH, Secunderabad.

*  Peshwara, R gnd Venkntesan, {15992 Behavioural retarded children A mnrual
for teachers, MIMH, Sccunderabed,

*  Pun, M. & Sen A K. (1989) Mentally Retarded Children [n Indis, Mew
Drelhi Mitind Publication,
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Sharma, F. (1995), Basics on Development and Growth of & child, Mew
Dielhi Feliamoe, i

¢  Subba Rao, TA. {1992} Munen! on Developing Commanication Skills in
Mentally Retarded Persons, MIMH, Secunderabad.

*  Taylor, R.L. (1993). Assessment of Exceptional Students Educational and
Paychological Procedures, Boston: Allya & Bacon,

= Van Riper, C.A. and Emerick L_{1990), Speech Correction-An introduction
i speech pathology and Avdiology, Eighth Editien, Prentice Hall

*  Video Films. (2042} Halp them Learn make it sasy, NIMH, Secundersbad,

MEyYFAR

GUIDANCE & COUNSELLING
Cowrse Coder B 1O{A)}

Max. Marks 1 5@
Intermal : 20
Contsct Hours: 39 External : 3

Learning Ouicomes
After completing this course the student-teachers will be able 1o
= Apply the skills of guidance ond counvelling in classroost sifuntions,
*  [Describe the process of development of selfimage and relf-esteem,
*  dppreciale the types ond isruwex of cawnselling and guidance in incluive
ety
Unit 1: Introduction to Guldance and Counselling
L1 Guidance and Counselling: Definition and Alms
1.2 Arcas of Guidance and Counselling
1.3 Care Conditions in Counselling
1.4 Skills and Competencies of a Counseliar
L5 Robe of Teacher in Guiding and Counselling Stwdents with Special Weeds
Uit 2: Enhancing Self Image and Self Esteem
2,1 Concept of Seil st Human
2.2 Understanding of Feclings and Changes
13 Orowth 1o Autonomy
24 Personality Develapment
25 Role of Teacher in Developing Self-Esieem in Children
Unit 3: Guidance and Counselling ia Inclusive Edeeation
31 Current Status with refirence to Indian School
3.2 Types of Counselling: Child-Centred, Supportive, Family
3.3 Guidence in Formnl and Informsl Situstions: Within and Outside Classroam,
Vecational Guidnnee ;
34 Group Guidance: Group Leadership Styles and Group Processes
13 Challenges in Group Guidance
FPracticum/! Field enpagement
l. Counselling and repart writing on a selected case
IT. Simulation of & parent counselling session
M. Report of critical obssrvation of 2 given counselling session
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Transaction
The transstion for this course should be done with & perspective to enhance in the
student-teachers the ability fo become a “People-helper™, They shoukd be sble 1o
appreciate the role of & guide and counsellor in the school seltimg.
Essential Readings
*  Maik, P {2003). Counselling 5kills for Educationists. Scujanya Books,
Mew Delhi.
= Mayak AR (1997). Guidance gnd Coanzelling. APH Publishing, Delhi.
«  Rap, VK. & Reddy, .5 {203}, Academic Enviroament: Advice, Counsel
end Activities. Soujanye Books, New Delhi.
*  Shuab, A (2008}, Bosics in glhuidance mnd Counselling. Giohal Vision
Publishing Howse.
= Sharma, V.8 {20605), Education and Tralning of Educabonal and Vocattonal
Cinsance. Soujanya Books, Mew Delhi,
Sugpested Readings
= Eapuman, BB (2004). Fendamentals of Guidance and Ceounrelling. Rex
Printing Company, Phillipines.
Pal, OB (20011} Edhwational and Focattonal Guidanee and Courselling,

Soujanya Books, New Delhl
APPLIED BEHAVIOUR ANALYSIS
Courge Coade; B 10{1)
Cantact Hours: 30 Maox. Marks : 50
Imternal + 20
External ; 30

Learning Outcnmes
After undertzking the course the student-teachers will be able to
+  [evelop an understpnaing of the wnderiving principles and ossumpions of
Applied Beherioural Analvsis (ADA).
Lize varions measurer of befravionral asrersment
Apply methods af ABA in teaching and legrning srvironments,
Iwgegrare techniguer af ABA In teaching pragrams
Select suitable strategies for managing challenging behaviours.
Unit 1: Intredoction to AppHed Behaviour Analysis (ABA)
[.1 Principles of Behavioural Approach
.2 ABA - Coneept and Definition
1.3 Assumpdions of ABA — Classical and Crperant Conditioning
I.4 Behaviour- Definition and Featere
1.5 Asgessment of Behaviowr — Functional Analysis of Behaviour, Behaviour
Recording Bysiems
Unit 3: Strategies for Positive Behaviour Support
2.1 Selection of Behaviourel Goals
11 Reimforcamem
« Tvpes: Posithve and Megative, Primary and Secondary
= Schedules: Contineous. Fixed Ratlo, Fixed Interval, Variahle Ratio, Viriable
Interval

- & & @
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23 Drscrete Trial Teaching
= Discriminative Stimulus - Cheracteristics
= Hesponze
= Prompts: Physical, Gestural, Pointing, Visual, Positional, Veshai
= Consequente - Charncteristies
- Imer-Trial Inserval
&4 Application of ABA in Group Setting
= Megotiation and comract
= Token coonomy
= Response oost
- Pairing and fading
25 Leadership role of teacher in promoting positive behaviour
Unit 3: Management of Challenging Behaviour 18 hoars
3.1 Differential Reinforcements of Behaviour
32 Extinction and Tims Oul
3.3 Response Cost and Overcomection
14 Maintenancs
1.5 Generalization and Feding
Practicum
L. Observation and functional analysis of behaviour of & given case.
IL. Developnent of ABA program for management of a.challenging behaviour.
Transaction
The course consists of several concepds from behavioural theories, The copdepls
should be explained through real 1ife examples and selectad case studies. Students
should be encournged to conduct systematic observations of behavioir snd Sugpest
suilable plan of action for dealing with behavioural deflcis in children.
Essential Readings

*  Bailey, 1, & Burch, M. (2011}, Ethics jor Behaviour Analysts, Rod
s Sl 5 far vidnir Ancipsiy thadge,

*  Cooper, 1.0, Timodky, E.H., & Hewand, WL, (T Apmplied Bebmionr
Aralysiz. Pearson Publications.

