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Preamble:

The M. Ed Programime ts & twoe year professional programme
in the field of teacher education which aims at preparing teacher educatdrs
and other education professigénals including curriculum developers,

: educational paliey analyst planners, sdministrators, supervisors, school

principals and researchers. The completion of the programme shall lead 1o

- M.Ed. degree with specialization in elementary education {up to class V1l or

in secondary (classies VI - X101}
Durstion: :

The M Ed, proframine will be of duration of two academic
years including field attechment for a miniomem of feur weeks and research
dissertation. Students shall be permilted to complete the programme
fequirements of the two yedf brogramme within & maximum period of three
years from the date of admission £o the programme.

Working days: _ _ y i
There will be at least two hundred working days each year,
exclusive of the period of admission and inclusive of classroom transaction,
practicurm, field study and condusct nl‘lnuminuﬁm. The institution will work
for & minimum of thirty six hours in & week (five days) during which faculty
and students concerned with the conduct of the programme will be avnilable
for intéraction, dialogue, consullation and mentoring students,

The minimum attendance of students will be B0% for Theory
Courses and Practicum, and 00%5 for feld attachment.

Efigibitity Criteria:

{a) Candidates seeking admission to the M.Ed. programme shoold have
obtained ot least 50% marks an equivelent grade in the following
PrOgrammeas,

(1 BEd

# BABEd,BScBEd

(i} B.ELED y

(i) [ELEd, with an undergraduste degree (with 50% marks in cach)
This is relmxable by 5% for SC/ST/PH candidates

(k) Reservation and relaxation for SCASTAOBC/PWD and other applicable
categories will be as per the rubes of the Central Government. (One
seat is reserved for phyeically handicapped candidae)

) Eligibility of the candjdate from a state will be. determined based on
the location of the university from where the candidate has passed
B.Ed. orequivaleni escammingtion,
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Admission Procedore

' Admission will be made on merit prepared on the basis of marks
obtained by the candidate in the qualifying examination.
Curricubem: .

The M.Ed. programme iz designed*to provide opportunities for
students to extend as well as deepen their kmowledge and understanding of
Education, specialize in selecied dreas and also develop resedrch capacities,
teading fo specialization in Education. The curricalum af the twa year M. Ed.
programme will comprise of the following components:

N A Common Core that includes Perspective Courses, Tool
Courses, Teacher Education Courses, and a Self Development
COMpOonent.

Ly Specialization branches where students choose to specialize in

the area of Education. i

iy Rezearch leading 1o dissertation, amwd

V) ' Field immersion/attachment/internship, There will be Core
Courses (which will have about 60% of total marks) and
specinlized courses in education and disserlation with about
4% of total marks,

{n} Theory (Core and Specialization) Courses

The Theory Courses are divided into Core Courses and Specialization
Courses. The main core courses shall comprise perspective courses. tool
courses, and teacher education courses.

Perspective Courses shall be In the areas of Philosophy of Education,

Sociology, Histary, Political, Economy of Education, Psychology of Education,
Education Studies, and Curriculum Studies.

Tool Courses will comprise of those In basic and advanced level
edieation research, scademic/professional writing and communication skills,
and educational technology, includirg workshops/courses in ICT, Teacher
Education courses which are alse linked with the field internship/ immerston/
sttachment in & teacher education institution will also be included in the cong,

The Specialization componentbranches will offer to students a
specialization either in the elementary school stage (upto VIIT) or secondary
school stage (IX-X). The courses within the school stage specinlizations will
representicover selected thematic areas pertinent to that stage such as
curriculum pedagogy and assessment; policy, educational mandgement and
adminisoration, education for differently abied children, etc. A field internship
attachment relevant to the area of specialization will be organized during the
programme, :

-_—
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(B Praclicem

Organization of workshops, activities and seminars te enhance
professicnal skills and understanding of the students will be part of the
teaching modality of the various papers.

() Interezhip and Attachmpat, |-,

Field sttachments/internships/immersions will be facilitated with
organizations and institutions working In elementary/secondary education.
These would 2im al engoging students with field-based simations and work
in elementary! secondary education to provide an appertunity for refiection
and writing on the same. Systematically planned field intemship/attachment
inn tescher education institution, and in the speclalization areas chosen by
the student will be organized during the course,

Close mentorship by faculty in relevant area will be provided for the
internship and astachment in the form of tutorials, guided reading groups,
field atachment and guided research disserarion.

Learning outcomes of the Programme:
The proposed M.Ed. programme will enable the trainees to;
{ reflect on the issues and cencerns of education and devise
appropriate strategies; :
i) gain insight mto philosophical and sociological bases of education;
(L} gain insight into process of leaners' development and learning at

different stages;

(vl develop competencies in the technigues of educational research and
statistics; G

(v} practice the processes involved in the development and evahsation
of curriculum and materials;

{¥i) ensble the trainees to make use of educational echnology and ICT/
e-Leaming to improve the quality of curriculum transaction;

(vil}  enable the trainees to develop competencies in formulating in-service
education programmes; znd

(vill)  enble the rainees to develop competencies in educationil planning,
supervision and administration.

Foundation Courses:

The chjectives of the Foundation Courses are to make trainee
understand the philosophical roots of education and their applications for
different processes. of education Iike curriculum development, methods of
teaching, pupils' assessment, efc. The study of these courses will enable the
trainees to understand the problems of education, the linkages between
education and various social systems and the role of education in changing
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ihe social system and vice-versa, These will also help the trainees to
understand the processes of children's leaming and development. Further,
these will also help the trainees to understand and use methods of educational
research, procedure of gathering empirical evidences, techniquas for analyses
and inerpretations of data and reportweiting.

Specinlized Courses related to Education:

: Sinee it will be a professional course meant for preparumn af teacher
educators and educntional administrators at the elementary/secondary stage
of education, it will have strong inpul of specialization in elementary/
secondary education. The purpase of this course will be to equip the trainees
te perform the task expected from & teacher educator ina DIET or other feacher
education instintions or from a feculty member of SCERT. The SCERT
personnel are also expected to engagetin the development of curriculum,
instructional material end evalustion teols, organization on in-scrvice teacher
education programmes, involvement in planning and management of
elementary/secondary education in general and teacher education of
elementary/secondary level in particular. Therefore, educational rechnology,
curriculum and instroction, teacher education, educational planning and
munagement, pedagogy of teaching various school subjects at elementary!
secondary/senior secondary fevel are offered as courses under specialized
category.

Dissertatinm:

As the elementary/secondary teacher educators and elementary/
secondary stage educational administrators and supervisors may have to
undertake some sort of research to find solutions to their day-to-day prohlems
and o provide research support to various policy decisions. 1t would be
desirable for them to acquire practical experience by undertaking research.
However, the research 1o be undertaken by the students of this professionsl
programme must be driawn from tié area of clementary/secondary education.
Secsional Work:

There are many occasions for undertaking practical work relating 1o
various courses included in the curriaulum, The tramees will be assigned
projects which will involve comprehensive evaluation of studanss” ability
manifested mdlﬁen:n:aspms of planning, preparation of models and teaching
aﬂamlmﬁmnﬁuxmmks. r:pmlmnnfplnns for organization of different
davs’ celebrations, tollection of material relating to different topics in the
svitabus ete., a8 part of sessional work, Field interaction with DIETs and [ASEs,
CTEs, Elementary/Secondary/Senior secondary schools- may be prnwdeﬂ as

one of the oplion under this component.
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SCHEME OF EXAMINATION
The examination for the degree of Master of Education shall be held in all the
Theory Course! papers,

Course/Paper-wise scheme of examination: Theory

Courses/Fapers with External weight age of 100 Marks (3 hours duration)

I There will be ten questions covering § units in ench thsory cotrsal
papers. One guedtion from each unit will be compulsory. One essay
type (with a word limil of 300 words) guestion will be 221 from each
unit carrying 20 marks. There will be 2n intemal cholce of attemping
two questions of short answer type (with a word limit of | 50 words)
from the same unit. Each short answer type question will carry 10
mearks,

L Internal weight age of S0rwill be divided as under; -
Assessnent in the papers with internal weight-nge of 50 marks will
be divided in 3 paris. Internal test [ and [1 15 marks each and
sessional work/practicum 20 marks,

Awnrd of Division;

() The saccessful candidates will be awarded the foliowing division based

o the aggregate marks:

i) First division voen BT

i} Second division e B

Minimum pass marks in each theory paper, practicum/project work/ and
dissertation will be 40%,

& Anexaminee who has failed in the examination or a candidate who was
duly admitted, on completion of regular course of study as snumerated
gocording to this ordinance, to the examination but could not appear in
it on account of iliness or a similar bonafide reason, may reappear ot a
subsequent examination as an ex-student without undergoing regular
coiirse of study again in e mstifuts.

i} In the case of a candidate who has been declered “failed® in the
dissertafion shall be required to prepare and submif a revised diss=ration
on thve earlier subject or 2 new dissertation an a fresh problem as assigned
by the head of education depariment in the instifute. '

v} A candidate who has failed in examination in one paper only would have
option for admission to course and fo reappear in that pager only in the
examination o be held in the next subsequent year, Ifhe/she fails further,
the candidate will be treated as ex-student

vl A candidate who has failed in examination may reappear in that
examination held in the next subsequen: oear, The candidate shall be
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allowed to exercise an option for retaining the marks obtained by him/
her in the dissertation.

Provided that the adventages under the provision of this paragraph shal)
be admissible to a candidate for a period of three subsequent years, fo
the year when she'he appeared at fhie cxaminstion for the first time &z a
regular eandidare,

vi) A candidate secking re-admission to a subsequent examination uncer
the provision of foregoing paras shall submit his'her application in
prescribed form through the principal of the instine indicating clearly
the part or full examination in which befshe has fo reappenr, topether
with fees required by ordinances and & copy of stabement of marks
obtaired earfier atested by the principal, 50 as to reach the registrar by
such dite preceding the examination as fixed by him for the pATpDsE.

vii) Comply with provisions of and be governed by the conditions l2id dow
in this and such other ordinances as gre applicable t> himther,

vili) Mot withstanding the provisions of paragraphs above the viee chancellor
may, if 8 candidate is failing or missing & division by not more than one
mark, condone the deficiency of one mark, which however, shall noi be
added anywhere,

Transaction & Evaloation Techmigues:

(A} Drissertation’ Resenrch Guidance on individual basis (as far as possible
not jnore than five students should be allottad 1o 3 teacher educator for
supervision of dissertation work) .

(8] Curriculum transaction techniques: Lectures, Tutorials, Discussion,
Lah!n:n:rr_!.r waork, Library study-based assignments. Review of Iiterature,
Writing research paper/articles, semingr, efc, f

{C) Intemship experiences — Lectures, discussions, observations,
supervision, assessment, feedback, ec.

(D} Evaluation Techniques- Continuous internal assessment, Test,
Assignments, Seminars, Presentations,

(B} For eiernal assessment ane external (to be appainted by the University}
and one internal examiner {who is guide of the particular student) will
wurk as the members of the commitise.
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M.Ed. First Year
Core Foundation Courses: ;
Theory popers Imternal* | External | Total
_ : Marks
CC1: Philosophy and Sociology of Pducation S0 10 130
CCL: Pevchology of Leamer R 5 [ 150
CEY;: Methods of Educational Research and Dats 0 Lo 150
Analygis
Specialization Courses/papers 4&5: { One course from Group A and One
course from Group BI or BII)
Title of the specinlization Coursed’ paper internzl | Externnl| Total
Marks
GROUTP AfAoy omne af the follow
SCHi) ICT In Edusstion u i 1] 100 L5
{ii} loelwsive Edocation o 50 il 150
CROUP : BiAny ene from Group BI or B IT)
Pedegogy and Assessment of school subjed :
GROUP B Elementary Edugstian B | 100 150
BCEA(NMB) Pedagegy and Assessment of
Langueges-Hindi 50 [[1] 150
(KB} Pedagogy and Assessment of Langusges-English
[iT}Fedagogy and Axsessment of Marhematics 50 100 150
{HiPadagogy and Assessment of EVS/Science 1] 100 150
{iv)Pedagogy and Assessenent of EV 5/Socinl Scisnce b1 [} 1540
CGROUP BI Pedagopy - and Assessment of scheal :
subject : Secondary Esdvcation ' :
SC5B (i} Pedagogy nnd Assessmont of Langhapy S0 1 150
(il}Pedagngy and Assessment of Mathematics &0 109 | 150
(i Pedogogy snd Assesement of Science L] 100 150
(iv)Pedagogy and Assessment of Socinl Sciznce 50 L] 150

*Internal of 30 magks will inchude i. Two Internal fests=15 marks each,
i. Sessiomal work ¢ practicum 30 marks, !
Practicum for Enhancing Professional Skills

(i) Advanced Technology Lesson (twa): 10=2=20 marks
(i} Perfodical Collequinm /Seminar on: i

(2] Trends in ressarch on pedagosy and assessment 2% mmrks
(k) Write up on contemporary {ssues in School Education 25 marks
() Seminar Reading on Internship Programme 30 marks

Total 100 marks
{il) Workshop on Yoga, Art and Aesthetic will be an integral part of the
programme for which grade will be awarded on the basis of assessment,
Grade Point Average will be as follows:
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Letter Grade {Marks) - A+ =fopegg
- 1, A= =
C={H-59), P = (40-49), F= Below Al :ﬁ:}' PATIRIEIL By

Internship and Attachment*s

{Iv)intesnship (for twio weeks)
Rﬂ{u}ﬁ:id\'rmt[l’m g wenky)™ st
“Hesearch Projecrs: Related t» epecishizati
Tenvher Educstion, Pedagogy E'hu:::a Tj:n::rl:nl“:i:;:::}::.urﬂlw“.w
) Todal
EHJ.‘-‘II_'I.'.H Pm]ﬂlﬂ'ﬂﬂﬂ-tltﬂ- I“Emll*mm.}iii el
{vi} Preparation of synispsis{ Dissertation) 25 marks
(vil) Viva of the research 23 marks
Total 50 Marks
L Grand Total 1000 Marks

Students will be attached to the elements dary
ry/secoridary/sr

schools for systematically planned field immuhip.f:m%w

working in the specialization aren chagen by them.,

E::n.-nm nt'th‘n:s faculty members ircluding head and intemal

Aebject expert will be constituted by the Principal for assessment

. M.Ed. Programme Second Year
Core Foundation Courses ;

Theary papers

EE L ]

Intermal®|External| Toral

‘Lembitative Educatinnal 7] T H.ﬁrh
E{. T%iﬂﬂ: ve Educetional Research 50 T i

: hology of Loarning 7] i) Ilig
pers (paper 9&100: (Any two courses frow Group A

Specinlization Courses Ipa

or Group B §
| Speciabization Coursesipapers ; Iaternal |External Total
E&?ﬁfﬁmn Educaticn Harks
SUIEE (i} Preparation of EI
Kbk et ementary Teacher: b 10 X

SCIOEE (if)Planning and Manag:

Elementary Education i - o P
Eﬂggu?gﬂ Secondary Education J

: Li} Preparation of Secondary and senioe.

seconidary echers: Fre-service nmi-lrp-uwi:c - = e
SC10 8E (if) Carrieulusn and Evakuarian at 50

Secondary and Senior Secondary bevel . i

“Internal of 50 marks will inclyde L Twa Intornal texts-15 miarks ench,

il Sessional work / practicum : 20 marks,

M.D.S.U, Syflabus/ M.E.d Programme / 11

Practicum for Enhancing Professional Skills
(Advasced Technology Lesson (twoj:
(i} Perigdical Collequinm /Seminar on:

fa} Write up on recent frends in educational research i specialization
nrea 25 marks ik
b} Contermporary issues in School Education 25 marks
(£} Seminar Beading on Internship Programme A0 marks
Towml 100 marks

L Workshop on Yoga, Art and Aesthetic will be an integral part of
o the programme for which grade will be awarded on the basis of
aszesemient, Orade Point Average will be as follows:
Letter Grade {Marks) - A+ =(90-59), A= (50-89), B+= (T0-79),
B {60-64), C={50-59), P={40-4%), F= Baiow 40, Ab{Absent),
Internship and Attachment** -~~~
(%) I[mtemship {for two wesks) 50 Markz
(v} Ficld work {for two weeks)*
“Réscarch Projects: Action Fesearchl Survey! Casé SmadyiTool developmsent Relaied
o spectatization cowrses Plannimg & Monagement, ET wnd 1CF, Curiculum and

Evaluation,, Inclisive Educ#ion,
Total 100 Marks

10=2=21 marks

[Dissertation

Drissertation work will be commenced in Ist year and will be completed by the

end of 2 year, 150 marks**

Grand Total 1180 Marks

Total Marks: First year (1000% + Second wear (1100005 =21 1iH)

**Siudents will be atrached to the elementary teacher education institutions

such as DIETS/CTES/TASEs for systematically planned field internship/

ettachment for working m the specialization area chosen by them

**F (i} The dissertation is to be completed by every candidate by the end of

the session. A candidate shall carry out research/project work on a problem

allotted to himvher by head of the department under the supervision of a

teacher of the instifubs, ) f

(it} The candidate shall prepare dissertalion on the research/project work
donz by himher which must be characterised either by the discovery of faciz
or by fresh approach towards the interpretation of established facts, capable,
in the either case, to advance knowledpe in the subject.

