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NOTICI ~

. Change in Statutes/Ordinances/Rules/
Regulations Syllabus and Books may, from
time to time, be made by amendment or
remaking, and a candidate shall, except in so
far as the University determines otherwise
comply with any change that applies to years
he has not completed at the time of change.
The decision taken by the Academic
Council shall be final.
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M.Ed. (TWO YEAR COURSE)
Master of Edocation Examination
{Session — 2015-17)

LR, rork

The Master of Edwcation {M.Ed.) Progremme is a bwo year professional
programme in the field of eacher education which eims at prepasing teacher educators
and other education professionals ineluding curriculum developers, educstional policy
analyst, planners, pdeninistrators, supervisars, sehool principals and researchers. The
completion of the programne shell lead to M.Ed. degree with specializstion eiiber

elementary education (up to cless VIIT} of in secondary education fup to elass V1 to
Xl

a) Durathon:

The M.Ed. programme will be of dortion of two scodemic vears neluding
fictd attachment for a minimuen of feus wecks and research disseration. Siudents
shall be permitted to complete the programme requirements of the twio vear programme
within a maxtimum peried of three years fram the date of'admission to the programme,
b) Working davs:

" There will be at least two hundred working doys ench year, exchisive afthe
periad of sdmission and inclusive of classroon iransaction, practiou, feld
study and conduct of examinstion. The institution will work for a minimum
af thirty six hours in o week (six days) during which faculty and students
concerned with the conductof the programme will be svaliable for interac.
tion, dinlegue, consultation and mentoring stadents,

= The minimum atfendance of students will be 80% for Theary Courses and
Practicum, and 90%4 for field sitnchment,

¢} Eligibility Criteria;

Eligibility Rules for the M_Ed. course shall be the same a3 decided by the
WCTE Government of the Rajasthan from Time 1o time,

) RESERVATION:

Reservation of seats for SCET/OBCISBC mbers & Specialiy=-nbled will
bz a5 per existing Bajasthan Govt. /Central Govi, University rules,
¢) Admission Procedurs:

Adniizsion Hules for the M.Ed. cowrse shall be the same as decided by the
WCTECwvernment ol the Rajasthan from Time ta time,

0,317 B Corriculom:

The M.Ed. programme is designed to provide oppartunithes for siudents Lo
exlend as well as deepen thedir knowledge and understanding of Education, specialize
in sebected areas and aiso develop research capmoities, leading to specialization in
Elementary Secondiry Education. The curricalum of the two vear M.Ed, progrmmme
will comprise of the followkng componcnis:

1) A Common Core that includes Perspective Courses, Tool Courses,
Teachier Education Courses, and 8 $eff Development component.
Iy Speciaiization bramnches where studenls chaoss to specialize in the

area of ElementanySecondary Education,
1y Research leading to disseriation, and
Iv} Ficld immersion/aitschment/internship. These will be Care Courses
[which will have about 60% of total marks) and specialized courses in
------ "7 Elementary Secondany education and disseriation with about 40% of
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povtal marks.
Theory {Core inlization) Courses :
{‘j‘ The Theory ﬂmurgsﬁ divided thn Core Coursss nml:] Epﬂlthllﬂmlll
" Courses, The main cote COUrses shall comprise perspective courses, tod
and teacher education COUTsSS. _
E‘::lpmms‘ ive Courses shall be In the areas of Philosophy of Edwuiﬂﬂ-.fm
4 Sociology, Histary, Political EmmnynfEduwm.Psy:hnhgyu .
tion. Education Studies, and Curricalym Shedies. kit
Mﬂwﬁﬂﬁﬂwmpﬁﬂnfminhﬁlcm advanced leve e
¢ resenrch a;uiﬂnin’prnhs-simﬂwhimm&mm?imfﬂnﬂﬂﬂs.m .
mmu}ﬂhwm} Inc1udlmeg":;;k . ith the field ﬁmw 'rru:nmir:m-'
i i elso B wi r
mﬁﬁam“:ﬂm“ 33 adﬂuui«m institution will nlso be inchuded in the
' mﬂp::n i jalize-
et zation componenthranches will offer 1 students 4 Specia
i TE i the Ell-:mml::u:.-nzﬁml stage (1-VILTY S:cqm_hr:..;mmlfmg: {v1 mr
%11} The courses within the sehocl stage specializntions will represent

i i pnd administras
and msaesement, podicy, :duu.l_:llnnu! THENA RN _
tion ;?Jyﬂﬁunimdilihmﬂlrablbd ;hl!li‘r:n,:}l:.ﬁﬁﬂd I-ﬂl!ﬂ'lS]il.:l ‘wm
nmll relevant to the aren of specialization will be organized duning
prOgImTE.

b Practicum - e
asion of workshops, activities and seminars ! .
gionad ﬂ;ilﬁi:;tr;udf:ud;nmﬂng of tha students will be part of the teaching modnaliny of
the varicis PapErs.
et
= }':ﬂhﬂr:lm:ﬁmwhm“ﬂﬁhfﬂIMd wimm
vions apd Wsbubons working in ebementary/secondary :mr:tlnn. 111:.-::}:::@
al engaging sudents with field-hased situnticons mdm;umn cmf::m e
education mpmwid:muppmtunityhlmﬂmm_ ng on the s Seope
i i achme peacher education instifulion,
atically planned fichd inernship/et 1t in don it e
ializati chosen by the stadent wilk be organized dantg
lhc;patdg;:;mmmm ipb:.'f::luhy in refevant atea willih:pmnded flar the inters
ship and atachment i the form of nrtorinls, guided reading Broups, field attachmen
gnd guided research diszertalion,
P Tmbjuﬂm'nfm Foundation Coarses a.l?tt':tmukl.:: iralnes md:m:ﬂ_
lhtphihﬁﬂphlﬂlrmﬁufﬁhmiun and thelr applications for dmﬁﬂu;hm
education like curriculum development, pedagogy of teaching various 0
uﬂuummm.mmﬂﬂhﬂcnmsu:{l‘?lwhtm;mmimjmm
‘secondary education, the linkages berween Sdu
mﬂmmtwémlhlﬂs}mmm the role of education 0 mmgf.;g. the mﬂn;ﬁ&&ﬂ
i i I
vice-versa. These will alse help the traimess 1o undersiand _mmwma b
i opment. Further, fhese will also help the rainees (o .
ﬁmﬁdﬁfﬂumm research, procedure of gathering ng\pirl:d evidenoes,
techniques for analyses and interpretations of data and report writing. ;
¢) Bpecinlized Courses related to Elementary/Secondary Education: ;
Since it will be & professional course meant for preparation of rescher

M.D.S.U. Syliabus / M.Ed. (Two Year Conrse)/ §

educstors and sducational administrators at the slementary/secondany stage of educa-
tion, it will have strong input of specialization in clementsry/secondary education,
The purpose of this course will be 16 equip the frainees io perfosm the a5k expecied
from & tescher educator in a THET, IASE, CTE or eabser clementany'secondary teacher
education ingtitutions. The irainces are alsy expecied to engage in the development of
curriculum, insmuctional material and evaluation iols, crgenizstion on in-service
teacher education programmes, involvernent in planning and management of elemen-
tary'secondary education in gemeral and teacher education of elemeniany'secondary
level in particular. Therefors, educational technolopy, curriculum and instruction,
teacher education, edusational planning and management and pedagogy of teaching
various school subpects &t elementarysecondary level sre offered a3 eourses under
apecialized categary.

Ty Diissertation:

Ax the elementan ‘secondary teacher educators, educational adnimisiralons
and supervisors may have o underizke same sart of research to And soletlons 1o their
duy-fp=day problems and to provide research suppon o verious policy decisions, It
wiriald be dezirnble for them o scquire practicsl experience by underinking research,
Hevasgves, the research to be underaken by the stslenis of this professional progmmme
st be drawn from the area of elementnny'sscondary education which will com-=
menced from first year, The activities to be completed in first year, such a5 identifica-
tion of resesrch problem, selection and development of tools and technliques and
preperation of synopsas, However, the data collection, analysis and report writing
will be completed by the stedens |n 11™ vear
i) Sessionsl Work:

There &re many occsstons for enidertaking practicsd work relating to varioes
courses included in the curricolam, The trainees will be sssigned such projects as wiil
involve comprehensive evalustion of studends” ability manifested in different aspecis
of planning, preparation of modals and tenching aids, evolention of textbooks, prepa-
ration of plans for organizetion of different devs’ celebrations, collection of material
refating to different topics in the syllabas etc., 08 part of sessional work, Field
interaction with DIET2IASES'TTE: may be provided as one of the optional wnder
this compaonent,

0,328 Lenrning Dutcomes of the Programma:
+  Professional preparation of teecher eduentors who would be equipped with
the knowledge and competencies w facilitste and conduct initial prepare-
tion and continuing professional development of teachers.
T specialize in one or the other of such areas &5 — curricuhem, pedapogy and
assespment; pelicy and economics, lesdership, administration and orgamni-
wation; elementary edueation; secondary education; end the fike,
*  To provide coherent perspective — sockp-higiorical, political-economic,
philosophical, and psychological aspects.
Stdent will be able o make gritical reflection on sspects that go beyond
theary courses such as selldevelopment far mendal and phyvseal well-
being through modalitizs such as yopa, ol
To undersiand and praciice to logical balance between theory and field
EXPOEUTE.
To presupposs on the part of the sescher both professional skills es well as
concephual and thepretical perspectives o locate these,
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To prepare teacher educators; however kn the current developing stenario in
education it should alse cater adequately to academic pursuits like curricu-
Tum and textbaok development, research, pobcy analysis, and educational
administration,
Service provided with a relationship characterized by desire to belp and
with & sease of integrity, and authorized by an instiutional body.
To provide peneral perspective on society, social needs and concerns and
well-being of neman beings will alse be essential to be an educator.
A wider understanding o human knowledge, an ides of epistemic structure
of disciplines other than one’s own alse will be necessary for a teacher
edilcator to situate her own work In the corricufum, and educational pee-
tive,
In depth snd breadih of understanding educathon of teacher educators will
have 1o match with liberal studies otherwise it would be restrictive and
flarther development of knowledpe by the teacher educator himselfherseif
wilf be impaired.
To provide disciplinary knowbedge thit is supposed to form an adegjuate
perspective an edwcation itself often approached in @ manner that pulls the
student in different directions and rather than helping in the formation of a
coberent wnderstanding lends to fragmentation and confusion
To pravide training in pedagogy of school subjects, which itself requires a
deeper engagement with the epistemological bases of the cognnte discipline
Ay BEHS,
To develop undersianding on professional status of teaching and other
supporlive processes like educational adminisiration, curriculum design,
textbook development, educstional evaluation and 2o on. .
To develop ability to acknowledge opply, refine & modify the contribu-
tions of various foundationnl areas i the perspective building exerclse.
To Synthesis the academic kmowledge of prospective teacher educator
To develop competency of problem solving & to face the future challenges
kn teacher education,
Use advance pedagogies and classroom techniques.
Research orientated and sobves their education problem through research,
To internalize the working of teacher fraining instiution.
To develop ingight into the working of training cotlege.
To create an mierfece of theory end practice.
To enhance practical competence of M.Ed, students regarding various fanc-
tion of fesching, mensgement & organization of activities,

032 SCHEME OF EXAMINATION

fL.43 The examinstion for the degree of Master of Education shall be held in all the
Theory Course’ papesrs,

Course Poper-wise scheme of examination; Theary

CoursesPapers with External weight-age of 00 Marks (3 hours durstion)

There will be ten questions covering 5 units in each theosy courss/ papers.
Cne question from cach unit will be compulsory. One cssay type (with a
word fimit of 400 words) quesiton will be set from each unie carrying 20
marks, There will be an internal choics of sttempiing two questions of short
anawer Tvpe (with o word lemit of 150 words) from the same unit. Each
shor answer type question will carry D marks,

M. D5 Syllabus / M.Ed. (Two Year Course) /T

[L

Internal weightage of 58 will be divided as ander:

Assessment in the papers with Internal weightage of 50 marks will be
divided in 3 parts. Internal test | and [1 15 merks eoch and seasional work!
practicum |4 marks each, winl 20 marks,

L EXAMINATION

L
L,

LLES
11.

12,

13,

There shall be auniversity examination at the end of each year as per details
of the scheme of examination.

A candidate will be permitied to appenr in the annual examination only if
shete has pursued 2 negular course of study snd as al leass B0% atlendance
in all course work and practicum classes ond 90% attendance in Schoot
[mternship.

The minimumn pass marks in each year exsmination skall be $0% for each
thenry paper and practicem and 0% for internship separately. The candidase
will have In paxs each theory paper, practicum and internship separasely,
A candidate who fails only in one subject (theory paper’ internal) as the
case méy be, in first year of the course will be eligible 1o take the examina-
tion in that part of the subject  with the Examinations of sccond year

If efshe fails only in Theory paper hefshe will be allowed to carry forward
liaTer baternal marks.

A candidate who fils only in one subject in second vear of the course will
be allowed to appear a8 &n ex-student in that pant of the subject In which be/
shie fails ai the subsequent examination,

Internship is mandatory in both the years. First yesr infernship will be in
Einflbﬂli and Second year internship will be in Teocher Educatlon Instius
thons.

Figld wark is mandatory in boih the vears. First vesr feld work will be
conducted in sehioels and Second vear field work will be in Teacher Educa-
thon Instltwtions.

Candidates con apply for re-evaluation in any of the th 0z
rules stipulated by the University for the M Ed ﬁ:grmm i
The candidates shall have to sbide by any change in staufes’ ordinances’
rulesrepulition='syllabi and boaks from tme to time,

Erch candidste for the M.Ed, Degree is required to investignte a research
problem in the field of education and submit a symopsis of the same in First
Yeur. Synopals will be evalusied and internal viva-voce will be conducted in
the first yenr and marks will be ewarded oug of 50,

The complets Disseriation along with summary should be submbtied before
the Commencement of University M.Ed. Examination for second vear in 3
copies, cut of which 2 capies will be forwarded Lo the University by the
collegefingite, The disseration will carey [50 marks.

The Viva-voce Exsmination baged on the dissertation will be conducted in
the second vear, The muximum marks for viva-voee will be 50, The external
eniaminer will be appointed by the University.

DXE9A, Award of Divisian:

(i

The successful candidates will be awarded the following division based on
the apgregnie marks;

i} Pirst divislon aeas B

i) Second division 2enr HEFG

Minimum pass marks in each theory paper, practicumiproject work! snd
dissertation will be 4055
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i}

ii

)

Wl

vi}

vii]

i)

An examinee whe has failed in the examination or & candidate who was duly
ﬂnﬁnﬂmmhﬁmﬂmuhrmﬂﬂuﬁyasmmmﬁu
{0 this oedinence, 1o the examination but could not appear in it on account
ofillness or & simikar bonaflde rescon, may reappear at o subsequent coami-
nation a5 an ex-student without nndergelng regular course of siedy ngain in
ihe institue,

I the case of 8 candidate who has besn dechared *failed” in the dissertation
shall be requived to prepare and submit a revised disseniation on the carlier
subject ar & new disssriation on a fresh problem as assigned by the head of
education depariment in the institate,

A candidmte who has failed in examination in one paper only would have
option for sdmission to course and 1o renppear in that paper only in the
examination to be held in the next subseguent year, If he'she fails furiher,
the andidate will be ireaied a5 sx-sudent.

A candidate who has failed in examination may reappear in that exansination
held in the next subsequent year. The candidate shall be allowed to exercise
an option for remining the marks obtained by him/her in the disgertation.

Provided that the sdvaninges under the provision of this paragraph shall bz
admissible to 8 candidute for 8 period of three subsequent vears, 10 the year
when shefe appesred &t the expmination for the frst time 0s 8 regular
candidaie.

A candidate seeking re-admigslon 1o o subsequent examination under the
provision of foregoing paras shall submit histher application in preseribed
form through the principal of the instinute indicating clearly the part or full
examination n which he/she has to reappear, together with fees required by
ondinances and & copy of statement of narks obtained carlier attested by
ihe principsl, so a8 i reach the registrar by such date preceding the exami-
nation o fued by hin for the purpose.

Coamphy with provisions of and be governed by the conditions lmid down in
this and such other ordinances is ars applicable 1o himher.

Mot withstanding the provisions of pargraphs above the vice chancellor
may, if & candidate is fiiling or missing & division by nol more than one
mark, condone fhe deficiency of one neark, which however, shall nat b
added anywhere,

(1.3198. Tramsnction & Evaluation Technlques:

i

4]

111}

IV}

Dissertation’ Research Gieldence on individual basis (as far as possible
nat mire than five students should be aliomed to a eacher educator for
supervision of dissertation work)
Curricubum fransaction echnigies:
N Lectares, Tutorigls, Discussion, Loboratory work, Li-

brary study-based assignments, Review of lieratare,

writing regearch paperartiches, seminar, £16.
Imernship expericnces ~ Lectures, discussions, ebservations, $u-
pervision, sasessment, feedback, atc.
Evatisation Techniques- Continuous internal assessmven, Test, Assignments,
Seminars, Presentations.
For external assessment one external {to be appointed by the Lniver-
sity) and ome internal examiner (who is guide of the particular stu-
denty will work as the members of the commities.