*  Pisher, WW,, Piazza, C.C., & Roane, H.S. (2013} Handbook of Applied
Behaviour dnatyeiz, Guilfoed Press, Mew Yok

*  Keamey, A, T (2007). Understanding Appiied Behaviour Analysis: An
Iniraduction to ABA for Parerts, Teachers and Other Professionaly, Jessica
Kingsley, Philadelphin,

*  Lewis, B C2006). Achieving Best Belaviour for Children with Dievelopmanral
Disabilities. Jessica Kingsley Publishers London, ’

Buggested Readings

*  Aume, B, Bun, B, & Gennaro, F, (2013). Behaviour Solutiany Jor the
Tnclnsive Classrooni. Future Horizons Ine, Texas

" J"-'lﬂgu'ﬁ. R.A. (2002), Addreszing the Chnlianging Behowiour of Children
with HFEA/AS im the Claseroom, Jessica Kingsley Publishers London,
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MANAGEMENT OF LEARNING DISABILITY
Course Code: B 11{A4)

Max. Marks : 50
Internal : 20
Contact Hourst 30 Extermal : 30

Iniraduction
This cowrse will provide an understanding of the types and characteristics of Children
with Lenming Disabilities pnd their associated copdifion. The course will include
assesement of basic curricular skills, siandardized tesis and interpretation of test
reporl. This couese, groandesd i research based interventions, is designed to assess all
whi wark with sudens in specizl and regutar edecation i developing skills to teach
and support sccepteble behavier that is demonstrated io home. school and commaumity
settings.
Learning Ouicomes
After completing the coarse the student-teachers wiil be able to

*  Expinin the concepr, cauzes and characteristics of learning disabilitizs.

* [Dhvows different nypes of teorming disabilities and Uz ssrociated conditions,

L] Develop feacher made arzessment fesd in curriculor great.

*  Plan appropriare feaching sirategles a5 per the specific needs of children

with fevarning dizmdifioe

Unil It Learning Disabilities: Types

L1 Verbal learning disabilities: Dyalexia, Dyvegraphio, Dyscaloulia,

1.2 Won-verbal learing disshalities

1.3 Language Disorders

1.4 Assogisted Conditions: ADHD & ADD

1.3 Emotional & Behaviornl probiems.
Unit 3: Assessment of Bazbe Corricular Skills

2.1 Asacasment of Readiness Skills

2.2 Assezssment of Reading, Writing and Math skills

2.3 Tescher made test

14 Standapdized Tests: Need, Tvpes & Punpase

25 Intespretation of Test repor
Ugit 3: Imtervention Strategics in Basic Skills of Learning

3.1 Lampuapges skilk=

1.2 Reading

33 Writing

34 Maths skills

15 Bnedy skills
Transaetion
This sctivity-based appronch shoukd allow the teacher to step back and allow the
studenl-teachers to self-faciliate, The studend-teachers must be ghen experience in
the various seltings such as clinics, schools, Tesource centres ete, for expasure 1o
actisl assessment. Discussions, debatzs, simulations, sollaborative methads, must
be used for ransaction.
Course World Practical/ Field Engagement

*  Prepare of checklist for screening LD
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child
*  Plan approprinte teaching strategics as per the specific needs of
child with leamning disability - Lo
Essential Readings

Bawer, &, M., & Shea, T, M. (2003 ). Parents and schools: erenting a successfu
Jp:rmmlip for sipdents with special needs. Merill Prentice Hall, Mew
BrEdy '
. THH":'L:{.{ [983}. Progress in Leasning Disabilities, Quene and Stratton
— W
*  Beid, K {1988). Teaching the Learning Disabled, Allyn and Bacon, Baston,
Suggested Readings
- Baca, L. M., & Cervaniez, H.T, (2004). The Bilingunl special educat
interface. (4th ed) . Pearson. New Jersey R, i

. Browder, D, M. [2001). Curricolum and assessment for students with
modernte and severe disabilities. . The Guilford Press, Mew York
. Brunswick, N. {201 2). Supporting dysexic adults in higher education and

the workplace. . Wilsy-Blackwell, Malden,
Fitzgibbea, G, & O'Conner, B. (2002} Adult Dyslexiaca guide for the
workplace, John Wiley &Sons,Lad. London,

. Gribben, Mo 2012), The study akills toolkit for siudents with dyslaxin
Sage Fub, London

- Karanth, P., & Rozardo, J. (2003). Learning disnbilities in Indsa - willing the
mind 1o leam. Sage Publication, New Delhi

- Martin, L, C.{ 2009). Strategies for reaching students with learning
diznbilities, . Corwln Press Califormls

. McCardle, P, Miller, B., Lee, I, B, & Tzeng, O, JL. (2011), Dyslexin
maw{mmmwwmm}m
Poul H, Brookes,
Shula, C. (2000). Undarstanding children with 1 bl
Cambridge Mew Yoark, i
P?al:a:.lh, F. (2008). Education of exceptionnl children: challenges and
stratrgies. . Kanishkn publishers, Mew Delhi

- I‘inddr.ﬂ.L.,& Ramar, B 2000}, Education of children with special needs,
tew Delbi — DHscovery Pub.

- mapa, K. {2008). Perspectives on leaming disahilities in Indin {current
practices and prospects). Sage Publication, Los Angeles,

. Trusdell M. L., & Horowitz, 1. W. {2002). Undersianding leaming disstilities

+ 8 parent guide and workbook : for parents, teachers, professionals,
advocates and othess who work with, or cosme in contact with, individuals
with learning disabilities. (3rd rev ed) belaryland. York Press,

' Wong, B., & Butler, D. L. (2012). Learning about learning disshilitics. {dth
ed.j Amsterdam. Ebsevier Academic Press.
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VOCATIONAL TRAINING TRANSITION & JOB PLACEMENT
Coursa Code: B 13{B)
Contact Hours: 30 Max. Marks : 50
Interaal : 28