M The candidate shall submit thres copies printed or fyped of hisher
dissertation to the Head, Department of Education. The principal will
forward one copy of the dissertafion to the office of the registrar at
least two weeks before the date of commencement of the written
examination by the Laiversify, .

(i} Declarstion by -himuler that the disseriation embodies result of hissher
o wark.

(i} A cerificats from e supervisor to the effect thal the disseriation is
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 condidate’s own work:
{iv) The scheme of examination CONSists o
& ;a:mm:!m type of questions etc..
tFr%nS;mf:hﬂ“ stady in 1:![ff-ercm papers and practical trgini
o snall be prescribed by the dcademic coungil ' the
mendation of the board of studies in education =TT 1!1:;‘:4:::?:;}4;?’

printed in the

the examination as per nies, Paratary leava jo Hudents WHE in

W The registrar shal| 3
: pp-q-lnl | examiner for vi ;

R T e v s
!mlmﬂﬁxamwmn N Orstihage

in the institute and Wa-VOCE B0 be conducted

"’-'itilu'nl 10 days feom the last d Dfdimrtgnm which Shall be ordinarily

 Program/her in a ssaled cover, to the mﬁT:r? b
i rogrimme -Curricolum Transactiog
2 Number of pearin Days per Year 200 days
3. Time Table Bundu}trlstmnim 190 Diays (31 Weeks)

3.1 Theary and Practicum Based Insiructions o
4 E'EHMFEWEH&W' Teacher based 3 Woeks
. K Work Related To Dissertation And Pract; o
I‘j:f.rﬂhﬁlﬂhnumhqﬂjnm%”m
sis of Weskly Time Table (For both the years

L. Theory Papers (5Periods separately)
2. Consultation vt e 25 Periods
irar Periods
3. Library Based Self Directed Study 5 Periods
f,&mmhlp{!‘lmnt& Guidance) ;g;‘:j’
48 Perlods
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\ M. Ed. First Year

*.1 Theory Courses
-.ltl CC-1 PHILOSOPHY AND SOCTOLOGY OF EDUCATION
Maximum Marks: [50

b Internal: 50

‘ External: 100

8} Learning Outcomies: A fter completion of the course, student-teachers will
be able fos-

=  Understand the nature and functions of philosophy of education.

#  Logical amalysis, interpretation and synthesiz of varions concepis,
propositions and philosophical assumptions about educational
phenomena,

*  Understand and use of phitosephical methods in studying educational
data

*  Critical appraisal of confributions made 1o education by prominent
educational thinkers-boih Indian and Western,

#  pndersiand and rélate philosophical theories with educational practices,

gnderstand and relate philosophical traditions with educational practice,

=  enable the student to explain and reflect on- Gender ideology,
Relationship between education and social change with specinl reference
to modernization and globalization,

*  understand relationship between concepts and processes of sociology
and education, Theorizs and characteristics of sociclogical analvsis and
it relation to education.

#  Linderstand =nd explore the meaning, aims, purposes of cducation

#  Develop understanding of sociological dimension of education.

o  Understand Peace education and Gender sensitization.

b} Course Content

Unit-T Nature and Modern Concept of Philosophy

{A) The Mature of Philosophy | Use of Philosoply, Branches of Philosophy,
mretaphysics, epistemology and axiology and their implications for
education, Philesophical redirection of educational research in recent
times.

(B} Modem concept of Philosophy and Contributions of Thinkers: Analysis-
Logical analysis, Logical emplriciam and Positive relativism- (Morris L.
Prigge) Coniributions of Vivekananda, Tagore, Gandhi, Dewey,
Krizhnamrti, Montessori and Gijubhai 1o educational thinking.

Unit - I Indian Philosophical Foundation Of Edueation

(AT Indian Philosophical Foundation of Education; Characteristics of
Indian Philosophy.

B) Education as conceived in Vedic times. -
Wature of the Leamner, goals of life theary of knowledge and ethical
values as advocated in the following philosophies ; Buddbism,
Taimism, Myaya, and Vedanta {(Upanishad and Advaita Vedanta only)

(] Teacher student relationship as manifested in Upanishad and
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LIFT T Wnlltlrl Philosophical Foundations OF Education:
, LAY Matoralism;

Wedanta
Its metaphysics and epistemology, aims of :dm:dimn

edumﬁ;:npmcm. freedom and ﬂht.i,l.:ﬁnc in education amu!_-p‘ing to

(B} [Idealism : [ts metaphysics and theories of knowledge, the namre of

learner, aims of education, teacher-pupil relatienship, method of

education, freedom of and discipline values in education i
. decording to idealism, sl

(C) Realism: its metsphysics and thearies of knowledpe, zims of education,

narure of the leamer and educative process according fo Reallsm,

(3} Pragmatism: lts metaphysics and thearies of imowledge, the patire of

(E)

the leamer aim of education, teacher-pupit relationshi
education and curricilum according to ﬁ;umim ikt

Existentialism: Iis development with special
oy b pm sptcl.q reference to Sartre and jts

Unit—TV Social Determinants of Education

(A} Education as a Social

()
i

o)

{E}
(A)
{B)
{C)
()

(E}
{F)

i Concept of social sysfem, Spacif
rﬂcmcmtm‘f e-dwat[z; as 3 secial sub-sysiem, Education f:; :;
p with other social sweb-s . i
E;:mmﬂ e ystems e family, caste and sate,
ization- Merning, Agencies, Theories of Socializatio Process of
-socizlization, social, sconomic and uktura) differs o fzntion:
implications for inclusion, ) i
:T."I;i‘l!.mlc ¥ C:‘u’::tpt. Eeanlng, Ehuamnﬂl teristics, Role of family, caste and
m]mﬁ: t;sﬂa}“umlsmmsmn and enrichment of cultore;

Meaning and importance of peace education 10 address social isgues.

Unit-V Changing Dimensions OFf Education with Reference to Society

Changle and Education, Concept of change and planned change, Process
of planned change, Functions and qualiti i
bl qualities of change agens,
E'Idu::n_}jmht and Indianization of education, -
ation and Gender, Gender ideology in society. Rale of reli
comstitution and law in gender idealogy, Gr:i?nr dil‘f:rc;:jial;li!g::

; : : ’ .
:'““lﬂg, and inequality in society in reference to gender

Prelsm:_mm; of women's education in India
Social Dimension of Tndian Education, Approaches to religious and moral

education Humanistic and Spiritualistic A
: peroeches, Socialistc
of society and education, existing educational disparities. e

it] Sessional /Practicum/Field work LAy one of the followi

L

One term paper and three abstracts of arti i i
. cles published X
Educational Standard Journals. = ST

Visit a schoal to study the philosophical ideo]
ogy of the school; and
prepace a report based on your observations and experience.

M.D.5.U, Syllabus / M.E.d Programme / 15

' Analyze the contribution of Giju Bhei in the light of child centered

Srudy the dizlogic conversation of Upanishads in Raference to feacher-
ild relationship and education management.

ip-metric smdy of a ¢lass consisting of not less than 25 students.
re 4 questionnaire on different aspects of socialization and
ister 1t on at least 30 students (homogeneous group) to find out
influencing aspect. Prepare & report on entire activity.
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Co. Philesophies, 1970 ]
Altekar, A s.: Education in Ancient India, Book Shﬂp. Varanasi, 1934,
Aurobindo and Mother: On Education, Shri Arubinde Ashram, .
Pondichery, 1969
Brown, F.: Educational Sociology
Butler, LI, Four Philotophies (3rd ed.), Harper & Bros, New York; 1963
Core, H.5. Desai, LP. and Simon Chitnis (ed.): Papers i Sociokopy of
Education, M.C.ERT, Mew Deihi, 1967
Dent, H.C, British Education, Longmans Press, London, 1961
Educational Commission Report { 1964-66): Government of Indin, Mew
Delhi, 1965 . _ o
Grifin end Pareek, 1.; Planned Change in Education, Somaidya Fublications
Pyt Ltd., Bombay, 1970 5
Husaain, Elkit?%dmﬁmul and Cultural Foundation, Education and
Mational Development, 1975, A Report on Symposium organized by the
Foundation, Mew Delhi . .
Jd:?hwnn, Herbart: A Philosophy of Education, MeGraw Hill Book Co.,
Ing., Mew York, 1963,
Kneller, GiF. Existentialism and Education, John Wiley & Sons, Inc.,
New York 1958 : -
Max Muller, F.: The Six Systems of Philosphy, Sushill Gupa, Calcutta,
1955 ) )
Mogris, V.C.: Modern Movements in Educational Philosphy, Miffine Co.,
Bastor, Hougton, 1969, )
Mukerjee, RK.: Ancient Indian Education, Macmillan & Co., London,
1947 _
Munshi Ram; Vaidiki, Granthan, Kanpur, Sam'-'ﬂ 2053 (Ia Hindi)
Crad, LK. Shiksha ki Mﬁ?‘rﬂha}:}m, Rajasthan Hindi Granth
Academy, Jaipur, 1973 {In Hindi _ "
Rmngmn Mission Institate of Culture: The Cultural Heritage of India,-
Yol 11, Caleutta, 1969 )
Russel, F.; Om Education, Alien and Unwin, London, 19621
ViyogiHarl: AryafeevanDarshan, Bihar Hindi Granth Academy
Shab, A.B.: Social Context of Education, Allied Publications, 1978
Young, A D Introdection to Americin Public Education MoGraw Hill
Book Co, Inc., New York, 1957
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Theory Conrses :f
CC 2: Psychology of Learner

Mercimmm Marks: /15
E 2100
(a} Learning Outcomes: After completion of the course, studentfeachers
will be able fo:- /
= conduct scientific study of the growing child through e discipline
of sducational psychology: :
onderstand the fype and processes of leners” debelopment —
physicel, cognitive, language and personality; &
= develop understanding of individual differences amdng the learmers
and related educational treanments including remediation; and

develop the competencies to administer psychological tests and
interpret their resulis,

(b) Comrse Content

Lwit Ib Edacational Fsychology and Growing Child

M| LConcept of educational psychology and recent developments.
12 Behaviourist and cognitive ves,

13 Significance of educational psychology in terms of the learners,
lunhgrs. tesching-learning process and school effectiveness.

Unit I1: Learners' and fmplications for Teaching

21 Psychamator development of the chiid, -

22 ﬂmmm&s singes of psycho-social development; implications for

23 Cognitive development of the learner: Piaget on cognitive
development; Stemberg's [nformation-processing approach to
cognitive development; Iniplications of these approaches for
teaching. i i

24 Self-concept and Moral Development: Development of seif
concept; Kohlberg's stages of moral development,

25 Language Development: Early formation of words, sentences,
Reading: (decoding, meaning access, sentence integration,
comprehension end vocabulery}; Schema theory—prior knowledge,
using proseé structure and meta cognitive kKnowledge; writing:
planning, translating snd reviewing processes.

26 Developmental delays in the above dimensions of development.

Unit f11; Personality Develapmcnf and the Learmer

il Personatity—Concept and meaning.

32 Allport’s concept of rait and Evsenk's type thaories: implications.

33 Mnstow’s Hurmanistic theory and Rioger’s Phenomenological theories,
Implications for EFA.

34 Measurement gf child’s personality—Rating Scales, Check-lists,
Inventories, Seciomeiry, Children's Apperception Test, Implications
for comprehensive evaluation.

Lledt %

4.1 -I_Intcll.ig;snce.

42
43

i ¥
|
52
53

4
55

Nurturing and Assessmenl
e waﬁiti:s aﬂn:prtitm_ﬂai - meaning, nature and

hometric approaches, inl:’urmitiml-
g F;gmﬂsw {Hunt's npi:lmlv::'t_l and Stemberg's
thery), concept of abilities—British Ability Sm}ﬁ. L
itv: ineaning, creative abilmes, Mmmﬁ-mgm
children, strategies for fostening fity. .
mnt‘ﬂ::ﬁu:s for the identification and promoton of creative
talent.
Individual Differences
Meaning and basic dirq:-}m-:rns.
hig characierisics . il
v di ioms: i puide, crestivity,
itive and affective dimensions: intelligence, apli -
::::E‘ilt;w styles, domain specific knowledge, infeTest, atitude and
self-concept. i -
hikdren with special needs, wpﬁlm}d lh:1r_:=dma-l
Eﬂ:uu-uctimul strategies 1o meet individual differcoces

() Sessional Practicum/Ficld work (Any onc of the following)

L
Suggested Readings :
:l.d} Ambran, S. R, (1981). Child Development, Holt, Rinehart and Winston,

P
k)
4,

Ome term paper and three abstracis of articles published in some
Educational Smandard Journals, S— .
Visit 2 school to study the psychological environment of the E:db::l;
and prepars a report based an your observitions and expericn
Prepare any onc topic from the given units and initiate greup

iscussion in the classroom _
:!imirllster 4 basic. skill test (adjustment inventory, :mutu;:n;;
inceliigence gquestionnaire, specific ahillry test and ur:me_mmu]: o
and Interpret these test resalts, prepare g:wp:-'inﬂmdm profile
write down its implication for tesching leaming. -
. Prepare & diagnostic test in any topic from el:mnmms s
subjects., administer it and prepare a plan of instrusction on the

test resulis
gcwlnp a paychological profile (case study} of a leamer.

ew York.

Anand, 5. P (19965 ABCS of Educational Psychology, Pathankot

Unigue MMH:T:I
Atkinson, Richa
Harcount Brace I-nr;nl:wim Ine. Mew York,

Rarry and Johnson (1964). Classroom Grosp Behaviou, New ok
Ehu:g:lu: Mahesh (1964), Infraduction to Exceptional Children:

Sterling Publishers, Pvi. Ltd., New Delhi.

Bhatnegar, Dr. AB. Bhamagar D, Meenakshi Bhatnagar, Dr. ADurag

C.. et o, (1983). Intraduction to Psychology:
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psvehology of Teaching & Instraucti i
b ek img & 1 ction (2007) International pmi;,léhing
Boumne, L. E. (1985), Prychalogy | .Hmmil'F.
tﬂ:inﬂm 3;,..{ ﬂf?m;mil ik ?ﬁ. fis Principles and & Haole,
S Advanced E i i i
ghmﬁuhw e Euum—d Nﬁ?:mholm {2008) Vikad Publishing
i (1984). Classroom G : :
Cruikstank, W. M. 1980) o A S S Do
Dat:::nI:,jh E COTD sychology of Learnihg -
: ot P (1977 The P
hﬂlifvli"ﬂl of India, P!Ir! Lid,, Mew Sﬁa:&f ; AR
Gessel, A. L. and All Child from
Emmwmaﬂlgjr,ﬁlﬂ{lm}.ﬁsfhld Five fo Tenn Wew
E.B. {
i (1964}, Child Development, New York : McGraw Mill Book
F.lausmeier, Herbert. ], ducations]

E‘nh. e L{1985), E, Poyohology Harper and Row,
ngren, H. C, {1980). Edwcational in the Clasy, i
Ed.}N:w‘r’mk | Oxford University ﬁ-ﬁdﬂgmlﬁt it
E;:Etmm V. Blount, 8. Parker and Mascow Hoenry [1978)
Shukl: K.C andﬁgl'};::ﬁr s Lise, Broms td ;
gu@mnmamPuhl‘mtm-M;:?Rﬁcmﬂ Psyc}iﬁm_tzﬂﬂﬂ
F;mm. E;n:u?ILE.FSmmn, I. G, and Sarason, H;u'hm, R. ?IN:I},
-.:-.;.f'd rontiers of Bebaviour Harper and Row Pub, New

Srivastava, Gi N, P (1995). Becewm Tren fomal Peyeh
?rgl.?w PEMB:E. RHe:::mF h Cell, Agra, Imleia:ﬁ A ol
Bva, e 5 Receny Persanal
APRG, A {128a), Approgcher ra ity Stiady,
Travers, B. M. W. (1963). Essential o '
\ L o Lear g,

}J;v!athl.ln Dr. 5.5 (2008). Development qffmnergﬂd'frwﬁngi- ;

rocess, Agrwarl Publications. Agra e
YT THA M0 s (196e) (A e wiee | dite oem et

i e mrf amr AT T (tee7) BT g wfe
T - e
m:: ;m% e (2007) R g% wew w A
vl A 2 g R o e
Al b e L
Utt,Vibha {2006)."Bhard T
ﬂﬂdﬂ;}ﬁaﬂ;ﬂpa] A" Bhardya Manovigyan Madhya Pradesh Granth

197348

iﬂ

1
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Theory Courses
nd Data Analysis

cCa: s of Educational Research a
Mazinaem Marks! 150

b Internal: 50
; Externai: 100

'
{a) Learning Outcomes: After completion of the course, gindeni-teachers
will be able to:-

understand the meaning and process of resgarch in elementary

gducalion;

select sultable research prob
understand the various methods of sampling;
gniderstand the characteristics and use of differemt tools and

techniques for data coliection; _
understand the varions metheds and techniques in cducational

research; and
prepare a research proposal, dissertation abstra

article,
interpred the results obtained throwgh different fechniques of analysis

of data.
appreciate the role of rescarch methodalogy in the presont comtext

lem after consulting varkous sources;

-

ct and rescarch

k) Conrse Confent
Unit I: Research Problems, Variables and Hypotheses in Elementary

Education

1.