M.D.S.U. Syllabus/ M.Ed. (Two Year Course) /9

CDRSES OF STUDY AND SCHEME OF EVALUATION
M.Ed. Programme First Year

klwrni Momsncisture ol he
par | CowrsedFaper

=

It

ka [Test

fnt. msrks

Total | Alioce- [Duration

ria

e af
hourse

ol
L LTy

Courst-| Philooghy and Socoogy of

Edutalion

14

158

Courne | Pepchoiogy of leaming and

Devenpment

14

150

1 Hem,

3 Hira

Walheds o Edutatons
Research and Dl Anaysis

13

1HmE

Edutation and Tomsulum
Etudies

186

118

I Hm

ey
el

-| AREA at Elementary havel

tarylan;| Amesmmanl of EVE Ssenca

&y one of the Inliseing
papess] VIZE]. lja) Peadsgogy|
and Asseszment of Liding
Leeguege-Hing | W{ET) Hb
Pedagogy and Assessment of
Leaming Language - Engith,
WIEE} B Padagogy end

Assessmant o Methematics
WIEE} Nl. Padagogy and

VIEE) W, Padagogy ned
Assrminenl of EVEZacial
Boenza Educaticn

AREA I st secandary levsl
{Amy one ol the foliosing
pepers) WSE) L Fadagogy
and Assesemant of Langeage
WISE] IL Pedsgogy asd
Asiecsment of Malwmaties
WEE] HI Pedagogy &nd
Assassment of Boienca VSE)

w.mmmﬁ

of Bodal Houenea

13

150

153

3 Hra

Toral ks (Coutes H}
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Il Year
E Ext. — Tnt._macks Totsl | Altoce- [aration
0| b wures! | Homenclatune of the mar . L ol ol
sper | Caurse/Fapar ke Tewt |!“‘“ wonid Bouree | exem
- I fheursel| Coalatvy Edugational 190 150 14| 29 |sof 1s0f 135 | 3Wm
15 Respamh
aurssd] Ouaniitalive Educabmal 160) 155 18 1 | g0 b 160f 438 3 Hr
- N . Ll Resnach
[Coursaity Arpa-i Elasantary Edusation 3 Hr
AN Popar- M EE | Elementary  [100) 150 15 | 20 | S0 150) 138
(Fom | Teacher Educalion
] Arua Lo | Paper W EEN- Eury 100 t5) 15| 20 Qso| ws0] 438
00 Aaly | Chikiood Cara and
50 Education
dues Il - Sncesdary snd | 3 Hrn
29
- Paper NI SE I Prepaatomnod [100) 45| 15| 20 | 56 150 135
Bacondary and Soniy
TE0 L +E+100 = 1300 murks Sacondary Teachen :
; § Prg-sondce and In-senics
Pracii for Enhanting Professional Skills : :
“;-: I““W-:arl:aiup mﬁp_ Art and Assthetic will be an integral part of the Papes ¥ SE H: Cumicslomandf 100 18] 12 | 20 | 56| 150 134
pw.-p;rummim\-tinhgmd:wmbuwﬁndnmh:hmhufm:mm Evaksstion 8 Secondiry and
distribution of grade willxh:ufullm : i Dot Cakik
. URADE POINT AVERAGE. Cousne | Ama- Guidance and Cosmseling [100] 18] 15 | 20 | 56| 58| 135 | 3 hem
Letter Grade Grade Peint =i = Wi} Inirouction o Educaticeal|
4&’“'3 T, Emﬂ 2. Speclal | Guidance and Coungaling
[Ciood] -1 o |wstien | Ares Plaswing, Mansgemess
B Above Avernge] Bt fany onel and Finamcing of Edugaton
L{Averago) ".m'g—m il courss | « Wil iseus in Pasning.
n Gelow 40 from | WManagsmenk, and Financing
Ares-LfT, | of Edicabion snd s chaliengok
AD {ADsEAL u
Mot { : . . By | Area- Educstional
e A student obiaining Grade F shall be considered filed and will be required Tachnctogy 86 ICT
10 reappenT in m Fractioum ﬁ:l’l' Euhincm P‘rﬂmﬂ]ml EEU!! and this IW"? Ecucaton Techn il!]
* Siudents will ba attached mmmmm schools, for syssem-
atically planued Internshipiattachment o working in the specialization Areas Inclughe Educslien
area chossn by them, e 5 : = W{IV) Incusivn Sreiegles
e Committes of five feculty mm%ﬁ?m“ irierrsal subject experts will anc Eekucallns K chikven i
be constituizd by the Principal’ H ol assessment e
SPECIAL NOTE-Seminar’ Workshop Must are erganized on Sell- Development, —— . Tho¥) e
TCT snd Writing Skills all through the year. Besides, these can be erganised on amy | BARHE {Courie
arheer Themes in which stodents are imerested.



12/ M.D.S.U. Syllabus / M.Ed, (Two Year Course)
ILulr-m Enhaecing #rofexsanal

il Advanesd Technzlogy Letaon . - - janj 100
e (1Ra2)
Imwmmmu—ww
A} Wirks o on Foecani Trands In ] ¢} =} - |iB
Educational Rosearch in Spacisited
area
bl Comemporary s i Schoal . = - - 2%
Education
¢} Bemingr Resdieg oo ImemshipFiela | =« | -} « | - |30
Wi Frogramee
(i} Wiarkshop o Yegi, Af and
will ba &= indegenl part of S|
programsa ks wrich grade wil ba
wwnrded on the baiis o srrassmesl

Imismahip and Afschmeat® sy 59
i) Inimmanip (e o eske)

25
25
Dlganrtation work wil be cemmanced 150
In Isk Year and will ba completad By
the ol of lsd year 53 IntermalesD
Extarnsit 50 Yren-voos)

Grand batel Tl Ol e 50+ 1 501100

“Internal 0F 50 marks will include i. Practical related with theory paper-15marks, ii.

[ermal 12si-15marks, il Tatorial-20marks

Drissertation work will be commenced in I* year and will be completed by the end

of 2 year, 50 Internol examiter, +50  external exnminer + 50 viva-voce =150

inarks 4 Total 2™ Yenr

1100 Marks

Grand Total Marks: First vear (1000} + Second year (1100} = 2100

FPracticum for Enhancing Professional Skills

iy Waorkshop on Yoga, Art and Assihetic will be an Integral part of the
programme for which grade will be awarded on the basis of azsessment. The
distribuzion of grade will be as foilows
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GRADE POINT AVERAGE.
Grade Paint

Below 40
]

Nﬂh.‘n.ﬂhdentﬂhmnmg Grade F shall be considered failed and will be nequired 1o
reappear in the Practicum for Enhancing Professional Skills and this grade will not be
counted in the grand todal marks for the course,
[Mssertation
The research to be undertaken by the students of this professional
unust be drawn from the area of elementary/secondary education which

- will commenced from first vear. The octivities to be completed in first vear, such as

[dentification of research problem, selection and development of tools and wehniques
and preparation af synopsis. However, the data collection, analvsisand report writ-
ing will be completed by the studenes {n 10 year,
*Students will be sttached io the elementary/secondary teacher education mstituticns
such as DIETs, LASEs, TT1s and CTEs ete., for systematically planned fleld intern-
ship/attachment for working in the specinlizotion area chosen by them
b Committee of five faculty members including intemal subject expers will
be constituted by the Principal! HOD for assessment.
*** The disseriation is 1o be completed by every condidate by the end of the session.
A candidate shall under the supecvigion of & teacher in the Institute’College  of
education as selected by the PrincipnlHead of Institution carry our research/project
wark on & problem admitted to himter by Head Depantment of Edwcatbon.
SPECIAL NOTE —Seminar’ Workshop Muost be organized on Self- Developmen,
ICT and Writng Skills all through the year, Besides, these can be organized on any
other Themes in which students are interested.
0.229C  Rautles and Regulations For M.Ed, The Degree will be awnrded to &
smd:m whe completes o fotal of two years
Each successful candidate shall be swarded the degree of Master of Education
showing thersln the division obtained by the candidats concerned on the basis
of the botal marks.
% Each written paper shall be of three hours duration.
1 The theory examination papers will be set both in Hindi and English lan-

RUARES,

4, The Medium of examination for all papess inchading disserations shall be
either Hindi or English.

5 Rules for declaration of results: Minimum pass morks in theory papers, Vivas
voce and dissertation taken together shall be 20% of the aggregate which will
inchede the marks of sessional work/Practiouns, A cendidate must obtain at
least 0% marks separately in all theory papers, is well as in seasional work!
practicum.

f, A candidate must obdain o least 40% marks in dissertation and wive-voce

separaiely.
rh Criteris for awarding divisions: Successful candidates will be placed in two
divisicns only on the basts of their total swards,
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1 Division G605 marks or shove,
IT divigkon 45% marks or above but lags than 60% marks.

E. Assesgnsent of dissertation: The disseriation carries 150 marks. The DHaser-
tation alohg with summary should be submitted befors the Commencement of
University M.Ed. Examinution for second venr in J copies, oul of which 2
copies will be forvarded 1o the University by the college. The dissertation
shall be evaluated by the respeciive supervizsers and one external examiner.
Thi: supmllmrand extermal examiner will award marks out of 50 each inds-

E The average of total of both thess awards shall be tabulated by the
[mﬂlu arsd Forwarded o Unbeersity. [n cage of significant digcrep-
ang I:lq-lmen fternal and external examines, the dissertation will be sent
i il examiner for final evalustion,

9. Wiva-woce Board: The Yiva-voce Board will consist of the follewing three

PErsons:

[. The extemal examiner

4. Bupervisor concerned

3, The PrincipalHead ofths Cojlege
The Vive-voos will be of 3 marks

Il When acandidate has fzited in lhe examination but has ohizined the minimum
pass marks in the vive-voce and dissertation, thess marks may be camied at
hisher option, Such opiion shall be given st the time of filling the sxaminntion
form for eppenring al the subseguent expmination.

1L, The students will submil the bwo copies of the sesmional work ssparately
sihjecl-wiss,

1L The awerds of sessional work will be forwarded 1o the Universioy direst by
the Principel of the College on the basis of the marks awarded by the subject

feacher,
M.Ed. Progranzme -Carrieulum Transaction
{. Number of Working Days per Year 200 days
2, Mumber of Teaching Days 140 Thays (31
Weeks)
1, Thme Table Bazed Instruction 27 weeks
A Theory and Practicom Based Insinctions 14 Weeks
3.2 imterncship Experience Pre sarvice Tencher bassd 3 Weeks
4. Field Work Related To Dissertation and Practicum 4 Weeks
Total Tesching howrs in a 06 Days Week— 36 Hrs
Analysis of Weekly Time Tabke {For both the vears separafely)
i, Theory Papers | SPeriods per paper) 15 Periods
2. Consaliation regarding Diszertation Work 4 Pericds
3, Tutorials 4Periods
4, Seminar 5 Periods
5. Library Based Self Dirscted Study 8 Periods
6. Internship {Plenning & Guidancs) 2 Pertad
TOTAL 48 Periods

PAPER- 1PHILOSOPHY AND SOCIOLOGY OF EDUCATION
Morisiom dorks: 150
Internal: 30
External: 100
n:ll:.-urnh; Crutcomes; Afler completion of the course, sudent-teachers will be
anke tac=

- Undersinnding the nature and functions of philesophy of ediscation.

- Logical analysis, interpretation and synthesis of various concepts,
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propasitions and philosophical assumptions shou educational ph:rumma.

= Understanding and use of philesophical methods in studying educational
data,

" Critical appraisal of contributions made o education by prominent
educational thinkers-beth Indian and Wesbern,

. understand and relate philosophical thearies with educationsl practices.

. understand and relate philozsophical traditions with educational practeee,

- enahle the studeni ty explain and reflect on- Gender idealogy, Relationship
pepween education and social clsange with specksl referencs to modemization
and globalization,

. undersiand relationship betwesn concepts and processes of saclology and

education, Theories and charscteristics of sociological anakysis and its
relaticn to education,

* Uinderstand and explore the mesning, aims, purpeses of education
. Develop underdanding of sociological dimension of education,
L Enderstand Pencs educstion and Gender sansitizalion.

b} Course Content

UNIT -1 NATURE AND MODERN CONCEFT OF FHILOSOPHY

i The Mainze of Philnsophy @ Use af Fhilosophy, Branches of Philosoghy,
miglzphyaios, spistemolagy and axbology and thelr inplications for educaion,
Philosophical redirection of educational research in recent tmes.

i3 Maodern concept of Philesophy and Comdributions of Thinkera: Analyais-
Logical analysis, Logleal empiriciam and Positive relativism- (Morms L
Prigge} Contributions of Vivekanands, Tagare, Gandhi, Dewey, Krishramuni,
Montessori and Gijubhal to educational thinking.

UNIT- [ INDIAN PHILOSOPHICAL FOUNDATION OF EDUCATION

a1 Indinn Philogophical Foundation of Education; Characteristics of Indinn
Philosophy.

12 Education as conceived in Vadic times,

23 Mature of the Legrner, goals of 1ife theary of knowledge and ethical values as
advocsted m the following philosophies : Buddhism, foinem, Myaya, and
Vedanta {Upanizhad and Advaita Vedania only)

24 Teacher student relationship 35 manifested in Upanishad and Vedanin

LINIT =111 WESTERMN PHILOSOPHICAL FOUNDATIONS OF EDUCATION:

31 Matwrakism: Its metaphysics and epistemadogy, abms of edication educative
proceas, freedom and discipline in sducation sccording to Maturalism,
32 [dealizm ; I metaphysics and theories of knowledge, the nature of lenmer,

aims of equation, teacher-pupil relationship, nsethod of education, freedom
of and discipline values in education and curriculum secording to ideolism,

i3 Realism: [ts metaphysics and theories of knowledge, aims of education,
nature of the learner ond educstive process according 10 Reallsm.

34 Pragmatizo: s metaphyvales and theosles of knowledgs, the naturs of the
learner of education, teacher-pupil relaticnship, method of education and
currizidum according to Pragmatizm.

33 Existentialisen: Its development with specinl reference o Sartre and iz
Irnplications for education,

UNIT =1V SOCIALDETERMINANTS OF EDUCATION

4.1 Educafion as 2 Social sub-system, Concept of social system, Specific
characteristics of education ws & social swb-syetem, Education end s
relationship with other social sub-systems i.e. family, caste and state,
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42 Education as 8 Social Process.

43 Boclaliztion- Mesning, Agencics, Theories of Socializntion, Process of
socializmion, social, economic and ecultural differences In socialization:
Tmplications for inclasion, {

44 Culture- Concept, Meaning, Characteristics, Role of family, caste and stste
in preservation, transmission and endichment of culture; acculruration and
its Process.

4.3 Meaning and importancs of peace education 1o address social issues.

UNIT -V CHANGING DIMENSIONS OF EDUCATION IN REFERENCE TO

SOCIETY

51 Change and Education. Concept of chanpe and planned changs, Process of
planned change, Functions s qualities of change agent,

52 Socind mobility,

53 Modernization pnd Indisnization of sducstion,

54 Education and Gender, Gender ideology in society. Role of religion,
constitution and law in gendes ideology. Gender differentiation, stereotyping
and inequality in socicly in reference o gender discrimination.

53 Present status of women's education in India.

56 Secinl Dimension of Indlan Edocation, Approaches to religious and maral
education Humanistic and Spiritualistic Approaches, Socialistic patiern of
society ond education, existing educational disparities.

¢} SesvipnalPracticum work

Group A Sessionnl work (Any one of the foblowieg)

1 O feom paper and thres abstracts of articles published in some Educational

Standard Journals.
2 Wisit & school 1o stdy the philosophical ideology of the school; and prepare
& report based on your obervations end experience.
3 Anohyze the comtributbon of Giju Bhai in the Hpht of child centered Education
4 Study ihe dialogic conversation of Upanishads in Reference to teacher child

relationship and edveation management.
Group B Practicum/Field work { Any One of the following)

1 aocio-mefric siudy of & clnss consisting of not bess than 25 students,

2 Prepare n questionnaire on different aspects of socinlization and adminiser
it “nn af beast 30 students thomogeneoas group) to find out the most
infleencing a P @ Teport on entite sctivity.

O ey ng aspect, Prepare a rep iy
1. Adam, 5.0, Education Modernization in Asia, Addition Wiley Publishing
Co. Philpgophies, 1970

2, Altekar, A5, Education in Ancient Indis, Book Shop, Varanesi, 1954,

3. a:".;g'lﬂdﬂ ind Maother: On Education, Shri Arubindo Ashram, Pordichery,
i Brown, F., Educational Saciology

g. Butler, LD., Four Philosophies (3rd ed.), Harper & Bros, New York, |969

Core, M.5, Desai, 1P and Simon Chitnis (ed.): Papers in Sociology of
Education, N.C.ER.T,, Mew Delhi, 1967

T Dwent, H.C. British Edacation, Longmans Press, London, 1961

g Educasional Commission Repor: (1964-68) Government of India, New
Dedki, 15906

L GrifindPareek, U, Planned Change in Education, Somaiva Publications

Pt Lid., Bomlay, 1970
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10, Hussain, Zakir: Educational and Cultural Foundation, Ediscation and Nations]
Development, §975, A Report on Symposiem organized by the Foundation,
Mew Delhi :

L. Jobnzon, Herbarl, A Philesophy of Education, MeGraw Hill Book Co,
Ine., Mew York, 1963.

i2. Eoneller, (i F,, Existentiolmsm and Education, lohn Wilsy & Song, lnc., Mew
York 1958

13, hiax Muller. F.. The Six Systems of Philosply, Sushill Gupta, Caloutin,
1953

4. tomris, VO, Modem Movements in Educations] Philosphy, Miffine Co,,

Bastor, Houglon, 1965,

15, Muleerjes, BE_, Ancient indlan Edueation, Macmillen & Co., London, 1947

15, Munshi Ram, Vaidiki, Granthan, Kanpur, Samval 2059 {In Hind)

LA Oad, LK., Shiksha ki DarshrikPrasthabhomi, Rajasthan Hindi Granth
Academy, Jaipur, 973 {In Hinds)

18, Fambrishan Mission Instinute of Caliure, The Culiural Henitzge of Indis,
Vol I, Calewita, 1969

19 Russel, F.. On Edusntion, Alisn &Unwin, Loadon, 1962

20 VivogiHarn, AryaleevanDarshan, Blhar Hindi Granth Academy

2L Shab, A.B., Social Context of Edwention, Alied Publications, 1978

2. Young, CA D, Introdection to American Public Edueation MeGraw Hill
Book Co., Inc., Mew Yook, 1957

PAPER-TI PEYCHOLOGY OF LEARNING AND DEVELOPMENT
Maximum Marks: 150
Internal; 50
External: 100
a) Leaming Outcames: After completion of the course, student-tenchers will be able
fo=

- understand concepts and principles of Educatitonad Peychobogy as =i applicd
gclence.

- understand implications of psychologieal theories for education. ;

. acquaint the leamer with the process of development and aszessmaent of
various abilities and tradls.

. assess personalides and modified their teaching strategy pccording o heeds
of sudents.

- use adjustment atrafegies in their day o dey lfe

- understand the Concept of Intelligence, Emotional and Spiriteal Intzlligence.

" To understand the copcepd of Cognition and mefacognition snd diffirent
cognitive process

5 wnderstand inclusive education from Pevchalogical podnn,

- underszand the thepries of Development.

b} COURSE CONTENT

UNIT -1 5CHOOL OF PSYCHOLOGY AND LEARNING THEORIES

1.1 School of Pevchology An Inroduction o - Behaviourism, Purpogivism,
Gestalt, Peycho-anebysis,

1.2 Learning Theorles with Class-ropm implications: Skinner's Operant
Conditioning, Lewin’s Cogritive field Theory, Cognitive and Condexiunl
Theorics: Learning by Insight by Kohler, Banduwra, Vygotsky; Condribistion
of Pisget, Brumer and Ausuble to learning.
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UNIT-1 P?i“‘l:lltmﬂs.‘i— Y OF LEARNER AND TEACHING LEARNING

il Peychology of Learner: Psychology of exceptionel children, Gifted and
bw achievers.

12 Motivating the learner, Maslow = ~clf-sctualization and McCleland's

53 .tr.-l-.-e_-nmen: Motivation nrimMHm-:mmnhdun:iu Irndin.
Creativity - A A% el teach .