External @ 3

Learning Datcomes
After completing the cowrse the student-teachers will be able 1o
Develop an urderstanding of vocational education & lis relsvance for FWD 5
Carry ol vocatioral assessment and make vocational fratning plan.
Plar for transition from School ta fab.
Idensifir variows avenues for job placement
Faciliraie PHI & in making choloe m“wﬂ;ﬂmﬂrmiu
n ire the concept of incependent hving aod empawerment
Umbt 13 leﬂ'llll & Asspssment of Vocational Rehabilitation
1.1, Definition, meaning and scope af Vocstionsl Education
L wmmhmmmmmammﬁwm
with reapect io emphoyment
1.3 awmmuw training : ;
1.4 Asscesment, Evaiustion of Generic skills & Specific job skills using varioas
tools
1.5 Appronches & Principles of vocational assessment
Unit 3: Vocatlonal Transitien & Curriculum Planning
2.1. Concept, meaning, imporance of transition
2.2, Voeational transition models .
2.3. Transiional Planning af pre-voestional & poat-vocationsl level
24, Development of Individualized Vocationn! Trensitional Plan
3.5, Development of Vocational Carricuium
Unit 3¢ Process of Voeatlonal Rehabllitation & Placement
3.1, Types of Employment Setings
32 anumﬂn]fPhumﬂ&&nﬂmdNeed-bmdw Bedtings
13, Adaptstions, Accommodation, Safety Skills pad First Aid
3.4, Self Advocacy & SeifDetermination Skill Training _ -
1.5 Equal opportunities and attifudes towards persons with disabilities
Hands on Experience
«  Developing curriculum on any voceional skill
+  Administering any vocationsl assexsment tool
& Wisil to any vocation Instindion
Suggested Rendings :
«  McDonnell, 1., & Herdman, M.L.(20010), Successfal Transition Programs
Pathways for Stadents With Intellectual snd Developmental Disabilities,
Publicatlons, Los Angeles.,
- m AT, & Rao L.G £2003),Curricalum for Yocational Edumlqn.
Transition of Persons with sdental Retardation from Schoal to Work. Series
-, MIMH Publications, Secunderabad
«  Kully, AT, & Rao, L.G (2001). Trantition of Persons with bdental
Retardation from School to Work — A Guide, NIMH Publications,
Secundermbad
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»  Mukhotadhyay, M., & Kutty A.T. {2006}, Principles of Vocational Training.
Part-1l, D'VTE {ME) Manusl, Rehabilitation Coancil of India, Kanizhka
Publisher, Mew Delhi,

= Rao, V.E (2004}, Vocaiional Education, A.P.H. Publishing Corporagion,
Mew Delhb

* Wehmeyer, M. L. {2007). Promoeting Self-Determination in Sstudenis with
Developmentsl Dissbilities, Gullford Press, Washingon,

= Whitchesd, T. 0., & Hughey, J. B. {2004), Exploring Seif Advocacy Froma
Social Power Perspective, Mova Science Publishers, Mew York

EDUCATIONALINTERVENTION AND TEACHNG STRATEGIES
Course Code: C 14
Max, Marks : 1M
Contsct Howrs: 60 Internal : 20
External ; 8
Learning Chutcomes
After completing the cowrse student-teachers will be able o
*  dpprecigte aad Brient oneself in understanding, planning and nring
imdervenilon appropriately ard demonnirans it
= Replize the fmporiaiee of developing [EP, acquire the reginred compelencies
Jor ity development, implementation and evaluaiion
*  Undevstand basic of earning and teaching and aoquire competency fo selact
and dempnsiraie apprapriate teaching strategles for teoching in different
curriculm aress.
= Undersiand nature and idendification maladapitve behaviowr and develop
ingight inte variows modes of (f2 morageman
»  Develap undersipnding afearious therapeutics ingerveniions, their obiecnives,
soape, madalities, and reguire interventian.
Usit 1: Intervention
1.1 Concept, Significance, Fationale, Scope, Advantages of Early Infervention
1.2 Types af Early [nderveniion
1.3 Intervention Technigues
1.4 Record Maintenance and Documentation
1.5 Implication of Early Intervention for pre-school Inclusion
Unit 2: Individunlised Education Programme
2.1 Meed, Importance and Historical Perspective of IEP
22 Steps and Compomients of [EP
13 Developing, Implementation end Evalustion of IEF for Pwil and its
14 TFSP-Planning snd writing
13 Application of [EF for Inclusion
Unit 3: Teaching Sirsiegies and TLM
3.1 Siages of Learning
3.2 Principles of Teaching
3.3 Multi-sensory Approaches = Montessori Medhods, VAKT Method, Orton
= Gillingham heibod, Aupmentative and Alernative Communication
34 Teaching Strategies — Tesk Analyels, Chaining, Shaping, Modelling,

R e e — e
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Prompting, Fading and Reinforcement. Robe Ploy, Play Way method
3.5 Development and Use of TLM for [D
Unit dr Intervention For Mal-adaptive Behaviour
4.1 Definitlon end types of Mal-adaptive beliaviour
4.2 ldemification of Mal-adaplive behavioar
4,3 Functional Analysis and Behaviour Modification Techniques, Cognitive
Behaviowr Techaiques (CBT)
4.4 Monagement of Mul-adaptive behaviour af Home and School, Parénial
Counselling = Individoal, Group and Commumnity
4.5 Ethical Issues in bebavicur management and implications for Inclusion
Unit 5: Therapeuatie Intervention
50 Oecupational Thesapy ~ Definitlon, Dbjective, Seope, Modalities and
Imtervention
3.2 Physiotherapy — Definition, Objective, Scope, Modalities and Intervention
53 Speech Theragy — Definliion, Objective, Scope and Tyvpes of Speech,
Language and Hearing Disorders and Intervention
54 Yopa ond Play therapy = Definition, Objective, Scops and Intervention
5%  Themapeatic miervention: YWisual and Performing Aris (eg: Busic, Drama,
[Dance movement, Sports, eic.)
Course Work! Practical! Field Engagemant {Any One)
Special/ Inclugive Schools Institate
= Todeliver Modular' Thematle becrune on relevant iophe
*  To organies competitions for co-curricular activities a1 Local, Disirie
andl State level
*  To organize exhibition on products prepared by PwiDs and 1o raise
funds throwgh auection'sale for fruining fivelihood and alent enhancement
Essentlal Readings
= Alberto, PA. & Trontman, A-C. (1995). Applied Behaviour Analysis for
Teactiers (dih editton), Londan: Merrll] Publishing Company.
*  Beine, D. {1988) Hendicapped Children in Developing Countries,
Assessment, Curricofum and lestimadion. University of Alberia, Alberia,
= Beskell, DED & Brown, 1M, (1989). Occupational Transaction from
schaol 1y work Tor persons with disshillzbes, Londop: Longman.
+  Evans, Pand Yerma, ¥, (Eds.) (1990) Special Education. Pasl Present and
Futwre.
Cardiner, M.D, (1985), The principles of exercise therapy. Delki: CBS
. Publishers & Distribuiors.
+  Jacobs, K (19900, Oecupational thempys Work rélated programmes and
assessment, Boston: Litde Brown.
Javachandrs, P (2001) Teeching vogasanas for persens with mental
refardstion, Chennoi: Vijay Haman Services,
¢ Jeyachandaran, P, Vimaln, V. (2000}, Madras Developmental Programming

Swstem
= Longoms, 3. (1995, Teaching Retarded beamers Curriculam and Methods
for hentally Handicapped.