12
13
14

L
LG

scope, dimensions and
of research—basic,
thads, special

Meaning, need, imporiance {purposes),
history of research in ¢lementary education, types
applied and action in elementary education, me
characteristics and steps.

Sources, criteria and selection of research problem and statement
of problem in different forms.
Meaning, chamcteristics and types of variables and

interrelationship emong different varizbles. _
Meaning, importence, characteristics, types and forms of

hypothess.
Research blue prink—components.
Purpose and need at different stages of ressarch, sources and

types.
Unit [1: Methods of Research in Elementary Education
torical research,

Zl

22

Histarical; Meed and significance of hiz
characterigtics and steps in historical research,
historical research, soarce collection, criticism an
data.

Deseripti

BUTVEYS,
developmental studies—nature and use,

techniques used in
d interpretation of

ve: Characteristics and steps in descriptive rescarch,

correlation and cousal comparative studies, case ard
ateps and interpretation.
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23 Experimenial: Meed and significance, characteristics and Steps in
experimental research, Nature of quasi experimental fesearch,
Validity-—internal and external, Rofe of control, Designs —single
group, paraliel proups and rofation groups,

Unit 11; Sampling Techniques and Tools for Data Collection’

il Population, Concept and need of sampling , Selegtion of sdequate
and representative sample characteristics of a goéd sample.

32 Sampling Methods: random, stratified, cluster and multistage, quots
and purposive.

13 Sampling errors and its minimization, Table of random numbers types
and uses

34 Characteristics, types, construction and uses of {a) observation {b)
Cuestionnaire (¢} Interview (d) Kating Scales (2] Attitude scakes (T}
Projective Techniques (g} Schedules (h) Socio-metry Validity and
religbility of various teols and technigue.

33 Formal, cauierization and characteristics of a good rescarch repont,

Umit 1V: Dhescriptive Statisties in Research

41 Cuantitative Data Scales of measurement Mominal Ordinal: Interval
und Ratio.

42 Tabular represenfation of data.

43 Graphical representation of data: Histogram Freguency polvgon.
Ogive, Pie and Bar diagrams.

44 Measures of central endencies - compusiation and uses of Mean
Median, Meode, Percentile and sandard deviation.

45 Mormal Diistribution - characteristics of Mormal discribution curve,

Unit V:  Inferential statistics

Correlation - concept, fvpes, asswmplions, computation, uses and

interpretation of mnk order, product moment, Bi-scrial, Point, Bi-serial,

partial and multiple correlation,

52 Concept of regression and regression equations,

53 Concepof degree of freedom and level of significance one tailed
and two tailed tests

34 Significance of the difference berween Mleans - {- test and critical
ratio, Concept assumptions and uses of analysis of variance,

55 Concept and uses of non- paramedric techniques: Chi-square.

{c} Sessional /Practicum/Field work (Any ose of the following)

L Feview of two rezearch papers, one quantitative and the other
qualirative

. Cibsarvation and analysis of five lesson plans of smedents during
internship and preparing its Report. 7

. Construction of one tool for data collsction following standard
procedurs

Selection of & problem and developing a research proposal for
M.Ed. dissertation and its seminar presentation

{d) Suggested Readings

. Bes, ). W, (1986). Research in Education, Mew Delhi: Prentice Hall of
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India P, Lid.

" Borg, W, R. and Gall, M. D. {1983}, Educational Research-An

Wew York, Longman, Inc.
grmwmmaTL {2007). Experimental Mmimdﬂ_ngy. Bostom: Allyn &
acom

Eim'ﬁpi: (2004). Doing E_:-::’mim]'l_ai .F{i:n;m.-l Crnaide for First fime
Efﬂféﬁf’émﬁﬂﬁmﬁg and Edveation, Bombay
:iﬁ?:'uﬁ. 1P.and 8. Fachte: 1987 Fundamental m.:ﬁ. ;lfchlcaﬂun
ﬂ'ﬁﬂﬂﬂﬂﬂaﬁm‘; nlfémmmiml Research, Mew Delhi:
E;FHETEEEWM of Behavioural Research, New York!
Frankel, 1. &., Wallen, N, £. (1963). | How to Deslgr and Evaluate
;f;rniﬁﬂ%?}mrﬂfﬁm}w Primary Schools, NFER of UK.
Good, Carter, V. Methodology af Educational Research, New York:
g?ﬁ%ﬁm ﬁ;g;} Research Me!&a_.;'f:':g}r and Sraristical
ﬁfﬁ"ﬁlﬁﬂﬂﬁé’uﬁfm#‘ Learning Difficulties- A
Guide for Practitioners. Paul Chapman Publishing
Kaul, Lokesh. (1984). Methodology of Fducational Research, New
lﬁhuﬁu-g‘gk?ﬁﬂ E%:?:;mdnﬁmrfﬂﬁhnwwd Research, New York:
Rairada B. S, “Shaikshik and Anusandihan ke Mool Tatva® Hindi Sahitya
mm&;%mm Research, Columbus, ot: Merill, Prentice
;?:‘mw, Bharti (2004). Methodology of Educarional Research, New
ﬂﬁihﬁﬁ‘?ﬂeﬂﬁgﬁﬁiﬂﬁmﬁ Fesearch, Mew Delhi:
mjﬁ?m.mﬂaﬂ af Research in Edwcation, New Dethi:
gﬂ:ﬁmﬁf .;f&’f‘iw Research Methodology, Mew Delhi:
mﬂmﬁ‘wﬂm P, V. and Mehrotra h&] mj Elements of
gﬁiﬂﬂ?:}fﬁfﬁﬁﬁ? ATM?M for Ed'um.—amr Research,




22/ M.DS.U, Syllabus / M.E.d Programme

b

Mew Delhi: Sterling Publishers Pvi. Lid,

Tuckman, B. W, {1969). An Imroduction to Educational Research, New
York: The MacMillan |

Van, Dalen, Debonald, B-and Meyer, William, 1. {1979}, Linderstamding
Educational Research: An Introduction, Wew York: MeGraw Hill Co,

SPECIALIZATION COTURSES/PAPERS
GROTP A
S5C 4{1) = ICT in Eduecation :
Mae, Marks: [ 50
Tnterinal: S0
Extemud: 10
a}  Learning Qutcomes: After completion of the course, student-
teachers will be able ta:-

- understand the scope of ICT gnd its applications in teaching leaming,

= usslerstand the means of ICT integration in teaching leaming.

- understand the computer components and software and hardware
approach in sducation,

= know the instroctional applications of Internet and web resources,

- understand the process of using the application software for creating

documents, database, presentation and other media applications.
develop awareness sboat uses of computer technology in teaching
learning training and research, develop understanding about the
various aspects of data analysis software, develop various skills 1o
use computer technology for sharing of information and ideas
through the Blogs and Chatting groups,

- understand the process of locating the research spudies available in

the Intemet and use of on-line journals and books,

- understand the utility of professional forums and professional

associations in use of computer technology.
understand the concept of courseware and various formats of
COUrsewarc,

- understand the process of preparation of caursEwaTE, indérstanding

the technical aspects of covrseware, understanding the courseware
mansgement system in Intranet and Infernet enviTonments,
understand the evabuation procedure of on-line courseware and off
line courseware,

Coorse Content

Uit I-Information and Cﬂnmrﬂuﬂun.'lhdlmhgiﬁ =an Intreduction

11

12

Information and Communication Basics: Mature and scope of &
cominumication system — sender, receiver, message and the medium;
oe-lo=-one, one-to-many, and many-to-many communication:

broadcast and non-broadcast applications — technologies and
prospects; Information and Communication Technologies in
Teaching Learning: Teaching feaming conaxts and the néed for ICT

M.D.5.U. Syblabus / M.E.d Programme / 23

13

devices and applications, _ . _ _
Critical analysis of Teaching aids and their applications in instruction
pnd leaming, e _
Applications of Information and Communication Technologies.
Classroom and ICT; _

Professional development and ICT, School management and 1T,

Uinit H-Computer Fundamentals, Internet and the Werld Wide Web

zl

21

23

Introduction to a personal computer: Functional overview of a
computer {Personal Computer/Laptop/Paimtop) and its parts and
functions; : , _
Standard computer accessories — their configurations, connections
and functioning: common malfunctions of computer connections
and accessories — their identification, troubleshooting and
rectification _ _

The Internet and the World Wide Web: Information, services and
functions of the Internet and the Web; Coanscting to and using the
weh, Using scarch engines and Web Utllities: Keywords and search
sirategles;

E}ln:}:mms and asynchronoos communbcation on the wel: e-mazil,
chat, newsgroups and forums. Security Concems Related to
Interactive Content: Viewing, disabling and managing interactive
content; Securing the computer from viruses, worms and other
internes atiscks: Safe mternst content.

Unit [-ICT Applications in Edecalion

3l

a2

i3

34

Word Processors and Word Processing, Spreadshects, Databascs,
Presentations, Digital medin, Graphics, photographs, animatien,
audio and video in the digital context; Sourcing, digitizing and using:
Fducational applicarions of digital media. ;

Multimedia Content; Muliimedia packages — installation nml i5e;
Critical apalysis of multimedia content, educational implications of
medis use and imeractivity, N
Websites with educational content: Search, focate and tmatntain lists
of educational web sites; critically examine the content of websites;
using the web as a teaching-learning resource. Academic and
Research content on the web: Online journals and abstraction
services: Online Leaming, online courses and leaming management
systems, &
Communication through the web: Audic and video applications on
the Internet: Interpersonal communication through the e-Mail, Web
forums and chalfing groups.

Unit-1¥; Courseware Desipgn

.l

Courseware — Design Patierns. procedure of development and
validation of courseware: Need assessovent, Stating the Objectives,
Identification of Resources, Limitations, Selection of Learning
activities and Criteria for learing organization, Altemnative methods
of attaining the objectives, field festing, feedback and evalustion..

b 1ty
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42

43

Ln
51

52

53

54
()

Imtroducing the [nieractivity and Making & courseware outline,
Barriers in the preporation of courseware, Technical Aspects of
courseware Development Coorseware Management Sysiem!
[ntreduction to courseware Manegement Sysiems- LMS and LCMS
software for Courseware Management, Standards for ICT enabled
coursewars, Use of Wikipedia, Wikieducator and other wed based
technologies for online courseware. Courseware Evaluation: Different
Methads of Courseware Evaluation;
Designing a rubric for evaluating the Courseware. Criteria for
Courseware evaluation, Designing of Evaluation Criteria For
mssessment of onling and off-line courseware,
it ¥= Lise of ICT In the conduct of Resewrch and Research Commundeation
Lise of ICT in Research, including on-ling research Use of BT for
reporting in the form of theses, journal anticles, and presentations in
seminars and conferences,
[rownloading of international standards for writing 2 ressarch report

Downloading of references, and biography new books/joumnals from
indernet,

Data analysis and interpretation by using database software: Spread
_sheet Access ,SPSS and other equivalent in Open Office Creating
graphs and charls, creating a table by using wizard, Crealing quarries
and using quarries, data filtering in access by using quarries.
Web Resources for research Blog and Professional Forum
Sessional /Practicam/Field work (Any one of the following)
The students may undertake any one of-the following activitics:
*  Cnitical analysis of Teaching aids and their applications in instruction
and leaming :

*  Critical analysis of a computer based media packages with reference
io its use in learming process.

Critical analysis of the different Instructional packages developed

by different agencies/mstitutions.

* Interventions of educational technology in the current practices of
teacher training programmes.in lodia,

Preparation of Learning Object Repositary (LOR).

Preparation and presentation of slides for teaching any topic ar the

school level.

Critical analysis of database softwere inchading open source.

Critical analysis of the different research reports based on date

analysis and interpretation,

:rquratim and presentation of research repon basad on empirical

i ER

d) Suggesied Readings:

Adam, D.M. (19835) Compurers ond Teacher Training: A Proctical guida,
The Haworth Pren, Inc., MY,
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: TR c TR
Alexey Semenoy, UNESCO, (2005): Information and Commumnicaiio
de‘;rﬂlﬂg'l.ﬂ! in Schools: A Handbook for Teachers.

. Bose K Sarjay (1996): Hardware and Software of Personal Compuier,

Conrad, Kerri (2001 ) Instructional Diestign for web —based Training HRD
Press. llr'rll Teach to the Future —beginner’s Curriculum. 2041,

Mallik, Utpal et al. (2001): Learning with Computers Level —[1l. NCERT
Mew Delhi.

" Lee, William W: Diana L Owens (2001) Multimedia - Bassd Instructional

Deesign: Computer — Bassd Traming. )

Jossey - Bass. P K Sinha. (1950). Compuser Fundamental. .
Conrad, Kerri (2001), Instructicnal Design for Web — Based Trainmg
HRD Press. = )
Gagrie, RM, Lesiie 1.B.; & Walier W.3. (1987) Principles of Instructional
Design Wodworth Publishing Co. - .
Horton, W (2001) Designing web-based Training John Wmﬂ:;cﬁl
Lee, Wiﬂim‘i'i;ﬂimmLM_ﬂﬂl;;]hkﬂmdu—m

Design: Computer — Based Tram = o :
Jossey - Bass, Phillips. R (1997} Interactive Mukiimedia London: Kogan

Muorey, Maybury M & Bhavani, Th. {2001) Knowledge Management
iversity Press (India) Lud: Hyd. : :
it o :?zﬂﬂl}e-hamn' g New York: McGraw Hill.
E:MR_C.{“IMI}‘UWHLLMMEWHIH. . ]
Sallis, B & Jones, G (2002) Knowledge Management in Education
London: Kogan Page Ltd. o :
T. M. Srinivasan {2002}, Use of Computers and Multimedia in Education
Horton. i
Vaughan, T. (1999} A fultimedis making it work, New Dethi: Tata McGraw
Hiill [Fourth Edition]. )
Gupta Vikas, Comdex Computer Course Kit, Dream Tech p-.ﬂ:h:r.nﬁ_nm,
Mew Deltii (2001). Hilkma David, Multimedia Technology of Applications.
Mayer Richard E{2001); Multimedia Learning, Cambridge University
Press, UK.,
Warton Peter (2000), Introduction to Computers, Tata McGraw Hill
Publications, Wew Dethi. oy y
Seywatz & Schubtz (2000).0ffce 2000, BPB pﬂ:h:al_mn.'f.?i:w DHII;:H'.L
E“MMPK[IWT}.CMMIW_BPBMM_ Hew e
Sportack M A[1998) Networking Essentials, TechMedia, New
Vanghan Tay, Multimedia — Maling it work,

%-ﬂdnﬁﬂ i

«hwwnw libraries.pau

mjmw.umhm]:jmhm (ALTA VISTA, EXCITE, HOTBOT,
INFCSERK])

http:Manana: teacher.el
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Specialization Group-A
SC 4 (il): Inclusive Edacation
Miaximum Marks: 150
Intesnal: 50
External: 100
(2} Learning Outcomes: Afier completion of the course, student-teachers
will be able to:-
. understand the global and national commitments towards the
education of children with diversa needs,
appreciaie the neod for promoting inclusive practice and the roles
and responsibilities of all concemed personnel, :
= develop critical understanding of the recommendations of various
commissions and committees towards teacher preparation for
mclusive education,
understand the nature of difficulties encountered by children and

prepars conducive teaching learning environment in inclusive
schools,

analyze special education, integrated education, mainstream and

inchusive education practices,

identify and wtilize existing resources for promoting inclusive

practice. :

= developing an understanding of the needs and magnifude of the
challenges faced by children and persons with diverse needs,

appreciating the need for promoting inclusive practice amd

uniclerstanding the roles and responsibilities of all concerned,

developing & positive attitude and sense of commitment towsrds

actuslizing the right o education of all learners,

preparing a conducive teaching leamming environment in varied

school settings for children with diverse needs

- develop the ability to conduet and supervise action research

acrivities, , ;2

identifying and utilizing existing support services for promoting

inclusive practice, y

seeking parental and community support for utilizing available

resources for creating a right based inclusive society for children
with Special Neads,

by Coarrse Content

LUnit I- Introduction to Inclesive Eduention

L1 Difference between special education, integrated educatbon and
inclusive edocation,