24 cmmmmM e i

25 ﬁmdynqmm-: Concept, structure and process, Class-room climate and
edwcational impH

il Transfes of Leaming: Concept and Implications For Educarion

7 Inclusive Education: Meed, Process and Barriers,

UNIT-II  COGNITION, META-COGNITION AND THEOQ RIES OF

DEVELOPMENT

ar ﬁfn‘iﬁ“ Procesies: Sensalion, Atention, Perception, Cognition, Problem
ving

32 Metacognition- Meaning, Dimensions, DHfference between metn-cogniiion
and cognition, Ways of developing Metacognitive strategies and Self -
regulation,

33 Theories of development

- Pinge’s Cognitive development

- Freud’s Psycho-senual development
- Erikson’s psycho-secial devebopment

= Having Hurst's developmentsl tasks

= Kohiberg's moml deveropment

- Ciessel's Matueation theary.

14 Development concept according to Eminent lndian Thinkers: Aurobindo, |
Krishnamurti, Glju Bhai Badheks

UNIT =TV FPERSONALITY AND ADJUSTMENT-

41 Thearies of personality « Psycho-analysis, Trait theory - Cattelt and Allport
Measurement of personaliny through projective and semi-projective
techiiques,

4.2 Adjostment: Payehology of adjusiment, adjustment processes and
different adjustment mechanism. Mal-adjustment, Juvenile delinguency

i and corrective mesmires,

r.slr?rr-v INTELLIGENCE

E Inteiligence: Concept, Mauture end Theores (5 an, Thurstone, Gui
Gardeer and Sternberg), s e

32 Meazsurement of Intelligence,

5.1 Developing Emotional and Spiritual Intelligence.

) SESSTIONALPRACTICAL WORK

Group-A SESSIONAL WORK (Any One of the following)

I Cine term paper and three abstracts of articles puablished in some Educathanal

Stendurd Journaks,

z Visit o schood 1o study 1he psychological aspects of the leamers and prepare
8 report based on observations and PN,

Group-B PRATICUM /FIELD WORK {Any One of the following)

. Case study of an exceptiona! child

] :3 |nmmlqmrg¢m¢ﬂud}' :im reference to inclusive educntion.

. ministration, Scoring and inerpretation of any one of the followin
peychological et on one subject- ;

" Performance test of intelligence.

. Projective/ semi- projective personality test,

M.D.S L. Syllabus ! M.Ed, {Two Year Course) /19
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11. Goletnan, D.L. { 1995), Emotiona Intelligence. London: Bloowshugy
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Paper-IT1 )
Methods of Educational Research and Data Analysis
Mavimum Mavks: 150
Iitemmal; 50
External: 100
) Learning Cuteomes: Afler completion of the course, stdent-teachers will be
able to:-
. unlerstand the meaning and process of research @
select suitahie research problem after consulting various sources:
undersiand the various methads of sampling;
undersiend the characteristics and wse ¢Eui?ﬁcn.-n: tonls nnd technbgues for

data colleciion;
. umdesstand the various methode and technigues in edocational research; and
L] prepare a research proposal, dissenation ahstzact end research article,
¥ E}mﬂaﬂun of results oblained through different techniques of anabysis

. apprecinte the rols of research methodology in the present confest,
B} COURSE COMTENT
glf’li* I: Research Froblems, Vaviables and Hypotheses in Elementary/ Secondary
ucation
1.1 Meaning. need, impartance (purposes), seope, dimensions and history of
research in clementary education, fypes of rescarch—basic, applied and
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action in Elementary/ Secondary education, methods, special characteristics

and steps.
1.2 Sources, eriverinand selection of research problem and statement
'3 in different forms a ppolies
; Meaning, charseteristics and types of variahbes and Interrslationshi amang
different varishles, o

1.4 Meaning, imporiance, chasecteristics, bypes and forms of hypothesis.
1.5 R:aum:ﬁ bl print-

I6 Purpose and need ot different stages of research, soarces and types.
Unlt 11: Methods of Research jm Elementary/ Secondary Education
21 Historloal: Neod nad significance of histerical research, characteristics and
5 In historical research, techniques used in historical resesrch, source
clenn, criticism and jnterpretation of deata
2.1 Duezcriptive. Characteristics and steps in descriptive research, surveys.
correlation and cawsal comparative studics. case and developmental shsdies—
rature and use, steps and interpretation.
23 Ewemm?lmdind mnil:mnc:. characieristics and sleps in experimental
ot St el el oo, eki—don] el
of contra s=fingle group, pareliel ard rotation "
Urie T01: Einplhlpg Techniques and Tools for Data F.Elhcliurl
il Populstion, Concept and need of sampling , Selection of adequate and
representalive sample characieristics of a good sample,
32 Sampling Methods: randem, stratified, cluster and mieltisiage, guota and
purposive.
il mphnu errors and its minimization, Table of random numbers 1ypes and

34 Characteristics, types, construction and uses of {a) observation (b)
Technlqice () Seheiute 0 Soclseny Vi e i

)] 'rfﬁ:'ﬂumﬂ and characteristics of a good research repoert,

:Tt i ?ﬁmmm:m Maminal Crdinal: Imterval and Ratia,

4.2 Tabalar representation of data.

43 Crraphiseal arion of datn; Histogram Frequen ;
Picand Bar tAgramy, &r q ¢y polygon, Chpve,
4.4 Mexsures of central tendencles - computation and wses of Meon. Median,

ia #;‘}:’mmnm tile and standard deviation,

: ribution - charactenigtics of Mormal distributio 3

;Julll Ve Inferentinl stafistics s

.l Correiation - concept, types, assumptions, compyiation, uses and

imerpretation of rank order, product moment, Bi-zerial, Point Bi-serial,
partial and multipke correlation.

52 Concept of regression and repression Equations.

53 Eflnﬂ;:duw of fréedom and level of significance one tailed and two

5.4 Significance of the difference between Means - 1= test and critical ratio,

55 Cnm:e-p: mdnmptm?_g @nd uses of analysis of varance.
Concept and uses of non- passmetric techniques: Chi-squere,

EJSESSIONALTFRACTICAL WORK =

Group-A Sessional work (Any Owe of the following)

* Review of two research pupers, one quantiative snd the other quatitative

. Seiection of a problem and developing a research progosal for M.Ed
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el work (Aa One of he folawing}

Croup-B Praticam/ nea awing

. Construction of ane tool for data collection following standard procedure
. Tryout of tool

4y REFERENCES i

1. Best, ] W, {(1986),, Research in Educaiion. Mew Delhi: Prentice Hall of India
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researchers, MWew Defhi; Vistar Publications: .
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Rinehan and Winston,
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Academy, Jaipar. i

18, Shank, GD, (2002}, Qualitative Research. Columbes, ott: berill, Prentice Hall,

19, Sharma, Bharti (2004} Methodology of Edicational Reseorch. Mew Delhi: Vohmn
Publishers and [Hstribulors. ]

20. Sharma, S.R. (2003), Froblems of Educotional Revearch. New Delbi: Anmol
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21, Skdhu, B 5, (19870, Methodslogy of Research in Education, Mew Delhi: Sterling
Publishers Pyt Lid, ,

22, Srivastava, (i M. P {1994). Advanced Research Methodology,. New Defhi: Radba
Publications.

3. Sukhia, 5. P., Mehrora P. V. and Mehrotra R, N, ( 1966). Elesments of Educarional
Research, Mew Delhiz Allied Publications, B
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Sterling Publishers Pvt, Lid,
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FPAFER- IV EDUCATION AND CURRICULUM STUMES
Maxtmum Marks: {30

Internal: 50
External: 104
:é;lLurning Dutcomes: Afler completion of the course, student-teachers will be
LI
. Introduce the nature of education sudies and map the felds
. Apply key principles seross educational systems,
" Imraduce Education studies as & *discipling’ with i1s awn academic
eommunity, its own distinctive discourse and methods of enguiry.
- urderstand the factors from historical perspective that contributed to present
education sysiem,
. acquaint the students with the political econsmy of education.
L understand the Pre-indspendence and post-independence development of
educatsodn i Indin
" Orrient to the institntions, systems and struetures of education and flag the
cont=mperary concemns of education policy and practics,
. understand thai development of Education is influenced by political forces
of the fime.
. develop their critical capabilities through the selectbon, analysis and

synthesis of rclevant perspectives, and 1o be able to justify different
stlions on educational mailers.

. understend Restructure and standards based on reform of elementary and
secnndary education

] understand the comman challenges in educational system of world.

L conceplualize the meaning and different perspectives of curriculum

* Understand the epistemnologicad, sociolopical and the psychological basis of
curriculum development,

L Understand the different types of currlculum with respeet o their main
arfeniation and approaches,

by COURSE CONTENT

UNIT- INATURE OF EDUCATIONALSTUDIES

1.1 Meaning, concepl. perspectives (Historical, Political, Econnmical ) aima,

and valyes of educational studies and educational issues.

Crefinimg principles of edacation studles,

Field of Educationnl studies & education studics as a discipline,

Education in Vedic Period, Boddhist Pedod, Medieval Period Congept,

idens, Agencies of Education, Organization of Education, tescher pupil

relationship and their duties, cutriculum, meshods of Teaching, women

. Education, relevance to the Present day education,

t.5 Economics of Education:- Meaning, Aims, Scope and Significance

;.I];IIT- Ilﬂlr_ﬁlsmg‘lé]mﬂ.tLSYSTEM AND STRUCTURE OF EDUCATION

g IFuciimg stem af education in India from primarv 1o b education,

22 Emaliﬁé&mlmm¢ﬂ%hmmﬁﬂm$mﬁm¢1ﬁ
injustice, , inclusion, pender discrimination,)

23 Bestructure und standards based on reform of etementary and secondary
encabi on.

24 Seckl Justice, Inolusion, Gender Discrimination, Mental & Physical well-
being, Peace and Human Yalues,

BT o
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UNIT =101 CONTEMPORARY EDUCATIONA L POLICIES AND PRACTICES

3l Belationship of Education and Politlcs with special reference tp Democracy
and Secularizm in Indian contexd

i3 EMEA & RTE sct: Infroduction, constitutionnl provisions, chapiers and
salient fiegbures, impact on Indian Edecation.

33 Educational Reform in post -independence Indin.

4 conternporary chnllenges of BEMSA

32 Mational and state level refioem b school education

14 Emgployement spportunities znd placement in educational institutions,
organizations and sconomic enjesprises engaged in education and iraining.

UNIT-IV CURRICULUM AND EVALUATION

4.1 Coneept of Corricuium, Components of curiealum ; abiectives, eontent,

© transaction mods end evaluntion.

42 Epistemoalogical, Social and Poychablopical foundations of cuerrieulum

4.3 Principies of Curriculum Consinsction

44 Principles of fornulating- alms, specifying content, defining teaching learning
experiences and svaluation procedure.

45 Formative and Summative Evaluation.

UNIT-Y CURRICULUM DEYELOFPMENT

51 Factors affecting Curriculumn change- Social factors, Pressure groups, Writers
and publishers.

52 Role of teacher a5 & Curriculum msdosr | Infegradion of learning experienoes
related to work experiences, sensitivity to gender disparily, pence orienied
values, health 2nd needs of children with disabilities, st and Indin’s heritage
of crafts.

53 Understanding of NOFTE-2009 in refierence (o curriculum development.

54 Eclectic Model of Curriculum Design

iz Teba's Model of Curriculum Development

) SESSIDNA L/PRACTICAL WORK

Group A Sesslonal work (Any One of the following)-

LAY Compile articles from newspapers, magazines, of internet on cducatbonal
i=5ues. Prepare a report with suggestion for golulions,

(B} Feview of relabed fitgrature to justify the role of Politicel/ Economi e Tlstorical
Toundation of education in shaping of edueniion.

] Frepare & paper on comparative study of Matonal curriculism of any 1wo
counlries At any leved,

(03 Stody any one policy with special reference 1o curriculam and prepare a
repart- Mational Policies of Education —1986, 1992 madifted version) and
Fi1A on NPE-15996 in relation to Mational curriculum frameworks that ware
developed later, Deteiled study of Wationsal currieulum framewoark of sehool
Education, [ndia (1988, 2000, 2005}

Group B Field work: (Any One of the folaowing) —

(2} Ewvaluation of & sehool fextbook,
(b} Design an Institutions| plan leaming outoomes and it tryoat,
e} Development of unil test end it2 fryout,
(d} Preparation of child centered sctivity based instructional strafegy on a
chogen sihject and i3 iryout,
(g} A criticel study of science curriculum of secondery stage of any stake,
d) REFERENCES-
L. Agrewal, O Land Marks in the History of Modem Indian Eduecarion, New Defhd
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2 Bloom, BS.. Hastings, 1.T. &Madaus, GF. {1971 ); Handbook of Formative and
Surmmative Evalustion Student Learning. Mew Yark; MeGraw Hill,

5. Education and Mational Devslopment: Report of the Kothari Commission on
Eduwcation, Mew Delhd, 1966,

4. Foravth, L, Jolliffe, A. & Stevens, D. (1999), Evaluating & Couarse, Practical

Strategies for Teachers, Lectures and Trainers. London; Kogan Page.

Forsyih, L. JoHiffee, A, & Saevens, D, ( 1999), Planning o Course, Practical Sraegies

for Teachers, Lectures and Trainers, London: Kogan Page,

Govt of India: Programme of Action — National Policy on Education, Ministry of

Husnan Besource Development, Mew Delhi, 1986,

Knelier, GF. (1993), Foundstion of Educstion: Mew York and London: John

Wikey and Sons, Inc,

Koul, I'M. {1975}, Higher Education, Social Change and National Development,

Shimla: Indian Institute of Advance Study.

% Mathur, V5. (1970, Crucial Prohlems in Indian Education. New Delhi: Arva
Hook Depot.

Bk Minisiry of Edwcatbon (19TR), Report of the Edocation Cammission 1964-6i,
Mew Delbi; Govt, of India,

i1, Mohanty, ], (1987}, Education - In Indin, Mew Defhiz Deep & Deep Publications.

12, Mukeri. 58, (1965 Fdocsiion - In Indin - Todny and Tomorrow. Barosda:
Acharya Baok Depot (Rev. Ed. ).

13, Mukerji, 5 M: History of Education in Indis- Modemn period Aacharva Book
Depot; Baraga

4. MCF 2005, MCERT, Mew Deihd.

15, MCFTE 2008, MCTE, Mew Delhd

16, Omstein, A.C. and Hunkins, F.P. (1988), Curriculum: Foundations, Principles
and lssues. London: Prentice Mall International 1id.

17, Ta.rl:j.u, SR {93, Trust with Education. Mew Delhi: Sterling Publishers.

18, Tengjw, V.R.(2005), Foundation of Educnfion, Chandigarh 17, Abhishek Publishers.
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COURSE - V.EE Kb) Pedagogy and Assessment of Learning Langrage (Engliah)
Total Marks: 150
External Astessment: 50

: Internal Assesement: 100
:nj_Leummg Ouicosmes: After completion of the course, student-teachers witl be ahie

- md:mm:mumuﬂmﬂfhrwmdlmuuuhmdm langunge
woquisition, lnguage leaming mnd multilingialism.
aoquire knowledge aboul the role, sarus, objectives and problems of teaching
English as a second language in India

. improvise and use appropriate aids for teaching English

. kndw, compare end analyvee varbous methods and approaches of teaching
English s a second language

- plin and teach keszons in English : 3 d iti
et o Prost, poeiry, grammar and compasition
use variows echnigues for the evaluation of learner’s achievement in English

tdentify und analyse errors and plan and execute remedial i
. ol p cute remedial instruction

Unit I: Langugpe and Language Learning
1. Mature of language
2 Characseristics of bmguage
3 Forms of language {oral and written)
4 Functions of lsnguage
5 L.aruIi gFu:ga Acquisition and Language Laarning: Types and process: L1, L2
an
1.6 Language end leamning: Language Across Curricnlum
1.7 Multilkngualism as 3 Resores
Unit II: Position of English in India
21 Rale and Position of English langunge s India
2.2 Challenges of tenching and learming English in India

MRS Sylkabes/ MLEQ (Two Year Course) /27

2.3 MCF-2005 {Langunge Educstion)

24 (Fhjectives of teaching Enpglish in India

3 Description and classification of specch sounds in English: Vowels and
Consonants

16 Segmental features: Phoneme and sllophone _

27 Supri-segmental features: accent, stress, intonation and rthythm

28 Phonemic irangeriplion

Unit 111 Acquisition of Langusge Skills

R Recepsive skills: listening and reading skills

Developing listenkng skills through storyielling, disbegues, situational
conversations, rode plays efe. Developing reading skills through Reading
Aloud and Sifent reading, Intensive & Extensive Reading, Skimming and
Spanning

12 Produciive Skills: speaking and writing
Developing speaking and writing skills through storytelling, dalogues.
shiuational conversations, e plays ete, Developing writing skills, process,
mechanics and steps of writing: brainstorming, nole-making, ofganizing
thoughts, preparing first draft, editing and improving, Tinalizing, Writing
and teaching of letters, applications, reports, stories. e-mails. peragraphs,
CY iresume, précts, sumamary, notes, didogues elc.

Unit TV: Approaches, Methods and Technbques

4.1 Werious iypes of Approaches: Siructural-Situational Appreach
Communicative Approach, Constructivist Approach nnd Eclectic Approach,

4.2 Various types of Methods: Grammar-Translation Method, Bilingual
Mezthad, Threct Method ele,

4.3 Teaching Different Forms of English Literature: Prose, Poetry and Drama

44 Lesson planning: Nuture. abjectives and needs; Lesson plonning in prose,
proeiry and deama et school level,

Unit ¥ Assessmient, Evaluation and Action Research

51 Coneept, Scope and Imporiance

52 Types of Assessment and Evalustion

53 Difference bepween Assessment and Evaduation

54 Asseszmeot of Languoge SkillsLSREW) and Langusge Content (Sounds,
Wincabulary, Srrociune and Grammar)

335 Azsessment in Poetry, Prose and Drama

56 Continuous and Comprehensive Evalustion: Concept, Scope and Process

£7 Techniques of evaluation—geal, writen, portfolio] cloze test, Self-ovalustion;
Peer evaluatpn; Group evaluaiion.

58 Type of questions ond test flema: Assestment Activities and 1asks

5.4 Action Research-its need, importance, abjectives and steps of preparing
action rescarch plan related 1o beaching of English at Elementary level

Lanpuage across the Curriculum Activities: As an imepral pant of teaching-leaming
process, relevant actbvives shoold be carried oul §o snhence A promate Mngosge
skills (LSRW) and proficiency based on the rationale of Language acrary Currigulum.
The activities in this regard are [Boguege ceniered and, therefore, the focus of leaming
and tsaching sctivities sheatd be-on linguage skilks not pecessarily on the cantent, The
pctivities in this regard may be designed/improvised recording to the contexL. Some of
the exemplar aetivities mey melude:

& Presentatien {Qral and Written] besed on themes from the content anea

»  [iehape on themes from ibe content area
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Penel discussion/Seminar discussion sic.