# BAyreddi ¥V, & Warayen ], (1998). Functional Acsdemics for students with
mibd meenial retacdation, NIMH, Secunderabad.
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*  Mermyan I. (199)), Towsrds independence series 1 1o 9. NIMH,
Secunderabad,

= Marayen J. {2003) Educsting children with leaming problzms in reguinr
schools NIMH, Secunderabad.

*  Haroyan, I {1998) Grade Level Asscasment Device for Children with
Learndng
Prablems in Regular Schools, NIMH, Secunderabad.

= Mesayan, I Hj-fadd.u V. Rea, 5. (20020 Functional Asseszsment Checklist
fior p

= {veron, T {1992}, Asessment in Special Edugation an Applied Approach,
MNew

= Panda E.C_{197). Educstion of Exceptional CHikdren, New Dielhi Vikes

= Pandit, A & Grover U {2001), Self Instrudtional Modules on eccupational
therapy/physiotherspy, BED (MR} SPE, Bhoj\ University, Bhopal.

*  Peshawaria, B & Venkatesan, 5, {1992). Behaviour opprosck in teaching
menially
Repp A.C. (1983} Teaching the Mentally Retarded, Mew Jorsey, Preatice
Hall King-
Sears, HLE, (1994} Currtculum Based Assesoment in Special Education.
SanDiego Singular Publishing Group.

*  Shesrbarme, V. (1990}, Developmental movement for children, Cambridge:
Cambridge University Pross.

#  SBubba Bao, T.A (1992), Manusl on Developing Communicstion Skills in
menially retarded persons, MIMH, Secunderabad,

«  Swaminsihan, M. {1990) Flay aetiviey for young children, India: UNICEF.

= Thomson, A., Skinner, A, & Fiercy, 1, (1991, Tidy's physiotherapy (Toelfth
edition), Orxford; Baterworth - Heinmann Led,

*  Van Riper, C.A- and Emerick L {[990) Speech Carrection — An introdaciion
to Speech Pathology & Audiology, Eighth Edition, Prentice Hall

Suggested Readings
' AL Ornstein (1990), Stretegics for Effective Teaching. Herper and How,

Publishers, Ine.

. David W. (1998). Teaching and Learning in the Early Yexrs. London and

Mew York: Routledge,

. Jockman H.L. (1999}, Sing Me & Story; Tell Me & Song, Calfornia; Crown
Fress, Inc.

¥ Mastropien 5, {1987} Efféctive Instruction for Special Education, Little,
Brown and Company, Ing.

* Hargyan, & Kutty, A, T.T. (1958%) Handbook for Trainers of the Mentally
Retarded persons. Pre-primady level. WIMH, Secunderabad,

» Peshwaria, B and Venkatessn. 5. (1992) Bebavioural retarded children A
rrenvual fir Publication. .

. Pun, M, & Sen AK. (1989} Menially Retarded Children in India. New

* Foobert A, Guble and Steven FEW. {1993), Stratzgics for Teaching Siudents

with MEld to Sewere Mental Retardation, lﬂdﬂniﬂmrﬂlu Jessica
Kingsley Publizers.
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& sybba Rao, TA. (1992). Manual on Developing Communjcation Skills in
Mertally Teachers. NIMH, Secundzrabad. ' ]
Van Riper, C.A, denmiﬁLLl!?ﬂﬂ]f.Sp#h(?mmnjﬁ.nMndlmrm
to speech pathology and Avfiology. Eighth Edition, Prentice Hail.

TECHNOLOGY AND DISABILITY

Qurse :C 15
G Code Max. Marks - 100

Internal = 20
Contact Hawrs: 60 External : 80
Learning Dutcames
After completing the course student-tenchers will be able to

L ﬂﬂmﬂﬂhﬂd’mkm’ﬂf&mﬁgyhn&ﬁﬂﬂrﬁﬂpﬁnﬁr&!ﬂm{mh

inowledge abowr its various approaches and modes.

o Understand mature of FCT, its basts, development dnd tse.

. Usecomputer prograsune and software for the benafit of children with [D

»  Dyvefop skillz and competencies in nse of Punarjani and C-DAC and

integrare technology for instrucitions and inclusion. i
«  Apply technology for developing fesson plan and adiapied assisnive devices.
Unit 1: Technolagy in Education and Instruction

1.1 Educational and Instructional Technology — Meaning, Nature, Scope,
Diefinitbon, Objectives and Signiflcance

12 Educationai Technobogy nad Instructional Technology — Role and Recent

Teamis,

1.3 Approaches of Educational Technalogy ~ Hardware, Software, Systerm
npproach, Individusl & Mass medin spproach. g

1.4 Differential Instructian, Universal Design of learning and Individualised

Instruction
1.5 Implication of the above for inclusion.
Unit 31 ICT -

2.1 ICT - Meaning, Definition, Scope and Significance

22 Psychological bases for ICT among teachers und leamers

23 Development of ICT - Stages, Requirement and Process

2.4  Use of ICT in developing collaborative networks for sharing and leaming
such as Internet = E-mail, Tele-teaching, Tele-conference

2% Use of ICT o simplify record keeping, information management in
aducation administratlon in special and inclusive seitings

Uit 3¢ Use of Multimedia in Edocation

3.0 Muohi Media - Meaning; N Scope, Definition and -’np]:mehu.

32 T:.Ip:ﬁnrlnﬂmﬂimulﬁid:ﬂ:&bxmﬁ& nen-projected Aids, Projectors,
fiadio, Tape Recorder, Television, Films, Compiters, whiteboard,
Smasthoard, e-Flash Cards, Educationsl Tovs .