12 Advantages of inclusive education for the individual and society,

13 Recommendetions of Education Commissions and Committess on
restructuring policies and practices to respond to diversity in
educational situations

14 Mational and International Initiatives for inclusive education

un.s.u-sﬂmm.mmnumm

1.5 Current Laws and Policy Perspectives supporting Inclusive
Education for children with diverse meeds
Unit [I- Children with diverse pecds and utilization of resonrces
meaning of diverse needs ) ) .
ETHW MWqumdmmmiulcbinhmtmwﬂh ur;j;tmll.rl
and others) intellectual (gifted, ulmt:d_ &d and children pl'ru als’l
challenged), developmental disahilities I:f:lutinm. ureh:: h:ﬁ mf.:
ing disabilities), social end emoto problems, i
fﬂ:ﬂfmmu underachievement, slow leamers, thmt:iu w-rE
gpecial health problems, ervironmentall ecological difficultics
children helonging to other marginal groups. |
12 ln:pmwm of early detection, funcrionel assessment for developmeni
of skills. _ t r
“teach rki mhmluﬂvammimmmwlm
= ]':'Lﬂilit:vﬂnpumﬂ i ﬂ:nrbﬂh‘mg academic ‘Sk.l“.'l_- for higher leamning, =
= p 2 Hmﬂlnbj:ﬁl:;mi r:nﬁmﬁd&m FENSOCY
jvities for meeting diverse 50 om 3 Y.
:r:‘::mm:s |, bearning disabbed, vira t.u-iha.i._ghhs'l:ﬂmilmmﬂm
and other minority groups. .
5 Role of technology for meeting diverse needs of leamers in the
i jve school . , .
6 gﬂﬁ:; conducive environment !nhT;;iwwﬂ“mhﬁ:;& m;t;‘r'l“?:
resources snd human resources, changing s
significant people, mpluul-ingamd utilizing the services and reSOUrces
in the comeyemity.
27 ;.v:;?}:;::mhm, parents and other _nnmmunlrty méembers for
. supporting inclusion of children with diverse needs.
. Assessment and Teaching .
I_:ihlm N Trm n:n?; :!?ﬁmnﬁmﬂ assessment of children 'u_rllh special mlads.
E-IE Teﬁnﬂmhﬁnﬂ[fhuﬁﬂmdwmnfchlﬂmﬁmvm
of disabilities.
ividualised Education programme. ) ) :
;i l!':;lm teaching strategies - Collaborative mﬁ&ﬂﬁgpﬂt mtmrq,
s ol i i husive practices.
isti dievices 1o Suppt m P
5 Role of assistive and adopiive i
UIHW-Eln‘iculumndlpulhuinﬂn'mm e tmﬂhﬂfm gh.m
il i | (gified, falented and
ith sensory (hearing, visual) intellectua (gi nted |
:Q:Edran u;.?milh challengsd nhll_dren}_. _mlr!:'lnpmmul ﬂﬁ;{:
{autism, cerebyal palsy, learmning disabilities), Ln-l.'ﬂlluﬂ'li"i Fiien
social and emotional problems , 5;#:::Enl;mm;;:; Iﬂeilﬂ;
i , slow leammers , © i
ﬂ;ﬁ;!ﬂﬁxnﬂ:ﬁnﬂh‘ﬂmwinl difficulties and children
belonging to other marginal groups. : _
43 ﬂu]dﬂ?&cs for adaptation for teaching/ practicing STIENCL,
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43

44

mathematics, social studies , languages, physical education yoga,
heritage arts theatre, drama in inchesive seltings.

Importance of preparation and maintainance of records’ case profiles
for identification, assessment, and intérvention for Inclusive
classrooms.

Techniques and methods used for adaptation of content, laboratory
skills and play materis] = .

Unit V-Teacher Preparation for Inclusive Edueation

51
52

53
54

55

56
57

Review of existing educational programmes offered in elementary
school (gencral an'ﬂ integrated) on inclusive schools.

Skills and competencies of teachers and teacher educators for
clementary education in inclusive settings,

Curriculum for teacher preporation and transsction modes.

Roles, responsibilities and professional ethics of an inchusive
education teacher and teacher aducators.
Evaluation and follow up programmes for improvisation of teacher
preparation programmes in inclusive education.

Role of different national and international spencies {mational
institutes, universities and NGO's} in promoting inchusive education,
Planning and conducting research activities :Selecting appropriate
areas of research, types of research needed for enhancement of
leamning in children with diverse nceds, steps involved in planning
and supervising rekearch activitios, recent trends in research -

national and infermational leve! with respect to children-with diversa
nesds, b

{e) Sessional Practicnm/Field work (Any one of the following)

wm af status report on school education of children with diverse
b} £

Evaluation of text books from the perspective of differemtly abled

children. !

Field visit to school/instiutions promoting inclusive practices and

discussion with teachers and observation and analysis of teaching

leaming practices.

Analysis of policy document {national, international) related to diversity.

Survey the locality for early identification of children with disabilities,

Critical review of policy and practice and panel discussion by a group

of students,

Visit o special, integrated and inclusive classrooms in the Jocality.

Review of literature releted to education of children with diverse needs,

presentslion of reports in & serninar.

Minke a list of existing resources in the local area and discuss thelr use

and limitations based on survey for five inchisive schools,

mmﬂm:}mmg el level tenching in the DMS (two classes),
analysis of existing teacher education programmes for preparing

gquality teacher in inclugive school.
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d) Su
1

L

L

o

Identify sulteble and quality research areas in inclusive education by
reviewing the existing journals in the field. - )
Conduct 1 survey in the local ares to ascertain the prevailing anitudes/
practices toward social, societal, emotional and scademic inchesion of
children with diverse needs. ) _
Conduct a survey on the type of supportive service needed for inclusion
of children with any disability of your choice and share the findings in
the class, y
ested Headings: _

Ekg'my:um i %gsm T (2003 The Index for [oehusion: D:w]n_:mng
Learning and Participation in Schools. Bristol: Center for Studiss in
Inclusive Education, ] R .
Ahuja. A, Jangira, N.K. (2002} Effective Teacher Traiming, Cooperative
Learning Based Approach: National Publishing house, 23, Daryaganj.
e Dedld 110002, . .

Arora, K, Dave, P & Sinclair, 5. {1987) Detection and prevention of
mentelly Handicapped, New Delhi, NCERT .
Arthar E. D, Orto, Paul W, P{2007) The Psychological and Social Impact
of Nincas and Disability. :

Chadha, A. (1999) A Handbook for Primary School Teacher of
Children with leeming Disabilities. Education Consultant of India
Limited, Mew Delhi

Farrell, M. {2004) Special Educational Needs: A Resource for
Practiioners, New Delhi, Sape Publications. :
Gavin R., Gad E., John E (2015). Assessing Children with Sgﬁm_ﬂ:
Learning Difficalties. A teacher’s practical guide. Routledge pubjication
Hallahan & Kanfman .M. {1954) Exceptional -l:lulflr:n. Pr.alm.mlHnH
Hegarty 5. & Mithu Alur {til*ﬂiglla Education and children with Special
need, Mew Delhi, Publication : g

Jangira N.K. and MS;EM.N.G {1990): Integrated E,mm.anuufur Visually
Handicapped, Gurgaon, 01d Subjimandi, Academic Press.

Jha, M.{ 2002) Inclusive Education for All: Schools Without Walls,
Heinemann Educational publishers, Multivista Global Lad, Chennai,
600042, India

Koul V1993) Early Childhood Education Programme . New Delhi,
NEERT '

Lindsay Peer & Gavin Reid (2012). Special Educational Needs. A Guide
for Inchusive Practice, Sage publication i

Mallett, R., Runswick-Cole; K (2014), Approaching Disability Critical
issues and perspectives Routledge publication

Murakidharan, B. {1990) Early Stimulation Activities for Young
Children, New Delhi, RCERT

Panda, K_'C. (1990) Education of Exceptional Children, New Delhi,
Vikas Publications L -

Planning and Managing Inclusive Education jn the Indian Context.
Department of Education of Groups with Special Meeds, NCERT and
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UNESCO, 2004, ;

|  Sharma, PL. (1990) Teachers handbook on [ED-Helping children with
special needs N, C. E R T Publication.

19, Sharma PL {2003) Planning Inclusive Education in Small Schools, R .
E. Mysore

20, The persons with Disability Act (1995, Ministry of Social Justice and
empowerment, Government of India, India, MSIE

1. UNESCO(19%94), The Solamanca Statement and Framework for Adkon
on Special needs Education, Paris, INESCO

GROUP B

B(I) : PEDAGOGY AND ASSESSMENT OF SCHOOLSUBJECTS
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SC 5{i)b - Pedagogy and Assessment of Languages (English)
Total Marks: 150
External Assessment: 30
Internial
Asnsessment: 100
{a) Learning Outcomes: After compiction of the course. student-
teachers will be able fo:-

- understand the nature and resources of language and ssues retated
o language acquisition, language leaming and moilingualisem.

- acquire knowledge about the role, stamus, objectives and problems
of teaching English as a second fanguage in India

- improvise and use appropriate aids for teaching English

- know, compare and analyse various methods and approaches of
teaching English a5 a second languags '

- plan and teach lessons in English prose, poetry, grammar and
composition at Elementary level,

. use various technigues for the evahuation of leamner’s achicvement
in English identify and anabyse errors and pisn and execute remedial
instruction

b} Course Content

Unit I: Language and Language Learning

L1 Hature of language '

12 Charactaristics of language

13 Forms of linguage (oral and written)

14 Functions of languags

15 Language Acquisifion and Language Learning: Types and process:
L1, L2 end FL.

L6 Language and learning: Language Across Curricufum

L7 Multilingualism as a Resource

Uait LI: Position of English in India

L1 Rale and Position of English language in India

12 Challenges of teaching and learning English in India

13 WCF-2005 (Language Education)

14 Ohbjectives of teaching English in India

1.5 Description and classification of speech sounds in English: Vowel:
and Consopams i

16  Segmental featuses: Phoneme and allophone

1.7 Supra-segmental fearures: accent, stress, intonation end rhythm

LB Phonamibe travseriplion
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Unit 1§ Acquisition of Language Skills

31 Receptive skills: listening and reading skills
[eveloping Histening skills through storytelling, dialogues, sinational
coniversations, role plays etc, Developing reading skills through
'Reading Aloud und Silent reading, Intensive & Extensive Reading,
Skimming and Scanning

32 Productive Skills: speaking and wriling
Dreveloping speaking and writing skills through storytelling,
dialogues, sifuntional conversations, role plays etc. Developing
wrlting skills, process, mechanics and steps of writing: brainsteaming,
note-making, organizing thoughts, preparing first draft, sditing and
impreving, finalizing. Writing and teaching of letters, applications,
repoTts, stories, e-mails, paragraphs, CViresume, précis, suminary,
notes, dialogues etc.

Unit I¥: Approaches, Methods and Technigues

41 Various types of Approaches: Structural-Situational Approach
Communicative Approoch, Constructivist Approach and Eclectic
Appreach.

42 Varicus types of Methods: Grammar-Translstion Method, Bilingual
Method, Direct Method e,

43 Tenching Different Forms of English Literature: Prose, Poetry and
Drrarsa

A4 Lesson planning: Mature, objectives and needs; Lesson planning in
prose, poetry and drama at school level.

Unit ¥: Assessment, Evgluation and Action Research

51 Concept. Scope and Importance

52 Types of Assessment and Evaloatipn _

53 Difference between Assessment and Evalustion

54 Assessment of Language Skills(LSRW) and Langnage Content
{Sounds, Vocabukary, Structure dnd Gramemar )

55 Assessment in Poelry, Prose and Drama

5b Continuous &nd Comprehensive Evaluation: Coneept, Scope and
Process

L Techniques of evaluation—oral, writhen, portfolio; cloze test, Self-
evaiuanon; Peer evaluation; Group evaluation.

58 Type of and test items; Assessment Activities and tasks

59 Action Research-its need, importance, objectives and steps of
prepering sction research plan related to leaching of English at
Elementary kevel

Language across the Curriculum Activities: As an integral part of teaching-
learming process, relevant activities should be carrled out o enhance and
promote language skills (LSRW) and proficiency based on the rationale of
Langwage across Curricwlum, The activities in this regard are langusge
cantered and. therefore, the focus of leamming and t=aching sctivities shoukd
be on kanguage skills not necessarily on the content. The activities in this
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regard may be designed/improvised according to the context. Some of the
exemplar activities may inchade:

(e}

- & om o8 & .
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" ﬁmm{mlmm}memﬁmmMm

area

Diebate on themes from the content area

Panel discussion/Seminar’ discussion etc.

Growp discussion/group work '

Question-answer sessjons

Role play/dramatization

Extempore speech/Elocution

Organization of reading/reflection activitics beyond the texibooks
Sesional Practicum/Fiekd work (Any one of the follewing)
Ohservation and recording of practical difficuities in the teaching of
English at Elementary level

Preparing & small dictionary of the difficult words used in the Elementary
textbooks.

m.E PR W

‘Preparing different visual-zids for teaching.

Framing suitable exerclaes on a glven topic /passage.

Development of language games

Preparation of 20 test ftems (3 cach on the LERW skills].

Analysing erfors committed by Primary students.

Adralysis and categorisation of gxercises on prammar a3 given in the
preseribed textbook of the school.

A write-op on the problems faced by the school students in refation to
the acquisition of the receptive (listening and reading) or productive
{spesking and writing) skills in English.

A write-up on the comparison betwezn English and mother tonguehome
language in terms of sounds and word-order.

Selection of materials for writing in English from the newspapers, comics,
magazines, advertisements and preparation of an outhine for teaching
language items.

ted Readings: :

Bansal, R.K. and Harrison, 1.B. (1972). Spoken English for India.
Madras: Orient Longman Lad.,

Barush, T.C. (1985). The English Teachers' Hendbook, Mew Delhi:
Sterling Publishing Pvt, Lid.

Bright, J. A, and Mc(Gregor, G . (1970). Teaching English ax Second
Longuage. London: Longman.

Brown, H. Douglas, (2007), Principles of Lamguage Learning and
Teaching. New York: Pearson Education. '

Brumfit, C.J. (1984). Communicative Methodology n Lampuage
Teaching. Cambridge: Cambridge University Press,

Doff, A. {(1988), Teaching Engiich. Cambridge: Cambridae University
Press,

Freeman, Diane-1arsen, (2000). Technigues and Principles in language
Teaching. Oxford: Oxford University Press,
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Gimson, A,C, (1980). An Introduction to the Pronunciation of Englisk.
London: Edward Armold.

Harmer, Jeremy. (2007). How tg teach Englizh. Harlow! Pearson °
Education Limited. ' -
Homity, A.S. {1968), A Gulde to Patterns and Usage in English, Oxford:
Oneford University Press. |

Krishnaswarny, N, and Krishassiwarmy, Lalitha. (2008). Story of English
In India. Mew Delhi; Foundation Books.

Lada, R, (1971). Language Teaching. New Delhi: Tata MeGiraw Hill
Publishing. i - :

Mishra, A. K, et al. (2013}, Jaswes in Education af Elementary Level. -
Mew Delhi: Lakshi Publishers. '
Paliwal, &K, (2011). Meathodolugy of Teaching English as a Second
Language. Jaipur: Kalpana Publication. :

Palmer, HL. {1965). The Principtes of Language Study. London: Crctiord
Lmiversity Press.

Quirk, B. and Greenbaum, 5. (197334 University Grammar of English.
London; Pearson Longman.

Raimes, Ann. (2010}, Technigues in Teaching Writing. Oxford; Crtiord
Uniwersity Press.

Richards, J.C. and Rodgers, T.5. (2014). Approgches and Methods in
fanguage Teaching Cambridge. Cambridge University Press.

Rasch, Peter. (1991). English Phonetics and Phonology. Cambridge:
Cambridge University Press,

Sinclair, John. (2000). Colling Cobuild English Grawmar London:
Harper Collins.

Yadav, Saryug. (2014). Challenges of Teaching English Language and
Literature in the Age of Globallsaiion. New Delhi: Lakshi Puiblishers.

SC5(ii) -Pedagogy and Assessment of Maihematies
Mfaximum Marks: | 50
Insternal: 50
External: 100
(@) Learning Outcomes: After completion of the course, student-
teachers will be able foi- $es £
appreciate the abstract nature of mathematics
distinguish between science and mathematics
distinguish between the roles of pure wnd applied mathematics
develop the skill of solving real-life problems thraugh
mathematical modeling as an &
- develop the understanding of using constructivist approach in
mathemalics ;
- develop the skill of using various methods of téaching
mathematics
- develop problem solving skills
- highlight the significance of mathematica laboratory

Ll i [ L
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- enable to distinguish between induction and mathematical
induction
- develop the skills required for mction research in mathemarics

b} Coorse Content -

Unit I: Neture, Scope and Objectives of Teaching-learning Mathematics

L Nature and scope of elementary school Mathematics: aims and
general objectives of teaching Mathematics as the elementary school
level using instructional objectives in teaching Mathematics/
Minfmum bevels of lenmning in Mathematics at elementary stage.