Group disoussion/group work

Questinn-gnswer seasions

Rabe play'dramslization

i s bt e
miion i ectinn activie

g et e

roup A - wirk (Any one of the follawing)
Observation and recording of practical difficulyes .hE the teaching of English at

LR B BN

L]

Elemmeniary level

- Pn':uil_;irg-l small dicthonary of the difffcult wards used in the Elementary
texthos :

. Praparing difTgrent visual-alds for teaching.

" Framing suitabi= exercizes am a glven topic /passage;

. Development of langusge pames
Group B - Practicum work (any one of the fallawing)
L Preparation of 20 1est items (5 each on the LSRW skillg),

: _.:n.nlrsfrﬂ-rﬁrs tvugnn]ith:;ifb_v Primary students.
nalysis and categorisalion of exercises on grammar as given in the prescribed
© o weutbook of the school, o
. A write-up on the problems faced by the school students in relation to the

acquisition of the receptive (listendng and readi oductive {speakin
e el e ol b e i

] A writé-up on the comparison between English and mother tongushame
|znguage in terms of sounds end word-crder.

- Selection of materinks for writing in English from the nesw comdcs,
w-ﬁlvﬂ|mmpﬂ¥ﬂ‘lhﬂnﬁnﬂmﬂuﬂﬂ}r ing language
itéms.

?]HEFERHEEE:

ﬁmﬂ. R,E{umrd Harrisoa, 1.B. (1972} Spoken Englich for fndia. Madras: Orient
gmaan Lid,
2, Borush, T.C. (1985} The ich Teachers' Handbook ™ :
A L Englizh Te, ew Delhi; Sterling
3 Bright, ], A and McGregor, G P, (1970), Teachy, h
‘ kumtm:lm goir. i ) Teaching Englivh as Second Language.
. Brown, H. Douglas, (2007}, & L Le :
; Eew \I:mtéFm Educazion. AR o ¥ imeme Laraig v Shusiing
X umbit, C.J. (198d), Comenpricative Methodolomy in [ Teaching,
Cambridge: Cambridge University Press., - iz S
T P Das L B0CES S o prdgs ooty s
. SR v T i
5 %ﬁlﬂ: Dﬂénrd L . ipdea i la Teaching.
Fsan, AL (1 An Introducii it P, 7 f ]
in amm.m o ronusciation of English. London:
g m. Jeremy. (2007). How to teach Englisk. Harlow: Pearson Education
10. Horaby, A.S. (1968). 4 Guide to Paterns and Usage-in English, : Onfar
i University Press. mFEﬂE i :
- Krishapswamy, M. and Krighnaswamy, Lalitha. (2008), E i ;
Mew Delhi: Foundation Books. 2 R Sm o gl el
12. Lade, B (1971}, Lonpuape Teacking, Mew Debhi: Tate MeGraw Hil Publishing.
13 Lﬂa!'r?.Pa:.bll.}.ﬂnl.ﬂﬂlﬂ. frzses in Education ai Elementary Level. Mew Dbl
Laksh shers.

14, Paliwnl, A K. (2011} Methodology of Teaching Englizh ar a Second Language.
Jnipur; Kalpana Publication. il
15, Palmer, H.L. {[965). The Principles of Langrage Sudy. London: Ondord Undversity

Press,

16. Quirk, R. and Greenbaum, 5. {1973}, 4 University Gromemar of Exglish. London:
Pearson Longman. e

17. Raimes, Ann, (2000 Technigues in Teaching Writing, Cnford: O ford LUiniversity
Press,

18. Richards, 1.C. and Rodgers, T.5. (2014). Approaches and Methods in language
T Cambridge. Cambridgs Universiy Press. A

19, Roach, Peter, (1991 English Phonetics and Phonology. Cambridge: Cambridge
Unirversity Press,

0, Sinclair, bohn, (20000, Collins Cobuild Englich Gromwar Londen: Hanper Collins

21. Yadnv, Saryug. (2014). Challenger of Teaching Englivh Language and Literature
iri e Age of Globaliverion, Mew Delhi: Lakshi Publishers,

COURSE - V.EE [l -Pedagogy and Assesament of Mathematics
Maximum Marks: 150

Insernal; S
External: 10
#) Leaming Outcomes: After completion of the course, stadent-teachers wii be able
o=
- mppreciaie the abstroct ninture of mathematles

«  distinguish between seicnoe pnd msthematics

= distinguish between the roles of pure and epplied mathemnatics .

- develop the skill of solving renl-life problems theough mathematical modeling
83 &n art

develop the understanding of using constructivist approach in mathematics
develep the skill of using verious methods of teaching mathemndics
develop problem selving skills

highlight the significance of mailematics labaratory .

enable to distinguizh between induction and mathematical induction
develap the skills required for sction research in mathematics

¥ B B 8 0 B

Unit 1: Matere, Scape and Objeciives of Teaching-learning Mathematics

1.1 Mature and scope of elementary school Mathematics: sims and general
objectives of leaching. )

12 Mathematics at the elementary schoal level using instructional ehjectives in
teaching MathematicsLeamming cuicomes in Matkematics at clememary

5l
Unit 11z hﬁ-hg!ul Bases and Strategies of Teaching lenraing Mathematics
a1 Application of leaming theories in teaching-learning process of Mathematics.
il Learning Processes in Malbematics-implications of the stuwdies of Plaget
and Bruner to classroam (nstruction n Mathematics.
Unikt 111: Approaches iv Teaching-learning Mathematics

31 Concept formation in Mathematics, Strategies of teaching Muathematical
goncepts. _

ki Expository snd guided-discovery strategies for teaching of Mathematical
generalizations,

i3 Strategies of tepching Misthematics through child centered approsch-heuristic
methods, joyful learning through play way method, development of
computstion and drawing tkills,
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ER | Deesigning mastery lenrning strtegy for teaching based on differeat undis jn
Arithmetle, Geometry and Menstruation.

i3 CAIl Computer Assisted Inatruction

Unit I'V: Assessment and Evalwation of Students” Learning in Mathematics

4.1 Rale of evaluation in the teaching-learning process, evaluation technigues
associated with pupils' learning outoomes-o o, oral work, analygis
of written work, Testing-types of tests-planning and construction of learning
outcome-based schievement tests, criterion referenced test, diagnostic test,

42 Foemative nnd summative evaluntion.

Unit ¥ Contert and Pracess Enrichment in Ehmuur-ir School Mathematics

Thee following topics must be dealt in an § wity highlighti
hu:hilg—harghf TR
51 Sets of numbers and sumerals, concept of number, cardinality and ordinality

of numbers, sets of number operations and their properties associated with
whale numbers. integers and rationat numbers, fractions, decimals and their

52 Intorm
I ui geometry: basic concepds in informal geometry-point, Hae, curve,
Iiree segment, ray, ange ete. Concept of perpendicularity and paralleosm,
circles-radius, dismeter, are. Segment and choed, polygons-classification of

olygons.
i3 r-{n.s urement of concepts and skills-linear measurements area. volume and
Wlght, metric systems, activities for develo t ol skills in measurement.

¢} SessionalPracticam work: (Any one of the following)

I Degigning & Mathematical game, puzzies,

2, Preparation of five lesson for mutli-grade reaching.

3 Review of mathematics text book at Primary/Upper Primary level.

Craup B Praticum waorkiany ene of the follawing)
I #::Imrmg keaming tasks In ey one topic in developing diagnostic test

2 I"rn:iiéul uze of Mathematicnl kits,

d}EEFERIHEEE

i J;_;hnckli Art and Eleanan Armaer Thomas. Becoming a RefTeciive Markematics
i s

2. Ashlock, B.B. and Herman Ir. W.L. 1970, Cumrent Reszarch in Elem Schoal

: !'Ii'lnﬂlcams Taw Yool Macmilban, AR

- Baur, GR. and George, L.U. 1976, Helping Children Learn Mathematics-A
E;qnp\:b:qr Based Laboratory Approach, Califomia: Comminigs Publishing

Baw, GR. and George, LLI (1976 Helping Children Learn Mathemarics-A
o Based Labaratory Approack. Californin, Cummings Publishing Co.
glélar:'iumur'l % LS. (1992). Anciens Indian Mathematics. Wiley Eastern Lid, New
Gl‘ﬂl‘ll-lll'ﬂ., NLE. (1990 Memswremant g 1 :
b ] Evalugion in Teacking. Mew York;
Heimer, B.T. and True blood, C.R. {1970) Srategies for Teaching Children
:{fbdmd Hmﬁn;hﬁ;‘tn:a:rgllgniﬁﬁhmhw Addison Wesley Publizhing Comp.

, Foetal . The atoey Approach to Melthemates, Chi ;
hlﬁﬁ&ﬂ;hﬁﬁ&nhrﬂ. it
Eann il . etal. {1970). The Loboratory Appeoach fo Marhs icx. Chicaga,
E;:ium:ﬂmmh Agsoviates, s
10, M Pamela (1984} How Children Legrn Marhematics. Penguin Books.

. Meimer, BT, and Trae bisad, OB, 1977, Strategies for Teaching Children

LI - T

-

Mathematics, Reading, Massachusetts: Addison Wesley Pubilishing Co.

12, MCERT 1591, 1993, Minimum Levels of Learning m Primary Stage. NCERT,
Mew Dedhi

3. MCEET 2000, Mational Curpiculum Frsmework for School _E':II.IMIJM.

14. MCERT 2008, Mational Curveulum Framework, Mew Delhi )

15, Resinck. LB, and WW. Ford, 1980, The Prychology of Mathematics for
Fretruction. New jersey: Lawrence Eribaum Assooities.

16, Palya, G {1957} How fo Solve i, Ind edition, Garden Cliv, WY Doubleday and
Company.

I7. Polym, Gr!.{nduwkal Mreovery on Underitanding, Leorming and Teaching
Proflem Salving. John Wiley & Sons.

I8, Resonik, L.B. and W.W. Ford (19800, The Prychology of Mathemarics for
Pegdruciion. Mew Jersey: Lawrence Eribaurn Associales.

19. Sawyer, W.W, Mathensarics in Theary and Practice. Udhams Press Lad, Lopdon.

COURSE « V.EE I -Peda and Assessment of EYS/5cience
s Maximuam Marks: 150
Insemal: 50
: “Extemal: 100
2} Learning Outeomes: After completion of the course, student-teaghers will he ahle
-
. undersand ihe neture of science as adynamile, expanding body of knowledge
nnd 2z a social endeavour; )
«  undersiand the difference and complementarity between Science and
Technalagy:
«  understand the need to evaluate curriculs and evaluase the same an the basks
of different validities;
- kpow ahowt and critically study innovative curricalor efforts in India and
abmad,
understand diversity of instructional materials, their role and the need for
confextualization in sclence education;
apprecinte the rale of co-curricalar activities in scicnce sducation;
understand the constructivist ippﬂnl:h 10 =tlence instruction;
umderstnnd the role of assessment in the teaching —leaming process in science;,
furnillarize with innovetive frends In assessment;
prndyre lssiwes in Science education pertaining o equity and accesa, gender,
special groups and ethical spects.
b} Coarse content
nit Tt Mature and Objectives af Teaching Science
i1 Mature of modern science and ediscation. 3
1.2 Trends in teaching stience I elementary stags, Integrated Science-conceptual
process and environmental approach.
13. Different approaches adopted for defining educational outcomes —
tmeenomical approach, product versus process approach, problem solving

o B ¥ i

approsch.
Ugit [1: Curricular support and Resources for Elementary Science _
21 Instructional materials for tesching primary sclence- fext ook, activity
baok, work book, teachers’ handbook and reference books, :
2 Respurces for tenching primery science-use of environment and community

FESOUNEEs.

23 Construction and use of low-cost, mmprovised teaching-learning materiaks
{models, charts, plctures, flash cards, A V. aids ete.), Use of kit and
computers.
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Unit I11:  Instruetions| strategies for Teaching Learning Science

EN| ﬂﬁt@iﬁhl@chh‘:lm:nmmmﬂu‘wgh ocal specific materials,
WEY, enquiry approach, activity, L mapplng,

32 ijmwm m science learning o -

33 Use of co-curriculer setivities for schence leamin

i
34 irstructional straje for dealing with the gifted children, stratcgies for
dealing with low ﬁ'ﬂl v
Unie IV: Axsessment and Evaluation of Educations] Owtcomes
4.1 Continuous and Comprehensive Evalustion (OCE) in primary sclence- its

meaning, evaluation based on leamning owtcomes, Multi-grade se1 up,
summative and formative evaluation,

4.2 Art of questioning, role of question in classroom teaching, ol methods of
teating, ohiective based st items,

4.3 Diagnostic testing and remedial weaching

44 Giracing in evaluation

Unit V: Cantent and Process

The following topics mast be dealt in integrated way highlighting

teaching-leaming processes

5.1 Oer body, sutsition and health,

53 The sdar system

53 behsurement

54 Important resources-conservation and preservation (water, abr, minerals,
energy, forest and animals).

t! SesslonalPrecticam work
p A 1 Sesslonal work{Any one of the following):
I, Freperation of an Allwem/Scrap book on o particulas tepic/unit,

2, Preparation of five lessons of multi-grade teaching.

1 Reviews of text-book at Primarv/upper Primary level.

Group B 1 Practicum werk {any one of the follawing)

| Conducting a survey in the neighbour hood school and preparation of & brief

2 P;Eupmunrmr:rm availabie for teaching EVS/Science,

ration o aglie tesl o topi
de:EE'EREﬁ'EEH: e s i
. .-’.ndhn:n, H.O. and Kaushik Paul G 1972, Towards More Effective Science
Instruction in Secondary Education. The Machdillan Co., Mew Yark,
Amndersom, Dev'jm et al, 1970 Developing Children's Thirking through Seience.
Er-thél; i‘i Carin, Robert, B. Sund. 1970. Teaching Science through Discovery
4, BL, ‘ﬁuug. 1979, Teaching Primary Science
3. Brown, J. Cooper ef. al. {eds.), 1986 Exploring the Curriculum: Science in Schools,
The Opea Univérsity Press.
g. Duus, R.C. (1985) Science Teaching in Schopks ; Sterling Publication, New Delhi
i

e

Dq.. Williams and W.L. Horman, 1971. Currem Research in Elemeniary schoel

Ditte, J. Delglorno, N.B. Tissair. 1975, Environmental Scicnce Activities-
Handbook for Teachers, (Units 2.3, 5.1 ate. ).

9. Donsld P, Kouchak and Paul [, - 1989, Learning and Teaching: Research-
Matho s Baggen E ng
I3 H. Clerk, Hubler, 1974, Soienece for Children,
H E;T-;::T![I}E EE;I‘EE et .jl:'u jI‘J"'-"lt Elmentary School Science-Why and How?
o inkoff, E.C.& Baker, P.I, (2004}, Biology Today: An fsrues 4
sclemee, Mew York, Pp.1-32, Bivlogy: Science & Ethies. i
13. Minkoff, E.C. and Pamela J. Baker (2004). Riology Today: An insuer Approactk.

Garland Sclence New York pp. 1-32, Biology: Seience and Ethics, )

14. NCERT 1582, Mationa! Curriculum for Elementary and Secondary Education-A
Framework, New Dathi. .

1%, NCERT 1991, Minimum Levels of Learning at Primary Stage, New Delhi.

16. MCERT 2000, National Curricalum Framework for School Educstion,

17. MCEET, Mational Crerrioulim Framowark- 2005, NCERT. Mew Dethi.

18, MCERT, ‘Focus Group Repart Teaching of Science (2005} NCERT New Dedkl.

19, Steve Altop & Keith Hicks (2003). Teaching Seience, Kogan Page Indin Private

Lamited.
20 UNéSCE! 100, Handbook for Science Teachers, Paris,

-WEE IV - Peda and Asvessment of EVS/Socinl Science
P aiol - Maxirnum Marks: 150

Intemal: 30
Exteraal: 100
a) Learning Outcomes: After completion of the course, stedent-Teachers will be
wble foz- .
s  Develop an understanding shout the meaning, natuse, scope of eve’ sacial
SCiEmCES. i
s [lnderstund the robe of various methods and spproaches of teaching evy!
social seiences i
#  Effectively use different medis, malerials and resources far teaching sockal
scicnices -
« Construct appropriate assessment tools for teaching-learning of social
soiences and undertake evalustion

Unit 1t Nature, Scope and Objectives of Teaching EVS-Sacial Stodies

1.1 Meaning, nature and scops of EV Ssoclal studies, ; .

1.2 Importance in school corricalum. Medem appronches 1o socinl studies-
e g il i

13 Adms and objectives ing s0cia £5.

Unit I1: Instructionsl Material and Resources for Tenching Elementary EVS/
socinl siudies, : e

21 Instrictional material for teaching elemantary EVS/social studies-activity
ook work book teachers’ handbook and self learning material, tryout and
improvement of learming material,

22 Resources for teaching-use of environmeat, community resources and use
of low cost improvised teaching-lesrninig maseriad suiting to differenl leamers
and R groups-

Unit IIN; Approaches ﬂi'Turhlr-fr EVS-Sockal Studies

11 Teaching techniques of EV 3/social shudies-environmental approach,

mcthad, field trip and child centered approach, problem solving, role play.
dramatization.

3z Effective use of technological medis and mudio-visual aids for teaching
environmentzl studies, Characteristics of an effective social studiesEVS
w'ﬂ- . -

33 Fole of co-curricalar setivities for jovfol leaming, Organization and

of co-curricular aetivities Hke quizon 5u:¢||1 isswes, exhibinons

and fairs, pupils' Parliament, Geld- trips and excursions.

4 Promntion of Feace and Hurmony, organization of activities.

Unit IV: Assessneent and Evaluathon ,

4.1 Importance of evahation in EVS/social studies, fooks mnd techaiques.

4.2 Learning outcome-based evaluation-formative and summative evalustion.
criierlon-referenced tests, Diagnostic tests in social studiesEY'S and remedinl
TR
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Undt ¥: Content and Process
The following topics must be dealt in an integrated way highlighting
teaching-keaming processes.

| Family, Meighbourhood -physical and human resources, community
regorces, avallable, tesching-leaming EEes

532 Health and sanitetion, basic unmiliﬁm:ntlh:. social, culturel ahd geagraphic
diversities, focsl crops, vegelation wnd apriculiure syatem.

53 Salient features of [ndian Constiwtion, Fundaments] Right, Local self
governmoent, human rights of the child, composite culture.

34 blap reading skills.

¢} SeaslonalPracticum work

Crowp A © Sessional work (Any one of the following)

1. Preparstion of five lessons for multi-grade feaching.

& Anahysis of a textbook accordimg 1o the madern criteria,

Group B 1 Praticum work (Any one of the following):

i Conducting & survey in the neighboorhood and preparation of a brief report
on resources avallable for teaching social studies.