33 Advantages, Limitations and Challenges of Using Multi media in Education

1.4 Recent Trends in Multimediz

15 Implication of Multinwdia in teaching leaming,

Unit 41 Techmology Based Inatructions
4.1 Enhancing Technology Friendly Practices among Teachers.
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4.2 Computer-Assisted & Computer Managed [nsructions, Cybernetics,
E- leamning, Use of Met Search and Webaites

4.3 Disability Friendly Technology — Punagjani, and c-ieoming Framework
developed by C-DAC

4.4 Developing Technology Integrated Lesgons = Individual and Group

4.5 Implications of Technology based instruction in Inchision

Umit %: Application of Technology
51 Application of Technology in Lesson Planning Worksheet Preparation,

Repart writing and Evaluaiion
52  Application of Technology in Assistive Devices — For example, JAWS.
Smaniphones, Screen Readers
53 Appfication of Technology in Instruction — Individual, small group and
lasge group

5.4 Advantages, merits and demerits
55 Imphicstions for inclusion
Course Work! Practical’ Ficld Engagement (Any One)
Special’ Inclusive Schooll Tnstitute
*  Toorganize workshops for use WCT for disability friendly sctivities
*  Te develop technology supperted lesson plans for PwiD
*  To use mass mediamultl medin for créating awareness on disabiliy in
rural areas
Essentinl Readings

*  Kulkarmi, 5.5, (1986), Introduction i Edacation Techaology, New Delhl:
Oreford & IBH Publishing Co.

Eumar, K.L. (1996). Educationsd Technology and Communication Medin.
Cuttack: Malanda.

*  McMiltan, J.H. & Schumarcher, 5. (1989). Research in Education; A
Conceptusl Introduction, Mew York: Harper & Collins.

*  Mehra, Vandana (2004} Educations] Technology, Mew Delhi : 55 Publishers.

*  Muahanty, 1. (1992). Educational Technology, Mew Delhi- Deep end Dieep
Publicarion,

*  Mukhopadhays, M. (ed.) (2005} Education Technology Knowledge
Aszesgment, Mew Debhi: Shipra Publications,

* R, Robertson, 5. and Peter John (2000, Improving Classroom Leamning
with ICT, New York: Routhedge. Takewale, . G (1995). Technolagies for
Educational Network, Presidential addresa in the seminar on Technologies
for Educstionsl Metworking, Mew Delki: TGNOL,

*  Richmond, W. B. {ed.) {1900}, The Concept of Education Technology: A
Diabogype with Yourself, London: Weidenfizld and Wicolson,

*  SBampath, K., Pannirselvam, A. & Santhensm, %, (1990), Introduction 1o
Educationa! Technology, New Dellii: Sterling Publishers Private Limited.

»  Sharma, Hemant Lata and Sharma, Zavita (2010} Leamning io Leam with
Love: Theory and Practics of Co-operstive Leaming, New Dethi: Gagandesp
Publications Sutherland,

Suggested Headings 3

*  Cima M Yeole. (1991). Educational Technology. CimaMyeole,

D.ES. (1982). Handicapped Pupil and Special schools, Regulations. London
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HMED,

* Dipika Bhadresh Shah, (1991), Educstional Technology for developing
teaching competency GavendraPrakashan )

*  JeganathMobanty. {1998). Studies in Educational Brosdcasting. San
subseription AgEnCY.

*  Mangal K. (1990). Fundsmentals of Educational technology. Praknsh Brothers

*  Ruhela Sstynpal. (1991). Educational Technology, A systematic Text Book

Aszsocinted Publishers .
*  Tora Chand. (1992). Educationnd Techmology. Anmol Publication
ﬁ;mnn EAMILY ISSUES

Caourse Code: C 16
Max. Marks ¢ 50
Internal : 20

Contact Hours: 30 External : M

Learning Oufcomes

After completing the eoerse student-teachers will be able 1o _

= Realise imporiance qod role of family in rehabilitation of children with 11

* [hevelop insight into various Peycho-socin! issues and their impact on
refnbilitation on PulD, mirconception and soclal practices and develap

burseed aopenach,

*  Torealize importance of family ipveivement in rehiobiliiation process by
forming parents 1elf help group and parens association,

*  Undersiand varfows Adalescent reimeed issues and chollenges MW&N‘I‘:::IH
ﬁruﬁnﬁfﬁhﬂ'@u#ﬁw&mmuﬂmmwwmu
far tindei,

*  Comprehend role of community and commumity participaiion and models,

advantages / diradvantages of CHR programme for PwiDs
Unit 1: Family
1.1 Family - Concepe, Definition and Cheracteristios
12 Types of family
1.3 Reaction and Impact of disability on fumily
l.4 Meeds of family and counselling
1.5 Role of famély in rehabilitation of PWID
Unit 2: Prycho-Social lssues
2.1 Amninede of family, Commanily, Peer Group, Teachers, Co-workers
2.2 Myths, miscomception and social practices
1.3 Difference between Intellectual Disability and Mental liness _
i4 FPsycho-Social Fssues - Exploitation, Delinguency, child Inbour and child
Abuge M
25 Rights and Advocany
Unit 3: Invahving Families
1.1 Training and involving families in the rehabilitation process
3.2 Parent professionnl relationship
3.3 Formation of Parent Self-Help Group
34 Faret Associations

3.5 Empowering Familizs
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Unit 4: Adolescent Issues
4.1 Physlological Changes; Implication in Emotiomal and Socinl Development
42 Interpersoral relationship — Parents, Siblings, Extended family, Single
child, Peer group
4.3 Empioyment, Sexuality, Marrioge, Alternative options, Pre- marital
counselling
4.4 Ethical lssues
4.5 Challenges snd splications
Unit 3: CBR and CPP (Community Peaple Participation)
3.1 Coencept. Definition and Scope of CBR
52 Models quBR—MwﬂngﬁmdDjaadmnngﬁ
3.3 Types of Commanity Resources and their mobilizstion
34 Ckganizing sérvices for PwiD in the CERTUTHM Ly
3.5 Role of Special Educator, Family. Commiunity and Pw il in CRRE
Course Work! Practicall Field Engagement (Any Onaj
Special/ Inclusive Schoall Institute
*  Te conduct worksheps on formation of Pareit Self Help Group, Sibling
SHG
To prepare and present R report o0 askessment of family reeds
*  Toconduet servey on swareness of fumilies sbout Govl. Schemes for PwiD
* Vo study snd submdt 2 repon on eltitede of neighbours, teachers and non-
teaching staff
Essential Readings

*  Basu, §,, Das, F. Chakraveny, |, (2007} Family Life of the Lrisnbled Aged,
Ageing and Society: Indian Journal of Cerontology, 173 & 4), 75 - 81,

*  Blacher, I (Ed.) (1984} severely Handicapped Young Children and Other
Families: Research in Review Ovlandio: Academic Fress Ine.