Unit fl: Psychological Bases and Strategies of Teaching learning

Mathematics

2 Application of leaming theories in teaching-learning process of
Mathesmatics,

a2 Leamning Processes in Mathematics-implications of the studies of
Piaget and Broner to classroom instruction in Mathematics.

Unit 1L Approaches te Teaching-learning Mathematics

il Concept formution in Mathemadtics, Strategies of Leaching
Mathematical concepis.

32 Expasitory and guided-discovery strategies for teaching of
Mathematical generalizations.

33 Strategies of teaching Mathemmics through child centered epproach-
heuristic methods, joyful learning fhrough play way method,
development of computation and drawing skills, -

34 Designing mastery leaminy strategy for teaching based on different
units in Arithimetic, Geometry and Menstruation.

35 CAl (Computer Assisted Instruction)

Unit IV: Evaluntion of Students’ Learning in Mathematics

4.1 Role of evaluation in-the teaching-learning process, evaluation
techniques assochited with pupils’ leamnirg wu i
oral work, anelysis of written work. Testing-types of tests-planning
and construction of leaming outcome-based achievemen: tests,
criterion refercnced test, dingnostic test.

42 Formative and summative evaluation.

Unit V: Content and Process Enrichment in Elementary School
' Mathematics

The following topics must be dealt in an integrated way
highlighting teaching-lcaming processes - 3

Al Sets of numbers and numerals, concept of numbser, capdinslity and
ordinality of numbers, sets of number operations and their properties
associated with whele numbers, integers and retional numbers, fractions,
decimals and fhir Wn s 5 . ;

32 Informal grometry; basic concepts in informal geometry-point, line,
curve, line segment, ray, angle stc. Concept of perpendicularity and
pavitleosm, circlesqadius, diameter, are. Sepment and chord, polyEons-
classification of polygt hs, . ;

i
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i3

1
i1,
12

13.

4.

15
16

Measurement of eoncepts and skills-linear measurements arca, volume
and weight, metric system, activities for development of skills in
MCEsUrefmient. .

Sessional Practicum/Field work [(Any one of the following)

whﬂumhmﬂ&mﬁphMImdMH
Designing a Mathematical game, puzzles,

Practical use of Mathematical kits, -

Preparation of five lesson for rulti-grade teaching.

Review of mathematics text book at PrimaryUpper Primary level,
Suggested Readings

Alice F. Art and Eleanan Armaer Thomas. Becoming a Reffective '

Mathematics Teacher.

Ashlock, B, and Herman Jr. WL, 1970, Current Resoarch in Elementary

Sehool Mathematics, New York: Macmillan,

Baur, GR. and George, L:1j. 1976. Helping Children Lagrn Mathematics-

A Competency Based Laboratry Approach, California: Communigs

Publishing Ca, '

:rl'i‘l', GR. and George, L.U. (1976). Helping Children Learn
athematict-A Competency Based Laboratory Approack. California,

Cummings Publishing Co,

Bhenumurthy, LS. (1992). Ancient Indion Mathematics. Wiley Eastern

Lad, Mew Delhi. .

. Gronfund, N.E., {199%) Measurement and Evaluation in Teaching. Mew

Yark; Macmillan,

Heimer, R.T. and Trueblood, C.R. (1970} Strategies for Teaching
Children Mathematics; Reading. Massachusetts: Addison Wesiey
Publishing Comp, > el

Kidd, Kenneth, P. ef. al. 1970. The Laboratory Approach to Mathematics,
Chicage: Science Research Associates.

Kenneth, Kidd P, et al. (1970). The Laboratory Approach ta ;

Mathematics. Chicago, Science Research Associates,
Lichack, Pameln (1984). How Children Learn Mathematics. Penguin
Books. i

Meimer, BT and Trueblood, CR. 1977, Strategies for Teaching Children
Mathematics. Reading, Massachusetts: Addison Wesley Publishing Co.
NCERT 1991, 1995, Minimum Levels of Learning &t Primary Siage.
NCERT, New Delhi. i i

NCERT 2000, National Corriculum Framework for School Edueation.
NCERT 20603, National Curriculum Framework, New Dethi

Resinck, LB, and W.W. Ford. 1980. The Psychology of Mathematics
for Instruction. New jersey: Lawrence Eribauirn dssbeintes.

Polya, G (1957). How o Safve ir.2nd edition, Garden City, MY
Polya, G Marhematical Discovery on Unidersranding, Learning and
Teaching Problem Solving. John Wiley & Sons.

e
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IE  Resomik, LB and W.W. Ford (1980}, The Prvehology of Mathematics

for Inseruction, New e

rsey: Lawrence Eribaurn Associates.

19 Sawyer, W.W, Mathewatics in Theory and Practice, Udhams Press Lid,
Landon i ;

SCSA (1) -Pedagogy and Assgssment of EVS/Seience
' S Maximem Marks: 150

Imeternal: 540
External: $05
ia) Learning Ouicomes: After completion of the course, student-
teachers will be able ;-
- understand the natare of science as & dynamic, expanding body of
knowledge and as & socinl endeavaur;
- understand the difference and complementarity berween Science and
Technology;
= understand the need to evaluate curricnla and evabuate the same on
the basis of different validities; .
- know about and eritically study Innovative curricular efforts in India
and abroad; .
= understand diversity of instructional materials, their robe and the peed
for contextualization in science education:
= wppreciate the role of co-curricular activities in science education:
- understand the conatructivist approach to science instruetkon;
= understand the role of assessment in the teaching —lesming process
in sepence;
- familiarize with innovative rends in assessment:
- analyes issues in Sclence education peraining to equity and access,
gender, special groups and cthical aspects.
b} Course Content
Unitl:  Nature and Objectives of Teaching Science’
k1 Matwre of modemn science and education,
1.2 Trends i teaching selence af elementary stage, Integrated Science-
conceptual process and environmental approach.
13 Different approaches adopted for defining educational outcomes —

taxonomical approach, product versus process approach, problem
salving approach.

Unit H: Curricular support and Resources for Elementary Science

21

22

23

Unit 101
it

Instructional materials for teaching primary science- text hook,
agtivity book, work hook, teachers® Fandbook and reference books.
Resources for teaching primary stience-use of environment and
commanity resources.

Construction and use of low-cost, improvised teaching-learning
mterials (models, charts, pictures, Aash cords, AV, aids o), Uga
of kit and computers.

Instructional strategies for Teaching Learning Scicnce
Strategles for teaching elementary science through focal specific
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a2
33
34

materials, play-way, enquiny approach, activity, conce ing,
b i g i BCRIVILY, PLmAppang
Use of co-curricular activities for scisnce l=arning,
honal strategies for dealing with the gifted children, strategle
for deating with low achievers, ;

Unit I'V: Evalustion of Edvcational Outcomes

41

43

43
44

Continuous and Comprehensive Evaluation {CCE) in prima ry scionce-
its meaning, evaluation based on leaming outcames, Multi-grade set
;p. sTunIln and formative evaluation,

r of questioning, role of question in classroom teaching, oral
methids of festing, objective based test itoms,
Diagnostic testing and remedial teaching.
Grading in evalustion

Uit V: Content and Process

31
32
a3
54

{e}
I

The following topics must be dealt in i highHghti
teaching-leaming processes, s et
1@;1- bady, mutriticn and health. '

¢ solar system
Measurement
[ﬂ}pﬂﬂarll festurces-conservation and preservation {water, air,
minerals, energy, forest and animals).

Sessional /Practicum/Field work {Any c. of the fo

Cnmﬂm_:tlﬂg 2 gurvey in the neighbour hood school and preparstion’
ofa bnt.'t‘rnpnn Om resgurces available for teaching EVS/Science,
Pmpam.}m of an Album/Scrap book on & particular topic/unit,
Preparation of five lessons of multi-grade teaching.
Reviews of text-book at Primary/upper Primary level.
Preparation of diagnostic test dn any topic,
Suggested Readings:
Anderson, H.O, and Kaushik Paul G 1972 - Towards More Effective
w Instrisction In Secondery Education, The Machillan Co., New
ﬁ'l:dﬂmm. Devito et. al, 1970, Developing Children's Thinking through
IEnCE. ]
Arthur, A, Carin, Robert, B. Sund. 1970, hin
Dl Teaching Science through
g.]'... ?Uﬁné,nTgTﬂ-T«euth ing Primary Science
rown, ! Cooperel, al. (eds.). 1988, E loring the Curriculum:
it Schools, The Open Uni\lgl"sity Pr:ufp s
%_ﬁ.ﬂ. (1985) Science Teaching in Schools : Sterling Publication, New
1

D.L. Williams and W.L. Horman, 1571, Current Rekéarch Ementary
school Science, e

Ditte, I. Delgiomo: N.B. Tissair 1975, Environmenial Scjence Activitizs.
Handbook for Teachers, (Units 2.3, 5.1 etc.).

|
if
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2 Donald P Kouchak and Paul 0. Begeen, 1989, Leaming and Teaching:
Resenrch-based Mathods. -

ik H. Clerk, Hubler 1974, Science for Children.

11, Henneth IV Seorge ef. al. 1974, Elementary School Science-Why and
Herw?

12 Minkoff, E.C.& Baker, P.1. [2004). Bislogy Today: An lssues Approach,
grarland seience. New York Pp.1-32. Biology: Science & Ethics.

13, Minkoff, E.C. and Pamela J. Baker (2004). Biology Thdo! A0 Srves
Approash. Garland Science Mew. York pp. 1-32, Biology: Science and
Ethics.

[4, NCERT 1988, National Curriculum for Elementary and Secondary
Edycation-A Framewark, Mew Dethi, '

15, MWCEERT 1991, Minimum Levels of Learning at Primary Sage, Mew Delhi.

16, WCERT 2000, Mational Currigulum Framewotk fior School Education.

17. 'NCERT, Nattonal Curriculum Framework- 2005, NCERT. New Delhi.

I8, WCERT, Focur Sronp Report ' Teaching of Sciemee (2005}, HCERT Mew
Delni.

19, Steve Alsop & Eeith Hicks (2003 ), Teaching Scivnce. Kogan Page India
Frivate Limited. it

. UNESCO 1980, Handbook for Science Teachers, Paris.

SCSA(iv)- Pedugogy and Assessment of EVE/Social Science
Mlaxtmum Marks: 150
Intermal; 50
Extermal: 100
(a) Learning Oufcomes: After completion of the course, siudent-
teachers will be able to:-
- Develop an understanding about the meaning, nature, scope of EVE/
social sciences.
= Understand the role of various methods and approaches of teaching
EV&/sncial sciences
- Effectively use difforent media, materials and resources for teaching
socinl scignes :
- Constract appropriate assessment tools for teaching-learning of
sockal sciences and undertake evaluation.
b) Course Conbent
Unit I: Nature, Scope and Objectives of Teaching EVS-Sockal Studies
I.1 Meaning, nature and scope of EVSsocial sndies, i
12 Impartance in school curriculum, Modern approaches to social
studies-envitonmental studics.
i3 Aims and objectives of maching social studies,
Unit [Tz Instructional Meterial and Resowrces for Teaching Elementary
EVSispcial studies.
k| Instructional material for teaching elementary EVS/sociat smdies-
pefivity book work book teachers' handbook and self leaming
mearerial, tryout and improvement of learning material,

L e i 2 L

L
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22 Resources for teaching-tse of enviroamesl, community resources

and use of low cost improvised teaching-leaming material suiting to
different leamers and age groups.

Unit IlI: Approaches of Teaching EVS-Social Studies

il Teaching technigques of EVS/social srudies-environmental approach,
project method, field wrip and child eentered approach, problem
solving, role play, dramatization. L _

iz Effective use of technological medin and sedio-visual aids for
teaching environmental stadies, Characteristics of an effective social
studiesEV'S teacher, b

33 Rele of co-curriculas activities for joyful learning. Crganization end

i of co-curricular activities like quiz on social issues,

exhibitions and fairs, pupils’ Parlisment, field- trips md EXCUTBLONS,

34 Promotion of Peace and Harmany, organization of activities.

Unit IV: Evaluation . ;

4. Importance of evaluation in EVS/secial studies, tools and techniques.

42 Learning outcome-hased evaluation-formative and summative
evaluation, criterion-referenced tests. Diagnostic tests in social
studiesEVS and remedial messures e

UnitV: Contentand Proces i
The following topics must be dealt in an ntegrated way
highlighting teaching-leaming processes.

&1 Family, Neighbourhood -physical :n_vd hapman pesonrces, community
resoirces, available, teaching-leaming processes

52 Heatth and sanitation, basic amenities available, social, r.anEu-nl e
geographic diversities, local crops, vegetation and agriculture
§ :

53 Snlﬂﬂm festures of Indian Constitution, Fundamental Right, Local
self-govemment, human rights of the child, composite culture.

54 Map reading skills. :

(¢) Sessional /Practicum/Field work (Any one of the following} i

Conducting a survey in the neighbourhood andprepua.!lunﬁl': brief

on resources available for teaching social studies.

2 Preparation of flve lessons for multi-grade teaching. !

3 Organization of goal-oriented activities like-quiz, n}n-lcir. !m‘lmmt.
field trip, exhibitions, or any other co-curricular activity in » school.

4 mﬁhnrnmmpmm;nmwh :

- Preparation of an album/scrap beok on & particular unit/topic.

{;:.Ifl Suggested Readings:

2

Arora, GL. 1988, Curricolum and Quality in Education, NCERT, New
; .
Ashiey Kent, (2001} Reflective Practice in Geography Teaching, Paul
Chapman Educational Publishing, Ltd. _
3 Aviiit Pathak, (2002) Social Implications of Schooling: Knu-':ﬂ&ﬁg:.
agogy and Consciousness, Rainbow Publishers, Mew Delhi,

4 Avil Robert. 1983, Man and Environiment, Penguin Books.

| -_l_.._._n....uu-i_
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5
A

7.

15

16,

73

18
19,
-1}
2L

Websites
.

Binning and Binning. 1952, Teaching of Social Stadies in Secondary
Schools, McGraw Hill, New York.

Ferris, I.Pameda (2003}, Elementary and Middle School Social Snadies:
An Interdisciplinary instructional approach, McGraw Hills, Mew York.
Jock Zevin, {2000} Social Studies for the twenty-first century: Methods
and materinls for teaching in Middle and secondary schools, Lawrence
Erlbaum Associates, Mahwah, New Jersey. :

James Hemming. 1953, The Teaching of Social Studies in secondary
school, Longman Green & Co,, Londeon,

Kochar, 5.K. 1970, Methods of Teaching Social Studies, New Delhi,
Sterling Publishing.

Michaelis. 1958. ~Social Studies for Children in a Democracy, Prentice
Hinil,

NCERT, 1972, Teaching Units in Social Studiss.

NCERT. 1970. Preparation, Evaluatien and Production of Textbooks in
Social Studies. Rk

+ “MNCERT (1988)., National Curriculum for Flementary and

Education: A Framework, Revised Edition, Mational Council of
Educational Research and Training, Mew Defhi,

NCERT (2001), National Curriculum Framework for School Education,
Rqri:ﬂtjdiﬁm.mﬂmnltmd] of Educational Research and Training,
Mew Delhi.

NCERT (2005a) Mational Curricalum Framework Review 2005 National
Focus Group Position Papers Vol 11, Systemic Reforms (Position Paper
tn Cusriculum, Syllabus and Textbooks), National Council of Educational
Rescarch and Traming, Mew Delhi,

NCERT (2{05a) National Corriculum Framewark Review 2003 National
Focus Group Position Paper on Curriculum, Syllabus and Tertbooks,
Mational Council of Educational Research and Traiming, New Delhi.
NCERT (2005a) National Curriculum Framework Review 2005 Mational
Focus Group Position Paper on Teaching of Social Science, National
Council of Educationn] Research and Training, New Delhi,

NCERT (2003h), Mational Curriculum Framework 2005, Mational
Council of Educational Research and Training, New Delhi.

NCERT (2006a), Spllabi for Secondary ard Higher Secondary Classes,
National Council of Educational Research and Training, New Dethi.
NCERT (2006b), Syilabus for Classes ar the Elementary Level, National
Council of Educational Research and Training, Mew Delhi.

Rajni Kumar, Anil Sethi and Shalini Sikka, (2005 Schoo! Sociery and
Nation: Popular Essays in Edweation, Orient Longman, Delhi,

www.neert.nic.in

*  http:/fwew history.org.uk (for accessing e-version of teaching
1.