2 Preparation of an album/scrap book on & particulsr unittopic.

3 Orpanization of goal-orienied activities like-quiz, mock parhamend, feld

. Iripy exldbiioms, or iy olleer co-cusTivuler aclivily in i Sc ool,
) REFERENCES:
1.

Arore, GL 1988, Cusriculum and Cruality in Education, WCERT, Mew Delhi,
Ashiley Kent, (2001) Reffective Practics in Geogrophy Teaching, Paul Chapeman
Educational Publishing, Lid.

Aodjit Pathuk, (2002 Socinl Implications of Schooling: Knowledge, Pedagogy and

Consclousness, Rainbow Publishers, Bew Delhi.

Awil Roben. 1983, Man and Environment, Penguin Books.

Binning &nd Binning. 1952, Teaching of Socinl Studizs in Secondary Bchoals,

MelGraw Hill, New Yark,

Ferris, J.Pamela (20031, Elementary snd Middle School Soctal Studies: An

Interdiseiplinary matrsctional approach, bMolraw Hills, New York,

Jack Zevin, {1000) Social Studics for the pwenty-first century; Methods and

materials for teaching In Middle and sétondary schools, Lavwrence Erdbawm

Aszocipies, Mahwah, Mew Jessey.

& Juomes Hemming, 1953 The Teaching of Sociol Studies in secondary school,
L Green & Co., London.

g IEUU:II r, 5K, 1970, Methods of Teaching Socia! Swidies, Mew Delhi, Sterling

shirig.

10 Micheelis. 1958, ~Social Sudies for Children in a Democracy, Prentice Hall

11, MCERT, 1972, Teaching Units in Social Studies,

12 }SJEERT. 19T, Preparation, Evalustion snd Production of Textbooks in Social

tudses,

13 HCERT { 1988), Mavipaa! Cnerfculum for Elpoentary and Secondary Edveasion:
A Framewsrk, Revised Edition, Mational Council of Educationnl Fesearch and
Training, Mew Delhi

14. WCERT {2001 . Wational Curriculum Framework for School Education, Hﬁu‘lnt
Edition, Mation®] Council of Educational Research and Training, New Delhi,

15, NCERT (2005a) Mational Curricwlam Framework Review 2005 National Focus
Groap Position Papers Vol 11, Syaemic Reforms {Positlon Paper on Curriculum,
Svliabus and Textbooks), Mational Council of Educational Rescarch and Traimng,
Mew Delhi.

b6 MCERT [2003a) Wattonal Curriculum Framework Review 2005 National Fecus
Group Position Paper on Cerricadum, Syllabuz and Textbooks, National Council
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of Educationn] Fezesrch and Traming, Mew Delhi.

17, MCERT [20{5a) Mational Curriculum Framework Beview 2003 Teathonal Focus
Group Position Paper on Teaching of Social Scienca, Wational Council of
Educational Research and Training, Mew Delhil

18, NCERT (2005h), National Curriculnm Fromework 2005, National Council of
Educational Research and Training, Mew Delhi.

19, MCERT {20063}, Swilabdi for Serandary ard Higher Secondmry Clazses, Natlonal
Council of Educational Research and Treining, New Dethi.

20, NCERT {2006h), Sytabus for Clasmes af the Elementary Leved, Mational Council
of Educational Research and Tralning, New Delhi, ;

21. Rajni Kumar, Anil Sethi and Shalini Sikda, (2005} School Society and Natian:
Popular Essas In Edwention, Orient Longnaom, Deldhi. ¥

72, Viegas, Philip and Geeta, Menon, 1989, The Impact of Environmental Degradations
an People, Indian Social Insti

Websites

= wwwncerlniedn :
= hiipfwww history.org.uk (for accessing e-version of lenching historyl
o www.epw in (for pccessing esversion of journal of economic and political
weekly
W teachingtoday.org uk
. hupjmi.n|wﬂnﬂf {for accessing e-version of jounal of
econdnic educaiion).
Aren Il -Secondary Education
COURSE -W.BE | - Pedagogy snd Assessment of Languages
Maximum Marks: (50
Intermnal: 50
Exzernal: (00

a} Learning Outcemes: After completion of the cowrse, student-teachers will be

able toi-

. gin an understanding of the nature, funciions and the implications of
planning for taching language/langusges

® understand the prychology of language [zaming

- gain an understanding in the pedagogy of language learning

. stisdy and analyze different approaches, methods and techniques for

differeniating between teaching langusge #nd tenching liisrshars in the comexl
of first language and second language

" examine various sreks of research in language educotion

. survey various problems with respect to language leaming

. identify and reflect on factors affecting language policy.

Unit I- Concepiunl Isues Languege Learning )

1.1 Languages ncqpisition and communication — Eactors affecting langusge learning
and languege sequisitions and communcation ;

1.2 Linguistie, psychological and social processes involved in learning of
Iangaspes,

k! Mindels of Langunge Acquisition: Chomsky-Language Acquisition Device,
Piaget- Cognitive constructivism and Longuage, recent theorization:
intentionality; application of these theories to development of methodologies
of teaching-leaming of langusge.

14 Pevelopment of language curtbculum and the syllabos: dimensions, factors
that influenes the cumicobum, Selection and sequencings of content, contexis,
trangaciion and evaluation technigues
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1.5 Development of basle lenguage skills a5 well as sdvanced language dkills 5t
secondary and senior secondary levels.
1.6 Inaovative techniques for teaching prammar, reading comprehension and
WrilEn expression
LT Driscourse Anelysis: Theories of discourss analysis including spesch acts,
converssiional maxims, conversationn! analysis, ethno-methodology, text
smalysis, and critécal discourse analysis.
1L.& met linguistic awareness with a focus on listening, speaking, reading.
hension and writing.
Unh [-Individualization of Language Learning
21 Mewd, techadgques, viz differential szl gnments, classroom taaks, personnlized
syslem of nstruction
Unit I11- Pedagogy of Languzges
kN First language
3z Second Enguage
33 Third language
Unit I'V- Tenching Learning of Languages
4.1 Teaching Leaming of Languages at secondary and higher secondary level.
4.2 pedagogical shudy of languages.
Unit V- Contexiual Problem in Langusge Learning
4 | Multifingual class room- problem of curriculvm text above development.
three kanguage for rule constituiion provision reparding language, Mediam
of instractin-recommendationg, recommendation of NPE 1986/1992, MCF
(2003) preservation of heritage langaoge, home langunge & schoal language-
problem of iribal dialects
¢} Sessional WorkiField work
E"W?"-ﬂ Senional work:
The studenis may undertike any one of the following activities:
= A siady of lemers, news articles and narratives in the flrsl language 1o study
itz organization in ierms of both cokerence and cobeslon of content.
Comparison with writlngs in English
s [Identification of minoritly langunges within their states and discussion of
government plans and policies for their preservation ad development,
&  Seminaron L. | and 1.2 reszarch ond theories
Group-B Field work:
s  Preparation and execution of action regearch proposal ip ony area relevang
b improvement of eaching-leaming langiape,
*  Preparation and execution of five lessons oo mulii-grede teaching
=  Urganizatlon of goal-orfentated activithes fke- quiz, exhibiton or any other
co-scholagtic activity in a schoal,
i} References
1. Bennesf, WA, (1969} Aspects of Larguage and Langwage Teeching, Cambridge
University Press: London.
Braden, K (2008). Tark Baved Laaguage Edveation: From Theory to Proctice,
Cambridge Lniversily Press,
Brittom, James {1973). Lomgruage and Learndng, Penguin Books, England.
Bymmes, Heidi (2006}, Adwaneed Language Legrning: The Conteiberion of Halllday
and Fiporsky. Cootinnum intermediomal Publishing Growp.
Hodges and Rudolf {1972). Largiage and Learning ro Read — What langinage
ieachers should vow obour leiguage. Houghton BITn Cio, Bestion,
loyca and Banks (1971} Teaching the Langiage Arts to Cufturally Different

1..I-

L

Childrer. Addison ~ Wesky, Pub Co., Lendon,

7. Emshen, Stephen {1988). Secord Languoge Acquisition and Sécond Longiage
Learning, Prentice Hall Intersntions] i

8. Martinavic, Tic (2004). Discourse Across Langnoges and Caltures, Iohn

ins Publishing

9. Omstein, fascob (1971} fmstruction and Edveation Technology in
I.:r.-uw Teaching Field - New Approgchkes 1o (Hd Proddams. The Centre for
Curriculum Developosent Ine, Philadeiphia

[0 Osherson, N Daniel & Howard Lasaik {1990} an Introduction to
Cognitive Sciemee: = Wol, 1, Massschusets Instiuie of Technology, USA,

1. Pavelenko, m;ul:luﬁl:r.miuﬂz;'nﬂr;m Second Language Learning and
Gemsher, Walter de” Gruyvter Gavbh & Co. KG, Berlin

12 Schifftin, Debarah. et alfml.l The Handbaak o Discoiwrse Analyses. Blackwell
Publishing.

13, Wygosky, L5 {1985}, Theaght oad Longwage. Cambridge, MA: The MIT Press,

14. Wilkinson, Andrew. (1971L The Fourdaiions of Longuage. Oxford University
Press: London.

COURSE - V.5E. I~ Pedapogy and Assezsment of Mathemuatics
Musimum Marks. {30
Intemal; #H
External; 100

i} Learning Dutconses: After completion of the cowrse, student-tenchers will be

able toc-

- appreciate the absiract natere of mathematics

distinguish batwesn science snd mathematbos

digtinguish between the roles of purs and applied mathematics

develop the skill of solving real-fife problems through mathematical modeling
s an art

develop the wnderstanding of using constructivis approach in mathematics
develop the skill of using various methods of teaching mathematics
develap problem solving skilis

highlight the significance of mathematics abosatony

cnable to distinguish between inductlon and mathemaiical ndoction
develop the skills required for action research in mathemaiics

) Course Comtent

nit - Mature, Developmend and Skgnificance of Mathematics

| Abstractness of mathemeatics; Distinction between medhematics and science;

3 Distinct roles of pure and applied Mathematics; mathematization;

3 aesthetic aspect of mathemaiic;

4 historical development of mathematical concepts with some fimols anecdodes

such s Gnoss, Ramanwjan, ote.;

&5 deaching of mathematical mud:l!m;

it 1l Dbjectives and 5t of Teaching-learning mathematics

| Aims and Objectives of teaching mathematics al verious school levels,

Instructional objectives in feaching mathematics; constructivist approach
in teaching af malbematics;

12 micthods of ieaching Mathematics- inductive snd deductive methods, analytic
and synihetic methods: problem sobving skills- stages in problem solving
teehniques io improve problem selving skills (Polya metsed),

2.3 Lo ce based & in teaching mathematics;

24 ing gifted'Slow lesrners in mathematics, pedagopical analysis of
mathematics, reflective discussion Recreational aspect of marthematics-

:—-:—-.—-r-ﬂﬂ'lll! LI
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mathematicnl games, puzzles and aniusemanis,
15 computer aided learning and compuier based fnstroctions; Use and
preparation of teaching aids;
16 mathematics Laboraiory and meihematics elub
Unit 1IE- Carricvdlum of Mathematics

it Principle for curriculom development in matvematics Edwoation,

iz Mathematics carriculum at different stages of school education-at secondary,
Aenipr secondany

i3 Instructional maserials incleding textbook: contextualization, criteria snd
=i [yt 8

i4 Integrating Co-curricular sctivities with mathematics education.

1.5 Approoches to organization of mathematics curriculum at varioos stages of
school education,

Unlt I'V- Structure of Mathematics

i1 Lindefined erms and axioms;

4.2 proods and verification in mathematics and distinction between them;

4.3 tvpes of theorems such a8 existence and upiqueneas theorems sic.;

4.4 Jwvpes of proofs- direct proofs, indireet proofs, proof by contradiction,
proof by exhaastion, prect by mathemobcal Induction and distinction
between infuction and mathematical mduetion;

4.5 role of exemples, counter examples and non-examples in muthematics;

4.6 conjeciures; scope end limitations of [ntuition in mathenptics;

4,7 Seds ond Venn dingrams s a representative of mathematical properiies and
their nzlations

Unit V- Evaloation in Mathematics

-4 | Concept of evalustion in teaching- leaming process { formative, summative,
criterion, dizgnosgic];

52 Types of mistakes in mathematics, theis identification and analysis with a
purpose of preventing and remedin] mensures;
53 Types of test ilems in mathematics such a3 long snswer type, short answer
type, very shorl saswer bype and objective type;
54 planning and consiruction of such ilems and precautions 1aken while
consimecting test items;
=¥ action research in mathemathes
ﬂd&m“d Practicum Wark: The students may undertake any one of the following
viles:
Grogp-A Sesslonal work{any one of the fellewing)
*  Assignment on constmection of 1est ilems
o Analysis of famous quotstions on mothematics Class Test
Groop B- Proticum work: (sny one of the following)
*  Organization of Group pursles sctivities and preparation of i3 report
s Preparation and demonstration of teaching aids
dj References
1. Alice F. Art und Eleanan Armacr Thomas, Seconing o Refleciive Mathematics
Teacher,
2. Baw, GF. and George, LU, {19768}, Helping Children Learn Methematics:A
Cowmipefency Bated Loboratory Approgch. California, Cummings Publishing Co.
& W LE {19921}, Ancient Indian Matkematics, Wiley Eostern Lid, Wew
i
4, Gronlund, MLE., (1990) Measureniens ard Evaluarion in Teacking. New York;
Mzl lus,

%, Heimer, B.T. and Trueblood, C.R. (1970} Strategies for Teaching Children
Marhematics; Reading. Massachusetts: Addizon Wesley Publishing C

6. Kenneth, Kidd P, etal. (1970). The Lobaratery dppreach to Mathemarics. Chicago,
Science Reseorch Associnles,

7. Liehack, Pamela (1984), How Children Learn Mathemerics, Penguin Books,

B Polva, G{195TL How fo solve i 2od edivion, Garden City, N.Y.: Doubleday ond
Company.

] P‘I}h‘f, G Maotheonatical Diseovery on Understanding, Learning and Teacking
Prabiem Sofving. John Wiley & Sons,

0. Resonik, L.B. Ir:l:l W.W, Ford (1980). The Paychology of Mathematics for
Instrpetion. Mew Jerssys Lawrence Eribaurn Assockates.

11, Sawyer, W.W, Marhesatics in Theory and Praceice, Udhams Press Lid,
London,

COURSE - V.SE I Pedagogy and Assessment of Science
Muimum Marks: 150
intermal: 50
Extermal: 100
{a) Learning Cuicames: After completion of the cowrse, sudent-teachers will be
able -

. understand the nature of science as & dynamic, expanding body of knowledye
and a3 a social endeavor;

. understand the difference and complementarity hetween Science snd
Technology,

. understand the need io evaluate carrlculs and evaluate the same on the basis
al different validities;

. koow ahout and critically study innovative curricadar efforts in India and
abrond; -

. understond diversity ol instrectional malerials, their role and the need fos

contextualization in science education;

sppreciate the role of co-curricslar petivities i science ediscatlon;

understand the constractivist approach to science instruction;

vmderstand the e of asessment in the teaching -leaming process inschence;

fumiliarize with Innovative irends in asséssment;

analyze issues in Sclence education pertaming o equity and access, gender,

special groups and ethical aspects,

b) Course Content

Uait I - Matere of Science

1.1 Evaluthon of science as a discipline, scisnce a8 3 dynamic expanding body of
knowledge; development of scientific knowledge; scientific methods
cxplonadions,

12 Zeience and technology, complementarities between science and technology,
Leience and Mathematics end their complemenierities, robe of mathematics
in Sciefice.

L3 Common miscanceptions of pupils abaw the natune of science; charnelesisics
of different disciplines of science, their mderrelationship and imegration,

Unit 11 -Curricalum af Science Education

. | Trends in science education from the beginning of the nineteenth century W
the present= 21 natienal & infernational level;

22 Criterla of vatidity of science curriculum: content, ethical environmental,




40/ M.D.S.U. Syllabus / M.Ed. (Two Year Course)

process, cognitive, historical

23 Texomemy for curriculum development bn Sciemoe Education.

24 Scienoe cumriculum a1 seconidary and senior secondary stages.

23 Instructional materials inchuding sexsbaok: Internet, contextualisation, eriteria
und concems ncluding sl stakekolders in their development.

6 Integrating scholastic activities with science education,

Unit 10I- Approaches to Teaching-Learniog of Science

1l Approaches to concept learning, conceprual change model {reconstructing
giternative concepds in science).

3z Constructivist paradigm and {ts implications for science leamning;

33 Constructivist approaches lo scicnce learning: inguiry method, Heuristic
method problem solving strategies. conoepl development investigatory
approach, guided discovery approach; inductive method, project based
learning. planning &ifferent types of projects. cooperative, collaborative
learning, beamer centered activity-based padticipatory leaming, role of
experiments in science, integration of theories and experiments in science:
development of Isboratory design, planning and organisation of laboratory
weark reporting skills, procedural knowledge, improvisation in the lsboratory
and low cost science experiments, Encouraging ond respecting children
responses, introducing altemative approaches in ssience learing. integraring
science ncross different disciplines and with real life sinsations. Reflective
enduiry. Meta cognitive stmicgizs-piving space 1o pupils to think, orpanize
their knowledge and express teacher ag a reflective practitioner.

34 use of 10T in teaching-learning of science pedngogical analysis of sclence st

secondary level,
Unit M'v-Assessment and Evalustion in Scicnee Education
4.1 continues and comprehénsive evaluation in sclence

4.2 Asgeasmenl of affective mensures in science: vse of tools and techrbques
such ns observation, rating scale, check-list, anecdotal records, siritude
seales, interest inventories and imterviews,

43 Self-asaesament by students and by teachers, peer assessment, AssSsment
of teachers by students,

44 Planning and assessment of portfolios in science leaming.

41 Assessmend of curricular activities: assessment of content knowledge
activities nnd experiments, assessment of tnbortory skills.

Unit V- Contemporary [sswes in Science Education

il Contribution of woihen in scisncs

52 Scientific and wechnological Literacy.

53 Eshical nspects of sclence,

54 Innovalicns snd Creativity in Science,

€) Sesgional Practicum Wark:

Group-A Sesslonal work: (any one of the follewing)

. A critical study of any two discoveries selected from different areas of
science to illustraie the imponience of history of scionce Lea discovery of
ihe slectron; the development of electromapnetizm, theary of evelution,
Mewtonlan caloulus and its importance 1o Physics, thermaodynamics,

" Development of o unit plan:

. Develop en action plan on an experiment for development of physical
SCIETHE COMDEpL.