Cramer, W, Carlin, 1. (2008) Family Based Short Hreaks (Respitc) for
Disabled Children: Results from the Fourth Mational Survey, British fourna
of Socinl Work, Vol, 38 (6), Sept. 2008, pp 1060 - 1074

*  Dale, M. (2000) Working with families of Children with Special Meeds:
Partnership and Practioe, East Sugsey: Brmner- Rowiedge,

Fewcll, 2. and Vadagy, P (Eds.) {1986) Families of Handicapped Children:
Meeds and Supporis scross the Life-gpam. Texas: Ro-od Ine

*  Findler, 8. (2000} The Role of Grandparents in the Sacial Support Syvstem
of Mothers of Children with a Fhysical Dissbility, Familizs in Socicty, Vol,
81 (4), July — Aug. 2000, pp 70 - 381

+  Garginolo, R.M. {1985) Waorking with Parents of Exceptionnl Children: A
Cruide for Professionals, Boston- Houghton-Miffin.

Kashyap, L. {1998) Measurement lsoues jn Family Centered Social Woek,
in Bhorat, 5. (Ed) Family Messurement in India, Mew Delhi: Sage
Publications. _

*  Peshawaria, R Menon, DK Ganguly & Roy. 5. Pillay R PR.S. & Gupra A
(1995} Understanding Indian familics having persons with Mental
Retardation, Sscunderahad NIMH

* Teylor, B, L. (1993), Assessment of Exceptional Students Educational and
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paychological procedares
Suggested Readings

«  Bemne, T, Lingedfell, V & Nelson, DLE. 1990) Developing Individusl and
Famiky Support Plans — A Tralning banual, Combridgs M.A. Broakling
Books,
Deeszi, AN {1990) Halping the Handicapped: Problems & prospects, New
Drzlhi, Ashish Publishing House,

s Thrst, O, Trivette—C, & Deal, A, (1920} Ensbling and empowering families.
Cambridge, MA: Brookline Books,

*  Dyson {1987} Mental Handicap: Dilemmas of Parent-Professional
Relations, Londen, Croon Helm.

«  Glendinning, C. (1986) A Single Door: Social Work with the Families of
Disahled Chikdren, London: Allen and Linwin Lid

s Manm, PH. Suiter P A & Mo Lavghhin BM. (1992 A Guide for educaling
mspinstreamed siudemsts, Boston: Allva & Bacon
Waugh, A [1976) Working with parents and community, Mew Delhe
WCERT.

*  Wehsmer, E, 1. Vikas Publishing House (1993} Working with parents of
young chibdren with disshilithzs, Califomia Singular Publishing Group.

AREAD
ENHANCEMENT OF PROFESSIONAL
CAPACITIES (EPC)

{ Wherever applicable specific reference o disability will be focused)
017 | Resding and Reflecting on Texts

D18 | Performing and Visaal Arts
17 | Bacic Ressarch & Basic Statistic

READINGANDREFLECTING ONTEXTS
Coarse Code: I 17
Max. Marks : 50
[mtermal ; 20
Contact Hours: 30 External : 30
Luirodwction
Ot @f the cone arcas that schools focus wpon (s age approprinte and fuest eracy
skilis, Herce, aspirand pradusies who intend i make career in educolion must be gaod
readars ad pood writers (in liferally sensch Due to several reasons a student teacher
[ike vou onay ol have adequate skills, inrerest and motivation Far readling and writivg.
Hure 1% 2 skill based and activity orbented course designed (o give you aa pppoctunity
{0 look & reading wrilkng serlously, r-beam |f o5 a professional activity, apply iU for
stdennis with speclal meads and cnjoy 1L ithe never befose,
Learning Outcomes
After completing the course siudent-ieachers will be able to
» Refect upon cwerert level of fieracy piils of the self
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Show imberest and begly working wpan baric skifls regiived fo be active
regaery [ coairad of own compreiension
= Show frverest and begin working upan Baste skl reguived fo Int independens
© wriers wndersianding adagrere fntant. oudignce and orgarinanion of the
CAHAEHE
*  Prepore seli fo focilitate good reading wriling in sludénis aoross the ages.
*  Fingd reading weiling o2 fegraing and recreaticnn! ool ratlier than o conrse
doaske
Unlt 1: Reflections an Literacy

1.1 Literacy and Cument Eivesaty Graduates: Staius amd Concems

1.2 Raoleof Literacy in Educaiion, Caresrand Social Life

1.3 Literncy, Thinking and Self Esteem

I.4 Literacy of Second Language’ English: Meed and Siraiegies

1.3 Basic Braifle Liveracy

Unit 2: Heflections on Reading Comprebension
24 Practicing Responses to Text: Personal, Creative and Critical
27 Meta Cognitive Awareness of Rending Proceses and Strategics Applied
for bleaning Mnking
2.8 Developing Good Reading Skills and Habiis in Primary Level Studeits:
Activities and Strategles
19 Buaic Understanding of Reading Comprehension of Children with
[Disahilities
Unit 3: Skill Development in Responding to Text

3.1 Indscntors of Text Comprekension: Reselling, Summarizing, Answering,
Predicting, Commenting and Discussing

32 Practicing Responding to Text {Using The Indscaiors) for Recreatbonal
Reading Matersal (Mearrations) and Schoal Texthooks {Description)

3.3 Practicing Heaponding to Text (Using The Indicstors) for Reports, Policy
Documents and Mews (Expasitions) snd Editorial, Academic Aricles.
Advertisement Copy, Feseme {Argumentation)