*  www.epwin (for accessing e-version of journal of economic and

political weckly),
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*  www.grographyteachingtoday.org.uk
* httpfiwww.indiana edu-econed’ (for accessing e-version of journal
of economic education), )

Specialization
Growp B (11) Pedagogy and Assessment of School Subjects :
Secondary Education
SB(i) - Pedagogy nnd Assessment of Language
Mezcimum Marks: 150
Internal: 50
Exteemal: 100

a) Learning Outcomes: After completion of the course, student-teschers
will be able to:-

gain an understanding of the nature, functions and the implications
of planning for teaching languageTanguages

uderstand the psychology of language leaming :

gain an understanding in the pedagogy of langusge learning
study and analyze different approaches, methods and’ techniques
for differentiating between teaching langnage and teaching literature
in the context of first lan and second langunge

examine verious areas of research in lenguage education

survey varicus problems with respect to language learning

identify and reflect on factors affecting langunge policy.

L]
b} Course Content
Unit I- Conceptual Issues Language Learning -

L.
2

3

me_mge acquisition and communication — factors affecting langnage
I:II.l'I'I.l?.l and language acquisitions and communicetion
Linguistic, psychological and social processes imvolved in learning of

Medels of Language Acquisition: Chomsky-Language Acquisition
Device, Piaget- Cognitive constructivism and Language, recent
theorization: intentionality; application of these theories to development
of methodologies of 1eaching-leaming of language,

Development of language curriculum and the syilabus: dimensions,
factors that mfluence the curriculum, selection and sequencings of
condent, contexts, transaction and evaluation technigues
Development of basic language skills as well as advanced langnage
siils af secondary and senior secondary levels,

Innovative technigues for teaching grammar, reading comprehension and
Wrillen exprassion

Discourse Anabysis: Theories of discourse analysis including spesch

acts, conversational maxims, conversational analysis, ethno-
methodology, text analysis, and critical discourse enalysis.

met linguistic awkreness with a focus on listening, speaking, reading,
comprehension and writing,
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Unit D-Individunkization of Language Learning _
®  MNeed, techniques, vie. differential assignments, classroom tasks,
personalized system of mstruction
Unit IT1- Pedugogy of Languages
#  First language
¢ Second
*  Third language
Unit I'V- Teaching Learning of Langiages :
*  Teaching Learning of Lenguages at secondary and higher secondary
lewel. '

* Pedagogical study of languages,
Unit V- Contextual Problem in Language Learning
*  Multilingoal class reom- problem of curriculum text above
development. three language for rule constitution provision
regarding language, Medium of instruction-recommendations,
recommendation of NPE 1986/1992, NCF (2005} preservarion of
heritage language, home language & school language-probiem of
tribal dialects .
(c) Sessional ‘Practicum/Field work (Any one of the following)
« The students may undertake any one of the foliowing activities:

*  Astudy of letiers, news articles and narratives in the first language |

to study its organization in terms of both coherence and cohesion
of content, Comparison with writings in English.

» ldentification of minority langusges within their states and
discussion of government plans and policies for their preservation
and development. :

* Seminar on L.1 and L.2 research and theories

*  Preparation and execution of action research proposal in any area
refevant to improvement of teaching-learning language.

*  Preparstion and execution of five lessons on multi-grade teaching

+ Organization of goal-orientated activities like- quiz, exhibition or any
other co-schofnstic activity in a school.

d} References

. Bennett, WA, (1969). Aspecis of Language and Language Teaching.
Cambridge University Press: London.

2 Braden, K (2006). Task Baved Language Education: From Theory to
Practice. Cambridge University Press.

3. Britton, James (1973). Language and Learning. Penguin Books,
England

4. Bymes, Heidi (2006). Advanced Language Learning: The Contribution
of Halliday and Wgaesky. Continuum International Publishing Group.,

3. Hodges end Rudolf (1972). Language and Learning 1o Read - What
language reachers should know abour language. Houghton Mifflin
Co, Boston, :

6  Joyce and Banks (1971) Teaching the Longuage Artx to Culturafly
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“Different Children. Addison — Wesky, Pub Co,, London.
% Krashen, Stephen (1988), Second Lomguage Acguivition and Second
Lﬁ Learning. Prentice Hall International,

8  Makinovic, Tie {2004} D&mme.lmnmguagu and Cultwres, Johno
Benjhmins Publishing Company. _

9. Ovwnstéin, Jaceh (1971). Programmed Instruction and Education
Technology in Language Teaching Field - New dpproaches ta Old
Frablems. The Centre for Curriculum Developmen lne, Philedelphin.

10.  Osherson, N Daniel & Howard Lasnik (| 990 « Lartguage an fatraduction
tr Cognitive Science: - Vol.1, Massachusets Institute of Technology,
LISA

1. Pavelenko. Aneta et al (2001), Multilingualism, Second Language
Learning and Gender. Walter de' Gruyter Gmbh & Co, EG, Berlin,

1. Schiffrin, Deborah, et. al (2001). The Handhook of Discourse Anafyses.
Blackwell Publishing. .

3. Vypotsky, LS. (1985}, Thought and Languoge. Combridge, MA: The
MIT Press. . g

14 Wilkinson, Andrew. (1971). The Foundations of Lamguage, Oxford
Lindversity Press: Londap,

SB{iij - Pedagogy and Assessment of Mathematies
Maximwm Maork! 150
Intzmal: 50
E:zemnal: 100
2} Learning Outcomes: After completion of the course, siudeni-tenchers
will be able to:-
#ppreciate the abstract ngture of mathematics
distinguish between science and mathematies
distinguish between the roles of pure and applied mathematics
develop the skill of salving real-life problems through mathematical
modetling 25 an art
develop the understanding of using constructivist approach in
rathematics
develop the skill of using various methods of teaching mathematics
develop problem solving skills !
highlight the significance of mathematics lzboratery
enable to distinguish between induction and misthematical
indnction
. develop the sidlls required for action resenrch in mathernatics
b) Coorse Content
Unit I- Nature, Development and Significance of Mathematics
*  Abstractness of mathemnasics: Distinction between mathematics amd
science; Distinet roles of pure and a prlied Mathematics;
mathematization ; aesthetic aspect of mathematic: historical
development of mathematical with some famous anecdotes
such as Gauss, Ramanujan, etc.; teaching of mathematical mode g

LA B A
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Unit II- Objectives and Strategies of Teaching-lenrning mathematics Airis and
* Objectives of weaching mathematics at various school fevels,
Instructional chjectives in teaching mathematics; constructivist
approach in teaching!of mathematics; methods of teaching
Mathematics- inductive and deductive methods, snalytic and
synthetic methods; problem solving skills- stages in problem solving
wechaiques to improve problem solving skills (Polva methody:
competence based appronch in teaching mathematics; teaching
gifted/Slow jearners in mathematics, pedagogical analysis of
mathematics, reflective discussion Recreational aspect of
mathematics- mathematical games, puzzles and amusements:
, Gomputer aided leaming and computer based instructions: Use and
preparation of teaching alds; mathematics Laboratory and
mathematics club i 2
Unit [N- Curriculum of Mathematics
= Principle for carriculum develdpient in mathematics Education,
*  Mathematica curricuhim at different stages of school education-at
secondary, senior secondary,
*  lnstrictional materials including textbook: contextualization, criteria
A . COmCATS,
*  Integrating Co-curricular activities with mathematics education.
* Approaches to organization of mathematics curriculum at various
stages of school education,

Unit I'V- Structure of Mathematies
*  Undefined terms and axioms; proofs and verification in mathematics
and distinction betwesn them; types of theorems such as existence
and uniqueness theorems etc.; types of proofs- direct proofs,
indirect proofs, proof by contradiction, proof by exhaustion, proof
by mathematical induction and distinction between induction and
mathesnatical induction; role of examples, countar examples and nan-
examples in mathematics; conjectures; scope and limitations of
Intuition in mathematics; Sets and Venn disgrams os a representative
of mathematical properties apd their relations
Unit V- Evaluation in Mathematics
* Concept of evaluation in teaching- leaming process (formative,
sumanative, eriterion, diagnostic); Types of mistakes in mathematics,
their identification and analysis with & purpose of preventing and
remedial measures; Types bf test ifems in mathematics such as long
answer type, short answer type, very short answer type and
objective rype; planning and construction of such items and
precautions taken while constructing test items; action research in
mathemiaties
(¢} Sessional [Practicum/Field work (Any one of the fallowing)
*  CAssignment on construction of test iems
* Analysis of famous quotations on mathematics Class Test

T & — T e e
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" Organization of Group puzzles activities and preparation of its report
» ', Preparation and demonstration of teaching aids . :

d) .

I F. Art and Eleanan Armaer Thomas. Becoming @ Reflective
jcy Teacher, ;

z . and George, L.U, (1976). Helping Children Learn

LS. (1992). Ancient Indian Mathemarics. Wiley Eastern
Lid, New Defhi, :

4, Grmimd,ﬂ,ﬂ;ﬂl??ﬂjjﬁmmﬂwdﬂrﬂmmmﬁaﬂﬁmﬂw
Viork; Bfacmilfasi.
Heimer, R.T, and: Trueblocd, C.R. (1970} Strategies for Teaching
Children Mathematics; Reading. Massachusens: Addison Wesley
Publishing C -

6 Kenneth, Kidd P, et al. {1970}, The Laboratory Approach fo
Mathemarics. Chicage, Soiende Research Associates,

% Lichack, Pamela (1984} How Children Learn Mathematics, Penguin
Books.

& Polya, G (1957), How io Solve it.2nd edition, Garden Ciity, WY
Dovbleday and Company.

8. Polya, G Mathematical Discovery on Learning and
Teaching Problem Solving. Jobhn Wiley & Sons,

10.  Resonik, LB, and "W.W. Ford (1980). The Prychology of Mathematics
Jor Instruction. New Jersey: Lawrence Associates.

L. Sawyer, W.W. Mathemarics in Theory and Practice. Udhams Press Lid,
London.

SB(iii) Pedagogy and Assessment of Science
Mucimum Marks: 150
Internal: 50
External: 100
(2} Lesraing Dutcomes: After completion of the course, nudent-tenchers
will be able to:-

. understand the nature of science as a dynamic, expanding body of
knowledge and as a social endeavor;

* understand the difference and complementarity between Science and
Technology;

- understend the need to evaloste curricula and #valaate the same on
the basis of different validities: i

. know about and critically study Innovative curricular efforts in India
and abrond;

" understand diversity of instroctional materizls, their role and the nesd
fior contextualization in stience education:
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" il
- appreciate the role of co-cerricular activities in m::'mcn educatidn;
. understand the constructivist spproach to science iop;
- uriderstand the role niasumt in the teaching =learning @
in science;
. familiarize with innovative trends in assessment;
¥ anilyie issués in Science education pertaining o equi fccess,
gender, spocial groups and etfical aspects.
vy Course Content i‘

Unit 1 - Nature of Science

. Evolution of science as a discipline, science mn&;hunm expanding
body of knowledge; develapment of scientific knowledge; scientific
methods explanations.

. Science and technology, complementarities berween science and
technology; Science and Mathematics and their complementarities,
role of mathematics in Science.

*  Commen misconceptions of pupfls about the nature of science;
characteristics of different disciplines of science, their
imterrelationship and integration.

Unit Il -Curriculum of Science Education

. Trends in science education from the beginning of the nineteenth
century to-the present- at national and international level;
L Criteria of validity of sciénce curriculum: content, sthical

environmental, process, cognitive, historical
. Taxonemy for curriculum development in Science Education.
Science curriculum at secondary and senfor secandary stiges.,

. Instructional materials incliding textbook: Intemet, contexnalisstion,
criteria and concerns including all stakeholders in their developmen,
. Imtegrating scholastic activities with science education.

Unit ITI- Approsches o Teaching-Learning of Selence

* Approaches to concept leerning, conceptual change model
{reconstructing aliemative concepls in science),

+  Constructivist paradigm and its implications for science leamning:

*  Constructivist approaches 1o science fearning; inguiry method,
Heuristic method problem solving strategies, concept devalopment
investigatory approach, guided discovery appronch; inductive
method, project based learing, planning different types of projects,
cooperative, collaborative leaming, leamer centred activity-based
participatory learning, role of experiments in science, imegration of

theories and experiments in science: development of laboratory”

design, planning and organisation of wark reporting skills,
procedural knowledge, improvisation in the laboratory and low cost
science experiments, Encouraging and mputhg children
responses, infrpducing altemative approaches in science leaming,
integrating science scrods different disciplines and with real life
situstions. Reflective enquiry. Metacognitive strategies-giving space
to pupils o think, organize their knowledge and express teacher as
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areflective practitioner,

Uze of ICT in teaching-feaming of stience pedagogical analysis of
science af secondary level,

Unit 1 nt and Evaluation in Seience Education

inuous and comprefensive evaiuation in science
essment of effective measures in science: use of wols and
techniques such as observation, rating scale, check-list, anecdoral
records, atitude scales, interest inventories and interviews.
s  Self-assessment by students and by teachers, peer assessment,
assessment of tepchers by students.
«  Planning and assessment of portfolios in science leaming,
o Assessment of curricolar activities: assessment of content knowledge
through activities and experiments, assessment of leborstory skills.

Unit V- Contemporary Issues in Science Education

#  Contrbution of women in science

#  Scientific and technological Literacy.,
#  Ethical aspects of science,

& [onowvations and Creativity im Smw:e

{-:1 Segsional Mracticum/Field work (Any one of the following)

A critical study of any two discoveries selected from different areas
of science to iHustrate the importance of history of science ic.

discovery of the electron: the development of clectromagnetism,
theory of evelution, Mewtonian calculus and its importance to
Physies. thermodynamics

Devalopment of a unit plan;

Develop &n action plan on an experiment for development of physical
science concept,

. Development of & Vee map for & selected experiment in Physics,
Chemistry or Biology and using it to conduct practicals in the
laboratory;

. Development of a concept map of a selected topic in Physics/
Chemistry/Biokogy;

. Development of a lesson design based on constructivist approach
in & collaborative mode;

" Preparation of low-cost and no cost teaching aids and studying thetr
affectiveness in & classroom transaction

. Prepare and experiment on &n action plan for use of 1CT multimedia
in teaching concepts of physics.

» Development of criteria for evaluation of labGratory work and using
it i the laborstory. .

. An action plan for adopling a multisenzory approach to l:il:h
selence to students with special needs,

. Seminar on contribution of women to science and thelr 1mpl|l:5.u:m5
10 Women empowerment.

" Wisit to scicnce centrefsclence museum and presenting the report




" 50/M.D.5.U. Syllabus / M.E.d Programme

® Development of an sciion plan for organization nfun:luﬂﬂﬂ:lt:a
at different levels, framing ruldeline on o selected theme and varj
sub-themes.

ﬂi]l References
Alan 1. MeCormack. Trendr and Irswes in Sclence curriculum imlscience
Curriculum Resowrce Handbook: A praciical guide to kI science
curricufum. Kraos International Publications

2 Bhanumathi, 8. {1994) Small Scale Chemical Techniguesé- Chemistry
Education{ April-June) 20-25,

3 Black, P {1998). Testing: Triend or Foe? Theory and practice of
Assessment amd Testing. Falmer Press, London,

4, Carey, 5 (1986), Cogritive Science and Selenee Edwcation; American
Peychologist, 41 (10, 1123-113¢

5  Chalmers, A. (1999). Whar is the thing called Science.3rd Bd, Open
University Prass, Bucking ham.

6. Driver. R, Leach. I, Millar. R and Scott, P {1996), Young Peoples [mage
of Science. Open University Press, Buckingham.

7. Gipps, C.V. (1994). Beyond Testing. Falmer Press, London,

£  International Journal of Science Education.

9 Journal of Research in Science Teeching (Wiley-Blackwelil

10, Minkoff, E.C.& Baker, P.1. (2004). Biology Today: An lssues Approach,
garland sefence. New York, Pp.1-32. Biology: Sclence & Ethics.

1I. Minkoff, E.C. and Pamela J, Baker (2004}, Bi Today: An isswes
Approach, Garland Science New York pp. 1-32, Blology: Science and
Ethics. .

12, NCERT, Nationa Curriculum Framework- 2003, NCERT, New Delhi,

13, MCEET, ‘Focus Group Report' Teaching of Science (2005}, NCERT Mew

4, Movak, 1.0 & Gown, DB, (1984}, Learning how to leam; Cambridgs:
University Press.

15, Sclence & Childean (NSTA's peer reviewed joumal for elementary
teachers].

16, Science Teacher (META's pesr reviewed ju:rurml for secondary sclence
teachers).

17, Steve Alsop & Kebth Hicks {:..‘DM}. Teaching Setence, Kogan Page India
Private Limited,

18, Sufton, O, {1992). Hords, Sclfence wd.l".mfﬂ:ng Open Umvmit:.r!‘ms,
Buckingham.