. Development of a Vee map for a selected experiment in Physics, Chemistry
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or Biclogy and using it to conduct practicals {n the lshorstory;

. E:uhml of & comcept map of a selected topic in Physics/Chemigtny/

* opment of 0 kesson design based on constructivist approach in o
collaborative mode;

. Preparation of low-cost &nd no cosf teaching alds snd studying their
effectivencss in a classroom trunssetion

. Prepare and experiment on on action plan for use of ICT mualtmedia in
teaching concepts of physica.

. Development of eriteria for evalustion of lsboratory work and using it in the
Ieboratory.

. An ection pian for adopting & multisensory approach to teach sclence to
sudenls with special needs.

. Seminar on contribution of women to schence and thesr implications to

WOmen empawerment,

' Group-B Practicum wark: (any ane of the following)

*  Visit to science centre/soience museam and presanting the report
#  Development of en sction plan for orgenizstion of & science exhibition ai

different levels, framing guldeline on a selected theme and various sub-
themes.

d} Referemces

L. Alnn L, MeCormack. Trerdy and fesnes in Selence curricalom in Science Cheriendom
Resource Handbook: 4 praciical guide to 12 scipnce curriculum. Kras
interpational Publications

2. Bhanumathi, 5. (1994) Small Scale Chemical Techniques - Chemistry Education
[April-lune) 20-23,

3. Black, P {1998). Testing: Trend or Foe? Theory and practice of Assexsment and
Testing. Felmer Press, Landaon,

4. Carey, 5, (1986). Cogriltive Scierice and Science Education. American Paychologist
A1 (100, 1123-0 830

3. Chalmers, A. (1999), What ir the thing called Science 3rd Bd.Open University
Press, Buckingham?

6. Driver. R, Leach. J, Millar, R and Scotz, P. (1996), Ymumg Peoples ' fmage af
Selence. Open University Press, Buckinghsm,

7. Gipps, C.V. (1994). Beyond Testing, Falmer Press, London,

8 International Jowrmal of Science Education.

9. Joumnal of Resenrch in Science Teaching {Wiley-Blackwell),

1. Minkoff, E.C. and Baker, ), (2004}, Biology Today: An lssues Approach, garland
science. Mew York. Pp.1-32. Biology: Sclence & Ethics.

1. Minkeff, E.C. and Pamela ). Baker (2004). Siology Today; dn isrues Approach,
Garland Selence New Yok pp. 1-32, Biclogy: Science and Ethics.

2. NCERT, Matiomal Crrricalum Frontewarks 2005, MCERT. Mew Delhi,

13. NCERT, ‘Focus Group Report Traching af Seience (2005), MCERT New Delhi,

14. Novak, 1.0 & Gown, D.B. {1984). Learning bow to leprn; Cambridge University
Fross.

LS. Science & Children (MSTA"s peer reviewed journal for ebementary teachers).

16. Science Teacher {MSTA's peer reviewed journal for secondary science teachersh.

17, Euuﬁs&p&ﬁﬁlh Hicks (2003). Teaching Scienre. Kogan Page India Private
Limd

18. Sumtan, C. {1992). Wards. Science and Learning. Open University Press,
Buckingham.
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COATRSE - VSETV - Pedagogy and Assessment of Socisl Scienes
Mazimum Morks: 156
interaal: 50
External; 100
&) Lesrning Qutcomes: After campletivn of the course, student-teachers will be
ahie oc-

*  Devedopan understanding about the meaning, natare, 20ops of socisl sciences
and 3ocial science edecation
*  tofind out the distinetion and overlup between social sciences, humanities
andl liberal ars
#  Understand the role of variows methods and approaches of teaching sacial
SCHECES
. Empltiy approgriase foe transaction of social science surriculum.
*  Effectively use different media, materials and resources for tenching social
ECIENSEy
*  Constrect appropriate assessment tools for teaching-learning of social
sciemess wnd undertake evaduntion
Unit I - Conceplunlisstion of Secinl Science Education
11 Concept, nalurs, and seope of social schences: existing approaches of
teaching-lenrning of social seicnons;
2 Epistemological franse proposed in educationsl policy documents and various
nothonal cumiculum framewnrks conceming teaching-leamning of sncial sciences
1.3 Ploce of social seiences n school carriculum; gims and objectives of tenching
social sciences o varipus of school cducation

I4 Resenrch perspectives in gy of social selence educstion,
Linit 11 —Social Science Curriculum
21 Approaches to organisstion of social science currculum:

2.2 social seience currioulum ot various stages of school education Methodology
of development of curricular materials viz., lextbooks, workbooks, tescher
handbooks, tescher’s educatlon manuals, other content enrichment materisls
~their conceptismlization pnd processes;

Unit IIT = Approaches to Pedugopy of Social Science

1 Critical appraisal of approaches Yo teaching leaming social sciences —
behaviourist approach; .

33 CONSrBCLivist approsch;

33 inter disciplinary approach, integrated approach:

34 child-centred gpproach;

3.5 environmenial ppproach;

16 the overiap between these approaches

3.y Critical appraisal of various teaching learing stralegies viz, lecture cum-
diecussion, project method, {ervestigmitive project, field survey problem solving,
rode-play, appraisnl, fiekd visits and case studies: action ressarch ete.

ER Critical apprecigtion of various lenening-strategies - SQ3R [Survey,
Ureeslioning, Reading, Recite and Review), RAFT {Robe, Audience, Formal
and Topic), Discussion and geaphic organizers; cooperative learning
pedagogical analysls of social seience

Unit IV- Media, Materials and Resources for Teaching-Learning of Social

Selence,

4.1 Effective use of e-media, print media and audio-viszal materials fiar social

srbence;
42 Integration of ICT in teaching-learning of social science. development of
tcaching-lenming materials; workbook:
4.3 nciivity book and self instructional materials.
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4.4 Effective utilization of resources for teaching social seience exibooks and
supplementary materials;
literature and biographies, environment and community resources;
development of low cost improvised teaching aids,

¥ = Assessment and Evaluation in Social Science Education
Competency based evaluation, continuous and comprebensive evaluation;
formative and summstive evaluation, dingnostic test and remedintion:

Lails s e 2o po
it - 2
WMHEHM

subject arcas viz., History, Geography, Political Science, Economics end
stc, evaluation of amitudes , valves, hot its disposition ete,
o) Sessionnl /Practicum Wark
Group-A Sessional work {any one of the fallowing)

*  Assignment/ term paper on selected themes fram the course and presentarion

im the seminer,
= Application ut‘?m‘ﬁ: methads of teaching-learning during field EKpericnCe
* _Development of questions and achicvement tests in social sclence subjects

Group-B Practicom work: {any ane of the follewing)

*  Preparation and ieaching two lessons using integrated approach of teaching
*  Conducting a survey in the neighborhood and pregarition of a brief repont
on the resources available for teaching social science and presentation
*  Organizalion of sctivities like guiz, mack-parliament, field trips, exhibitions

and any other co-curricular activities in schooks
*  Analysis of & social science syllabus or 3 texthook of Elegeclum

d} References
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Avijit Pathak, (2002} Soeinl Impiications of Schaoling: Knowledge, Padagogy and
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Binning &nd Binning (1952), Tenching Social Studies in Secondary Schools,
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15, Krishma Kumar, (2002 ), Preywdics and Pride, Penguin Books [ndia, Delhi.

16 Maggie Seath (2002}, Teaching Geography in Secondory Schools: A Reader,
Routledge Falmar, London,

17. WCERT {1972}, Preparation and Evalustion of Texthooks In Geography:
r'drint' Isml:li’m-mdum’-. Mutionzl Council of Educational Rescarch and Training,
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18, WCERT {1978}, The Cusrioulum for the Ten=Year Bchool: A Framework, Reprint
Edition, Mational Council of Educations] Hesedrch and Training, Mew Delhi,

[9. MCERT (1988}, Natora! Curriculum for Elementary and Secandary Edveation:
A Framework, Revised Edition, Nationsd Council of Educational Research and
Training, Mew Dath,

. WCERT (20401 ), Mational Corrloulum Framewedk for Schoo] Educaiion, Repeint
Edition, Mational Council of Edecatbonal Research and Training, Mew Delhi,

2. MCERT (20058} Mationa] Curriculum Framework Review 2005 National Focus
Group Position Papers Yol I, Systemic Reforms (Position Paper on Curriculum,
Syilabus and Textbooks), Mational Council of Edueational Research and Training,
Mew Deelhi.

22, ‘NCERT {20038} National Curriculum Framework Review 2005 Mational Focus
Group Position Paper on Curricifum, Spliobur and Texrbooks, National Couneil
of Educational Research and Training, Mew Dielhd.

23, MCERT (2005a) Mational Curriculum Framework Review 2005 Mattonal Focus
Croup Position Paper on Teaching of Social Seienee, Mational Council of
Educational Research and Training, Mew Delhi,

4. HCERT {20036}, Matiowa! Curricelum Framgwork 2005, Mational Couneil of
Educaticnal Rezearch and Tralning, Mew Delki.

25. NCERT {2Ma), Syliabi for Secondary and Higher Secandary Classes, National
Council of Eddentional Research and Traming, Mew Delhl.

6. MCERT {2060, Sidiabus for Classes of the Elemeriary Level, Mational Councl]
of Educational Research and Training, Mew Defhi.

I7. Rajnl Kumar, Anil Sethi and Shalind Sikka, {5} School Society and Nation;
Popular Exsays in Educatipn, Ovient Longman Delhi

28, Willlams E. Becker, Michael Watts and Suzanne R. Becker (2006) Teaching
Economics: More alternatives (o chalk and Talk, Edward Elgar Publishing,
Monhampton, USA,

Second Year

COURSE - | Qualitative Educational Research
Miaximum Mardkx: 150
Iaernal: 50
External: 100
:H;ﬂrﬂdﬂi Cuteames: After completion of the course, studend-teachers will be
o=
Understand concept, Characteristios & Themes of Qualitative Research.
Examine different types of quatinative resesrch and their chameteristics,
Examines the concept of Qualitative Research.
Develop o tool which allows for the evalumtion and daia epliection of
Dizalitative Resenrch
Dresign a framewark or outling of Qualitntive Research,
Investigate apprapriate methods of data analvsis,
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Explain the processes of Qualitative Research
Explain how 1o plan the research project of QualHative Ressarch,
} Course combent
It Introduction to Qualitative Researeh
Meaning, concept and types of Qualiative Research.
Chaalitative Research: Characteristics, issues, conoerns & major approaches
Belevance of Qualitative Research in educstion,
Crunlitztive Research In education: Ret amd prospect.
Themes of Qualitative Reseach & mmﬁ fquestion.
- h'::rﬂmdl ll'gut:;ldm: research
anbent analvsis: Meaning, concepl, astumplion, and
Izsues of rebiabdlity and validity of Eﬂmm&e mn]j.u?rm eiepe.
Case Study: Meaning, comcept, assumption, and steps.
Higtorical Research-Meaning, significance, steps, alemeniary and secondany
sources of infarmation, external snd internal criticism of the sousce,
Unit 11 : Approaches of Qualitative research
31 Crunlitntive research approaches- Ethnography, Case stsdies and Grounded
theory Ethnography : Meaning, types, purpose, steps and common terms
uscd by Ethpogrophers Grounded theory ;| Goals, perspectives, Methods
nnd steps af Ef by theory,
i i Phenomensdogy : Meaning, concept, assamption, and sieps
Unit [V- Dats Analysis In Quakitative Resesrch
4.1 Characteristics and apalications
42 Criticism of historical data
43 Coding of qualitative data - Axial coding, Selective coding
44 Methods of qualitstive data onalysis—content anabysis, bogical and inductive
annlysis, illustrative method; analogies,
4.5 Meta analysis & Triangulstion of dam.
Unit V- Reporting and Evaluation in Quaditative Research
5 | Emmﬂ Meaning of Evaluation or Analvsing of Data in Qualitative

52 Strategies of data Interpretation in Qualitative Research
53 Concept and meaning of reporting of the dats in Qualitative Research
54 ateps of preparing & report of the dota in Qualistive Research
Group A Sesslonal work (any one of the follewing)
= [dentify five qualitative research problems and prepare at least five research
questions for each with clear research title,
*  Muke a rescarch strategy. Decide the types of questions you will be asking.
You might add vour own, based on snother source. Also, you might use
more than one in order o cover your topi
] MM:de@mﬂhm&m&ﬁmymrmmdﬁm
the different perspectives you will be using to smudy them.(use three
perspeciives Le. Strategies, data collection/analysis, and approaches.)
*  Acritical anafysis of the scope. merits and |imitations of various spproaches
of research in Elementary Education Secondary Education
*  Review the sont of data you will be collecting and the type of annlysis you
will want g0 subject them to. Do they fali into one or the olber 7
Recognive the difference and explain, how can vou recogndze the difference?
s Make alist of the liksly skills that vou will need to leam and practise before
¥OU Can cafry out various stapes in your rescanch plan,
Growp B Practicum/field work- (any ong of the follawing)
*  Selection of a problem and developing a research aynopsis.
*  [Pian & preparation of QualMative Research proposal,

Ml—im;-wH—Ew. *
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= Review ofresearch repom with regand to - Title or ststemnent of the problem
- Apgroach/Design - Rescarch Hypothesis/Rescarch Questions - Sampling
= Tools - Statistical Technigques,
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Course 1T - Quantitative Educational Research
Maximum Marks: 150
Intemal: S0
External: 10
a} Learning Outcomes: After completion of the course, stadeni-teachers will be
abis toi-
- Understand concept, Charncteristics & Themes of Quantitarive edweational
Research,
- Exnmine different types of Quantitative ediecational Research and their
chaspoberistics
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Examine the concept of Quantitative educational Research. )
Develop a tool which allows for the evaluation and data collection of
Cuantitative educstional Retearch,

Design a framework or autline of Quentitative educational Research,
Investignic appropriate methods of quantitative data analyzis,

Explain the processes of Quantitstive educational Research.

mmu[nhuw to plan the research profect of Quantitstive educational

by COURSE CONTENT

Unit I: Intreductlon to Quantiiative Research

1.1 Quantitative Resesrch: Meaning, concept, staps and characteristics,

1.2 Nature, scope and rends of quantitative resenrch

1.3 Helevances of Quentitetive Research in education,

Unit IT : Research Data: Sources and Collectipn,

2.1 Sources of educationa! dats: Individunl, Institutions, Dacaments, Censias,
Journals, Books, Schools of thoaght e,

22 Sampling technigues: Concept, need, probability and noa-probabiliy

5, sampling errors and thele control

23 Techmiques and Tools of data collection: Observation, interview,
questionnalre, soale, inventory, checklist, content analysis,

Linit M- Quantitative Methads of Research

£ N Expersmental Rescarch: Meaning, concept, Mature ol experimental resenrch,
Variables in experimental research independent, dopendent and confounding
variables; wavs to manipulate an independent variable, purposs and imethods
of contrel of confounding varishles,

E Descriptive siudies: assessment, evahuation, &nd research,

il Fn-illmr-up study and The post Hoe fallacy

34 Action Besearch: Meani im and sirategi

Unit IV- Quantitative Research ek T o

LE N N B N

4.1 Experinzenial Research designs: Single-Group Pre-test-Fost-fest Design,
Pre-est-Post-test Control-Group Design, Posptest only Control-Group
Design, and Factorial Design

4.2 Cruasi-Experimental Designs: Non-equivalent Comparison Ciroug Diesi
and Time-Series Design =

43 Internal and external validity of results in experimental rescarch

4.4 Moi- Experimental Resaarch

4.5 Steps in Mon- Experi | Research

4.6 Simple cases of Casual-Comparstive and Correlational research; TBLesEry
conditions for causation

4.7 Techrlques of control: matching. holding the extranecus varisble constant
mnd statistical eontrol

4.8 Classification by Time: Cross-sectional, Longitudinal {Tremd and Panel
studies), and Retrospective; and classification by research chjectives
Descriptive, Predictive and Explanatory.

Unit V- Data Analysis in Quantitative Research

-1 Student's Distributsnn & Bomogeneity of varlances

52 Analysis of Variances: Concept and procedure.

13 Pertlal and multipls Correlstion

54 Multipbe regression and thebr wse in educational research,

i3 Research repon of Quentitative Besearch

¢} SessionalPracticum work 1

Creup A - Sessional werk : (sny one of the following)

*  Identify five quontitative resesroh problems and prepare o begst five research
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questions for cach with clear research tille.

* A criticad analysis of the scope. merits and limitations of various approaches
of Cruantitative research.

s Mnke achart or diagram of the different threads to vour research considering
the different perspectives vou will be using to study them. (Use three
peripectives i.e, Stratepies, data collectonanalysis, and approaches. )

»  [deniify an experimental sducational research problen and prepare their
research desipning with justificntion?

*  Review of Quantitative research report with regard to - Title or statement
of the problem - Approach/Design - Research Hypothesis/Research
Quzstions - Bampling - Tools - Statistical Techniques.

Group B @ Practicum wark- (any one of the following)

¢  Preparation, administration and interpretation of any ope ool ie
observation, inerview, questionnnire ele,

& Select any onc classroom based action research problem and prepars an
seiion plan of iis resolution,

#  Workshop on Data Analysiz in Quantitative Ressarch.

d) REFERENCES
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York, Longman, Inc.
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Ellictt, Jane (2005}, Using Marratlve In Social Besearch; Qualitative and
uantitative Approaches, SAGE Peblicaion.
Fraenkel, LR., Wallen, M.E, {1983} How to Design and Evaluate Ressarch in
Education, Singapore: Melraw Hill, Inc,
Crrivetter. I & Wallanaa, C.B. {3002), Essentinls of Statistics for the
Behavioursl Soiences (4th edition) Australia, Wodsworth,
Crupta, Senfosh {1983) Reszarch Methodology and Statistical Techniguaes,
Hew Debhi: Deep ard Deep Publisher,
kerlinger, FM. (1973) Foundations of Behaviowrs] Ressorch, Mew York: Hali,
Rinehart and Winston,
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COURSE - TIE & IV
AREA-IFL FMENTARY EDUCATION
COURSE -1 EE{J) ELEMENTARY TEACHER EDAICATION
Mavimum Marks: |50
Intermal; 30
Extesnal: 100
a) Learning Outcomes: After completion of the course, studeni-teachers will be
ehle -
*  wndersiand the context of dlementary education
+  understand the conceps, objectives, rationale, challenges and extent of
swecess of Universal Elementary Education (L'EE) '
=  discwss the development of clementary edwcation in India sinee
independence,
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®  reflect on the relevance of strategies snd programmes of UEE.