3.4 Practcing Web Search, Rapld Reading and Congprehensive Reading

Uit d: Beflecting Upon Writing a3 a Process and Produet

4.1 Underglanding writing as 8 Process: Content (Intent, Awdience and
Crganizntion} '

4.1 Understanding writing a5 o Process: Languape (Grammar, Vocabulary,
Spelling)

4.3 Understanding writing 05 0 Process: Surface Mechanics (Handwriting,
Weatness, Alipnment and Spacing)

4.4 Precticing Self Ediing and Peer Edining of Sample Texts

4.5 Practicing Evalusting Sfudents Writing Using Perameters: Productivity,
Comrectnest, Complexity, Text Orgonization and Literary Richness

Unit 5: Practicing Indepordent Writing
54 practicing Writing: Plcture Description’ Expansion of Ideas! Easays! Stories
55 Practicing Craily Leaving Writing: Applications’ Agenda - Mimules! Mo
Taking,

5.6 Practicing Coaverting Wrinen Infosmation into Graphical Representation
3.7 Practicing Filling up Surveys, Forms, Feedback Responses, Chacklists

-y
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58 Heflections on the Courses From Theory to Practice io Initiating Procsss

in Improve Self ,
Conrse Wark! Fracticalf Field Engagemoni

=  Have o peer editing of independently written essaye and discuss your

reflections upon this experience
= Prepare a feedback form for parems and fae seachers focussing on differences
in the two Forms due o differsnt intent and audicnce

¢+ Developa shor journal of graphical represestetion of 3 newspaper amicles
on schoo] education using the options given in 2.4

* Wigil o book sare for young ehildren, go through the aveilable reading
malerial irchxling exercise books, puezles, erc. and make a list of usetil
material for developing ealy (Reracy skills

Essentinl Hesdings
*  Anderson, R, Hicherl, E., Scoft, F, & Wilkimson, [. (1985), Becoming 3

Mation of Resders: The repor of the commission on reading. Washingten,
[T Mational Insilnste of Education and the Center for the Study of Reading

*  ASER report of 200 5 Pratham Publication

= Muy, F B, (200F), Unravelling 1he soven myths of reading. Allyn and
Bacon: Boston i
Meliregor, T. (M7} Comprohension Conrecifons: Bridoes fo Siralegle
Reading, Heinemmmnn Educational Books,

¢ Tovani, C_, & Keene. E.O (200800, T Read i, bur | Dan ) Ged It Comprehension

Lrrategies for Adolescent Readerr, Stenhouse Publishers

. Soundsrepandian, M. (2000). Literacy campaign in India. Discovery

Pubiishing Howse: Mew Dalhi.
Buggested Readings

= Aulls, M. W, (1982}, Developing readers in todny's elemeniary schoal,
Allyn and Bagon: Boston

*  Baniel, A {2012) Kids beyvond limits. Perigee Trade: Mew York )

# MeCormiek, 5 (19990 Instruciing students who have Bteracy problems. (39}
Merrill: New Jersy

+«  Ezell, H., & Justice, L. (2005), Programmatic Reseasch on Early Literacy:
Several Key Findings. [ES 3rd Arnunl Research Comlerence: Ameripan
Epepch Longuage & Hearing Association (ASHAL

=  Frank, 5.(1985). Reading without Monsense, Teachers Colbepe Preas, Mew
Yark.

«  Calbangher K. (2004). Desper Reading: Comprehending Chailenging Texis,
Stenhouse Publishers

= Helles, B, { 1998). Commumicate clearhy. DK Publishing: Mew Yok,

*  Luetke-Stahbmen, B, & Miclsen, D. (303 ). Early Lieracy of Kindergartners
with Heartng [Impalmment. High Beam '
My, F. B, (1998 Reading &% communication. Merrill: Mew Jersy
Miller. D (2002 ). Beading With Meaning: Teaching Comprehiension ln the
Privary CGrodes Stenhmese Publishers, Mew York

*  Pandit. B., Survawanshi, T K., & Prakssh, M. (2007). Communicative
lanpunge teaching in English.Mityanatan Prakashan, Pune,

= Paul, B V(2009 Language and Deafiess. Janes snd Bartlet: Boston
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PERFORMIRGAND VISUALARTS
Conrse Code: D 18
Max. Marks : 50
Internal : 20

Contact Hours: 30 External : 30

Introduction
India has an excellent historical backdrop as well as contemporany talents In the field
of arl. Howewver, it s debatable whether the same has been translated into onr school
system effectively. Do most of our students pes EXpUISINE L0 A Varicly of wctivities
srvalving kaewing, exphiring and epprecisting ar? Most prabahly they do nol Jeis
tirms 'ﬂ'llﬂt we take u froeh bk at what art edueation is and what role it plays in schoal
ediscation. More than anvibing, art educstion is alss expecied 10 enhance Iearning.
And do teachers know how w gor shaut it 10 sehieve it? Here is an spponunit o
Facilitate the an within you which in tum will reflect art in within students.
For a student-teachier with disability appropristes lesrning elternatives are 1o be given
by the college. For example, a candlidate with blindness muss get alternative learming
opporiunities and evalustive tsks for visual an or & candidate with deafness for
miugic arl - if and when needed.
Learning Outeames
Adter completing the course student-teachers will be able 1o

*  Erhibit Rasic understanding in me appracialion, art expresyion and arf

edueation,

*  Pian and impleaent faciliating strategies for students with and withous
special needs. :

*  [scturs the adapiive strofegies of artisde expresslon.