JB(iv] - Pedagogy and Assessment of Social Sclence
Maximuny Marks: 150
Internal: 50
External; 100
a} Learning Outeomes: After completion of the coorse, student-teachers will
be albile to:-
#  Develop an undersfanding about the meaning, nature, scope of social
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\\ sciences and so¢ial seience education =
= to find out the distinction and overlap betwesn scp:lal sciences,
hurranities and liberal arts
Understand the role of various methods and approaches of teaching

C ial scierces
*® ;IJ-Iﬂ:r eppropriate method foi transection of social science
LA
=  Effectively use different medin, materials and resources for teaching
social sciences
. = Construct appropriate assessment tools for teaching-leamning of
social sciences and undertake evaluation
b) Course Content

Unit I = Conceptualisation of Social Sciente Education )

« Concept, nature, and scope of social sciences: exisfing approaches
of teaching-learning of social sciences;

*  Epistemological frame proposed in educations] policy docoments and
virious national curriculum frameworks conceming teaching-leaming
of social sciences,

= Place of social sciences in school eurriculum; aims and objectives
of teaching social sciences at various stages of school education

»  Research parspectives in pedapogy of social science education.

Unit IT-Social Science Curriculum
. Approaches {o organisation of social selence curriculum; social
science curriculum at various stages of school education
" Methodology of development of curricular materials viz., textbonks,
1 workbooks, teacher handbooks, teacher's education manuals, other
content enrichment materials —thelr conceptualization end processes;
Unlt 11l - Approaches to Pedagogy of Social Science
Critical appraisal of approaches tntean:hlng learning social sciences
- behaviourist approach; constructivist approach; inter disciplinary
approach, integrated approach; child-centred approach;
environmental approach; the overlap between these
. Critical appeaisal of various teaching leaming strategies viz., lecture
cum-discussion, project method, investigative praject, field survey
problem solving, role-play, appraisal, field visits and case studies:
uction research eto
. Critical nppm:mmn of various leaming-strategies - SQIR (Survey,
i Questioning, Reading, Recite and Review), RAFT (Role, Audience,
Format and Topic), DISI:I.IBBIEII'I and graphic erganizers; cooperative
learming
. pedagogical analysis of social science
{S]::“ IV- Media, Materials and Resources for Teaching-Learning of $ocial
ence.
=  Effective use of e-media, print media and sudio-visual materials for
sgeinl science;
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w -

Integration of ICT In teaching-leamning of social science, de it
of teaching-learning materials; workbook; sctivity book and salf
instructional matersals, .

Eﬁ:ntlu: giilization ﬂfmmﬂfmh&dﬂng?ﬂmly‘:mm thoaks
and supphementary materials; Heerahare and biographies, enfironment
and commuity resources; _ /
Development of low cost improvised teaching aids.

Unit V - Assessment and Evaluation in Social Sclence Edueation

[ ]
L]

mpetency based evaluation, contipuous and gomprehensive
E\'r::ul;lhm: formative and summative eva‘l_uahw. diagnastic test afid
remediation; assessment togls, construction of achicvement test
Altemative assessment: rubrics, portfolios and projects .
Typology of questions as related 1o differant subject areas viz.,
History, Geography, Political Science, _E-u:m}m'nlc_sandtmw eI,
Evatuation of sttitudes , valves, hot its disposition edc.

{c) Sessional [Practicum/Field work (Amy one of the following)
L

d)
L

X

o e B

Assignment | term paper on gelected themes from the courge and
tation in the seminar. " )
Tp;?“i:aﬂm of specific methods of 1eaching-leaming during fiekd

Development of guestions and achisvement tests in soctal science
bjecis

mmmdmﬁhﬂlm lessons wsing integrated approach of
Cundrgi;?a survey in the neighbourhood and prepal_'wnnlu{'ahmf
report on the resources available for teaching social science and
presentation : : b
Organtzation of activities like quiz, mock-pariiament, field mips,
exhibitions and any other co-curricular activities in schoals

Analysis of a sociz] scicnce syilabus or a texthook of & stage/clam

-
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Theory Courses .
; itative Educational Research
ik Maximum Marks: 150
Intesmal: 54
FExternal: 100

Learning Outcomes: After completion of the course, student-teachers will
be ahile to:-

L

-

Understand concept, Characteristics & Themes of Qualitarive

Research. )

Eﬁmim different types of qualitative research and their

characteristics.

Examite the concept of Qualitative Rescarci,

Drevelop & tool which allows for the evalyation and data collection
f Qualitative Regearch -

‘EI;.;::: g framework or cutiing of Cualitative Rﬁﬂrch.

Investigate approprists methods of data anatysis.

Explain the of Cralitative ft-:semh e .

Explain how o plan the research project of Qualitative Research.

b} Course Content
UnitL: Introduction to Qualitative Research

[ ]
L]
L

Meaning, concept and types of Cualitative Research. )

QL?SEEE?& ﬂﬁeﬂmﬁ: Charecterfstics, [ssues, concerns & mAor
roaches :

ﬁeﬂnm of Cualitative P.esea_mh by education,

Qualitative Ressarch (n education: Retrospect and prospect.

Themes of Qualitative Ressarch & research quesiion.

Uit 11- Methods of Qualitative research

Content & Trend analysis: Meaning, concepd, assumption, and
sleps. )

E!ﬁﬁﬁ of reliability and validity of Discourse analysis.

Case Study: Meaning, concept, assumpaion, and siEps. ?
Historical Research-Meaning, significance, steps, clem.entary an
secondary sources of Information, excternal and internal criticism
of the sourge. .
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Unit 11 : Approaches of Qualitative research

+ Cualitative research approaches- Ethnography, Case studies snd
Grounded theory Ethnograply : Meaning, types, purpose, steps and
common terms nsed by Ethnographers Grounded theory © Goals,
perspectives, Methods and steps of Ethnography theory.
Phenomenology : Meaning, concept, essumpiion, and steps

Unit I'V- Data Analysis in Qualitative Research

Characteristics and applications

Criticism of historical data

Coding of qualitative data - Axial coding, Selective coding
Methods of qualitative data anabysis—content analbysis, logical
and inductive analysis, illustrative method; analogies.

Meis analysis & Triangulation of data,

Unit V- Reporting and Evaluation in Qualitative Research

Concept and Meaning of Evaluation or Analysing of Date in
Crualitative Besearch

Strategies of data Interpretation in Qualitative Research

Concepd and meaning of reporting of the data in Qualitative Research
Steps of preparing a report of the data in Qualitative Ressarch

ie) Sessional Practicum/Field work {Any one of the following)
-

Identify five qualitative ressarch problems and prepare at least five
rescarch questions for aach with clear ressarch tithe.

Make a research strategy. Decide the types of questions you will be
asking. You might add your own, based on encther source. Also,
vou might use more than one in order to cover wour fopic,

Make a chart or dizgram of the different threads 1o your ressarch
considering the different perspectives you will be using to study
them, (use three perspectives Le. Strategies, data collection/analysis,
and approaches}

A critical analysis of the scope, merits and [imitations of various
approaches of research in Elementary Education /Secondary
Education,

Review the sort of data you will be collecting and the type of analysis
vou will want to subject them to. Do they fall into one or the other
category? Recognize the difference and expliin, how can you
recognize the difference? g

Make a list of the Hikely skills that vou will need to leem and
praciise before you can carry out varicus stages in your research
plan.

Selection of a problem and developing & research synopsis.

Plan & preparation of Qualitative Research proposal,

Review of resaarch report with regard to - Title or statement of
the problem - Approach/Design - Research HypothesisResearch
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2

Questions - Sampling - Tools - Statistical Techniques.
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Gupta, Santosh (1983) Research Methodology and Statistical
Techniques, Mew Delhi : Deep and Deep Publisher.
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07 : Quantitative Educational Research
Meximum Marks: 150

Internal: 50
External: 100
#) Learning Ouicomes: After completion of the course, student-teachers
will be able o=
* Understand concept, Characteristics & Themes of Quantitative
educational Ressarch. g
. Examine different types of Quantitative educations! Research and
their characteristics.
. Examiine the concept of Quantitative educational Research.
. Develop a tool which allows for the evaluation and data collection
of Quantitative educational Research:
. Dresign a framewark or gutling of Quantitetive educational Research,
» Investigate approptiste methods of quantitative data enalysis,
* Explain the processes of Quantitative sducational Rescarcil,
» Explain how to planﬂwmmhwnjmnt‘mmﬂmﬂw educstional
Research.
by Course Content
Unit I: Introduction to Quantitaiive Research
L Cuantitative Research: Meaning, concept, steps and
characieristics.
. Nature, scope and trends of quantitative rescarch
. Relevance of Quantitative Research in education.

Unit 11 ; Research Data: Sources and Collection.
Sources of educational data: Individual, Institutions, Documents,
Census, Journals, Books, Schocls of thought ete.
Sampling techniques: Concept, need, probabilizy and non-probability
samples, s=mpling errors and their control.
Technigues and Tools of data collection: Observation, intervicsw,
guestionnaire, scale, imveatory, checklist, content analysis.

Unit T11- Quantitative Methods of Research

" Experimental Research: Meaning, concept, Nature of experimental
research, Varizhles in experimental research independent,
dependent and confounding variables; ways to menipulate an
independent vaciable, purpose and methods of control of
confounding variables,

* Descriptive studies: assessment, evalustion, and research.

. Follow-up study and The post Hoe fallacy ;

. Action Research: Meaning, concept, imporiance and sirategies.
Unit 1V- Quantitative Research Designing:

. Experimental Reseurch designs: Single-Group Pre-test-Posi-test

Tr:sign, Predest-Fost-test Control-Group Desigr, Poat-test only
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Control-Group Design, and Factorial Design

Quasi-Experimental Designs: Mon-equivalent Comparison Group

Design, and Time-Series Design

Internal and external validity of results in experimental research

Won- Experimental Kesearch

Steps in Mon- Experimental Research

Simple cases of Casual-Comparative and Correlational research;

necessary conditions for causation

. Techniques of control: matching, holding the extraneous variable
constant and statistical control

. Classification by Time: Cross-sectional, Longitudiral (Trend and
Panel smdies), and Retrospective; and classification by research
objectives Descriptive, Predictive and Explanatory.

Unit ¥- Data Analysis in Quantitative Rescarch

[ T

. Student’s Distribution & homogeneity of variances

. Analysis of Variances: Concept and procedure.

. Partial and multiple Correlation

. sultiple regression and their wse in educational research.

. Research report of Quantitative Research

{¢) Sessiomal Practicum/Field work (Any one of the following)

. Identify five quantitative research problems and prepare ot least
five research questions for each with clear research title,

. A critical analysis of the scope, merits and limitations of various
approaches of Quantitative research,

. Make & chart or dizgram of the different threads 1o your research

considering the different perspectives you will be using 1o smdy
them. (Use three perspectrves i.e. Sirategies, data coliection!
analysis, and approaches.)

- Idendify an experimental educational reserch problem v prepare
their research designing with justification”
. Review of Quantitative research report with regard o - Title or

statement of the problem - Approach/Design - Reseprch
HypothesisResearch Questions - Sampling - Tools - Statistical

Techniques,

. Preparation, administration and fnterpratation of any one ool Le,
ohespvation, interyiew, questonnaire g,

" Select any vne classroom based action research problem and

prepare an action plan of its resolutlon.

. Warkshop on Trata Analysis in Quantitative Rosearch.
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CC #: Psyehology of Learning
Wanimoen Marks: 150
[mternal: 50
Extermalk; 103

{a) Leaming Outcomes: After completion of the course, student-teachers
will ba ahbe toi-
- develop an understanding of the learning process and fts implications
fior teaching,
- develop the concept that motivation (infrinsic and extrinsic) i3 basic
to all teaching-learning processes;
. examine the implications of lcarning principles for classroom
metagement; and
- develop skill in the interprefation of data gathered under “sessional
work',

Ab) Couwrse Content

Unit I: Theories of Learning

1.1 Meaning of leaming—behaviouristic and cognitive views.

12 Conditioning: operant conditioning—behaviour modification
principles.

13 Social learning—socin! behaviour and role modelling, role of
reinforcement {motlvation) in leaming.

14 Lewin's cognitive field theory.

15 Brusiet's discovery leaming.

|6 Gagne's conditions of learning.
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it 11: Motivation

21 Meaning and concept of motivation,
22 Meclleland's concept of achievement motivatlon: Rotter's attribution
theary,

23 Factors affecting motivation for learning and teaching,

Linit [T1: Instructional Sirategies

il Ausubel’s advance organkzer madel.

a2 Task analyzis, mastery lcaming.

33 Adjunct questions, ehunking. concept mapping and cooperative
learning,

Unit 1V: Discovery Learning Problems Snivllg& Creativity:

41 Nature of Discovery Learning in School setting Research evidence
in support of Discovery learning.

4.2 Protlem Solving - Problems Solving in School Subjects. Factars
Influencing Problems solving.

43 Creativity jts meaning, Characteristics of creative individuals,
Fostering creativity in the classroom Gorden's Model of teaching

for creativiry.
Unit ¥: Classroom Management
51 Principles of classroom management; social climate of the class,
52 Behavioural approach and Glasser's approach to classroom
management.

a3 Management of deviant behaviour, token economy, group behaviour,
group and individual contracts and home based contingencies
managing children with learning difficulties.

(€) Sessional [Practicum/Field work (Any one of the fallowing)

» Each student i required to submit one term paper based on review
of studies or data gathered using psychological tests on any one
unit dealt in the paper. It should be an original work and need nat
exceed 20 pages.

{d] Suggested Readings
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E‘%ncr R.F.{1978). Paychology Applied to Teaching. Bosten: Houghton
in.
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Dandapani, 8. (2001) Adwmced éducarional pryehology, (2nd edition),

_MNew Delhi, Anmol publications pvt Lid.

Dececo, ). P (1977), The Prychology of Learning ﬂm!' Insiruction.
Prentice Hall, Delhi
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Cormipany, Boston.
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Rinehart and Winston, Inc.
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Rinehart and Winston.
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Principles amd Applicanions (3rd Edn.). [llinols: Scott. Epresman Little,
Erown Higher Edpeation,

12 Grammage, P. (1971). Teacher and Pupil; Some Sovie Prychological
Aspects. Poutledge and Kegan,

13, Guilford, J. P, (1967} Mavure of Human Mnteliigence. New York ;| Molraw
HilL

Specialization Group A - Elementary Education

SC 9EE (i): Preparation of Elemeniary Teacher : Pre-service and In-service
Maxgimum Marks: 150

Internal: 50

External: 100

&) Learning Outcomes: After completion of the course, student-
tenchers will be able to:-

- gain insight into the need and objectives of elementary teacher
education; '

x undusmdlh:dn-:]upmnﬁn&knmmmmednwmumpuﬂ-
mdependent India;

- gain insight into the existing. pre-service teacher education
programmes and their organizationz] aspects;

- develop undmta.ndmg of the needs, importance and existing
practices of in-service education of teachers and functionaries
associated with elementary education;

- develop understanding of status of elementary teachers and the
problems and issucs related 1o professionz! growth; and

- reflect on the trends of research. in olementary teacher education,

'I:.) c'uum Content

Unit [: Objectives and Development of Elementary Teacher Education

1.1 Teaching as a profession; role and functions of slementary schoal
teachers in the pressnt context

1.2 Development of Elementary Teacher Education {E'_F'E} ﬂurlﬂl the
post-independence period and its future,

1.3 Heed, concept mdubj::tm of ETE. ., ;

1.4 BRole, funclions and networking of mﬂ‘m m—;mmnmu-' agmrﬂ
involved in Elementary Teacher Educatiep: (2) NCERT {h-] WUEPA
(cyNCTE (dy SCERT (&) DIET: _
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Unit I1: Pre-service Elementary Teacher Education

21
22

23
24

23

Weed, importance and objectives of Pre-service ETE.

Virious organizational aspects of pre-service ETE — duration of the
course, admission eriteria, enrolment building and equipment,
examination and certification.

Structure of ETE curricubum and hases of its construction,

School Experience Programme- concept, objectives, prevalent
practices and modern trends; organization, supervision and
evaluation of school experience programme.

Alternative modes of pre-service ETE-one year, twolyear and-four
yenr integrated: course structure, and efficacy.

Uit 111: In-service Elementary Tencher Education

31
32

33

]

Meed, importance and modes of in-service ETE in India.

Centrally sponsored schemes for in-service education of elementary
teachers—PMOST, SOPT: course structure, mode of transaction,
manitoring and evaluation.

Training models: three, two end single tler models—merits and
demerits.

Emetging structures for in-service elementary teachers—block
resource centres, cluster resource centres, thelr peed and functions.

Unit TV: Problems and Issues of Elementary Teacher Eduention

4]
42
43
4.4

4.5

¢ A
47

Admission policies and procedures.
Integration of thecry and practice.