*  develop an understanding of underlying principles of cusriculum
development and evaluation ot elementery

*  reflecton the peed and importance of work experience, ant education,
health physical education and working with the comminity.,

*  understand the impartance of teaching of langunge and ematics &l
elementasy bevel

& develop the capability 1o use effectively various methods and
Wu of eaching language, mathematics and EVS &t elementary

*  develop research inslight for curriculum devel £ in elem
ght opmen entary

. Gah[nﬂmhmﬂ:uudﬂmngﬁm&ﬁlmmmnmlﬁn
#  Understand the development of elementary teacher education in post-
independent [ndia
*  Gain insight into the existing pre-service teacher education programmes
and their organisational aspects
*  Develop understanding of the nesds, importance #nd evisting practices
of in-service edueation of teachers snd functionaries associated with
clementary education
*  Develop anderstanding of status of el the fems
and issues related to professlonal m:ﬁm“m oS
UNIT-I PERSFECTIVES AND CONTEXT OF ELEMENTARY EDUCATION
1.1 Developmental cheractesistics and norms-physical, cogaitive process and
abilities; lenguage developmest; socia-emotional development during early
and lnte childbood {enly Implications from thearies so be referred)
12 Influence of kome, school and community related factors on child's

(i1

1.3 Conceptual snalysis of the eoncepts in elementary education Hke learner/
learning centered approach, setivity centered epproach, freedom and
discipline; reflection on present IC8E,

UNIT-Il DEVELOPMENT OFE TARY EDUCATION

21 Nature and focus of Elementary Education after independence.

12 Relevance of eduentional thought of Mahatma Cendhi and Tagaore 1o
elementary edication,

13 Constitutional provision for education and Directive Principles related 1o

. clementary seducation and their implications.
2.4 Right to Education as fundamental right ; provition in RTE Act snd related

2.5 Elementary education as highlighted in NPE-1986, POA-1992, Mational
Curriculum Framewark 1008,

UNITIM UEE, OBJECTIVES AND CHALLENGES

N | Concept, objectives, meaning and justification of UEE.,

32 Critlcal approisal of curreal status of UEE {access enrclment, and retention)
wﬂﬁqnmm:nquhy principles: differential across habitation, gender,
caste

34 ather socially disadvan growps including flrst generation learners and
migrant population,{ With Reference 1o ﬁumm}

34 Access and enrolment of different types of lekrers-issues and challenges.

35 Enrolment and drop oul: mesning and assessment &nd relsted issues and

15 nchievement level of different types of lerrners- stanus and ismes. With
i Fajasrbam),
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37 Differently abled children-types, access, issues and challenges; critical
izal of inclusive education a5 @ solution,
LURIT- 1V TEGIES AND PROGRAMMES IN ELEMENTARY EDUCATION

4.1 Panchayeiraj and commundty invalvement in educational plasning and
ot related issues

4.2 Partigipation of NGOs in achieving goals of UEE

4.3 ECCE programsms, women & ent g5 sUppoTt seTvices

4.4 Providing mdsbmuwm fecilities, improving intemal efficiency of the system-

teacher empowenment and incentive schemes; managing | rg i e Ttigrade
CORNIERDE.

43 Digiriet primary edecation programme-goals and strategies,

4.6 Sarva Em;lﬂht Abhiyan- goals and specific propramme interventions at
national ievel and in respective sates to improve access, enrolment, retention
participation and schicvement,

4.7 Monitoring. research and evaluation of specific schemes 1ike arid-day meals,

I and different incentive schemes and achisvement levels

Unit-¥V CURRICULUM AND EVALUATTION IN ELEMENTARY EDUCATION

L | Pripciples of Elementary School Curriculum: Cuerbculum , Objectives,
Ph‘ming,,ﬂ satica

52 Evaluntion of Wark Experiznce, Ar Education, Health & Phyeical Edusation,
Languoge(s), buthematics, Environmental Studles’ Social seienees and
Matund Hciences in Eleinentary Education. And also preparation and vee of
different types of curricular material

e} SESSIONALPRACTICUM WORK

GROUP A; SESSIONAL WORK [Any one of the following)
= Evalueate a textbook of elementary olass with reference to 18 adegquacy and
approprinteness in achieving expected learning outcomes in any subject
= Evaluation of art education/health end physical education programmes as
exigting in any school .
#  Prepare’ unit-lest, administer the test, determine gops in attninment of
jeciives and plan remedial insiracibon.
G B: PRACTICUM WORK (Any cne of the following)
= Prepare o traindng plan (design) for ihe in-service raining of specified wrget
growp on 8 specified thems
. hE;'aJquun n;'fm one of the in-service teacher raining programmes organizsed
&y ome of fhe resource institutions and a .

aj CES. prepars a rapon

L. Fﬂlil Richerds (1984}, The Stidy of Primary Educatien and Resource Book. Val.

Dunkin, M.J. (Ed.) (1987}, The Internationnd Encvclopaedia of Teacher and

Training Education, Pesgamon Press, 1Y,

Erickson, H.L. (2002}, Concepl-baged Curriculum and Instrustion. Crown Pres,

Ine. Califomin.

Government of India (1986 Matlonal Policy on Education, Mew Delhi, MHED,

Government of India (1987) Programme of Action, Mew Delhi; MHED,

Governmient of Indin (1987 Repon of the Committee for Review of MNational

Policy on Education, Mew Dethi, MHRIL

Hayes, Denis (2008), Primary Teaching Today: An Introdoction. Rowtledge

Publications, 1.E.

In-service Teacher Education Packepe for Primary and Secondary Teschers [ 1985),

Volume | & [, NCERT, New Delhi.

Kundu, C.L (1988), Indion Yenrbook on Teacher Education, Sterling Publishers

Pt Ltd., Mew Delhk
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FEB w, L.C. (Ed.) (1987), Teacher Education — A Resource Book, HNCERT, Mew

24, Singhal, K. {1983) Revitalizing School complex in Tndia, New Defhi.
25 .'ﬂ}-mﬂmtdalh{!flﬂ},llmmmﬁmmﬂ:mmd. Shubhi Publications.
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COURSE-IV EE (II) EARLY CHILDHOOD CARE AND EDUCATION
Macimum Morks: /50

Elnur-mld:ﬁ

termal: 1

1.&!.:1—11.; Outcomes: After completion of the covrse, student-teachers will be

ADIS 102

’ understand the need and significance of early childbood care and educarion

» understand the policy perspectives on ECCE i India sid world

. urderstand social and personal development of children (36 years)

. understand the !I.I.Ihl}' dimensions i.e. curricalum, programmes and work
foree for ECCE develop knowledge and skills for research snd evaluation in
ECCE and training of personne|,

b} COURSE CONTENT

UNIT -1 ECCE: FOLICY AND PERSPECTIVES

il Concept, Significance and Objectives of ECCE.

.2 ECCE in India: Policies and Programmes in National Policy on Education
(NPE, 1986) and POA{ 1992), National Plan of Action for Chitdren, 1992
and 2005; National Curriculum Framework (2009), Natlonal Currieulism
Framework for Teacher Education (2009)

13 ECCE In Global Perspective: United Nations Canvention on Rights of the
Lhild {INCRC, 1989}, Millennium Development Goals (2000) and Global
Maonitoring Report (UNESCO) 2007 — concerns and issues.

;J?IIT- H:mﬂ'ﬂ u-s:c:&ﬂmcmt OF PRE-SCHOOL EDUCATION

: C its &nd morms — physseal, cogni Ean g,
and matianal during carly childhood, P 3
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i3 Trameition from Some 1o school - issoes and concemns,
23 Socio-cubural contexts in school and home and child-resring practices in

different culnures,
UNIT- 111 CURRICULUM FOR PRE-SCHOOL EDUCATION
EN | Cusresdum for School Readiness — physical, cognitive, socio-emaional

dimersions; characteristics of leaming experiences and spphoaches

iz Different of pre-school curriculum’ Montessori, Kindergarten,
Balawadi wadi Centres

11 Support of workforce: Icacheys, parents and community sepport in
functioning of ECCE centers

UNIT- IV: STRATEGIES! APFPROACHES AND RESDURCES

4.1 Characteristics of pro 5 for different seitings — Pre-primary and
carly primary grade children ~ nesded emphasis and rationale

42 Genernl principles to curtieatar a,lp es — actlvity based' play-way,
child-centred, theme-basad, holstie, joyful, inclusive using siory-telling.
puppeiry, mesical and rhvthmbe ewercises, dramatization, role=play, art
nctrvities, indoor and ouidoor play, field rips and explorations as methods
in primary and early peimary siages — meaning. rationale, method of
transaction in specific contexis.

4.3 L-u-c:alapqdﬂr_ Community resaurces — human mdm.lﬂrh]&'lh:i.rhltgﬂﬂm
to cumicular sctivities; preparaiion & use of learning and play materials -
principles and characterisiies; community involvement in effective
implementation of ECCE programmas Informal evaluation through
ohservation & remediation; training of ECCE workers.

UNIT-V: TRAINING, RESEARCH AND EVALUATION IN ECCE

51 Meed pnd significance of personrel involved in ECCE programime.

52 Status & nature of (raining PrOZrAmMmes — pre-service & in-service = 8
critice! evaliztion, (gmoes, consems and problems.

53 Arent af rescarch stadies In BEOCE.

54 Evalustion of ECCE programmes, methodelogy and implications.

) SESSIONALTPRATICALWORK

GROUP A SESSTONALWORK

The students may underiake any Two of the following activities and prepare & report;

s Assipnment on a selected theme from the course
+  Collection of nfarmation on infrastmaciure of ECCE centers amd comparison
with MCERT minimum spocifications [ 1992)
GROUP B PRACTICUM/FIELD WORK
o Cape giudy of Angenwadi, pre-school centers
®  Survey of play materials and ity with the socio-gultural set-up
& Survey of child rearing practices in different cultures
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COURSE -1 & IV
AREA-IT SECONDARY EDUCATION

COURSE- NI SE (T) PREFARATION OF SECONDARY AND SENIOR
SECONDARY TEACHERS: PRE-SERVICE AND IN-SERVICE
Muoximum Mavke: 150
E:imt 5
ermal; 100
.:g!:::“hl Dutcomes: After completion of the course, student-teachers will be
L] :dudnwmammpcmdmufmw nd senfor secondary
ea .
*  understand the problem and challenges relsted to secondary i
mdﬁﬁﬂ o : i
= nterventions o solve the problems and i I
nlternative schooling st secondany mmhm e s
] Lfrml::ﬂﬁr Ii;:rublm issucs of school teachers
" isundize the § of Rights of children to fres and Educati
Act, 2009 1o unfvessalization of Secondary mmﬁ?ﬁm —
" Llndml:q:d thi nature af education for multiple intelligence
] ;.;Imﬂmdmlmuim of secondany education management information
*  examine the natuse and ohjectives of feacher education
*  critically examine the growth and development of teacher adycetion in the
country
*  appraigs the existing teacher education cusriculum from the standpoint of
its relevance to the demands of present day sehool curriculam
*  use various methods and techniques for ransaction of curriculum,
identification of waining needs, the evaluation of in-sérvice tencher education

Programmes,
¥ u:li%ummmﬂmm regarding organigstion and supervision School
*  cribeally examine the rale #nd condribution af varoes Bouchi

- and suppart instAutions for improving quality nmeE:?Mm a, =
® :::Inn understanding of variows strategics of teachers’ professional
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gain instght nmo the stajos of teachers in-service education in the country
develop understanding of the process of in-service tescher education,
reflect on issues, concemns and problems of teacher in-service education of
the tenchers.

appreciate the ase of 1CT for the professional development of the teachers.
k) CﬂUREE CONTENT
LNIT-I: SECONDARY AND SENIOR SECONDARY EDUCATTON-
INTRODUCTION

1.1 Maiwre, Seope, function and systems of Secondary and Senior Secondary
Education

1.2 Exposure o integrated and subject specific sireams guidelines ; and
counsziling siratepies o meet changing physiological and sociological

iTEments.

1.3 Educition for Maltiphs Intedli

UNIT*“I! PROBLEMS AND CHALL NGES OF SECONDARY EII‘UEATIW"I

Froblems and chailenges relased to universalisation of Secondary Education

L‘.'. Problems and Suratepes of Allernative Schooliog a1 Secondary Stage

i3 Preblema/ challenges/ strategies | infervention in relation io scoess earoliment,
dropout, achbevement equality of Educational opporiunities, Problems of
education for girls, desdvantaged and differently abled chiidren and glew
learmers and interventions o salve the problem

24 Classroom problems- dissipline, under schievement, lack of motivation,
sloow lenrmers, delinquency and maladjusiment

13 [zsues of quality monagement in secondary and senios secondary education

1.6 S_Fnurml'um&un' education- State and Diistrict Level

LNIT-100; TEACHER EDUCATION IN IHDIAﬁTEEEﬂWDAHT.ﬂHD SENIOR

SECONDARY LEVEL

31 Pre-Service and In-sarvice Teacher Edocation: concepl, nature, objectives
and scope.

32 Development of teacher education in India &t secondary and senior secondary
fevel, recommmendntions of vanious commissions and commitices conceming
weacher educstion system. Impact of NPET986 and its POA on teacher
education system.

i3 The Centrally Sponsired Scheme for the Reconsirocting and Sirengthening
of Teacher Educatton Insthtions af secondary level:

34 Izsues, concerns and probiems of pre-service and in-service teacher education
at secondany and senior bevel.

UNIT-IV: SECONDARY EDUCATION MANAGEMENT INFORMATION

SYSTEM (SEMIS)

4.1 Structure of MIS Schoal mapping ai secondary bevel

42 Course- mapping at sendor secondary bevel

4.3 Iniemctive lechnologies-teleconferencing, e-learning, designing of e-content.

4.4 E.EH.JEAT for tescher professional development programme,

lmaq:lsmd]nnhﬂmnimmmdmhmsﬁnrﬂﬁﬂ

UHI'I Vi h’ﬁe nrious Agencies

5l Fobes nnd l'hmms of [ASEs, CTE,

5.2 Bobes, functions and networking of instiutions like UGC, WCERT, NCTE,
WUEPA, CABE, atc.

a3 RASE and CBSE

) SEESIONALPRATICUM WORK

GROUP A SESSIONAL WORK (Any one of the following)

. Preparing statos report on secondary education in & chosen block/district
with reference o enrodment, squity and achiev=mment
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. Preparing n report on the existing sfatus of the teachers, method of
recruitment and salary strochare

GROUP B-PRACTICUM/FIELD WORK { Any ome of the follow

LH Wisits of different types of secondary schools aad preparation of school
profiles

. Conduct interview with teachers/studenis'parends of different schools and
prepare a réport on prablems of secondary education.

. Chservation of in-servece teachier sduestion programme of secondary bevel
and preparation of @ repor

H}R!FEREHE‘!&
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1. Cohen Louis, Minion Lawresce & Morrison, Keith (20043, A Guide to Teaching
Practice {3b edition). Rout ledge Falmer. London and Mew York.
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Education: The instructionsl Rele. Indiz, NCTE.

COURSE - IV SE (1) Curriculum and Evaluation at Secondary and Senior

Secondary Level
Moximurn Marks: 1580
Internal: 54
Exdernal; 10
l}ll.nl‘ii“ Oateomes: After completion of the cowrse, student-teachers will be
able o=
" develop an understanding of underlyving prineiples of curriculum development
and evalusation &t Secondary and Senjor Becondary Stage
* Underszands the role of ICT in ransaction,
* develap research insight for curreslam developoment in Secondary and Senfor
secondary educaiion
- unclerstnnd the nature and vses of different types altools and techniguees of
evaluation in education
# acguire the skill to constroct the achievement and diagnosiic tests adminisier
the tests end interpret the best scores and i implication to students and
parents
* underizke sction research and interpret the resulis

UNIT- I: FRINCIPLES OF SCHOOL CURRICULUM DEVELOPNENT AT

SECONDARY AND SENIOR SECONDARY LEVEL

k1 Concept, components and determinants of curriculum; principles of
curriculuim consfructin, eriteria for selection and organisation of content
i legrning aciivitbes; designing integrated and interdizciplinary fearning
experionces ol differend levels

1.2 Perspectives 1o curriculum fransoction and their synihests - behaviounistic,
cognitive and constructivist; evaluation of eurrieulum — Formative and
sismumative; its relevance to WCF, 2005 and autcaomy in developiog curriculum
with regard to bocol specifie issucs and challeanges -

UNIT-11: TEACHERS AND CURRICULUM TRANSACTION STRATEGIES

21 Thematic & Constractivism base of curriculum

22 Joy Gl bearning, Tenchers and Pedagogical Astributes

a3 Research in curriculam

2.4 Life skill education & crestivity

2.5 Annlysiz of Seeondary Education Curriculum

18 Roke of 1,C.T,

7 Research Trends in Secondary and Sendor Secondary Education,

24 Critical appraisal of present Secondary School curriculum in the state,

UNIT- ILI: ABSESSMENT AND EVALUATION AT SECONDARY SCHOOL

il Mizaning naturs and fonctions of avaluation & assessrnent, diffimence between
assessment and evaleatlon, testing, appraisal and examination, Types of
Ezacasment - formative, disgnostic and summative asssssment,

iz Mew trends in gvaluation = grading, internal assessment, CCE

i3 Critbeal epprabial of the present evaluation sysiem ar secondary school level.

LUNIT-I¥ TOOLS OF EVALUATION

4.1 Testing and Mon-testing tools of evaluation-e9ssy ype, shor answer and
ahjective tvpes of achievement teat, observation, interview, rating scale,
cheok list, attitude scale, interes) invenlories, sotio-meiric lechnigues,
ansedotnl records, question bank, gprading,
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4.2 Characteristics of good test-ohjectivity, reliability. validity, usability, written,
oral and observation, planning of tests; content-anlysis, writing shjective
in behavioural termes; construction of blie-print of test mﬂuuli:m flems:
assembling the test items and writing directions; planning kevischeme of
evalustion; invout end iem annlysis, difficulty velue and discrimimation
power, construction of & diagnostic lest-steps and puidelines

43 Construction of Achievement test, objective tyvpea, shorl snswer Dvpe,
multiple cholos type. exzay, interprotation of test results - norm-referencesd
and eriterion-referenced, use of tests,

UNIT- ¥ ASSESSMENT PROCESS

51, Pupil Assessment Technbques
52 Concept of Evaluation & CCE
3K | 'l"yptl nl‘ evelualion

54 I ic testingd® remedial tesching

5 Student records

56 Eunu]m‘il'-': recards

a7 Progress reporia, grading system,

o] SEESIOMAL /PRACTICAL WORK

Gﬂﬂ'ﬂi"-ﬁ. SESSIONAL WORK (any cne of the following)
Evnlunijon of assessmeny process in any school snd wribe abeat its meris
and demmerits
Conatruct an Achievement test, adednister it and analves the items

. gét_inu! unalvsis of o currienium of any one sebject Curriculem of your own
boe,

GROUP B: PRACTICUM WOREK (any one of the following)

#  Visht CTEAASE of your district to review on Ivpes and irends of rescasch,
getaal practices in the institetion ansd prepars o report on variation, between
natkonal or international trend {if Aoy}

«  Conduct continuoes and comprebensive evalustion in schabastie &ad non-
scholasiic areas and wrile your experiences.
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Pracitce, Rand Menglly & Co., Chicago.
Dewey, John [ 1966). The Chrld and the Curriculum. The University of Chicego

Driarmnond Robest M. {1986} Designing and Improving Courses in Higher Education:
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12, MCERT (20603} Maticnal Carrleulem Framewerk-2005, WCERT. Sri Aurobindo
harp Mew Deelhl.