*  [Duscuss Aow ary can enhance learning,
Unit I: Introduction to art Education
I Artand art education: Meaneng, seops and difference

L2 Artistic expression: Meaning snd strategies to facilitate

L3 An therapy: Concept and application 1o students with and withou
dizabilitics

1.4 Linking Anl Education with Multiple Intelligences

1.5 Understanding emerging expression of ari by students

Unit 2: Performing Arts: Dance and Music

2.1 Range of ar sctivities related to dance and music

22 Experiencing, responding and appreciating dance and music

L3 Exposure to selective basic skills regquired for dance and music

1.4 Dranee and Mugia: Facilitating interest among dudents: plannipg and
implementing activitics

25 Eﬂhi_mnirlg leaming through dance and s for children with and without
special needs: Strategles and Adaplations

Unit 3: Performing Arts: Drams

31 Range of art activities in drama

32 Enpﬁimeiug.mmmdingmdappm:inin;mma

1.3 Exposure o selective basic skills requirad for drams
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34 Drama: Fecilitating interess among sudents: planning and implementing
mctivities
3.3 Enhancing learning throagh drsma for children with and without special
needs: strategies and sdapations
Unit 4 Visuel Arts
36 Range of art activities in visual ars
57 E:rneri-.-nuing.ﬁapmdingalmwmlngvhuhﬂ
3.8 Exposure 1o selective basie skills in visual art
3% Art education; Facilitating interes) among students: planning wnd
implementing sctivitdes
310 Enhancing leaming through visual s for chibdren with and withost speoial
meeds; strategies and adeptations
Uit 5: Media and Electronic Aris
5.1 Ranga of art activities in media and electronle an farms
3.2 Experiencing, respondding and appreciating medio and elecironic arts
5.3 Enposure ta sebective basic skills in medie and elecsronic arts
-4 Media and clecironic ans: Facilitating interest wmang studends: planning
und implementing sctivities
3.5 Enhancing leaming throwgh media end electronic &t for children-with and
without special neods: strategies and ndapiations
Course Workl Practicalf Field Engagement
*  “hot seating’ sctivity for historical { contemparary personalities wherein
stidents play the rote of that personality 10 advocate his'her opinions’
decisions/thought processes (for example, Akbas, Hitler, Galileo, Bhagny
Hingh efc)
Partfolio submission of the basic skifls exposzd in any one of the art forms
of chotee
*  Write a self refloctive essay on how this coarse on ar will mike you & berer
teacher
* Leam and briefly explain how music notations are made. Submit n brief
report O bearn and explaim the concept of conapagition in visun! ar, Submig
& briel report. OF make and submit 2 sample advertizemend for a product
OR Leam Mudeas of 8 classical dance forms aad hold o session for the
students on that Submit phote report of the same OR Carry out web
search on Indian scolpoure and submit beiel commpilation
*  Observe an art period In a special school and briefly write vour reflections
on it
Essential Readings
= Finlay, Victora, The briliient History of Color i A Gietly Publications,
Chima.
*  Shirkey, Oreenway. (2000). Art an A to Z puide. Franklin Wans: USA
*  Vaze, Pundalik. {1999), How to Draw and Paint Noture. Fyosna Prakasham:
Muambai
*  Ward, Alan. (1993) Sound and Music. Franklin Watts: Mew York.
Svggested Rendings
*  Hamicl, Anar, (7012} Kids beyond linits, Perlges Trade: Mew York
*  Deyer, E. London. (2000, The &ns, popubar cubture and social chanpe
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Efland, A, D (1990). 4 fiztory of Arr Edweaiion: dIntellectwal and social
CHITERES i feaciing the vizual ares, New York, NY- Teschers College Press,
Gair, 5. B. { 1980), Writing the arts inta individualized educasional programs,
#bei Education, 33(8), 8-11 '

Greene, 5., & Hogan, D, (2009} Researching children's BemiE,
Publication; London p: Gt
Heller, R {1999}, Effective Leadesship. DK Publishing: Mew York,
Lﬂﬁuki-h'imﬂ.a,ﬂ.].ﬂmggm {Eds.}. Disnbility and the tenching
of writing: A critical sourcebaok. Boston, MA: Bedford/S:, Mastin’s.

Meyman. L& A M, Jenking (Eds ). ey and approaches o art for students |

with special needy {pp. 143-] ). Reston, YA: National An Education
Assogration,

BASIC RESEARCH AND STATISTICS

Course Code: D 19

Max. Marks ; 50
Internal : 20

Contact Howrs: 36 Exteraal ; 3i
Lesrning Outeomes
After completing the course studeat-teachers will be ahle to

E;;nibe the concept and relevance of research i education and special
Bdrecation,

*  Develop o enderafanding of the research process and acquire compelencips

Jor conducting o respareh

Apply sultable FIESIHFES [ dute svganization and araglvris,

Unit 1: Introduction to Research

LD Scientific Method

1.2 Research: Concept and Deflniticn

1.3 Application of Scientific Method In Research

1.4 Purpose of Research

1.5 Research in Education and Special Education
Unit 2: Types snd Process of Heaearch

21 Types of Rescarch

= Basic/Fimdamental
= Applied
= Agtion

221 Process of Rescarch

= Selectian of Problem

« Festulation of Hypathesis

= Coliection of Drarg

= Anelyeis of Dats & Conclusion

23 Tools of Research: Tests, Questionnaire, Checklist and Batng Scate
Z4 Action Research in Teaching Leaming Enviresiment ’
LY Professional Competencies for Research
Unit 3z Measurement and Anilysia of Diata
31 Scale for measerement: Nominal, Ordinal, Interval and Ratio
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3.2 Orgenization of data: Array, Grouped distribution
33 Messures of central tendency and Drispersbon: Mean, Median and Mode,

standard devistion and Craarile devintion

34 Correlation: Product Moment and Rank Order Correlation
35 Graphic representation of data
Practicom/ Fleld Engagement

Dievelop a teacher made test for 5 plven subject matier
Develop o questionmaine/clecklist
Develop an cutline for conducting action research

" Essentinl Readings

Best, 1. W, & Kahn, 1. V, {1996). Research in Education Prentice-Hall of
India Mew Dedhi

Doaley, . (1997), Soeiaf Research Meshods, Prentice-Hall of India, Mew
Delhi,

Cirewal, P5, { 1990), Merhods af Staristical Anslysis. Sterfing Publshers,
Tew Dalhi,

Gupthe, 5, 12003 ). Reseonch Methodolagy and Statistical Techmiquez, Dieep
& Deep Publishing, New Delhi,

Koul, L, {1998), Methodolopy of Edweanioral Ressarch, Vikes Publishing
Howse, Mew Delhi,

Potti, LR, (200M). Research Methodology. Yemuna Publications,
Thirovananathaparem,

Suggested Headings

Cohen. 1. (1988). Suwistical Power Analysis for the Behavioral Sciences.
Acadestic Press, New York,

Greene, 5., & Hogan, 13, {2005). Researching children's expericnce. Sage
Publication; London,

gk
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