Relationship of ETE Institutions with the school and comsmunity.
Preparation of teachers for special subjects such =5 art, craft, music amd
physical education and teachers for differently abled children.
lssues refated to professional development of teacher educutons and

teachears,
Issues related to professional ethics of teachers and its observimee.
lssues related to updatmg teacher competence.

Unit V: Research in Elementary Education and Teacher Education

al

Discussion of & fow recent research stdies in elementary education
and clementary fescher education with reference to: need, theme,
design, (ndings and policy implications.

(€) Sessional [Practicum/Field work (Any one of the fellowng)

Each student is required to submit one term paper based on critical review or
field study on any topic dealt in the paper.

{d) Suggested Readings

L

L

1

Adaval, 5. B. and others (1984). An Analytical Siudy of Teacher
Eduweition in fndia, Amitsbh Parkashan, Allababad.

By-h, M. B. and Palsane M. N, (1968}, Readings in In-service
Education, Vallakh Vidvenagar, Sardar Patel University.
Buch, M. B.(Ed.){1974), First Swrvey of Research in Eduearion, CASE,
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CASE, (1978). Second Survey of Research i EF.IJM[N], 1978-83.
Chopra, R. K. (1992}, Status of Teachers m Im:hn.HEEIi_ET. :

Chopra, R, K. {ed.) (1921} Ubherte Bhartiya Sama) Mem Shﬂ:stnk: Hour
Shiksha, NCERT. , e
Chaurasia, G (1967). New Era in Teacher Education, Sterling Publicarion,

el
Govl of India {1992). National Policy on Education (Revised), MHRD,
Dielind.

?;;ira, M. K. (1979}, Teacher Training and Teacher Effectivencss | An
iment in Teacher Education, National Publishing Hoisse, New _['.Idhln.

Jangira.H-H_{i'}Eﬂ-}.thﬁicﬂﬂlEmuM@: Innovative. Experimenits

in Teaching and Training, Bookwork of India, Mew [_:I'nl‘.hl.. _ )

Jangira, ¥. K. and Ajit Singh (1982] Core Tesching Skills : Micro

Tegching Approach, NCERT, New Delhi.

NCERT (19%7), Third Survey of Reasarch in Education.

MCERT (1991). Fourth Survey of Research in Eduf‘.llh:m, 195_3-3}.

NCERT{1991), Elementary Teacher Education Curriculum-Guidelines and

Tlakbi.
?JFE'E!{T {1988}, Teacher and Education in the Emerging Indian Seckety.
A, Textbook for Teacher Education. ,
MNCERT (1977). Second Mational Survey of Teacher Education at
Elementary Level, New Defhi. - :
MCERT (1986). Report of the Working Group on Inservice Education of
Teachers, MCTE.
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19, Srivastava, R C. and Bose, K. {1978}, Theory and Practice of Teacher
Education m India, Allshabad: Chugh Publications. '

3. UNESCO {2006} Teachers and Edutational Craality: Monitoring
Global Needs for 2015, UNESCO Publication. Monireal,

Specialization

Paperl0EE {ii}: Planning and Management of Elementary Education
Maximum Mavks: 150
Intermal: 50
External: 1
(a) Learning Outcomes: After cempletion of the course, student-teachers
will be abbe (o=

- concepd and process of planning and management. i the emerging
thrust areas in elementary education;

- understanding about different agencies working in the field of
slementary education and the current projects in elementary
educuiion;
develop the necessary compslencies for planning and minagement,
and for formulating strategies to meet the emerging issued on
elementary education; and

- develop research insight i the field of planning snd managsment
of elementary education.

(b} Course Content

Uit 1: Planning

1.1 Concept and need of educational planning.

12 Levels of planning—macre and micre levels.

i3 lesues relnted to planning ai national, state. diatrict. block and [ab
area fevels. .

[mit {T: Monagement of Elematary Education

21 Basics of educational management—principhes af educational

ent process (a) responsibility (b) dalegation of authonty
{c) span of control (d) decision making; and (€} communiLation,
Organizajioral structures and functions of nationa, stam and diserict
leve! Institutions i.e. MHRD, NCERT, RIE, SCERT and DIET and
their nefworking.

22 Management Information Eystem {MI15).Role and functions
Monitoring of fhe elementary education programmes at different
leveds,

Unit 111: Paolicy and lssues in Flementary Education: Sirategics and

Frogrammes
a Universalizotion of elementary edacatien - policy ind szucs ralated
ta enrolment, retention. updating teacha cgmpelencies and
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gchisvement; Role ﬂt'gm'ea"umntandmn organizations
in UEE. (Discussion using Kothari Commissian, NI'E, POA and
Commitiee reports)

Rarnarmurthy
37 Minimum Leveis of Leaming (MLLs}—nesd, concept and strategles for

i3

their implementstion and the emeTRing issues.
Equity pﬁgpp:lh-g—-qduﬂ-ﬂﬂm of giﬂ child, dﬁ-ﬂl'l'ﬂlm‘g"-‘d Eroip
and working children and the emerging policy concems.

Unit IV: Projects and Researches in Elementary Education

4.1

Fmit Ve
a1

District Primary Education Programme (DPEP), Lokjumbhish, Shiksha
Karmi, Manila Samakhaya and Basic Education Project U and Bihas
Primary Education Project, 58 A-their organisational structures,
mes, targets ampined and emerging issues.
Researches in Elementary Education
Researches in elementary eduration including other ongoing projects.
Discussions based on recent research studies In terms of themes,
research questions, design, findings and policy mu:hcalum

(4] Sessional /Practicum/Field work (Any one of the following}

{d)} 5o
1,

L]
e 1

LA

jLI3

il

Each Mhmquimdmmhmemmhmdmnhhl

review or fleld sfudy on any topic dealt in the paper.
ggested Readings )

Alien, L. A. (1995), Managemeénl and Organdzation. MeGraw Hill,

Auckland.

Aram M. {1989}, Micro Planming af ¥illage Level NIEFA, Mew Defhi.
Agia, A. (1983), Sudies in Block Planning. Concept, New Delhi.
Bell, L. (1988). Management Skills in Primary Schools, Routledge,
UK. - :
Dubhashi, P. B (1963). Crammer of Planming, Tndien Institute of
Public Administration, Mew Delhi.

Education Commission (1966). Edycation and National
Dievelopment, Report, NCERT, New e,

Government of India {1936). National Policy on Education, MHRL,
Mew Delhi. '

Governmens of India (1987). Programme of Action, MHRD, New
Deethi.

Government of India (IQN‘J-Rtpw:qucmmujh-ﬁﬂ'qur
National Polia’ on Education, 1986 Chairman, Ramamurti, MERD,
Mew Delhi. )

Hooja, R and P. C. Mathr (eds.) (1991, District and Decertralised
Plonnimg, Rawat, Jaspur.

Tha, Jyotsna, Saend, K B.C. & Biad, C.V. (2001): Managsment
Processes in Elementary Education: A Seudy of Existing Practices
in Selected Siates in India, New Diclhi, the European Commiission,
Kabra, K. M. (1977), Planning Process i & District, Indian Institgte
of Public Administration, New Delhi.
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13. Kapoor, M. M, and K., Premi (TDE8). Development and Maintenases
of Schoul Facilities, Concept, New Delhi.
I2, Koontz, Harold et. al. (1981). Management, MoGraw Hill, Auckland.
15 Koontz, 0" Dennell and Weikirich { 1982}, Exsentialy of Mawagemens,
Tata McGraw Hill, New Delhi. :
16 Kurrian, J, {1993). Elenventary Education in India, Vik Mew Delhi,
17 Mathur, 5P (2001 ): Financial Administration and Mm:;;:mm. The
Indian Publicstions, Tndia.
1B ;v!lli!l:lra, G K Land]. 8. Sodhi (1987). Block Level Planning, Raveat,
ipur.
I8 Muklmpadad}-ay. Mamar & Tyagi, R_5. (2005 Governance of School
Education in Indis, New Dethi, NIEPA,
2. | Mewman, W, H. et al, (1974, The Provess of Management
Behaviour and Praciice, Prentice Hall of India, New Delhi.
2L Hundumwdmn.iﬂ.‘m.mhﬂzm,}: Education in India, New
Deihi, National Book Trust,

Concept, New Delhi.

Srivastava, U. K. et. al. {1983}, Qualitative Technigues for
MHMMMM Wiley Eastem, New Delhi,

Tilsk, 1. B.{1992), Educational Planning at Grass Rootr. New Dafhi.

Speciallzation Group B ; Secondary Edueation

SC9SE() PREPARATION OF SECONDARY AND SENJOR
SECONDARY TEACHERS: AND IN-SERVICE
Moxinnom Marks: 150
Internsl: 50
External; 114
hl.ﬂmh;_h Outeomes: Ai‘tnrqmleﬂmnnhmnl,:hﬂmi-hmmﬂ
to:-
= mlnmndunnmmpummmafscmndwaudminr
" secondary education :
understand the problemy and chadlenges related to secondary and
senior secondary education )

i :
B Singhal, B P. (1983). Revitalizing Sehool Complexes in India,
21,
24

!
i
i
HEL
:
;
5*

i
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examine the nature and objectives of teacher sducation

critically examine the growth and development of teacher education

in the country

» appraise the existing teacher educarion curriculum from the
standpaint of its relevance to the demands of prosent day school
claTicubum

B us¢ various methods and technigues for transaction of
curriculum, identification of raining needs, the eviluation of in-service
teacher education programmes,

b develop understanding regarding organization and supervision
School Experfence Programme :

] eritically examine the role and contribution of varions Regulatory
Bodies and support Institutions for Irproving quality of Teacher
Education. '

F develop understanding of various strategies of teachers’
professional development

» gain insight into the status of teachers in-service education in the
country

= develop understanding of the process of in-service teacher
education,

¥ reflect on issues, concerns and problems af teacher in-service .
education of the teachers,

® appreciate the use of ICT for the professional development of the
teachers.

b} Course Conlent

UNIT-I: Secondary And Senior Secondiry Education- Introduction

(A Nature, Scope, function and systems of Secondary and Senior
Secondary Education

(B} Expasure to integrated and subject specific streams guidalines ; and
counselling strategies to meet changing physiclogical and
sociological requirements. .

i) Education for Multiple Intelligence.

UNIT-II: Problems And Challenges Of Secondary Education

{A) Problems and challenges related to universalization of Secondary
Education

(B) Problems and muﬂahmﬁwkhndhuuwm

i) Problems / challenges | strategies / intervention in relstion to acoess
enralment, dropout, achievement equality of Educaticnal
opporiunities, Problems of education for girks, disadvantaged and
ﬂﬁumnhhdnﬁlmmﬂnwlummwmlnmhﬁ
the problem _

)] Classroom problems- discipline, under achievement, lack of

maotivation, slow leamers, delinguency and maladjustment

vy
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{E} m;!ﬂquuﬁumwhmﬁmmdmﬁwmw
t

{Fl System of secondary education- State and District Level,

ll.t:‘flld‘l‘-lll'.'. Teacher Edueation In India Al Secondary And Senior Secondary

Y] Pre-Service and In-service Teacher Education: concepd, nalure,
ohjectives and scope,

() Development of teacher ediscation in India at secondary and senior
secondary level, recommendations of varicus commissions and
comminges conceming teacher sducation system, Impactof NFE1986
and its POA on teacher education sysrem.

({3 The Centrally Sponsored Scheme for the Reconstructine and
Strengthening of Teacher Education Institutions at secondary level:

(o Issues, concerns and problems of pre-service and in-service teacher
education at secondary and senior secondary level,

UNIT-IV: Secondary Education Management Infermation System (Somis)

(A} Structure of MIS School mapping at secondary level

B Course- mapping at senior secondary level

(4] Interactive rechnologies-teleconferencing, e-leaming, designing of
e=content,

o EDUSAT for teacher professional development programme.

) Challenges and limitations of interactive technologies for INSET,

UNIT-V: Role of Various Agencics

(A}  Roles and functions of IASEs, CTE.

(B Roles, fonctions and networking of institutions like UGC, NCERT,
NCTE. NUEPA, CABE, eic.

iCh RBSE and CRSE

(e} Sessional [PratticumField work (Any one of the flleying)

. Preparing status report on secondary education im 4 chosen block/
district with reference to enrolment, equity and schievement

. Preparing a report on the existing status of the teschers, method of
recruitment and salary stroctare

. Visits of different types of secondary schools and ion of
school profiles u SR

# Conduct interview with reachers/students/parants of different
schools and prepare a report on problems of secondary education.

. Observation of in-service teacher education programme at secondary
level and preparation of a report

d} References- ]
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Education: A Social Constructivist approach. Swmte University of York.
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8¢ 10 SE (i} Curriculum and Evaluation at Secondary and Senior

' Secondary Level

—s AMaximm Marks: 150
Internal: 50
Excteenal: $00
a) Learning Outeames: After completion of the course, stadent-teachers will

be able tos- ’ .
b develop an understanding of underlying principles of curriculum
development and evaluation at Secondary and Senior Secondary

ﬁmrﬁ:maﬁds the robe of ICT in transaction, .

develop research insight for curriculun devetopment m Secondary
and Senior Secondary education.

understand the nature and uses of different types of tools and
technigues of evaluation in education "
acquaire the skill to construet the achievement and diagnostic tests
administer the tests and interpret the bes scores and its implication
1o students and parents

E undertake action research and interpret the results

¥ ¥ ¥y

b} Course Content
UNIT- I: Principles Of School Curriculum Development At Secandary

And Senior Secondary Level . L
(A} Concept, components and determinants of curriculum; principles off
curriculum construction, criteria for selection and organisation of
content and learning ectivities; designing integrated and
interdisciplinary leaming experiences at different levels
(B} Perspectives to corrizulum transaction and their srrtth:t:sl:s -
' hehaviouristic, cognitive and constructiviss; evaluation efcurriculum
— formative and sumumative; its relevance to MCF 2003 and autonomy
in developing curriculum with regard to local specific fssues and
challenges
UNIT-11: Teachers And Curriculum Transaction Strategics
LA) Thematic & Constructivism base of curriculum

Research Trends in Secondary and Senkor Secondary Education.

(B Joyful learning, Teachers and Pedagogical Ml:ﬂhu_tﬁ
icy Research in curriculem

{m Life skill education & creativiky

) Analysis of Secondary Education Curriculum

F Roleof TC.T.

G

()

UINTT- Ii1: Assessment And Evaluation At Secondary School Level.
(A) Meaning nature and functions of evalnation & mmt,
difference between assessment and evaluation, testing, appraisal

Critical appraisal of present Secondary School curricnlum in the state,

—

=
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and examination, Types of assessment - formati diagnosti
summative assassment, o i
{{g; Eﬂw m]' in evaluation - grading , internal assessment, CCE
: scal eppraisal of the present evaluation system sscondary
school level, - &
UNIT- IV : Tools O Evaluation
(A) Testing and Non-testing tools of evaluati
A=l -5y , St
answer &l C:IJJ-E'I:TWE tvpes of achievement tew, mm:m
irtt:rmw rating scale, check Hst, attitude scale. interest
Inventones, socio-metric techniques, arecdotal i
ek, . e records, question
(B ﬂum‘mristi:s of good test-objectivity, reliability, validity,
us-ab.l]rlr_l.r, H-I‘_I!I:n, oral and observation, planning of tests; conteni-
ana.l:.rs:—zli. writing objective in behaviowral terms; construction of
Blue-print of test writing f test lems; assembling the test items
and writing dnmtm-m: planning kevischeme of evaluation; tryout
and item anafysis, difficulty value and discrimination power,
construction of o diagnostic test-steps and paidelines
0 Eﬂﬂ&h‘uﬂj?ﬂ of Achievement rest, objective types, short answer
type, 2I;E|L|ph du;;: ﬁ:lh essay, interpretation of test resulrs -
T I'H'H:.l,'.d [H | ﬁ-l'ﬂﬂl:
UNIT- V : Assessment Process i i
{A) Popil Assessment Techn iques

B)  Concept of Evaluation & CCE
E Ej‘pﬂ af evaluation

iagnostic testingd: remedial teachi
{E) Student records I g
(F) Cumunlative records
(G} Progress reports, grading system,

—

€} Smigndh:mﬂi?mﬂ‘lﬂd work {Any one of the following)
vib of assessment process in hool and wri i
Wi e By sc write about its
Construct an Achievement test, administer it and analyse the i
. : tams,
Critical analysis of a curriculum of any one sih ;
e any fect Corvieuhim of
" Wshﬂm%ﬂwdhnklmmﬂmmmmmw
research, actual practices in the institution and prepare a report on
; variation, l:-urrum mational or interational wend (if any)
Conduct continuous and comprehensive evaluation in scholastic'and
nan-scholastic areas and write your experiences, :
d} References-
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