13, HCERT ¢2005), Natonal Currloulem Framework, NCERT, Kew Delhl.

14, WCTE (2009} Mationa] Carrbculom Framework of Teacher Education, New Delhl

15, Obiva, Peter F. (1988} Developing the Cusriculom. Scott, and Foresman and Co.

I Reddy, B, {2007): Principles of carricalum planning and developament.

17, Wiles, LW, & loseph Bondi {2006 Curdcolum Devebopment: A Gulde to Practice.
Penrson Publication,

COURSE - % (T Introduction to Guidanee and Cownselling

Muximper Marks: |50
lntzrmal: 50
Exrernal: 100

a) Learning Ouicomes: Afier completion of the course, studeni-teachers witl be

ahbe bo:-

'Ill:r

*
Wit T1-
W

Undergtand the meaning, nature and scope of guidance,

Undsraand the meaning o and the need for group guidance |
Recognire (he role of guidance in artaining the goals of education,
Apprécids the need Tor g,nihw:,

Develop stquainiance with various technigues of group guidance ,
Undersiand the meaning, nadure and scope of counseling,

Appreciate the nesd Tor and goals of counseling,

Analyee the relotionship betvween guidance and counseling,
Understand the concept and process of counseling in group situntion,
Recognire the different areas of counseling,

Undersiand the varicos stages involved in the process of counseling,
Apprecists the imporiance of counseling relationship,

Become acquninied with the skills and qualitizs of an effective counselor,

} Course Cantent
mit = Understand

Guidance

Meaning and Definitions

Misconceptions about guidencs

Meed for pusdance

Purpose of guidance: self-vnderstanding, sel Fdiscovery, self~reliance,
selfedivection, self-aclualization

Spope of goidance p

FiRgraIELe
Types of Guidamee and Group Guidance

Types of Guidwnee: Educations], Vocational/Career and Personal
Individual guidence and group guidence; sdvaninges of group puidancs
Groop guidance techniguees: class ik, career talk, orientation 1alk, group
discussion, coreer conference, career coener, bulletin board, role play.

Unit ITl- Undersianding Counszelling

& F ¥ ¥

hieankng and nature of counsel ling

Misconcegibons about counselling

scope of counselling

Gioals of coungeiling: resolution of problems, madification of behaviour,
promotson of mental healih ;
Felsiionship between guidunice ond counselling: place of counselling in the
tatal gridumce

PrOETmmE
Unit I¥- Counselling Process and Counselling Relationship

Stages of the counselling process
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Counselling Technsques-person centred and group centred, cognitive
interventions, behavioral interventions, and svstematic interventions
strategics.

Skills and qualifies of an effective counsellar

Professional ethics

Unit ¥- Types and Areas of Counselling

Uszs of proup process in counseling

Process of group counseling

Arcas of ceumssling: family counseling, parental counseling, adolescent
counseling. counseling of girls, counseling of children belonging to special
EIOAINS

Peer counseling: [ts concept and the relevance to the Indian siation,
Steps and =kills [n group counseling process,

¢} SessionalPracticem wark
Group-A Sesslonal Wark:
Any one of the following

* Identification of the cases for counselling
* Exploring the possibilities for peer cousalling in the insfinufions

Croup-B Practicum work:

d)
k.

2R M M A W ow

—
(=1

il

1. Hoving with the counselor related 1o the process of counseling, clients
and writing a report on this,

References

Bhutnagsr, Asha ond Gopts, Mirmale (Eds) (1999, Guidance nnd Counsaling,
Wol. [: A Theoretical Perspective, Mew Delhi: Vikas.
Bhamnagar, Asha and Gupta, Nirmata (Eds) | 1999). Guidance and Counseling,
¥ol. 1I: A Practical Approsch. Rew Delhi: Vikas
Cormier, L. & Hackney, H. (1987). The Professional Counselloe. Englewaod
Cares, G 11988) Phonry oot oo
; ). #nd Proctice of Counseling and Paychoile “Ed.

Belment: Calif-Brooks Cole. TR e
Dave Indu {1984} The Basic Essentials of Counselling. Mew Delhi: Sterling Pvi. Lid,
Egan, Gerard (1994), The Skilled Helper. SthEd, California: Brookes Cale
Publishing Co.
Gurds George R.M.[ 1989). Group Counselling: A D :
Ia-m'hdnn:.dnllynuuiﬂm. ¥ o YRR APRORER

ibson, RLL. & Mitchell, MCH. (1986}, Introduct Lo ; i
s i [ 1} In ction to CGuidance. New York
Gladding, Samued, T. {1996). Counselling: A hensive Profession,
DO PR Il It T T e gt Rl e

- Mallon, Brends (1987), An Introduction to Counseding Skills for Apecial

Ed“mﬁﬁl Meeds- Participants Manual. Manchester: Manchester University
-1

M i, Frank A (1990} An Introduction 1o the Professlon of Counselli
Columbus: Merrill publishing Co. "

12. Nugenl, Frank A, (1990} An Intreduction to the Professlon of Counselling.

13

.14,
13,

Columbus: Merrill publishing Co.
Pictrofess, J.J, Bemstein, B, & Stanford, 5. {1980). Guidance: An Introductios,
ﬂmﬂ Fard McMally.

M. {1981} Counselling Psychology. Mew Delhi: Tain MeGraw Hill
m&% & Ciaisr, L5 19940 Manual for Ouidance Counselors. Mew

FEN——



60/ M.D.S.U. Syliabus | M.Ed. (Two Year Course)

COURSE — V (11} Issues In Planning, Mansgement and Financing of

Education and it challenges
Maz/mum Marks: 150
Etemal 100
= 1 il
l{lhl.lt;‘llll; Qutcomes: After completion of the course, student-teachers will be
I "
. H;T:mmd lzgues related 10 planning and management of seconilary
. idenitify the issues related to edocation 15 & investment in developing human
reOUTCE,
ndsrigke cost-benefin anabysis of education and estimation of imilerval
efficiency fﬂnntm
. reflect on the rofz of privcipal opd s relationship wi DTEanisat
culture of schaol, i ki
. reflect on the conflict and stresses in school organisation and sechriques of
managing these,
& critically unalyse the policies of educational finance and its implications of

:hl'l'l-m“ |:: of the system,

* scogs the link of varigus state, disin ionaries
b) COURSE CﬂHTFNiF“ &, diatrict and local level functio ;
Unit 1- Problems of educationad planning

i1 Education in equity kn Indin.

i.2 Caleolating cost of education.

1.3 Comprehensive approach va, selective approach.

1.4 Publle ssctor vs. private sector.
1.5 Educationn] Planning and exceptional children, gitted, backward and
handicapped,

1.6 Analysks of educational expenditare for plann

Unit Il-h'lnqnlnnt Tesves reloted to School Edn:aile-n

b | Educational Monagement Information System (EMIS), concept, functicns,
siafes and issues.

i; &:lt nthml Boards, CABE, State Boards

¥ le of Head, MTAs, PTAS and of expert resource persons.

24 Taral quality Management {TQM) ot school bevel, e

5 Edh';“;]tm in public nnd private schools: regulation and control of privale
schouols

24 Role of educaticnal legisletion in the Educationsl Managemant: central
legislation rebated w I education and child welfare, RTE Act,

7 Monitoring and supervision: its importance in the implementation of scheme/

Programmes.
Unit TI1- Organizaticnal Behaviour in Education
11 Organizational Behaviour and Organizational effectiveness,

a2 Factors influencing Crgenizational Culture in schools

33 Role of schoal Principal in creating sehool culiure, leadership, decision
making, kman relations and commusnicition,

34 Conflict and siress-conflice management, meotivation 2nd marale,

35 Critizal review of educational planning in India.

14 Intra and Inter Persoral Communication and groarp Dyvnarnics,
Unit I¥- Problems and Tssues of Edueational Finance
4.1 Tuition fees: merits and demerits of uniform tuition fees.

4.2 Additionzl resources for educntion.

MLIDLS.LL Syltabus M. Ed. (Twe Year Course) /81

43 Grant-in-aid pollcy of the state government with special reference to
secondary educaiion,

44 Thie factors affecting increasing the fmancial burden on Iocal governments.

4.5 Ways and mesns of controling funds

Unit ¥-Professional growth of edueational personnel

&1 Concspt of professional grewth of persoanel in educational institutlons,

52 In-service education and professional development. policies, programines
nd policies, weliire schemes

53 Role of the leader in professional growth of the personns

54 Support staff-gvolving roles and fumctions, recruitment policies,

uppariunilies for professional growth.
e} SESRIONAL [FRACTICUM WORK
Croup-A Sessional Warls Any one of the fallowing
4 Assignmients on parinership of various stakeholders in secondary school,

" Evalustion of monpgement of RAMEA sctivities in a disiricl
L Assignment on any of the themeas discussed in the paper.
» Study of Confliet Resolution technigue ndopled by Heads of two schools.

Group-B Practlcum work {any one of the following)
= Project report on issues of educstional finonce bosed on dich colleeied from
educational mdevinistrations,
#  Preparation of s plan of action for development of low cost equipmends and
apparalus in a secondary school.
«  Cost benefits analysis of education st sccondary |evel.
dy References:
| Mukhopadadyay, Mamar & Tyegi, B.5, (2005} Governonce of Sohool
Edwcarion in frdic. Mew Delhi, NIEPA,
F © Mathur, 5. (2001): Financial Admimistration and Managemens, The Indéan
Publications, Indie
X Ramchoran Padma & B. Vasaniha (2008 Educabise in Inaia. Wew Delhd,
Hntipnal Boak Trus,
Robert G Owens (197} Orgarizaiional Behaviour, Prentice Hall, Inc.
Englewond CHil,
Rao, VE RV (1968); Education and Hiuman Resonrces Developments,
Dielhi, Allied Publishers.
Vaizeg. 1. | P64} Cosre of Education, Landea: AHen snd Union,
School Organization and Manzgement by Jangrdhan Prasad
Educattonal Administiration and Organizational Behaviour by Hanson (E-
Mark). Dizcovery Publishing House, New Delhi,
COURSE - W (1) Educational Technology and e-learning
Maglnm Morks: T3]
Intesmal: 30
Essernal: 100
&) Leamning Cutcomes: After comgletbon of the cowerse, stideni-feachers will be abls
to-

ot 1A

* become elfisctive uger of techrology in Education

® gcgueaint the lenrmer with the challenges sand opportunitics ceerging in
integrating new iechnology in Educational process,

- make the sudent fomiliar with new wends, technlques in edpcation along
with e-leaming.

. enable the student 1o become good practitioner of educntional technology
and e=leamning.
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By COURSE CONTENT
Uit — I: Meaning & Seope of Educationnl Technolegy
1.1 Educational Technalagy as system approsch to educhtss,

1.2 Sy=tem approach in educational technalogy and its charscberistics,

L3 Components of Educational technology softwire and hardware.

Uinit — 1z Modalities of Tenching

1 Difference between teaching and Instraction, eondditioning & traiming

1 Hages of teaching pre — active, interactive and PO — Geiive,

2.3 Teaching a1 different l2vels ane way, understanding and refleciive,

Unit (00: Instructionsl Design System

N | Formulation of instructional strategbes

32 Task analysis

33 Designing of Instructional strategics. such as lecture, team teaching.

discussion, pancl discussion, seminars & lusorials,
Umit IV: Communbeation Modes in edecation

41 Concepts and process of communication

41 Frincipuls of communications

43 Communication and leaming

4.4 Mides of sommumication

4.5 Ep:pti_rq-, and Hsting = -— > Wriling and reading < -— > veuzlizing and

g
4.4 Eﬁ;ﬂdﬂ of comaunication - Sender ~ Messape - Receiver and Devid
4.7 SMCR manlel of communication, Sharon s moded of communication
Unit Vi elearning and sn line learning management
51 E-learning definitions, scope, trends, attributes & appoTiunities
512 Pedagagical designs & e-learning
53 Assessments, feedback and e-moderation
54 U line bearning management sysbem
53 Drigital bearning ohjects
5.6 Onling bearning course development models
57 Management and implementation ol e-leamning
¢l Sesslonal/Practicum work
Group A : Sessional work :
Sessional work on any one topic dealt in the above five mnits of the courss.
Giraup Brmmumcwingandpmm:ingwmmuginhmmg
new technology in Educational process.
d) References:
L. Gawray Chadha, .M. Nafay Kumail {2002} E-Learning: An Expression of the
Knowledge Economy, Tats MoGraw-Hill Publication
Rumar, K.L. (2008): Edweaiional Technotogy, Mew Age Internatvonal Pvt. Lud
Publishers, New Drelhi {Second Revised Edition).
Michnel W. Allen, Michoel Allen {2002), Guide 10 E-Learming, Wiley Publication,
202,
Mukbopadhyay, M. { 1990} Educational Technology — Year Book 1923, All India
ammmnhiur Educations] Techaelogy, Mew Delhi,
5. Mekhopadbyay, M. (1990 Educaticnal Teckmnd = Chellenging Irsues, Sterli
Publishers Pvi. Ltd, New Delhi. i g
Parmaji, 5. ( 1994): Distgnce Education, New Delhi- Sterling Publishers.
P.F. Singh, Sandhir Sharma (2005), E-Learning: Mew Trends and [nnovations,
Mew Delki: Deep & Deep Publications.
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8 Rana, 5. (1994): Oper Leorning in India, Commonwealth Pubslishers, Mew Delhi,
9, Sampath e1. at {1981 }: Frroduction f Educational Technotogy, Steing Publishers
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Paper V-1V
Inclusive Strategies and Education for Children with Special Needs
Macimum Marks; 150

Internal: 30
External; 10
af Learning Outcames: Afier comgletion of the course, student-teachiers will be able
b=
. developing an understending of the needs and magnitude of the challenges
Taced by ctildpm andd persens with diverse needs,
. appreciating the need for promoting melusive proctice and understanding

the roles and responsibilities of all concemed,
developing a positive attitude and sense of commitment towards nctualizing
the right o education of all leamers,

: prepating s conducive teaching leaming emvironment in varied school settings,

; develop the ability o conduct and supervise sction research activites,

' identifying and utilizing existing suppan services for promoting inclusive
practice,

. seeking parcntal and community support for utilizing avaitzhle resources
for education in inclusive seitings.

by COURSE CONTENT
Unit I- Mecting the needs of special learners

1.1 Social and acedemic inclusion of learners with diverse nesds in malpsiresm
classroams,

1.2 Facts snd myths and ofinclusive education with reference to Indian context,

1.3 Inclusive educational strategics and their implications for undversalization
of elementary and sscondary sducation,

14 Effectiveness of inclusive sirstegies such as enrichment, cluster gromping,

mixed ability grouping, multilevel teaching, cooperative learning, pees
tutoring in the context of constructivism,

Unit [I-Curricalum adaptations and evaluation for children with special needs

2.1 Concept meaning and need for corriculum edapentions for children with
sensory (hearing, visual and physically chaltenged) intellectnal {gified,
tnlented and chilkdren mentally challenged children), developmental disabiliies
(autism, cerehind palsy, leaming disshbilinies), social ond emotbonal problems
o scholastic backwardiess, ndemchievement , slow learmers , children with
specisl hiealth problams, environmemal/ecolopival difTiculies and chikdren
belonging o etber masgingl groups.

21 Guidetines for adaptation for teaching' practicing sclence, mathematics,
socinl sudies | Ianguages, physical education vopa, herligge aris thentrs,
drama efc in inclusive seuings.

23 Litilizntion of records’ case profiles for Mdentificelion, assessment, snd
intervention for inclusive elasrooms.

24 Techniques and methads used for adaptation of content, laboratory skifla
and play material

Unit TII-Teacher preparation for Inclusive Education ;

3.1 Heview existing educational progracmes offered in agctondary schaod
(general, special education).
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iz Skills and competencies of teachers and teacher educatoes for secondary
education in inalusive settings,

33 NCF 2005 and curriculum for teacher preparation and fransaction modes.

14 Rabes, responsibilities and professionsl ethics of an inclusive education
tescher and teacher educators.

35 Evaluation and follow up programmes for improvisation of teacher
preparation programmes in imclusive sdocation programmes,

LN Role of different national and imemational agencies {imstitutiong, universitics}
in promoting inclusive education.

Unit 1¥-Flanning and conducting research sctivities

4.1 Concept and importance of educational research,

4.2 Belecting approprinte areas of research,

43 Types of research needed for enhancement of learning,

1.4 Steps involved in planning and supervising research activitics.

1.5 Recent trends in research - nationsl and internasional level

Unit ¥- Suppertive Services for inclugion and resesrch

LR Concept, importance and types of supportive services {medical
i refabilitative and educational),

52 Early identification and availsble referral services for support.

53 Myths ond facts of supporiive services for inclusive learning,

ia Role of teacher and teacher educators in wtilizing support services for
intlusion

&) Sessional ‘Procticum Work:

Groop A ¢ Sessional work {any one of the fellowing ) y

% Criticak gaglysis of NCF 2005 for plaoning quality feacher PrEparaiion
prograemnme

. bdentify suitable research areas in inclusive eduention.

Group B : Practicum warkiany anc of the following )
*  Observation of inclusive tenching strategies and discussion.
=  Planning and conducting mailti level teaching in two classes,
*  Conducta survey in the local area to ascertain the prevailing attitades
/ practices toward social, emotionnd and scademic inclusion of children
ﬂ diverss needs, " L
* duct & sisrvey on the type of supportive service peeded for Inclusion
of children with any disability of yoar choice and share the fndings in
the closs.
d) References:
1. Alnsoow, M., Booth. T (2003), The index for Inciusion: Developing
J'.E?w'ngdrrd‘f’wm:mm it Sehootls, Brissol: Center for Smdies in Inclusive
weation.
Z Ahuje. A, Jangira, NK. (2002}, Efficrive Teacher Training, Cooperditive
g::hﬁm; Bdird.a‘npawﬁ: National Publishing house 23 Daryaganj, New
i L100
3 Jangira M.K. and Manl, M.N.G (1990), fntegrated Education for Virually
Handicapped, Gusgron, Old Sobjimandi, Academic Press,
4 Tha. Mo 2002) Inclusive Education far All: Schools Withour Walls,
Hl-hlnmarnh Educasional publishers, Multivisia Global Ltd, Chennai, 500042,
1

5, Shasmna, PL. { 1990 Teachars handhoat an {ED-Helping childrern with special
negds M. C, E B T Publication.
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